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Abstract 

Understanding individual personality is important because our personality 

may affect the way we learn. This research was conducted to determine the 

relationship between students personality traits and their English 

achievement in English subject. There were 144 participants from five 

schools in Demak chosen by using random sampling technique as the 

representations of the whole target population. They were asked to answer 

the questionnaires. After that, six students and one teacher on each school 

were interviewed on each school to cross-validate the responses toward the 

students personality traits. Data were further analyzed using SPSS. They 

are Correlation and Cross Tabulation (Person Chi-Square). The Correlation 

analysis confirmed that there is not any biased data in this research (Sig.(2-

tailed) = 0,000), while the Person Chi-Square analysis confirm the 

significance between the variable of personality traits and the variable of 

students’ English achievements (Asymp.Sig.(2-sided) on Person Chi-

Square = 0,000). From both analyses, the results revealed that the data are 

real and valid. There is also a significant relationship between students 

personality traits and their English achievement of Junior High School in 

Demak. Introverts were better than extroverts and categorized as high  

English achiever. 

 

 Keywords: Personality Traits, English Achievement, Junior High School 
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Intisari 

Memahami kepribadian individu penting karena kepribadian dapat 

berpengaruh pada cara kita mempelajari sesuatu. Penelitian ini dilakukan 

untuk mengetahui hubungan antara kepribadian siswa dengan prestasi 

belajar Bahasa Inggris. Ada 144 peserta dari lima sekolah di Demak dipilih 

melalui teknik random sampling sebagai representasi dari seluruh populasi. 

Siswa diminta menjawab kuesioner, kemudian enam siswa dan seorang 

guru di setiap sekolah untuk memvalidasi tanggapan terhadap kepribadian 

siswa. Data dianalisis dengan SPSS, yaitu Korelasi dan Tabulasi Silang 

(Pearson Chi-Square). Analisis Korelasi mengkonfirmasi bahwa tidak ada 

data bias pada penelitian ini (Sig.(2-tailed) = 0,000), sedangkan Analisis 

(Pearson Chi-Square) mengkonfirmasi signifikansi antara variabel 

kepribadian siswa dan variabel prestasi Bahasa Inggris siswa (Asymp. Sig. 

(2-sided)on Person Chi-Square = 0,000). Melalui kedua analisa tersebut, 

hasil membuktikan bahwa data-data pada penelitian ini adalah benar dan 

valid. Kemudian, terdapat hubungan signifikan antara kepribadian dan 

prestasi Bahasa Inggris siswa di SMP di Demak. Siswa introvert lebih baik 

daripada ekstrovert dan dikategorikan sebagai siswa dengan prestasi tinggi. 

Kata Kunci: Kepribadian, Prestasi Bahasa Inggris, Sekolah Menengah 

Pertama 
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CHAPTER I 

INTRODUCTION 

This chapter deals with background, problem statement, objective of the 

research, scope of the research, significance of the research and division of the 

research. 

1.1 Background  

It is known that learning process varies from one student to another 

student, which means he/she learns and gets the information differently.  

The failure of learning may occur since teachers cannot identify students’ 

characteristics that may result in the failure to achieve the educational goals in 

foreign language achievements. Consequently, teacher should consider that 

students as the subject who are expected to be active during the teaching and 

learning process. One of the primary objectives in foreign language teaching and 

learning nowadays is to learn more about students and recognize their personal 

learning style in the language classrooms. By learning more on students’ 

personality may provide further advantages for the language learners and the 

teachers to discover how they learn the language for the optimum of foreign 

language achievement. 

Personality of the students appears to be an important aspect in language 

learning. Ellis (1999) describes various researchers on studying personality.  
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She states that some researchers, like Dawaele & Furham (2000) prefer to  

employ dichotomies, which are seen as two fields, such as extroversion and 

introversion. Besides, Eyesenck & Eysenck (1964) in Brown (2007) identify 

traits of personality and define them as extroversion and introversion, as the 

main personality traits. 

According to Brown (2007), extrovert people are more interested in self-

image improvement, self-esteem, and senses of affirmation from other people. 

Similarly, the term extroversion defines as a lively person who prefers to work 

and communicate with enthusiasm with other people (Keirsey, 1998).   

On the other hand, introvert people have inner strength of characters; prefer  

to save their energy rather than to interact their mind with others (Dӧrnyei, 

2006). They like some activities such as writing, reading, or drawing which 

derives them apart from other people (Naik, 2010). 

Personality is a characteristic of a person. An individual personality can 

be seen from the way a person do some interactions with other people (their 

attitudes and their psychology reactions). Such behaviors are inborn with a series 

of environmental influences. It means that an individual personality can be 

revealed from their actions and psychological mental reactions when it gets 

stimulation from the environments.  
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On today’s culture, people have perceptions that being loud and outgoing 

are commonly related with a success. Moreover, the quality of students’ 

participation and the indicator of students’ success are identified from 

talkativeness. As educators, they attempt to ‘fix’ the quiet and reserved students,  

while parents regret for shyness. In this part, children are stimulated to ‘leave 

their shells’ - psychology expressions which have less appreciation to students’ 

personality differences. Starting in primary school, many institutions are 

designed for those who prefer group projects. In turn as adults, many 

organizations  maintain their employees to work collaboratively. 

The phenomenon that occurs in society generally argues that students who 

have extrovert personality types considered being a superior in language 

achievement than students with introverted personality. However, the statement 

is invalid after the researcher interviewed some English teachers and some 

students of Junior High Schools in Demak. The results obtained that more 

students were claimed to have introvert personality than the extrovert 

personality. 

The researcher chose some Junior High Schools as the locations of the 

research. There were SMPN 01 Sayung, SMPN 02 Sayung, SMPN 03 Demak, 

SMPN 01 Karang Tengah, and SMPN 02 Karang Tengah. They were randomly 

selected. After the researcher did the observation and the conversation with 

teachers and some students, eventually, the researcher came up with a main 
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problem that the students had various personalities. There were some students in 

each class who had unique personality that most likely captured the researcher’s 

attention. The students who might answer the questions, make their friends laugh 

out loud, or misbehave during the class. Those extrovert students usually grab 

the focus of the teacher because of their continuous talk and their constant action. 

Yet, more students stay quiet and then complete most or the entire tasks, or 

follow teachers’ instructions without speaking a word. 

Based on the observation, some teachers also told that some quiet students 

sometimes get the better score. Apparently, not all the quiet students always get 

the higher score in the class. Some students instead got lower score than those 

who passively to express their opinions during teaching and learning process. 

Although they were in the same class with the same teaching and the same 

English teacher.  

English achievement within one semester is determined by daily 

evaluation, such as tests. Junior high school students are individuals with 

different personalities. Moreover, they start learning English at this level. 

Differences of the personality traits are able to influence how they interact with 

teacher and other students. It is important to study their personality traits because 

the occurrence of increasing or decreasing English achievement in the class may 

influence students personal learning style 

Besides, there have been much discussion between extrovert or introvert 

students and its relation to their academic achievements – whether the result has 

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University

http://eprints.undip.ac.id
http://mli.undip.ac.id


5 

 

no significance or significance, either on extroverts, introverts, or equal both of  

them (see Chowdhury, 2006; Abbot & Chen, 2011; Ghazi et al, 2013; Soleimani, 

2013; Boroujeni, 2015; Revola, 2015; Islamiyah & Furyanto, 2016, among 

others for further details). Yet, the study of extroversion and introversion in 

relation with academic achievements still need to have more attention because up 

till now, most teachers often ignore about students’ extroversion and  

introversion traits.  

As stated previously, study of personality learning style and students’ 

academic achievements has been conducted in either ESL or EFL settings, but 

not very much in Indonesia. There are no studies have been done in Demak 

about the relationships between extroversion and introversion and students’ 

academic achievements. Although it is also important to know the reason why 

some students in English classroom in Demak get good grades while the others 

do not, as they study in the same environment.  

Based on those problems and situations happening at most of Junior High 

Schools in Demak, the researcher conducted a study entitled “Students’ 

Personality and English Achievement of Junior High Schools in Demak”. 

1.2 Problem Statement 

The research subject is the second year students of Junior High School of five 

schools in Demak city, which were chosen by random selection technique.  

This study focuses on establishing the relationship between the extroversion and 

introversion traits and students achievements.  
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Based on the research problems above, the researcher has three research 

questions as follows : 

1. What is the students’ personality in English classroom? 

2. What is the students’ level of academic achievements in English 

classrooms? 

3. Are there any differences in English learning achievement between 

extrovert and introvert students? 

 

1.3 Objective of the Research 

The goal of the research is to find out whether there is a relationship between 

different personality traits and students’ English achievements, or not.  

Besides, the researcher wants to identify the students’ personality traits and their 

level of English achievements to recognize about various personality in English 

classroom. This study is also essential for the education community because of 

the negative assumption in the school system about introvert traits. This 

assumption leads the educators to believe that introvert students are lacking in 

several ways. 

As this research has three research questions, the researcher will answer 

them on the findings and discussion part by showing the analysis results. The 

researcher has several goals based on the research questions, as follows: 
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1. Identify students’ personality in English classrooms. 

2. Determine the level of students’ academic achievements 

3. Determine the relationship between students’ personality and their 

academic achievements in English classroom 

 

1.4 Hypotheses 

For the quantitative part, the researcher had two hypotheses referring to the 

objectives of this research: 

1. Null Hypothesis (H0): Introvert students cannot perform academically 

better than extravert students in Junior High Schools in Demak, and 

there is no significant relationship between students’ different 

personality traits and students’ academic achievements.  

2. Alternative Hypothesis (H1): Introvert students can perform 

academically better than extravert students in Junior High Schools in 

Demak, and there is significant relationship between students’ different 

personality traits and students’ academic achievements. 

There are two hypotheses in this research, null and alternative hypothesis.  

If the personality traits affect the academic achievements, H0 is valid. On the 

contrary, if the personality traits affect the academic achievements, then H1 

hypothesis valid. 
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1.5 The Scope of the Research  

The main assumption taken this research is the students who are involved in this 

research have healthy personalities (normal, well thinking) because all of them 

were enrolled in schools with healthy personalities.  

Besides, the researcher limit the research which might have been 

extended to all schools in Demak city because the results could be invalid as the 

large data sets probably disregard the crucial information. The other reasons are 

due to the financial constraints and time limited, the research is only restricted to 

some selected Junior High Schools in Demak. Likewise, due to the limitations 

above, the data are obtained from the selected students. Meanwhile, the schools 

and the students’ selection are chosen randomly as the purpose to make the 

research representative as it can since they have similar chance being samples. 

1.6 The Significance of the Research  

This study aims at assisting teachers, educational researchers, and students to 

recognize and understand about various personal learning styles in English 

classroom in order to bring out the best in them. Moreover, by doing this 

research, it is hoped that the findings can provide enough information to gain 

students’ and teachers’ awareness about the relationship between students’  
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personality and students’ academic achievements, especially in Junior High 

School, since students start to learn English in the Junior High Schools’ level. 

1.7 Division of the Research  

This research is divided into five chapters. Chapter one gives the introduction 

and the background to the study. Chapter two provides the theoretical framework 

and the review of relevant literature. Chapter three discusses methodology used 

in the study. Chapter four presents the findings and discussions. The last chapter 

draws conclusions and some recommendations. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter deals with an overview of theory and research about 

personality and its relation to students’ success or achievement. 

2.1 Previous Studies 

Personality is a complex phenomenon. It is a product of many factors that are 

genetic, cultural, and social. This has led a number of personality theorists to 

look at personality on different ways. There are some studies related to this 

study. These related studies were needed to be viewed to find the gap, 

similarities, and differences in each study. These studies came from experts in all 

around the world who are concerned about personality differences and 

achievements. 

A number of studies attempted to investigate the personality of students’ 

learning style concern between extrovert and introvert, and learning 

achievements. Abbot & Chen (2011) analyzed different personal learning style 

of 10 students in Chinese class and 22 students in Biology class at Rochester 

University in New York. The researchers used two experiments to get the data. 

The first used students’ self-evaluation extroversion results and their GPA in  

Chinese class, and the second used the test ‘Neo-FFI extroversion sub scale test  

by Costa and McCrae’ in Biology class. The data analysis was by the average  
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measurement of tests scores along with the scatter plot to find the relationship of 

the different personality traits and the academic achievements. The results found 

that there is a  relationship of students’ personality, known as introversion and 

extroversion and students’ academic achievements. The relationship was 

students who perceive as extroverts received higher grades that the introvert 

students. 

Hakim et al (2011) studied the relationships between personality traits 

and academic achievement among students. Participants were 285 students  

(191 female and 94 male). Instruments used were NEO Big Five Personality 

Factors and student’s GPA. Results revealed personality traits were significantly 

related to academic achievement. The analysis used regression analysis. Results 

indicated personality characteristics accounted for 48 percent of variance in 

academic achievement. Results also showed conscientious, which explained 39 

percent of variance in academic achievement. Finally, MANOVA and t-test 

indicated there were no significant gender differences in the personality 

characteristics and academic achievement. 

