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ABSTRACT 

This research was aimed to redesign the existing syllabus for Bee 1 and Bee 2 in 

think e to clarify the steps how to redesign the existing syllabus to be an effective 

syllabus for Bee 1 and Bee 2 level. The subject of this study was the syllabus for 

teaching Bee 1 and Bee 2 level. It was evaluated and analyzed to be redesigned into 

an appropriate syllabus for young learners. The researcher also used SWOT to 

analyze the existing syllabus. The result found several factors that made the existing 

syllabus for Bee 1 and Bee 2 should be redesigned. The factors were the standard 

format of the syllabus, the content of Theme-Based syllabus design, students‟ 

competence, and the teachers‟ obstacles in creating lesson planning. The content of 

the syllabus were the course description, basic and standard competence, themes, 

materials, activities, methodology, and tasks. Then, the steps to redesign the previous 

syllabus in think e was evaluating the previous syllabus, understanding the students‟ 

characteristics, and finding out the students‟ needs in learning English. Continually, 

to make a strong foundation in learning English for young learners, the study 

recommended to apply a strategy to build the students‟ critical thinking and 

encouraged the students to be active in the lesson. 

Keywords: Syllabus, Need Analysis, theme-based syllabus, TEYL/TEFL  

 
 

 

 

 

 

 

 

 

 

 



 

 

INTISARI 

Penelitian ini bertujuan untuk mendesain ulang silabus untuk level Bee 1 dan Bee 2 di 

think serta mengklarifikasi langkah-langkah mendesain ulang silabus yang ada 

sehingga lebih efektif untuk diaplikasikan pada siswa level Bee 1 dan Bee 2. Subjek 

dalam penelitian ini adalah silabus dari level Bee 