Ponraj & Sivakumar (2011) studied computer assisted instruction in 

Zoology in relation to learners’ personality with the objective to study the 

difference in students’ achievement scores in zoology of control and 

experimental group at pre and post test stage in relation to gender, locality of the 

student, parental education and occupation by taking a sample of 180 students 

from XI standard and found difference in the achievement of boys and girls, 
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achievement of students with and without computer knowledge, achievement of 

days scholar and hostel student was not significant; difference in the 

achievement of rural and urban area students was significant; difference in the 

achievement of extroversion and introversion, thinking and feeling, judging and 

perceiving personality type student was significant. 

Swanberg (2012) analyzed the relationships between the five‐factor 

model of personality, approaches to learning and academic achievement. Six 

hundred and eighty‐seven business students participated in a survey; 56% were 

female and 44% were male. Their average age was 24.8 years. The results 

showed that conscientiousness and openness were mediated by the strategic and 

the deep approach, respectively, in relation to achievement. Swanberg also found 

that the three approaches to learning explained variance in achievement beyond  

personality when using hierarchical regression analysis. Besides, there is no 

significant between students personality and their academic achievements in 

some subjects. 

However, Ghazi et al. (2013) conducted a study about the relationship 

between different personal traits of secondary students in Khyber Pakhtunkhwa 

Pakistan and their achievements in certain subjects. The research instrument was 

self-questionnaires. It was distributed for 120089 students, based on Big Five 

Personality Trait by Cattell’s and Eysenck. The analysis data entered in SPSS-

16. The result was statistically analysis and the conclusion was there was no 

significant relationship found between students’ personality traits and academic 
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achievements. Seminars or workshops might be arranged as the 

recommendations about personality traits and their impact on students’ academic 

achievements.  

Besides, Soleimani et al (2013) investigated the personality differences 

between extroversion and introversion on the multiple-choice and true/false tests. 

The subjects were 61 English language learners in Iran, selected based on 

Eysenck’s Personality Questionnaire (EPQ). They did the tests with two 

personality types, extrovert and introvert. The result revealed that there is no 

significance between the personality types and the results of the multiple-choice 

and true/false tests. It can be claimed that at least extrovert/introvert 

characteristics had no bearings on the success of English learning.  

Nehra (2014) conducted a study about the effect of Personality on 

Academic Achievement at Secondary level. The sample of 200 students were 

chosen from the students of ninth standard from various schools of Delhi. These 

schools were chosen randomly through lottery method. Eysenck Personality 

inventory by H.J.Eysenck and Sybil B.G Eysenck (JM) and Marks obtained in 

the annual examination of the previous class were taken as academic 

achievement. The study revealed that (i) There is significant relationship 

between Personality and Academic Achievement (ii) there is no significant 

difference between the Achievement score of Introvert and Extrovert (iii) there is 

no significant difference between the Achievement score of Emotionally stable 

and tendency towards Neuroticism. 
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Boroujeni et al. (2015) explored the significant role of different 

personality (extrovert/introvert) in language learning in mastering L2 writing of 

Iranian EFL learners. The data were 50 samples of extrovert and introvert 

university students using Jacobs, Zinkgraf, Wormuth, Hartfiel, and Hughey’s 

(1981) analytic scoring scale. Results discovered that introvert students had 

better results at expressing themselves through writing. 

Similarly, Revola (2015) also conducted a study about examining the 

significance difference among personality (extrovert - introvert) in writing 

achievement. The subjects were third semester students of English department 

academic year 2015/2016 at IAIN Bengkulu. The data was questionnaires given 

and students’ various writing tests, which were analyzed statistically with one-

tailed t-test in SPSS 20. Both of them subsequently supported using semi 

structured interview to check and match with the students’ answers of the 

questionnaires. Result showed that there was significant difference on writing 

achievement between each personal learning styles (introverts was 82,32%, 

extrovert was 74,14%, and ambiverts as 74,59%).  

Islamiyah & Furyanto (2016) found out the interaction of personality 

differences and language learning strategies on students’ English  

achievement in STIMIK Indonesia Banjarmasin. There were several data 

collection; students’ English scores and questionnaires for the personality traits 

based on Strategy Inventory for Language learning (SILL). Data analysis was 

SPSS 17. Result proved that there were significant interaction between students’  
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personality and students’ language learning strategy on their English 

achievements. Thus, by conducting students’ personality and learning strategies 

are the same importance efforts to improve their achievement.  

Finally, Suvarna & Ganesha (2016) investigated the Academic 

Achievement and Personality of 300 students of secondary schools of Mandya 

city. The Raven’s Standard Progress Matrices was used to obtain the Academic 

Scores and Eysenk Personality Inventory was used to collect data regarding their 

Personality. Result reflects that there is negligible positive relationship between 

Academic Achievement and Personality of Secondary School Students. 

Those previous studies so far examined the relationship of how 

significant or not the personality of the students’ learning style (introvert-

extrovert) and their achievement with quantitative research. Those studies had 

some strength and the weaknesses. For the strength, some studies conclude that 

introvert learners have better scores on some subjects while the other studies 

conclude that the extrovert learners have better scores on English achievements. 

Each study also had different technique to find the variety of personality traits, 

such as one-tailed t-test SPSS 20, SPSS 16, EPQ, EPI, SILL, pre-test and  

post-test. Besides, most of the participants were in high level, such as senior high 

schools and university. However, the researcher may conclude that the previous 

analysis only compared the variety of personality traits without finding the 

reasons which may influence the differences of the students’ personality traits. 
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This research actually has similarities with the previous studies. The 

concern for the variable were the same thing. It is the relationship between two 

big personalities, introvert and extrovert students, and their achievement 

especially in English subject. Indeed, they need to be explained in-depth about 

the factors that influenced students’ success in the English achievement.  

Hence, this study will come up with mix method analysis using quantitative and 

qualitative research to describe not only the statistic data, but also the 

explanation toward the relationship between students’ personal learning style and 

their English achievements, also the factors which may influence students’ 

personality traits. The analysis will be related to Brown’s theory that is more 

inclined to the extrovert sides. Moreover, the researcher used different object 

from the previous studies. 

2.2 Theoretical Review 

This part will be an overview of theories that will be used in this research. A 

famous scholar in SLA, Rod Ellis (1999) comprised particular personality traits 

of learning styles in his book related to second language acquisitions. Some 

scholars such as Brown Douglas (2007) and Lightbown & Spada (2001) nearby 

urge the personality of the learners may support and barrier the process of 

students’ language learning in classroom. Additionally factors of personality 

traits by Eysenck (as cited in Suyatno & Wahyuningsih, 2005; Cain, 2012) 

would be included in this theoretical part. 
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2.2.1. Second Language Acquisition 

Terms of ‘Second Language Acquisition’ was explained by Ellis (2003) as a 

process to learn any language after the learners acquire mother tongue. The  

definition of any language was not always ‘foreign’, such as in Indonesia, 

students learn English language in a classroom through the instructions. Though 

it can refer to a condition that they possibly learned it naturally, as they live in a 

country where Second Language (L2) is used in daily life. 

 For this study, the L2 is English language since most of Indonesian 

schools offer English as an additional subject in the teaching and learning 

process. In fact, English subject even can be seen in the curriculum. English 

subject also becomes one of crucial subjects as English involves in National 

Examination and  apply in all levels from Junior High School to Senior High 

School (Sukyadi & Mardiani, 2011). As a result, many students take different 

ways to study English.  

On this case, teachers understand that the process of learning English 

language is a complex process because every learner has different way to make 

his or her own contribution on SLA. This is supported by Fillmore (as cited in 

Skehan, 1994) that the variability in terms of success on learning process among 

learners were different. The statement might be true since some students manage 

to achieve a new language easily while some find it is very difficult to achieve a 

new language. This can be concluded that learning differences belongs to a 

factor affecting SLA success.   
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2.2.2. Productive and Receptive Skill 

The ability to use a language is called language skill. When people learn a 

language, they usually learn four language skills for communicating in that 

language. When people learn our first language, they usually learn to listen first, 

then to speak, then to read, and finally to write. These are called the four 

language skills.  

In the classroom, teachers tend to talk about the way we use language in 

terms of four skills, such as reading, writing, speaking and listening. They are 

often divided into two types. Receptive skills is a term used for reading and 

listening, skills where meaning is extracted from the discourse. Productive skills 

is the term for speaking and writing, skills where students actually have to 

produce language themselves (Brown, 2007).  

Reading and Listening are called receptive skills because when we listen 

and read something we receive the language, understand it and decode the 

meaning. Speaking and writing are called productive skills because we use the 

language to produce a message through speech or written text. Besides, the 

productive skills are speaking and writing, because learners need to articulate 

words and write to produce language (Brown, 2000).  
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Learners receive language by listening to conversation, music, video and 

also by reading comprehension, newspaper, book, etc. Then they move on to the 

next stage where they produce the language to express their thoughts by using 

productive skills. Speaking is an oral production of language. Brown (2007) 

stated that, speaking involves expressing ideas and opinions, expressing a wish 

or desire to do something, negotiating or solving problems or establishing and 

maintaining social relations (p.133-134). Therefore, speaking is the oral process 

to produce language. On the other hand, writing is a productive skill in written 

mode. When we talk about writing, there is usually two-way distinction of 

writing: institutional and personal writing. Institutional writing includes 

textbooks, reports, whereas personal writing covers personal letters and creative 

writing. 

2.2.3. Personality 

Many experts define personality as a combination of several internal factors, 

known as 'personality traits'. Nevertheless, before proceeding with further details 

on personality, the difference between the two terms 'trait' and 'type' must be 

made, because there are significant differences between the concepts. A 

personality trait refers to the "dimensions of personality that are used to 

categorize people according to the extent to which they embody certain 

characteristics" (Maltby et al 2010: 157). A personality type, conversely, refers 

to a particular category of people that may appear when he or she shared their 

characteristics of the group. Thus, the theory of 'types' tend to categorize people 
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into a clear division in the group, while the theory of 'trait' to classify the extent 

to which a person is more towards one or the other trait (Candlin & Mercer  

2001: 14). 

Lightbown & Spada (2001) mentions some aspects on each student that 

supports L2 learning. They are intelligence, aptitude, age of acquisition, 

personality, and anxiety (p.31-36). They also confirmed intelligence is related to 

the students' learning process L2 in school. Aptitude as the second aspect is also 

closely associated with intelligence. Age of acquisition is another factor that has 

a chance to manipulate learners’ comprehension toward language learning. The 

last, personality and anxiety are different forms of the results from the 

application in learning styles. They are more crucial since it shapes a learner's 

approach to language learning. 

Academic achievements seem to be the results of the interaction between 

intelligence, personality, and motivation. This research emphasizes on 

personality since Dryden & Vos (2005) claim personality factors can 

significantly affect the level of success that people achieve in acquiring a second 

language (p.355). Zhang (2008) supported the assumption by emphasizing 

Cook’s statement (1996) that features of personality have possibilities to 

encourage even hinder the process of learning a second language. 

Brown (2007:154-168) respond to the features of personality that it 

consists of several variables which influence one person to another, including 

self-esteem, inhibition, risk-taking, anxiety, empathy, and extroversion. He 
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explained self-esteem is the individual assessment based on self-observation. 

Inhibition refers to the nature of second language acquisition, or language ego 

(Brown, 2007:158). Risk taking is similar to ‘play a gambling’ in learning the 

second language. Anxiety associates with the feeling of frustration, self-doubt, or 

worry. Emphaty is to understand others’ feeling through the language, and the 

last is extroversion that will be discussed in this research. 

2.2.4. Introvert and Extrovert 

Modern theory of personality types was developed by The Swiss Psychiatrist, 

Carl Jung. It came from Jung's interest toward the unconscious mind (Boeree, 

2006). Jung believed that it was important to know the personality, which had an 

impact on a person's adaptation, and successfully orient their lives.  

Theories about the personality type with modern analytical psychology can be 

seen in the image below. 

 

 

Figure 1: Jung’s Types 
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The modern world is organized in such a way that allows us to be both, 

though it does favor the extrovert over the introvert. Consider the amount of time 

you spend alone – in the car, at the office, at home – and compare that with how 

often you are involved with others. Then, consider when you feel the best and 

when you feel frustration. Recording this data for a week may lead to helpful 

insights for you and your students. 

Psychoanalyst Carl Jung believed that humanity could benefit by 

examining the other – the shadow side – in order to better appreciate the whole 

Self. Through Jung’s lens, introverts and extroverts can practice being the other. 

This is not to suggest that one is superior to the other, but that each should learn 

how to appreciate when the time to be an introvert or extrovert is appropriate. In 

this way, extroverts can learn to reduce too much talking to let others speak and 

introverts can learn to assert themselves more often. Paying attention to social 

cues is not an easy task, especially for young people, but is part of the necessary 

process of learning personal identity and social transactions. The problems 

involved with introversion come from mistaken identifiers that are too often 

negative and too often perceived as anti-social, which is in direct contrast with 

the social mores of the modern world. The biggest misconception is that all 

introverts are shy which is entirely inaccurate. 

The theory of personality is also adapted in teaching and learning as 

stated previously that the personality of the learners is one of the factors to 

determine the success in acquiring a second language. However, according to 
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Brown (2007), the concept of extrovert and introvert in language learning 

mislead from the people’s mindset. They frequently think that extroverts are 

friendly and talkative while introverts are quiet, reserved, and closed. Brown 

(2000) also affirms that extroverts tend to receive ego enhancement, self-esteem, 

and a sense of wholeness of others whereas in fact, in order to have the feeling of 

"good", extroverts need other people. This is because extroverts feel less 

confident and they have to be confirmed by others. On the other hand, introverts 

get a sense of wholeness and fulfillment, not from others (Brown, 2007).   

Other considerable differences between these personality traits are 

associated with the approach to the knowledge and experience. It is retained that 

an extrovert is a person who is outgoing, sociable and risk-taking (Eysenck & 

Eysenck, as cited in Gan, 2008). Besides, extroverts take chances, act suddenly, 

and tend to be aggressive. On the contrary, introverts tend to be quiet and rarely 

act in an aggressive manner (Eysenck & Eysenck as cited in Gan, 2008).  

Tieger & Tieger (1992) distinguish extroverts and introverts that 

extroverts' power and consideration focus on the outside of themselves which 

means they search for others. It is a necessity for extroverts to experience the  

world. Hence, they can enjoy the activities. Another point is that they always 

make efforts to affect things. Introverts, in comparison, love being an 

independent because they enjoy doing everything alone. They prefer being a 

narrower but have more 'depth' focus. They in consequences try to limit the 
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experience to analyze them more thoroughly. Contrary to extroverts, introverts 

attempt to be affected.  

Despite the comparisons between extroverts and introverts have their 

respective advantages, Loffredo (as cited by Imenpour, 2005) therefore states 

that identifying individuals as either being introverts or extroverts depends on 

whether their behavior shows more interest in inner, or personal matters or in 

external, or social matters.  

The researcher comes to a decision to make the instruments of 

personality’s levels based on H.J. Eysenck theory. H.J. Eysenck with his 

personality instrument will be adapted in this research and used number of each 

edge. It shows that there are stages / levels, ranging from an introvert to 

extrovert. 

 

2.2.5. Factors of Personal Traits 

Extroversion and introversion are two big groups of personality types. 

Each individual may represent each type with component characteristics or sub- 

factors. They are activity, sociability, risk-taking, impulsiveness, expressiveness, 

practicability, and responsibility. Eysenck (as cited in Suyatno & Wahyuningsih, 

2005; Cain, 2012). 

1. Activity: Extroverts, in general, are active and energetic, moving fast. 

Instead, introverts tend to be inactive, and favor serenity. 
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2. Sociability: Extroverts have the ability to associate well, feel comfortable in 

sociable situations. Instead, introverts are generally self-determined and 

enjoy solo activity. 

3. Risk-taking: Extroverts like challenges and new things. Introverts are less 

willing to take risks and like things on a regular (fixed). 

4. Impulsiveness: Extroverts tend to act spontaneously and make instantaneous 

decisions. In contrast to the introverts, generally they make plans and take 

decisions carefully. 

5. Expressiveness: Extroverts tend to show his emotions, and introverts tend to 

control feelings. 

6. Practicability: Extroverts have a mindset focused and practical, while 

introverts have a theoretical mindset and tend to draw on ideas and 

introspection. 

7. Responsibility: Extroverts tend to be less responsible for tasks and actions. 

On the other hand, introverts tend to be more responsible for tasks and 

actions. 
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CHAPTER III 

RESEARCH METHOD 

This section discusses the research methodology in this research. They 

are some steps which need to be done before conducting the implementation of 

the research. This chapter deals with research design, variables, and their 

operational definition, population and sample, research instrument, techniques of 

data collection, and techniques of data analysis. 

3.1. Research Design 

This research used descriptive correlation design that aims to identify the 

relationship between the variables of the sample groups, which is to find out the 

relationship between personality traits, extrovert / introvert, and English 

achievement of Junior High School students in Demak. To get richer data, this 

study employed “a mixed method study” in which the quantitative and 

qualitative data are collected at the same time and then incorporates it to overall 

results (Creswell, 2007, p.14). For the qualitative data, the study focuses on 

words-choices and meanings, individual interview, or participation/observation 

(Nunan, 1992). For the quantitative data, the study relies on measurement tools 

such as scales, tests, observation checklists, and questionnaire (Ary et al., 2009, 

p.421). This study used close-ended questionnaire (statements with ‘yes and no’ 

options) and individual interview, specifically semi-structured interview (a 

flexible interview that was conducted around the interview guideline).  
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3.2. Research Variable 

According Sugiyono (2010), variable research is something that is determined by 

the researcher. They were studied in order to obtain much information and then 

drawn the conclusion. This study uses two variables, namely the independent 

variable and the dependent variable. 'Variable which is a result of, or dependent 

on the preceding variable is called the dependent variable. Meanwhile variable 

that precedes or which affect the dependent variable is called the independent 

variable. Based on a theoretical basis, then the variable in this study are 

Independent variables. They are Extrovert and Introvert personality types, and 

Dependent variable. It is Students’ English academic achievement. 

3.3. Research Subject 

 

3.3.1. Population 

The population for this research comprised to teachers and students of grade 

eight in all government secondary schools in Demak. There were 33 schools in 

the city and the students under research were considered to be without special 

needs and with health personalities because they were enrolled in regular 

schools.  

None came from special schools. Eighth grader students were selected for 

the research due to people’s opinion that they should have good achievements  

since they had learned English at least a year longer. Besides, the scores gained 

from the students were expected to be more valid to see students’ performance in  
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English classroom. Another reason was possible conditions to get permission by 

the headmasters since ninth grader students got prepared on their National 

Examination (UN). The total number of population for this research chooses 

representatives to be samples. 

 

3.3.2. Sample 

The schools were randomly sampled (Random Sampling) from the defined 

population using simple random sampling. The lottery technique was used in 

picking the six schools out of 33 schools (20% from the total schools). They 

were SMPN 01 Sayung, SMPN 02 Sayung, SMPN 01 Demak, SMPN 03 Demak, 

SMPN 01 Karang Tengah, and SMPN 02 Karang Tengah. 

The teachers were selected using random sampling based on their 

experiences who had been with the students for a long time, while the students 

were selected only one class in each school by using cluster sampling. The total 

classes of eighth grader in each school were five (8A-8E). There were 150 total 

students with 30 students in each class. Finally, the sample consisted of 180 

students in the eighth grader. There was no preference for the students and the 

teachers, either male or female.  

3.4. Piloting Testing of Data Collection Instrument 

A pilot study would be done at SMPN 3 Demak. The samples were 30 students 

from one class in grade eight. The set of the questionnaire from Eysenck  

Personality Inventory (EPI) modified by Jamie Davies (2004) would be  
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administrated in Bahasa Indonesia. The pilot study was aimed at testing the 

internal consistency of the EPI questionnaires  

3.5. Research Data Collection 

There would be two types of instruments, namely the questionnaire of Eysenck 

Personality Inventory (EPI) and students results in English examinations. The 

questionnaire’s type was Likert Scale which the respondents would tick the 

answers, yes or no. The other was interview section to check students’ answer in 

the questionnaires and relate them to factors of personality traits. The researcher 

also interviewed the teachers to verify the students’ interview section. Both 

interview and questionnaire sections would be done in Indonesian to ensure an 

optimal understanding and to eliminate any potential language barrier that could 

prevent them from expressing their full opinions. 

There is an observation session before the researcher did the 

questionnaire and interview session. The observation is an activity to pay 

attention accurately, noting the emerging phenomenon, and considering the 

relationship between aspects in the phenomenon. The observations are very  

supportive in this research especially as an addition to the researcher to know the 

facts in the field about Students' Learning Style and English Achievement of 

Junior High Schools in Demak. 
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Based on the type of the observations, the observer uses unstructured 

observation technique. Besides, the observational technique used in this study 

was non-participant observation in which the observer did not participate in the 

observee’s life, and separately as the observer. In this case, the observer only acts 

as an outsider without having to go inside to the teaching and learning process. 

The observer does not participate in the activities that participants do. 

3.6. Data Analysis Procedure 

After all the questionnaires had been gathered, the findings of questionnaires 

were analyzed quantitatively. Instead of reading all questionnaires and looking at 

scores of students’ exams, coding system of data will be very useful.  The 

classified findings were analyzed by using PASW Statistics ’18, interpreting the 

data by adding the detail information from the interview, and correlating the data 

with relevant literatures. The analysis of the finding would be delivered by 

presenting tables and percentage, and providing the description for the 

participants’ answers in interview section. For the last step, the researcher drew 

conclusion from the analyzed findings. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

 This chapter deals with the research findings and their discussion. The 

findings present the description of the data collected through the tests and 

interview. The further explanations and interpretation are given in the discussion 

section. 

4.1. Findings 

This study aims at finding the relationship between students’ personality trait and 

their English achievement at Junior High Schools in Demak. There are two 

results based on this research. The first is the quantitative analysis to prove that 

there is a relationship between personality and achievement through statistical 

data. The second is the qualitative analysis that contains more explanation that 

focus on the identification of two big traits, Introvert and Extrovert in order to 

help students and teacher to have more understanding and prevent the students 

from negativity. 

The first to three parts are the results by using SPSS. There are three 

main descriptive analysis parts, they are the distribution of percentage on 

students’ demographic personality traits, students’ level of English 

achievements, and analysis cross tabulation (Pearson Chi-Square). 
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4.1.1. The Distribution of Percentage on Students’ Demographic 

Personality Traits 

Table 4.1. Demographic Students’ Personality Traits 

School Participant 

Personality Traits 

Introvert Extrovert Ambivert 

SMP N 1 Sayung 31 15 10 6 

SMP N 2 Sayung 27 12 12 3 

SMP N 3 Demak 34 14 17 3 

SMP N 1 Karang Tengah 30 12 14 4 

SMP N 2 Karang Tengah 22 9 6 7 

Total 144 62 59 23 

% of Total 100% 43,06% 40,97% 15,97% 

 

 Table 4.1 answer the first research question about identifying students’ 

personal traits of some Junior High Schools in Demak. It represents the total 

participants in this study. As we can see, the table contains students’ personality 

traits. The students were grouped into three personality traits according to the 

questionnaire distribution. However, there were 150 participants returned the 

questionnaire. Thus representing 100% return rate, of which 6 were counted out  
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because they were either incomplete on some questionnaire’ items. The students 

must answer all the items either ‘yes’ or ‘no’. As a result, the sample was 

reduced into 144 participants.  

 When the researcher tried to categorize students’ personality, the 

teachers’ consultation was needed. The purposes were to certify the personality 

traits of the students as well as to prove whether the questionnaire results were 

similar with teachers’ reliably rate or not, though it was assumed that the 

students knew him/herself better than the teachers were. All of the techniques 

were used as a check since the students’ questionnaires was a self-report, which 

might be susceptible to faking. 

 The students did the test in English subject distributed by the school for the 

significance of relationship between achievements and the traits considering 

three aspects of students’ personal traits (introvert, extrovert, and ambivert). All 

schools used the same English test because it was made by all the English 

teachers in Demak city. So, it was assumed that the students could have the same 

understanding on the subject since their English teachers made the test. 

 It is important to see students’ distribution of demographic personality 

traits from the table 4.1. The reasons that it presents that the total students in this 

study have introvert personality trait bigger than extrovert personality trait, 

although the differences on each schools are not so obvious. Based on the  
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interview results with some teachers, they agreed that many students in their 

classes tend to be good listeners. In other words, the students are not noisy even 

disturb English learning process. They look less expressive, but when teachers 

ask questions, they respond it well. From those interview answers, the researcher 

may  

conclude that teachers actually realize that their students have different  

personality in English learning process. Nevertheless, somehow they assume too 

much of the sameness from students that they teach, so that it seems teachers 

ignore the students’ personality traits.    

4.1.2. Students’ Level of English Achievements 

In this part, students’ scores of daily average test and final test are set in tables 

below and analyzed by using PASW to consider whether there is a relationship 

between students’ daily average test and final test, or not. Yet previously, the 

researcher puts two tables contained the data of all participants with different 

personality traits and their scores in daily average test and final test, and after 

that the analysis of the correlation part. This was done to avoid bias data of the 

students’ English achievements.  

 

 

 

 

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University

http://eprints.undip.ac.id
http://mli.undip.ac.id


35 

 

Table 4.2. Daily Average Test 

Personality 

Traits 

Daily 

Total 

% of 

Total 
60-69 70-79 80-89 90-100 

Introvert 0 24 38 0 62 43,06% 

Extrovert 1 57 1 0 59 40,97% 

Ambivert 2 17 4 0 23 15,97% 

Total 3 98 43 0 144 100% 

% of Total 2,08% 68,06% 29,9% 0% 100%  

 

Table 4.3. Final Test 

Personality 

Traits 

Final 

Total 

% of 

Total 
40-49 50-59 60-69 70-79 80-89 90-100 

Introvert 2 0 1 23 32 4 62 43,06% 

Extrovert 0 2 5 45 5 0 57 39,58% 

Ambivert 2 2 4 9 8 0 25 17,36% 

Total 4 4 10 77 45 4 144 100% 

% of Total 2,78% 2,78% 6,94% 53,47% 31,25% 2,78% 100%  
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The English teachers agreed to set 70 as the minimal score to pass the 

English subject. In addition, they stated that the students are categorized as low 

English achievers when their scores are below 70 and the average English 

achievers when their scores are around 70-79. Therefore, it can be assumed that 

the students who get around 80-100 belong to higher score and can be 

categorized as high English achievers.  

The table 4.2 shows there are 38 students with introvert personality traits 

belong to the high English achievers on the daily tests and 36 students on their 

final test. Despite on the table 4.2 shows there are 57 and 17 students with 

extrovert and ambivert personality traits belong to the average English achievers. 

Whereas there are 5 extrovert students and 8 ambivert students on the final tests 

(table 4.3) belong to the high English achievers.  

Although the result has small difference, but it proved that the introverts 

are better achievers than the extroverts and the ambiverts, since the introvert 

personality traits occupy the most students who get higher average scores in both 

daily and final tests’ results than the other personality traits, extrovert and 

ambivert. The same result also appears on the table 4.3 that the students with 

introvert personality get higher scores than the other personality traits.  
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This analysis supports one of the previous studies stated before by Revola 

(2015) which conduct a research to examine the significance difference among  

personality (extrovert, ambivert, and introvert). Although the previous study uses  

the writing achievement and this study uses achievement in tests, but it can be 

accepted because most of the students’ tests are done written in the classes. 

Furthermore, the result is still the same that introvert students have better results 

at English achievement. 

The analyses then answer the second research question about the students’ 

level of English achievements in this study that there are low, average, and high 

English achievers. Besides, this analysis proves the first null hypothesis that 

introvert students cannot perform academically better than extravert students in 

Junior High Schools in Demak. The null hypothesis was successfully rejected 

because the data indicates that students with introvert personality traits positively 

related to their English achievements especially in English subject. 

Table 4.4. Correlation between Daily Average Test and Final Test 

Descriptive Statistics 

 Mean Std. Deviation N 

Daily Average Test 76,8403 4,68395 144 

Final Test 75,8125 9,06077 144 

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University

http://eprints.undip.ac.id
http://mli.undip.ac.id


38 

 

Correlations 

 Daily Final 

Daily Pearson Correlation 1 ,455** 

Sig. (2-tailed)  ,000 

N 144 144 

Final Pearson Correlation ,455** 1 

Sig. (2-tailed)   ,000  

N 144 144 

**. Correlation is significant at the 0,01 level (2-tailed). 

  Correlation analysis is used to find out the linearity between two data or 

more. The value of correlation (г) ranges to the interval -1 ≤ г ≥ 1, which means 

if the correlation value is positive then the data between two variables has a  

correlation. Conversely, if the correlation value is negative then the data between  

two variables does not have a correlation. From the table, it shows that the 

correlation analysis (г) between two variables is 0,455 point. The more the value 

closes to 1 point, the more positive the correlation is between two variables.  

Thus, based on the finding, it signifies that the data between daily average tests 

and final test is positive and correlated.  

Furthermore, the data is classified to valid and real if the value of 

Significant (2-tailed) closes to 0,005 point. The Sig. (2-tailed) of the data 

between daily average and final tests are 0,000 point. It is smaller than 0,005. 
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Referring to the findings above, the researcher can conclude that the data 

between the daily daily average tests and final test is significant at 0,000 point. It 

means that the data are real and valid. 

4.1.3. Analysis Cross Tabulation (Pearson Chi-Square) 

In this part, Cross Tabulation analysis (Pearson Chi-Square model) is used to 

check the relationship between students’ achievements and students’ personality 

traits. The first table below (table 4.4) shows the number of data in this study that 

there are 144 samples and there is no missing data to do the analysis. 

Table 4.5.Cross Tabulation Description 

 Case Processing Summary 

 

Cases 

Valid Missing Total 

N Percent N Percent N Percent 

Daily * Traits 144 100,0% 0 0% 144 100,0% 

Final * Traits 144 100,0% 0 0% 144 100,0% 

  After the description of cross tabulation, the Pearson Chi-Square tests 

follows in table 4.5. The analysis shows the significance between the averages of 

students daily English achievement and all three aspects of the personality traits  

(introvert, extrovert, and ambivert) both the scores of daily average test  

and final test. 
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Table 4.6. Relationship between Personality Traits and Daily Average Score 

Daily * Traits 

Pearson Chi-Square Tests 

 Value Df Asymp. Sig. (2-sided) 

Pearson Chi-Square 141,789a 38 ,000 

Likelihood Ratio 170,561 38 ,000 

Linear-by-Linear Association 44,055 1 ,000 

N of Valid Cases 144   

a. 50 cells (83,3%) have expected count less than 5. The minimum expected 

count is ,16. 

  

 

Table 4.7. Relationship between Personality Traits and Final Score 

Final * Traits 

 Pearson Chi-Square Tests 

 Value df Asymp. Sig. (2-sided) 

Pearson Chi-Square 117,624a 70 ,000 

Likelihood Ratio 134,333 70 ,000 
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Linear-by-Linear Association 21,244 1 ,000 

N of Valid Cases 144   

a. 102 cells (94.4%) have expected count less than 5. The minimum expected 

count is .16. 

 Both levels of significance for daily average and final scores, the obtained 

Pearson Chi-Square values are 0,000, It is lower than 0,005 the chosen value in 

this study. Therefore, the researcher can conclude that there is a relationship 

between students’ English achievement (both daily and final tests) in English and 

their personality traits (extrovert, introvert, and ambivert). 

 The analyses of all the scores and personality traits answer the third 

research question that there is a relationship of the students’ personality traits and 

their English achievements. Besides, the analyses prove that the second null 

hypothesis is untrue by showing that the Pearson Chi-Square results are very 

significant. Those significant results on table 4.5 and 4.6 conform the findings on 

the study of  Revola (2015) and Boroujeni, et al (2015). They find that a positive 

relationship between English achievements and personality traits. The constancy 

of those findings done elsewhere indicate that English achievement related to 

personality traits consent the findings on this study in Demak. 

  Since both results of the Pearson Chi-Square analysis shows the 

significant effect, it proves that personality traits may influence students’ 

achievements. In fact, many teachers in classrooms do not understand students’ 
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characteristics. They only learn how their students can get better scores without 

knowing their personality. Actually, the part of students personality traits are not 

the only one point to get the learning process success. However, when teachers 

also consider this part, they may help their students to know their characteristic 

better. Hence, they can maximize their competencies during their learning 

process. This is the reason why the researcher conducts a research about 

students’ personality traits.  

 In collecting the qualitative data, the researcher interviewed the students by 

recording the response and took some notes. Each school was represented by six 

students, so it means that there were thirty interviewee of eighth grader students 

in this research. There were 8 questions in the list. The following tables are the 

result of the interview with the students. 

In accordance to the quantitative analysis, the qualitative will be described 

based on the interviews and observations. The quantitative results show that 

there is a significant relationship between students’ personality traits and English 

achievements of Junior High Schools in Demak, which inclines to the introverts. 

But first, this study shows a brief summarization on a table about the students 

preferences and their attitudes toward English subject. It is essential to know in 

order to dig profoundly students’ personality traits.  
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Table 4.8. Students Interviews about Their Preferences and Attitudes 

Students’ Preferences toward English Subjects 

1. Students preferences to learn English in class 

- 18 students (60%) 

Individually  

- 12 students (40%) 

In groups 

2. Students performance when they are in group discussions 

- 21 students (70%) 

Stay quiet until teachers call their 

names. 

-  9 students (30%) 

Talk everything to make the class 

alive. 

3. Students preferences to do the task 

- 19 students (63%) 

Prefer to do the written task 

- 11 students (28%) 

Prefer perform in front of the class 

4. Students activity when there is no teacher in class 

- 24 students (80%) 

Browsing, playing game in laptops, 

reading books 

- 6 students (20%) 

Gossiping, sitting in the canteen 
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Students’ Attitude toward English subject 

5. Students attitude toward English learning process 

- 21 students (70%) 

They like learning English. 

- 9 students (30%) 

They do not like learning English. 

6. Students’ attitude toward their purpose of learning English 

- 15 students (50%) 

English is important because it is an 

International language.  

- 15 students (50%) 

English is important because it 

includes in every examination. 

7. Students attitude toward English subject 

- 21 students (70%) 

English is interesting to learn. 

- 9 students (30%) 

English is difficult. 

8. Students’ attitude toward their English achievement 

- 18 students (60%) 

Good 

- 12 students (40%) 

Average 

Students interview was conducted to support the researcher’ 

consideration toward students’ answers on their questionnaire sheets. The first to 

the fourth questions relate to the first research question in this study about the 

identification of students personality. Here the researcher provoked the 
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information based on the students’ preferences during English learning process. 

On the first question, most of the students explained that they preferred learning 

individually because they could focus to find the answers by themselves on the 

book. They also added they decided being quiet during the discussion since their 

friends kept talking but they  did not help to solve the tasks. Yet, some students 

answered differently.  Some students told they let the others found the answers 

individually because they did not want to disturb the situation. Hence, those 

students preferred going around and talking everything during the group 

discussions. 

On the third question was about students’ preferences when they did the 

tasks during English learning process. There were 11 students said that they 

chose to perform in front of the class as their friends helped them to answer the 

tasks given. Those students also affirmed that performing in front of class is 

much easier as they simply rewrote or told aloud the answers. While on the 

fourth question, six of the eleventh students said they prefer doing some activity 

with their friends when there was no teacher in class, such as gossiping or sitting 

in the canteen. Tough there are 80% students who said they better to do browsing 

on the computer, playing games in their laptops, or reading books at library.  

The fifth to the eighth questions relate to the second research questions 

about the level of students’ English achievements. Here, the researcher provoked 

the information based on the students’ attitude during English learning process.  

When they have a positive attitude, it means that the students are interested to 
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learn the language which impact to their achievement. Few students confess that 

they do not like to learn English on the fifth question. They found it is difficult 

but they have to learn in school. Whereas, the other students stated that they like 

to learn English because English is interesting and important for their future. 

Overall, all of these responses are related and in accordance to the 

quantitative findings. The researcher summarizes briefly based on the results that 

most of the students have introvert personality traits. It can be seen from their 

behavior during inside or outside the English learning process. They are   

comfortable to stay calm and doing the activity individually. Though it seems the 

students are passive, they surprisingly admit their English achievements are 

good. Thus, it can be assumed that the students have a good preference and a 

positive attitude toward learning English. They like to learn English and realize 

as well that English is important since it belongs to an International language.

   After the interview session with the students, the researcher also 

interviewed the English teachers to get their understanding about students’ 

personality traits and students English achievement during the learning process 

in the classroom. Each school was represented by one teacher based on their  

experiences who had been with the students for a long time since most of the 

Junior High Schools only have three English teachers. 

 The table below shows a brief summarization of what teachers know 

toward students personality traits and their achievement: 
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Table 4.9. Teachers’ Interviews 

1. Teachers’ opinion about introvert character in general 

- Introvert is the quiet one. This character is hard to share with 

others.  

2. Teachers’ opinion  about introvert character in English class 

- These students are passive to their peers. They enjoy sitting 

quietly. 

3. Teachers’ opinion about extrovert character in general 

- Extrovert is the louder ones. This character can talk easily. 

4. Teachers’ opinion  about extrovert character in English class 

- The students are active in class, although some on them are 

sometimes hard to control.  

5. Comparison between students personality traits in English class  

- Most of the students in English classrooms are introverts. 

6. Teachers’ opinion toward students English learning process 

- Some teachers ask the introvert and extrovert students regularly. 

(2 teachers) 

Some of them often ask the extrovert to handle the class 
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condition. (4 teachers)  

All of the teachers give a quiet time and discuss the answer 

together. 

7. Teachers’ opinion toward their English achievement 

- Introverts are better in English achievements. 

8. Teachers’ thought toward students personality and their achievement 

- Some of the teachers guess there is a relationship between 

personality and achievements. 

 

The researcher also interviewed the English teachers to support students’ 

responses toward their personality traits and gained more information toward the 

learning process in the classrooms. Here, the first to the fifth questions relate to 

the identification of students’ personality traits. On the first and third questions 

are about the personality character in general. All of the teachers agree that  

introvert is the quiet one while the extrovert is the louder one. When the introvert 

character correlates in the English classrooms, teachers responded that introvert 

students prefer thinking to speaking. Though introverts need to speak, they prefer 

to speak to one or two people at a time. As the teachers, they have to be patient 

with the introvert students. However, this condition is different to the extrovert 

students. Because the students are the louder ones, they talk easily. During free 

activity time, the extroverts are playing with others. 
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On the fifth question, all teachers have the same opinion that their 

students in English classes have more introverts than the other personality traits. 

It is difficult when teachers should conduct a group discussion during the  

learning process. They said they gave some questions for all students to enhance 

students’ activeness. Conversely, it did not work as teachers’ expectation. Thus, 

many teachers offered 15-20 minutes for a quiet time and then they finished 

incomplete group discussion by sharing the answers together.  

The seventh question is about teachers’ opinion toward the students’ 

achievements in English subjects. They said although many students were 

silence, their achievement were good which means the students understand the 

material during the learning process.  

From the findings, the researcher summarizes briefly that most of the 

teachers agree their English classes consisted of more introvert students. The 

point to highlight is that the teachers confess it is harder to handle when the class 

is in a  group discussion. Many students are not active and teacher should be 

tolerant with the condition. Nevertheless, they let it be because their English 

achievements are good with the reason they certainly understand the material 

given in class.  

4.2. Discussion 

The researcher will explain some important things of this research in this 

discussion part. There will be four themes for the discussion part based on the 
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observation and interview sessions between teacher and students. Those four 

themes will focus on the identification of two big traits, Introvert and Extrovert 

in order to help students and teacher to have more understanding and prevent the 

students from negativity. 

Previously on findings, the researcher has shown all result of the 

statistical analysis of the data collected. There were four main parts of the 

analysis result, they are the percentage distribution of students’ demographic 

personality traits, students level of English achievements, the correlation 

between daily and final tests, and the analysis using cross tabulation  

(Pearson Chi-Square). Based on the findings, the researcher can conclude that 

there is a relationship between students’ personality (introvert and extrovert) and 

their English achievements. The conclusion rejected the null hypothesis although 

there is no significant correlation on the data collection between daily  

and final tests. 

Learners of English as a Foreign Language (EFL) are required to learn 

four English language skills in order to master the language. The four English 

skills—listening, speaking, reading, and writing—are related by two parameters: 

the mode of communication, namely oral or written. Among the four skills in 

English, writing in particular, is commonly given more attention due to the 

emphasis in the need to study a second or foreign language for communication. 

This is because students can get language input from listening and reading and 

they apply the input through writing. 
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In writing which is a process of discovery, the writers are struggling to 

think, compose and put their ideas together to meet the readers’ expectation 

(Helgoe, 2008). This process also happens in speaking which requires the 

speakers to formulate speech based on their thoughts to address the listeners. The 

more the students write their ideas in a written form, the easier they put their 

ideas into the spoken form.  

Apart from the belief that those who write well can speak better, good 

ability in speaking does not depend only on proficiency in writing. The exposure 

towards a foreign language plays a big role in students’ ability in speaking. Poor 

environment for spoken communication in English had a contribution for the 

students’ difficulty in speaking English (Gan, 2008). As a result, low ability in 

speaking makes students shy to speak English. Students often worry and feel 

nervousness, when it comes to anxiety-provoking class such as oral exam 

(Keirsey, 1998).  

The results of this study are in line with the findings of a study conducted 

by Revola (2015) and Boroujeni (2015) in which they found that introverts 

obtained better at expressing themselves through writing than extroverts. 

Education system of Junior High Schools in Demak appears to favor introverts 

rather than extroverts. Although the Indonesian curriculum recommends K-13, 

which supports the students to speak more, this curriculum apparently do not 

work well in Demak. The education system offers little room for the exploration 

since most of teaching styles employ in classrooms are emphasized more in 
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concentration on individual work and theory, such as grammar. Many teachers 

do this method because the examination is rarely in oral tests. It is the reason 

they focus on grammar because they also want their students to get good grades. 

These results deny Brown’s (2007) theory that extroverts were more successful 

than the introverts especially in learning the language since the teachers on 

Demak Junior High Schools concern on written and receptive skills. 

4.2.1. Balancing the English teaching and learning to serve all students 

The quieter students gradually impressed the other students in English class. 

However, teacher should consider that the students often do not participate 

during the discussions because they are lack of confidence. This matters because 

the society commonly expects extrovert quality to the introverts. A concern is 

made from the discussion above to change the learning process because it 

supports more on introvert personality. It is not a thought to change the 

classroom mindset which fulfill only to the introverts. The problem is that the 

schools may fulfill one over the other personality.  

Teachers should recognize that extroverts prefer doing group discussion 

(collaborative work), while introverts prefer learning by lectures and some 

independent tasks such as written tasks. Introverts think intensely on certain 

topics whereas extroverts are good in performances. Hence, as teachers, they can 

differentiate the teaching instructions or it should be mixed equitably. 
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The researcher agree that a group discussion may improve introvert 

students become more extrovert. But teachers should be more patient to handle a 

quiet time. If an introvert personality child needs a help with social skills, teach  

them or recommend a training outside of class, just as teacher commonly would  

do for a student who needed an extra attention in math, as an example. 

Therefore, it can be concluded that the teaching process should include the 

students’ participation. When the learning process delivers in a manner of 

discovering the students passion, teachers might accept more that students have 

different personality traits and further their successfulness. 

4.2.2. Factors That Sustain Introvert Personality 

Personality is built after an individual is born. Through the information which 

have revealed above, teachers should adjust the differences of learners’  

personality in order to improve the progress for them to comprehend a foreign 

language. This is because different learners with introvert personality traits, it  

looks as if the conditions are convenient to introverts while the extroverts learn 

in the inconvenient condition to them. All those possible factors that could 

contribute to the extroverts are lagging behind the introverts for the English 

achievement. 

At this moment as  introverts, they need to learn to be aware of how 

much time they spend in solitary activities such as reading, writing, or individual 

sports. An introvert should limit the amount of time they spend individually, 

perhaps do some activities that is more extroverted. Similarly, extroverts try to 
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slow down and try an introverted activity. All adolescents seem to need to learn 

this type of time management, which makes it an easy activity for a class.  

An introverted person may be quiet because the environment is overly 

stimulating and adjusting to it consumes energy. At the same social gathering 

mentioned above, the introvert may also eventually warm up to the people 

around him, but will need to exit much earlier. Introverts are usually not 

interested in small talk instead wishing to carry on a lively discourse about one 

topic. The introvert seeks depth while the extrovert desires width. Introverts will 

participate in a conversation that they find compelling or chat animatedly with 

their friends at lunch. An introverted person may avoid such activities out of 

anxiety and fear. There is nothing wrong with being introverted person. 

However, when teacher asks the students to talk about their personality 

with other students, it is not helpful particularly for a introverted student. It may 

put pressure on them to reveal personal information that they may not be 

comfortable to share. At this time, teacher can distribute a questionnaire for 

students to collect data on how they spend their time, then teacher ask them to 

write a short story related to their results on the questionnaires. The students 

need not know that it is an introverted/extroverted activity, but along with 

learning   research writing skills, they can learn how they spend their days, what 

important facts about themselves, and how they could improve their chances on 

themselves.  
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Once a student has discovered the information about their personality,  

it can be useful in understanding their own behavior, learning styles, and social 

needs. It is noted that extroverts should be aware of their own behavior. As long 

as the introvert doesn’t interrupt, the extrovert continues.” This may happen 

during group discussions in class and socially. Teacher should emphasize that no 

student should ever feel that their “contribution is unworthy” or their questions 

are “stupid and a waste of time”. As aforementioned, to separate different 

personality into small groups can give more obstacles than an opportunity. One 

suggestion for introverts to join in social area is that they can stand at the edge 

and listen for a while, ask questions at first and let the others bring him into the 

conversation (Maltby et al, 2010). It means that it is a good start for introverts to 

demonstrate that they actually engage in the group’s activities. This situation 

offers them the opportunity to guide the pathway of the discussion with their 

questions. Doing this may also afford the space for thinking, as others are talking 

through their thoughts, an introvert can take that time to think through theirs. 

Though an extrovert who constantly talks over silences will lose an introvert’s 

respect and trust as “they’ll get tired, bored, angry” (Helgoe, 2008). Most 

importantly, both introverts and extroverts must be conscious of their domination 

of a conversation. 

Later, when students enter workplace meetings or social events, they will  

need to cross through the obstacles, even in the unsafe situations. In a culture  

that values extroversion over introversion, educators often forget that they  

unconsciously praise extroverted behavior over introverted. One of the most 
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valuable activities an extrovert can practice is learning how to be alone, how to 

manage emotions when feeling bored or lonely, and how to allow others to gain 

the attention while remaining relatively silent. Extroverts can also ask for help 

from their fellow introverts because they should understand that there is a 

different way. Hopefully, there is an empathetic classroom community where 

getting help from others is easy and expected.  

4.2.3. Solution for Teachers as Educators in English Classroom 

A teacher takes small steps towards being more understanding and open 

during English classroom can easily lead a class into collaboration and 

harmonious interaction. One way is to pay attention to the language and the tone 

of each students. Conversations that are focused more on activity, social events, 

and cultural trends support the extroverts while questions that are concerned 

more on feelings, individual activities, and ideas tend support the introverts. 

Balance is all that is necessary here. Being aware of how much attention is paid 

to any   one subject over another is part of self-reflection. Limiting the amount of 

bad mocking is important for teachers to consider. Sarcasm can be taken 

seriously by some introverts though they may play along or laugh with others.  

Some students can handle sarcasm and teasing, but it is important not to center 

this behavior on any one student. 

Teachers, too, must help students distinguish their talents, teach practical 

interpersonal skills, and help to maintain an atmosphere where all are welcomed, 

honored, and heard. They can arrange their behavior and expectations to the 
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situation without feeling down. Extroverts will also enjoy this method so they 

can anticipate the appropriate behavior for the environment and activity. If they 

know that it will be a quieter day, they will not enter the class with too much 

noise. If it is a working day, they can bring their special brand of charisma and 

enthusiasm to the class. Individual assignments can be completed and 

conversations can also happen privately online which eliminates any student 

feeling singled-out for lack of achievement or unique personal needs. 

Classroom environment is an important part of building community and 

sharing space with others. All types of students must be represented, whether 

they are introverted or extroverted, but also if they are from various districts and 

heritages or various levels of ability and disability. A classroom cannot always  

be silent, so balancing quiet days with noisy days effectively represents  

the reality of life. Quiet days can be days when students read, research, and write  

with little interaction between each other. Lecture days could also be included in 

this category. Noisy days are when students participate in group work, project 

building, and discussions; on these days, students interact with one another often.  

 

4.2.4 Building a Community 

 Modeling behavior is particularly important and an educator that is self-

reflective, attentive, and consistent will be most successful. One very easy way 

to establish a group mentality is to hardly use the pronoun “I” and instead use 

“we”, “us”, and “our” (Brown, 2000). This is a subtle way for an educator to 

demonstrate that they firmly believe they are not the only ones in control in the 
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classroom. Some teachers do this occasionally with their classes – “Today we 

will begin reading the play…” – but rarely when they speak about their classes 

to their colleagues – “I started them on the play….” Students overhear these 

conversations and though may not consciously process what they are hearing, 

internalize that the educator is in charge. Using “we” makes the teacher’s part of 

the group, even if it is understood that they still hold most of the authority. 

Again, self-reflection and thoughtfulness become essential in determining what 

language is useful in fostering community and what is maintaining exclusivity.  

Creating classroom rules together, where everyone’s ideas are listed, then 

grouped into three or four rules that are easy to remember, is essential to 

establishing a feeling of ownership (Hittie, 2000). Many teachers now embrace 

this practice of student-generated classroom rules, yet the dependability and 

effectiveness of this practice is not even well. In some cases, the rules do not 

hold consistently or for any length of time. In other cases, the rules are modified 

at the judgment when some teachers out of frustration to control the class. 

Student work that is asked for and expected, then it dismissed suddenly. It will 

prove to the students that their voice does not matter. The educator must make 

sure that all students have been heard in this process and that the rules are posted 

and followed regularly for the entire semester. If changes need to be made, the 

entire class agrees to it. Not doing so that the exercise was only a time-filler, and 

the students’ opinions do not truly matter, and in the end the teacher is the boss 

in the class. It would be expected that misbehaving will occur during learning 

process. When teacher is arriving at classroom rules, the students should also be 
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asked to come up with consequences for not following them. The educator  

can suggest possibilities, but the class must decide together.  

Asking students to agree or disagree with this theory could be one 

example of the first activity in a classroom. Teacher could ask the students to do 

a simple discussion where students are required to interpret a quotation and 

persuade the other students to believe in their interpretation. Once the discussion 

has begun in class, too many students will need to express their opinions at once, 

(the extroverts who think by talking), and some will withdraw (the introverts 

who need to think before talking), which may open the opportunity for  

the class to speak.  

This activity with using a simple quotation can also train the students to 

speak English in a fun way. The choice of the quotation can be related to the 

condition at that time. Not only the extroverts, but also the introverts. Every 

person in the class is held accountable, including the teacher, and all members  

of the community are beholden to others. In this way, introverts cannot lose his 

confidence with partial participation and extroverts cannot overshadow others by 

dominating all of the attention. 

 
Students that have faith in their classroom community take the 

responsibility to welcome any guests. This is a skill that must be taught, not just 

expected. When a guest arrives to a classroom, students immediately notice. 

An extrovert who enjoys meeting new people may shine in this situation, while  
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an introvert may fade. It is good to pair the introverts and extroverts together to 

greet the guests (another specified classroom job) and teach them the appropriate 

method to do. Hence, teacher gives them both a chance to practice the skills in a 

kindly and safe circumstance. It requires that every student greet each other and 

guests in the classroom using the SEEK method: Smile, Make Eye Contact, 

Empathize, and Show Kindness. This can be further extended by using the GIVE 

method: Get emotionally involved, Develop Insight, Verbalize, and Empathize 

(Aron, 2010).  

Students who become confident in one situation, they may feel better 

about trying other new activities. They are also empowered with the leadership 

role in a classroom which give them permission to support the rules, the 

environment, and their needs. Once students establish their silence in a class, it is 

very difficult for them to change. This method does not involve any bodily 

contact, so introverted students should be comfortable with it. It involves getting 

a little invested in the people who are around them on a daily basis as well as 

extending that friendliness towards guests in their school. What seems like a rule 

to be “nice to everyone” is, in actuality, a lesson in empathy, self-confidence, 

and considerate leadership. 

 
Other classroom routines are also important for building community and 

for helping both introverts and extroverts achieve. Hittie (2000) mentioned that 

there are some activities to get the class’ attention, such as clap hands in  

a rhythm, tap the table or the whiteboard, or quietly ask each group to put their 
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attention on the teacher. This suggestion may seem too basic for adolescents.  

Simply and soothingly saying, “You have five minutes”, is a gentle reminder for 

introverts that they need to be prepared for a transition. Here is another 

opportunity for a classroom job that perhaps remains unofficial. Students who 

finish early can assist others in returning materials, cleaning up, or handing in 

papers. This collaborative effort helps everyone feel a part of everyone else’s 

success without anyone feeling like they are needy or weak. 

Class discussions are another area where community and empathy can be 

built. As already established, introverts may appear uninterested when having a 

group discussion because there are so many extroverts taking up the talking 

space. Discourse rules must be determined (preferably by the students and not 

the teacher) so that trust can be built. 

Many educational resources will argue that teaching empathy is as easy 

as having a student write a short story from another person’s perspective. In 

actuality, this does not teach empathy but rather focuses on point of view; 

although some aspect of empathy can be understood through this exercise. To be 

empathetic is to truly feel the emotions felt by another person. Sympathy is 

feeling pity or sorrow with another person and their expressed feelings. To be 

empathetic is often confused and interchanged with sympathy.  

Teacher trust the students plays a role in the process of developing 

empathy. Empathy evolves when people display understanding despite 

disagreement – when they can disagree without criticizing each other.  

(Aron, 2010). This is similar like employees in the workplace, someday, are 
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challenged to trust one another and their managers on a regular basis. When 

workers disagree, for example, they have a sense of trust that they are safe in 

their rebellious views.  

 
Teachers who are well in rhetoric and discourse will stand out when they 

facilitate a group discussion, but perhaps it is a better opportunity for a student to 

practice these skills. If a student is asked to be the facilitator of a group 

discussion, they must be told ahead of time so they can prepare. Giving students 

an authoritative role helps the students practice compassionate leadership, gain 

mastery of a topic, and add to their self-confidence.  

In fact, an introverted student who looks like as volunteers in a group 

discussion may surprise the class with an amazing source of knowledge and 

insight. Though a teacher should be involved in the discussion as guide, it is also 

necessary for class discussions to follow their own flow.  

Teacher may teach the students about the GIVE method –  

“Get emotionally involved, Develop Insight, Verbalize, and Empathize”  

(Aron, 2010). This can help prior to any discussion to reduce any conflicts that 

may arise. Not everyone will agree with each other, but empathizing with them 

may help lessen the gap between those differences.  

Discussion should not be a demonstration of who is the loudest or who 

can quickly come up with the “best” insult. Discussion should have calm silences 

where others are thinking and considering the ideas that are shared. It involves 

listening with the absence of self, not just the absence of sound.  
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Most people think that extroverts care more about linking  

[with their peers] and are better at it, but linking is even more important to 

introverts, because they focus on the quality of their linking than on the quantity. 

Students that understand the differences about temperaments will be  

less inclined to yell at others. They will learn to be more open-hearted to those 

that also hold tightly to their own beliefs, sometimes stubbornly, and why they 

behave in the manner that they do. This is an important lesson that each member 

of a classroom community has valuable lessons to learn from one another. This 

also can change attitude and interaction in a positive and enriching fashion. It is 

not a simple undertaking, but with guidance, and compassionate leadership, both  

introverts and extroverts can work harmoniously together and enjoy in each 

other’s success. 

 
There can be many other informal ways to build a community and let 

introverts shine without ignoring the extroverts. If possible and comfortable,  

teacher may eat lunch with his or her students. Mostly, in junior high school, 

students are often broke up into separate lunch groups, it seems hard to have 

lunch with the students. If possible, many introverts will prefer and need  

a quieter setting for lunch as it prevents them from the noise and stimulation of 

the day. However, introverts cannot rely on isolating themselves every day. 

An English teacher in SMP N 3 Demak tried to invite one or two classes at a 

time back to the classroom during lunch, sometimes as a work period for 

preparing for upcoming exam or sometimes simply for a snack party reward. It is 

not every day. Students hesitate at first, but quickly they become more relaxed 
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and comfortably to blend with one another. Unavoidably, they linger before 

moving on to class by expressing gratitude and enjoyment with refreshed smiles.  

Young people are often confused between socializing innocently and feel 

the pressure to act more adult. School is the place where they can interact with 

their closest friends as well as the others who they may only know casually.  

They enjoy opportunities to social with others that are sharing a universal 

enjoyment, and providing that opportunity with a lunchtime gathering to create 

those connections. 

 
Giving props – a. k. a. ‘shout outs’ and ‘ups’ – are public praise for 

students who demonstrate excellence. Everyone responds to praise, and most of 

us love to hear the cheers  (Brown, 2007). Athletes will receive such praise with 

their teams or individually, but the intellectuals do not.  

However, introverts may earn the enthusiastic praise through their 

insights offered to the class while the extroverts get to move around and 

celebrate. It is especially important for the teacher to ensure that every student 

gets props and that they are given for prosocial and academic behavior.  

Also, everyone must participate in giving props. The best part of these short 

cheers is that the attention is focused on one student, but the entire class is 

participating. 

They utilize the muscular fun of group percussion, noise, and rhythm and 

may help to stimulate the sleepier and less engaged students (Lemov, 2012). 

Extroverted students can help teachers to teach these props initially and even 
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invent their own because it is more effective if there is creativity, novelty, and 

uniqueness involved.  

 
Educators hope for less attention-seeking behavior, more learning, more 

mastery gained, more self-confidence, and lifelong interpersonal skills acquired. 

These are possible through teaching prosocial behaviors and developing 

community. Classroom communities are constructed and maintained by willing 

members who listen to and honor others. Introverts and extroverts alike must 

learn to balance their temperaments. They must also understand that building a 

community involves work and thought. Everyone should be involved – parents, 

community organizations, nearby companies and colleges, volunteers, and other 

staff in the school. Being transparent in lessons (posting calendars, maintaining a 

website, etc.), inviting and being friendly to visitors of the classroom, helps those 

not directly in the classroom feel as if they could be a part of it and are 

welcomed to join. Expressing gratitude and generosity every day, watching for 

opportunities to show appreciation about giving more than receiving are other 

ways to help build a community of pro social behaviors as well as to help 

introverts feel less invisible without excluding the extroverts. 
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

This chapter presents the conclusion and suggestion based on the  

findings and discussion of the data analysis. 

5.1  Conclusion 

Previously, the researcher has discussed and has related all the findings collected 

from the statistical analysis and the interview. A number of conclusions respond 

differently though to the input is the same. The respondents of this research are 

8th grader junior high school students in Demak. As far as class observations and 

students’ interviews are concerned, it looks that some students do everything in 

groups, such as doing the task, talking with their friends, playing games,  

and so forth. It is clearly seen that personality traits of the respondents  

are different. 

Moreover, it can be said that extroverts are different with introverts to 

acquire a second language. From the observations, it shows that extrovert 

students easily communicate and join in collaborative activities during English 

classes, even when they are hesitant about their answers, they are confident to 

speak loudly. Meanwhile, introvert students appear to avoid interaction in 

English classes because they have many considerations on their mind. They take  

time to organize sentences; instead, they produce better-formed sentences. In  
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addition, when teacher asked them to read in class loudly, they read slowly, but 

carefully with better pronunciation although their speech levels are lower than 

students with extrovert personality traits.  

These conditions also happen on the interview sessions. The introvert 

students do not speak as much as the extrovert students do. They are shy and 

their answers are short, so that the researcher should approach to them carefully 

to get more information. Based on the interview session, the introvert students 

actually like to learn English. They said that learning English is important 

because it is International language and in this digital era, any information 

provide in English instead of Indonesian. On the contrary, the extroverts are okay 

to learn English. The extroverts learn it because English subject includes in 

National Examination. 

Curriculum planners (RPP) seem to have ignored the individual 

differences in the classroom at the time teachers plan the materials. It may not 

easy to prepare learning items especially to the outside classrooms in order to 

give the extroverts opportunity. All the preparations may require a lot of teaching 

and learning materials, practicals, etc. Besides, these certainly need much time to 

do, moreover it can be expensive as the time and economic limitation is  
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prominent. Hence, it is quite easy and convenient to employ the teaching and 

learning style that favors the introverts because this could be cheaper and in time. 

The other aspect is teachers’ motivation to teach. It highly requires highly 

motivated teachers to plan for teaching and learning styles in every meeting that 

take into consideration of students different personal traits. A highly motivated 

teacher usually tries to get the best of their students’ ability in learning English. 

On the other hand, a de-motivated teacher often uses the simple and less 

involving teaching and learning styles which are less time consuming, less 

monitoring, and less commanding to their students. This may be difficult for the 

extroverts because they require some addition stimulations. 

Another factor is that teachers in Demak tend to discipline their students 

than those who break the rules. While the introverts can easily adapt with this 

kind situation, the extroverts are difficult with the school rules and regulations. 

This unconsciously influence teachers’ attitude toward their students and finally 

have an effect on the students’ responses during teaching and learning process. It 

needs to be check as it may affect the students’ English achievements. In 

addition, students’ perception of one’s reaction to the situations may persuade 

their characteristics in classrooms. Teachers therefore require skills to identify 

different personality traits with the intention that they can understand their 

students better. 
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Because all the reasons above favors more to the students could be drawn 

from the findings. All of them answer the research questions and the null 

hypothesis. Firstly, the researcher can identify that the students of Junior High 

Schools in Demak as the participants of this research have the introvert 

personality traits more than the extrovert and the ambivert personality traits.  

 Secondly, this research determines that there are three-category levels of 

the students’ achievements. All of them are low, average, and high English 

achievers. Besides, those category levels also answer the null hypothesis, 

Introvert students cannot perform academically better than extrovert students in 

Junior High Schools in Demak, is rejected since the percentage analysis reveal 

that the introverts are better in achievement than the extroverts are.  

 Thirdly, although the correlation between the students’ scores of daily 

and final tests were not correlated, all the results of the analyses using Pearson 

Chi Square shows that there is a relationship between students personal learning 

style and their English achievement in English subject, which reject the null 

hypothesis that there is no significant between the two variables as well.  

Fourthly, by conducting this research then gives alerts to the English 

teachers in Demak that it is important to know the students’ personality traits.  

Though the personality seem complex to the other variables, teachers should be  

more sensitive to the individual personalities in order to maximize their  
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competencies during the process of English teaching and learning in the 

classrooms. 

This study was limited to the defined age range for Junior High School 

students. Therefore, the researcher suggests the future researchers or the readers 

who are interested on personality trait research to extend to other levels of the 

education system. Besides, not only the students, but also teachers’ personality 

traits could also be done in relation to the students performances. 

5.2 Suggestions 

This research is about understanding individual personality. This research is 

actually to determine the relationship between personality traits and students 

English achievements. Moreover it focused mainly on introverted and 

extroverted personality traits and how they can affects an adolescent’s learning 

in school and also the interaction during English learning process. There are 

many cultural misconceptions of introversion which are perpetuated by 

educators, whom are often extroverts. 

Referring to all results that have been found, the researcher suggest  

that teachers should differentiate their instruction to be instructionally  

responsive to their students. When introverts are passionate about a core personal 

project, they are capable to act like extroverts for the sake of the work they 

consider important or anything they value highly. This is especially relevant for  
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introverts living under the extrovert ideal. Introverted students need be more 

vocal with their well thought-out ideas, or else no else will know they have them.  

In other words the researcher concluded that extrovert or introvert 

students have their own unique learning style or strategy. This unique learning 

style or strategy play important role in students success in acquiring second or 

foreign language. The implication of understanding the students’ personality in 

the classroom will help the students to deal effectively with the classroom 

situation which do not match the students’ learning style. The teacher or lecture 

should also try to accommodate and facilitate the students based on their 

preferred learning styles. For instance, the ideal classroom for extrovert students 

is a situation which allowed time to think things through by talking,  

such as in classroom discussions, or when working with another student.  

The extrovert students excel with learning activities that have visible 

results and involve people interaction. While the ideal classroom for the introvert 

students is a classroom situation which allowed the students to work 

independently with their own thoughts, through listening, observing, reading and 

writing. The introvert students need sufficient time to complete their work and to 

think before answering a question. They need teachers to allow a moment of 

silence, if necessary, for this thought process and to process their experiences at 

their own pace. The introvert students are more comfortable if they are not  
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required to speak in class but are allowed to voluntarily contribute.  

By understanding students personality, accommodating the students learning 

style and facilitating the students’ ideal classroom situation, these three 

requirements will help both teacher and students to achieve success  

in the language learning. 

Good teachers keep spontaneous curiosity alive while enabling children 

to master the content of the collective intellect, and are concerned when students 

fail to live up to their individual potential. As student populations evolve and 

new research emerges, the most effective strategies to achieve the greatest 

outcomes evolve as well. The best teachers are the ones who continually  

inspire all their students, from introverted to extroverted, to do their best  work.   

If teachers recognize students’ personality traits of introvert and    

extrovert, they can make seemingly minor changes to classrooms, such as  

allowing a student to physically move away from their pod group and/or  

use a privacy partition, to better address the learning styles of introverted  

students. 

So, it is hoped that the education system will increase education, support 

and resources for teachers so that they can continue helping and educating their 

students to the best of their abilities. Allowing students to be alone so that they 

can be creative and imagine the innovation of tomorrow can facilitate fostering  
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diversity in the classroom. It is important to acknowledge students’ quiet 

strengths. Recognize the strength of quiet and the necessity of volume –  

the synergy of opposing approaches complete each other.  

Half of students in some of selected Junior High Schools are introverted. 

My hope is that we reflect deeply on our attitudes to introversion and to quiet 

and solitude. In the spirit of inclusion, we celebrate these children for who they 

are. Let us ensure they are softly heard. 

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University

http://eprints.undip.ac.id
http://mli.undip.ac.id


74 

 

 

REFERENCES 

Abbott, P., & Chen, Y. (2011). Extroversion & Academic Performance. 

University Of Rochester. 

 

Aron, D. (2010). The Undervalued Self: Restore Your Love/Power Balance, 

Transform Your Inner Voice That Holds You Back, and Find Your True 

Self-Worth. New York, NY: Little, Brown and Company 

 

Ary, D. Jacobs, L. C., & Sorensen, C. 2009. Introduction to Research in 

Education. Belmont, California: Wadsworth. 

 

Boeree, C. G. 2006. Personality Theories. Pennsylvania: Shippenburg 

University. Retrieved on November 3, 2016 from  

http://www.social-psychology.de/do/pt_ultimate.pdf  

 

Boroujeni, A. A. J., Roohani, A., & Hasanimanesh, A. 2015. “The Impact of 

Extroversion and Introversion Personality Types on EFL Learners' Writing 

Ability”. Theory and Practice in Language Studies, 5(1), 212. 

 

Brown, H. D. 2000. Principles of Language Learning and Teaching. White 

Plains, New York: Longman. 

 

-------------------. 2007. Principles of Language Learning and Teaching. White 

Plains, New York: Pearson Longman. 

 

Cain, S. 2012. Quiet: The Power of Introverts in a World That Can’t Stop 

Talking. New York: Crown Publishers. 

 

Candlin, C., & Mercer, N. 2001. English Language Teaching in its Social 

Context: A Reader. London: Routledge. 

 

Chowdhury, M. 2006. “Students’ Personality Traits and English Performance: a 

Five-Factor Model Perspective”. College Quarterly, 9(3). Retrieved 

October 31, 2016 from http://www.collegequarterly.ca/2006-vol09-num03-

ummer/chowdhury.html 

 

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University

http://www.social-psychology.de/do/pt_ultimate.pdf
http://www.collegequarterly.ca/2006-vol09-num03-ummer/chowdhury.html
http://www.collegequarterly.ca/2006-vol09-num03-ummer/chowdhury.html
http://eprints.undip.ac.id
http://mli.undip.ac.id


75 

 

Cook, V. 1996. Second Language Learning and Second Language Teaching (2ed 

ed.). New York: Arnold. 

 

Creswell, J.W., & Plano, C.V.L. 2007. Designing and Conducting Mixed 

Methods Research. Thousand Oaks, California: SAGE Publications. 

 

Dawaele, J. M., & Furnham, A. 2000. “Personality and Speech Production: A 

Pilot Study of Second Language Learners”. Personality and Individual 

Differences, 28 (2), 355-365.  

 

Davies, J. 2004. Eysenck Personality Inventory Test with Scoring Charts. Wales: 

Slapes Limited.  Retrieved November 24, 2016, from Resourcd: 

http://www.resourcd.com/ @psychexchange/file/show/968 

 

Dörnyei, Z., & Csizér, K. 2006. Motivation, Language Attitudes and 

Globalisation: A Hungarian Perspective. England: Multilingual Matters. 

 

Dryden, G., & Vos, J. 2005. The New Learning Revolution 3rd Edition. UK: 

Black Network Educational Press. 

 

Ellis, R. 1999. Understanding Second Language Acquisition. Oxford: Oxford 

University Press. 

 

Ellis, R  . 2003. Second Language Acquisition. Oxford: Oxford University Press. 

 

Ellis, R. . 2004. “Individual Differences in Second Language Learning”. In A. 

Davies & C. Elder (Eds). The Handbook of Applied Linguistics. Vol: 1, 

No. 21, pp. 525-551. Oxford: Blackwell. 

 

Gan, Z. 2008. “Extroversion and Group Oral Performance: A Mixed Quantitative 

and Discourse Analysis Approach”. Prospect, 23(3), 24-42 

 

Ghazi, S. R., Shahzada, G., & Ullah, S. 2013. “Relationship between Students’ 

Personality Traits and Their English Achievement in Khyber 

Pakhtunkhwa, Pakistan”.  Journal of Educational and Social Research, 

3(2), 437. 

 

Hakimi, S., Hejazi, E., & Lavasani, M. G. (2011). “The Relationships Between 

Personality Traits and Students’ Academic Achievement”. Procedia-Social 

and Behavioral Sciences, 29, 836-845. 

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University

http://eprints.undip.ac.id
http://mli.undip.ac.id


76 

 

 

Helgoe, L. (2008). Introvert Power: Why Your Inner Life Is Your Strength. 

Naperville: Sourcebooks, Inc. 

 

Hittie, M. (2000). Building Community in the Classroom. Retrieved on 

November 26, 2000 from: 

http://wholeschooling.net/WS/WSPress/CommBldgMH.pdf.  

 

Islamiyah, N., & Furyanto, F.A. 2016. “Extrovert and Introvert Students and 

Language Learning Strategies on Students’ Achievement”. Socioscientia 

Jurnal Ilmu Sosial Kopertis Wilayah XI Kalimantan, 8(1). 

 

Keirsey, D. 1998. Please Understand Me II: Temperament, Character, 

Intelligence. Del Mar, California: Prometheus Nemesis. 

 

Lawrence, A. A., & Lawrence, J. A. (2014). Personality Type and Academic 

Achievement of Secondary School Students. Online Submission, 2(3), 26-

34. Retrieved on October 31, 2016 from 

http://files.eric.ed.gov/fulltext/ED545666.pdf 

 

Lemov, D. (2012). Teach Like A Champion Field Guide: A Practical Resource 

to Make the 49 Techniques Your Own. San Francisco, CA: Jossey-Bass. 

 

Lightbown, P.M. & Spada, N. 2001. “Factors Affecting Second Language 

Learning”. In Candlin, C.N.& Mercer, N. (Eds.) English Language 

Teaching in its Social Context. Oxon, UK: Routledge. 

 

Machnicka, J. 2010. The Role of The Personality Variables of Introversion And 

Extraversion and Language Aptitude in The Proficiency of English as a 

Foreign Language (Doctoral Dissertation, Master Thesis. The Institute of 

English Studies. University. Adam Mickiewicz. Retrieved November 2, 

2016 from http://wa.amu.edu.pl/wa/files/Machnicka%20MA.pdf ). 

 

Maltby, J., Day, L., & Macaskill, A. 2010. Personality, Individual Differences, 

and Intellegence. New York: Pearson Education.  

 

Nehra, S. 2014. “Effect of Personality on Academic Achievement at Secondary 

level.” International Multidiciplinary E-Journal, 3(01), 9087-9101 

 

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University

http://wholeschooling.net/WS/WSPress/CommBldgMH.pdf
http://files.eric.ed.gov/fulltext/ED545666.pdf
http://wa.amu.edu.pl/wa/files/Machnicka%20MA.pdf
http://eprints.undip.ac.id
http://mli.undip.ac.id


77 

 

Nunan, D. 1992. Research Methods in Language Learning. Cambridge. UK: 

Cambridge University Press.  

 

Ponraj, P. and Sivakumar, R. 2011. “Computer-Assisted Instruction in Zoology 

in Relation to Learner’s Personality”. EduTracks, 9(6), 34-37. 
 

Revola, Y. 2016. “An Analysis of Writing Achievement among Personality Type 

at The Third Semester Students of English Department IAIN Bengkulu”. 

Linguists, 3(01), 1-24. 

 

Skehan, P. 1994. “Individual Differences in Second Language Learning”. Studies 

in Second Language Acquisition, 13(02), 275-298. 

 

Soleimani, H., Jafarigohar, M., & Ramezi, A. 2013. “Extroversion/Introversion 

and Test Performance of Iranian EFL Students on Multiple-Choice and 

True/False Reading Comprehension Test”. International Journal of 

English and Education, 2(1), 211-224 

 

Sukyadi, D. & Mardiani. 2011. “The Washback Effect of The English National 

Examination (ENE) on English Teachers’ Classroom, Teaching And 

Students’ Learning”. k@ta Petra Journal, 13(1), 96-111. 

 

Suvarna, V. D., & Bhata, G. H. 2016. “A Study on Academic Achievement  

And Personality Of Secondary School Students”. Istraživanja u 

pedagogiji, 6(1), 99-108. 

 

Swanberg, A. B., 2012. “Personality, approaches to learning and 

achievement”. Educational Psychology, 30(1), 75-88. 

 

Suyatno, N., & Wahyuningsih, H. 2005. “Perbedaan Manajemen Konflik Antara 

Tipe Kepribadian Ekstrovert Dengan Introvert”. Naskah Pulikasi. 

Yogyakarta. Fakultas Psikologi dan Ilmu Sosial Budaya. UII. 

 

Willis, J. 2008. Brain-Friendly Strategies You Can Use to Ignite Your Child's 

Learning and Increase School Success. Naperville, Illinois: Sourcebooks. 

 

Zhang, Y. 2008. “The Role of Personality in Second Language Acquisition”. 

Asian Social Science, 4(5), 58-72. 

 

 

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University

http://eprints.undip.ac.id
http://mli.undip.ac.id


78 

 

 

 

 

 

 

 

APPENDIX 1: 

 

QUESTIONNAIRE 

 

 

 

 

 

 

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University

http://eprints.undip.ac.id
http://mli.undip.ac.id


79 

 

MODEL BELAJAR SISWA DAN PRESTASI AKEDEMIK DI SEKOLAH 

MENENGAH PERTAMA DI DEMAK 

Adik-adik kelas 8 yang baik, 

Nama saya adalah Freda Dyah Ayu. Pada saat ini saya sedang menempuh 

Magister Linguistik di Fakultas Bahasa dan Sastra, Universitas Diponegoro Semarang. 

Sebagai bagian dari tugas akhir, saya sedang melakukan suatu penelitian tentang model 

belajar siswa (ekstrovert dan introvert) dan prestasi akademik terhadap pembelajaran 

Bahasa Inggris di Sekolah Menengah Pertama di Demak. Oleh karena itu, guna 

menyelesaikan tugas akhir ini, saya membutuhkan bantuan adik-adik untuk mengisi 

dengan jujur. Kuestioner ini ditujukan untuk mengetahui gaya belajar personal siswa, 

tingkat prestasi belajar siswa, serta hubungan keduanya terhadap pembelajaran Bahasa 

Inggris di kelas. 

Kuestioner ini bukanlah merupakan suatu tes. Oleh sebab itu adik-adik bebas 

untuk memberikan opini pada kuestioner ini karena tidak ada jawaban yang benar 

ataupun salah, serta tidak mempengaruhi nilai adik-adik. Isilah dengan jujur dan 

nyatakanlah reaksi adik yang pertama kali muncul terhadap setiap peryataan yang adik 

baca. 

Akhir kata, saya ucapkan terimakasih atas bantuan dan partisipasi adik-adik 

dalam penelitian ini khususnya dalam mengisi kuestioner ini.  

 

A. Isilah data dibawah ini beserta nomor telepon yang bisa dihubungi. 

Nama : 

Absen :    

Kelas : 

Sekolah : 

No. HP : 

B. Jawablah pertanyaan di bawah ini sesuai dengan pendapat adik-adik 

dengan memberi tanda centang (√) pada kotak yang sudah disediakan ! 

 

No Pertanyaan Setuju 
Tidak 

Setuju 

1. Saya sering bersemangat.   

2. 
Untuk bisa bergembira, biasanya saya membutuhkan teman 

yang sangat mengerti saya. 
  

3. Saya biasanya bersikap masa bodoh.   

4. Saya sangat sukar untuk menolak sesuatu.   

5. Saya senang berpikir terlebih dahulu sebelum bertindak.   

6. 
Saya terbiasa menepati janji apapun resikonya, sekalipun 

memberatkan. 
  

7. Suasana hati saya sering berubah-ubah (moody).   

8. Saya senang melakukan dan menyatakan sesuatu hal dengan   
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cepat tanpa berfikir terlebih dahulu. 

9. Saya pernah merasa tidak enak hati tanpa sebab yang jelas.   

10. Saya melaksanakan semua tugas dari guru sebagai tantangan.   

11. 

Jika saya ingin berbicara dengan seseorang yang menurut 

saya menarik namun belum saya kenal, saya dapat tiba-tiba 

merasa canggung. 

  

12. Saya kadang-kadang tidak dapat menahan kemarahan saya.   

13. Saya sering bertindak secara tiba-tiba.   

14. 
Saya sering khawatir dengan perbuatan atau percakapan yang 

tidak semestinya saya lakukan atau ucapkan. 
  

15. 
Saya lebih senang membaca daripada bermain bersama 

teman. 
  

16. 
Saya termasuk orang yang agak mudah tersinggung/sakit 

hati. 
  

17. Saya senang sekali bepergian.   

18. 
Adakalanya saya punya rahasia yang tidak ingin diketahui 

oleh teman. 
  

19. 
Kadang-kadang saya bersemangat tapi terkadang juga sangat 

lesu. 
  

20. Saya memiliki teman sedikit tetapi betul-betul akrab   

21. Saya sering berkhayal.   

22. Saya akan balas membentak jika saya dibentak teman.   

23. Saya sering merasa bersalah.   

24. Saya lebih tertutup dengan teman-teman saya.   

25. 
Dalam acara yang meriah saya biasanya senang sekali dan 

bergembira. 
  

26. Saya sering merasa panik.   

27. 
Teman-teman di kelas melihat saya sebagai siswa yang 

periang. 
  

28. 
Setelah saya mengerjakan ujian, saya sering merasa bahwa 

seharusnya saya dapat mengerjakannya lebih baik. 
  

29. 
Saya lebih senang berdiam diri saat bersama dengan teman 

yang tidak akrab. 
  

30. Saya senang bergunjing / menggosip.   

31. Saya tidak dapat tidur karena masalah yang saya pikirkan.   

32. 
Saya lebih senang mencari sendiri apa yang saya ingin 

ketahui daripada menanyakannya kepada orang lain. 
  

33. Saya lebih baik diam untuk terhindar dari masalah.   

34. 
Saya senang mengerjakan tugas yang membutuhkan 

kecermatan. 
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35. 
Saya cepat bosan sehingga senang dengan aktivitas bermain 

di kelas. 
  

36. 
Saya biasa memberitahukan segala apapun kepada teman-

teman saya. 
  

37. 
Saya suka berkumpul dengan teman yang suka dan saling 

mengejek satu sama lain. 
  

38. Saya mudah marah namun dalam waktu singkat.   

39. Saya senang melakukan pekerjaan dengan cepat.   

40. 
Saya biasanya mengkhawatirkan kejadian-kejadian yang 

akan terjadi nanti. 
  

41. Saya cenderung hati-hati dalam melakukan sesuatu.   

42. 
Saya cenderung terlambat dalam janjian bersama teman, atau 

bahkan terkadang, terlambat saat mengumpulkan tugas. 
  

43. Saya sering mimpi yang menakutkan.   

44. Saya senang berbaur dengan banyak orang.   

45. Saya sering gemetar.   

46. 
Saya sangat kesal jika tidak dapat bertemu dengan teman-

teman saya. 
  

47. Saya menganggap diri saya mudah gugup.   

48. 
Dari semua orang yang saya kenal, hanya beberapa yang 

benar-benar saya sukai. 
  

49. Saya merasa kepercayaan diri saya cukup besar.   

50. 
Saya mudah tersinggung jika tugas yang saya kerjakan 

dinyatakan salah. 
  

51. Saya sulit untuk benar-benar gembira.   

52. Saya merasa rendah diri.   

53. 
Saya mengikuti kegiatan yang melibatkan banyak orang. 

(berorganisasi). 
  

54. Saya kadang-kadang tidak mengerti apa yang saya bicarakan.   

55. Saya suka mengkhawatirkan kesehatan saya.   

56. Saya suka menjahili teman-teman saya di sekolah.   

57. Saya sering susah tidur.   

 
Terima Kasih ☺ 
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SMPN 1 KARANGTENGAH DEMAK  

   8A 
      

       
No 

Questionnaire 
Score 

Type Daily Score Final Test 

 

Classified 

1 15 2 72 72 

 
Ekstrovert 

2 15 2 70 70 

 
Ekstrovert 

3 10 1 78 75 

 
Introvert 

4 8 1 79 79 

 
Introvert 

5 14 2 70 70 

 
Ekstrovert 

6 10 1 80 78 

 
Introvert 

7 11 1 86 86 

 
Introvert 

8 11 1 78 78 

 
Introvert 

9 14 2 73 70 

 
Ektrovert 

10 13 3 72 82 

 
Ambivert 

11 16 2 70 70 

 
Ekstrovert 

12 17 2 74 74 

 
Ektrovert 

13 8 1 81 81 

 
Introvert 

14 14 2 70 70 

 
Ekstrovert 

15 11 1 87 77 

 
Introvert 

16 12 3 68 81 

 
Ambivert 

17 17 2 73 63 

 
Ekstrovert 

18 9 1 89 89 

 
Introvert 

19 - - - - 

 
- 

20 13 3 68 68 

 
Ambivert 

21 8 1 81 81 

 

Introvert 

22 11 1 80 80 

 
Introvert 

23 17 2 70 71 

 

Ekstrovert 

24 12 3 73 63 

 

Ambivert 

25 14 2 73 79 

 

Ekstrovert 

26 15 2 75 78 

 

Ekstrovert 

27 15 2 61 79 

 

Ekstrovert 

28 18 2 73 70 

 

Ekstrovert 

29 11 1 85 82 

 

Introvert 

30 8 1 80 87 

 

Introvert 
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SMPN 2 KARANGTENGAH DEMAK 
   8E 

      

       
No 

Questionnaire 
Score 

Type Daily Score Final Test 

 

Classified 

1 11 1 81 75 

 
Introvert 

2 11 1 78 78 

 
Introvert 

3 12 3 75 70 

 
Ambivert 

4 10 1 82 76 

 
Introvert 

5 12 3 85 80 

 
Introvert 

6 12 3 77 72 

 
Ambivert 

7 10 1 78 79 

 
Introvert 

8 12 3 76 78 

 
Ambivert 

9 16 2 73 70 

 
Ekstrovert 

10 10 1 78 78 

 
Introvert 

11 14 1 78 78 

 
Introvert 

12 11 1 79 78 

 
Introvert 

13 16 2 75 70 

 
Ekstrovert 

14 8 2 76 70 

 
Ekstrovert 

15 - - - - 

 
- 

16 8 1 79 79 

 
Introvert 

17 13 3 76 72 

 
Ambivert 

18 11 2 73 71 

 
Ekstrovert 

19 12 3 84 80 

 
Ambivert 

20 15 2 74 70 

 
Ekstrovert 

21 21 1 80 80 

 
Introvert 

22 13 3 75 70 

 
Ambivert 

23 14 2 74 73 

 
Ekstrovert 

24 10 1 80 78  Introvert 

25 - - - -  - 

26 15 2 74 45  Ekstrovert 

26 10 1 78 49  Introvert 

27 16 2 75 70  Ekstrovert 

28 - - - -  - 

29 - - - -  - 

30 10 1 85 89  Introvert 
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SMPN 3 DEMAK 
     8F 

      

       
No 

Questionnaire 
Score 

Type Daily Score Final Test 

 

Classified 

1 17 2 70 73 

 
Ekstrovert 

2 17 2 72 76 

 
Ekstrovert 

3 8 1 80 77 

 
Introvert 

4 14 2 75 69 

 
Ekstrovert 

5 17 2 75 74 

 
Ekstrovert 

6 17 2 74 81 

 
Ekstrovert 

7 10 1 81 87 

 
Introvert 

8 16 2 70 71 

 
Ekstrovert 

9 15 2 78 74 

 
Ekstrovert 

10 14 2 75 67 

 
Ekstrovert 

11 13 3 74 52 

 
Ambivert 

12 15 2 78 76 

 
Ekstrovert 

13 8 1 80 91 

 
Introvert 

14 8 1 84 98 

 
Introvert 

15 8 1 86 89 

 
Introvert 

16 10 1 80 80 

 
Introvert 

17 11 1 75 83 

 
Introvert 

18 18 2 74 75 

 
Ekstrovert 

19 - - - - 

 
- 

20 8 1 80 85 

 
Introvert 

21 10 1 79 85 

 
Introvert 

22 14 2 78 75 

 
Ekstrovert 

23 16 2 75 78 

 
Ekstrovert 

24 6 1 79 80 

 
Introvert 

25 12 3 79 82 

 
Ambivert 

26 14 2 71 85 

 
Ekstrovert 

27 10 1 81 79 

 
Introvert 

28 13 2 80 63 

 
Ambivert 

29 10 1 79 83 

 
Introvert 

30 14 2 77 75 

 
Ekstrovert 
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SMPN 1 SAYUNG DEMAK  

    8H 
      

       
No 

Questionnaire 
Score 

Type Daily Score Final Test 

 

Classified 

1 14 2 70 70 

 
Ekstrovert 

2 11 1 78 77 

 
Introvert 

3 10 1 80 82 

 
Introvert 

4 13 3 74 77 

 
Ambivert 

5 6 1 78 82 

 
Introvert 

6 12 3 74 78 

 
Ambivert 

7 11 1 79 79 

 
Introvert 

8 14 2 73 75 

 
Ekstrovert 

9 9 1 84 60 

 
Introvert 

11 14 2 74 48 

 
Ekstrovert 

12 11 1 82 84 

 
Introvert 

13 10 1 79 78 

 
Introvert 

15 12 3 80 66 

 
Ambivert 

16 10 1 79 78 

 
Introvert 

17 14 2 74 56 

 
Ekstrovert 

18 11 1 79 45 

 
Introvert 

19 13 2 74 60 

 
Ekstrovert 

20 16 2 74 70 

 
Ekstrovert 

21 6 1 80 80 

 
Introvert 

22 - - - - 

 
- 

23 13 3 73 60 
 

Ambivert 

24 10 1 82 81 
 

Introvert 

26 14 2 70 56 
 

Ekstrovert 

28 12 3 74 73 

 
Ambivert 

29 10 1 81 79 

 
Introvert 

30 14 2 74 70 

 
Ekstrovert 
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SMPN 2 SAYUNG DEMAK 

   8G 
      

       
No 

Questionnaire 
Score 

Type Daily Score Final Test 

 

Classified 

1 9 1 82 78 

 
Introvert 

2 9 1 76 78 

 
Introvert 

3 10 1 89 85 

 
Introvert 

5 7 1 81 85 

 
Introvert 

6 11 1 78 80 

 
Introvert 

7 11 1 81 87 

 
Introvert 

8 9 1 78 90 

 
Introvert 

9 6 1 85 87 

 
Introvert 

11 14 2 70 80 

 
Ekstrovert 

12 14 2 72 73 

 
Ekstrovert 

13 15 2 76 77 

 
Ekstrovert 

14 12 3 77 77 

 
Ambivert 

15 16 2 72 78 

 
Ekstrovert 

16 15 2 70 70 

 
Ekstrovert 

17 17 2 75 77 

 
Ekstrovert 

18 18 2 76 79 

 
Ekstrovert 

19 13 3 80 80 

 
Ambivert 

20 9 1 82 80 

 
Introvert 

21 11 1 81 83 

 
Introvert 

22 12 3 77 80 

 
Ambivert 

23 16 2 73 75 

 
Ekstrovert 

24 15 2 73 78 

 
Ekstrovert 

26 9 1 85 93 

 
Introvert 

27 15 2 76 75 

 
Ekstrovert 

28 15 2 73 80 

 
Ekstrovert 

29 8 1 80 88 

 
Introvert 

30 14 2 72 75 

 
Ekstrovert 
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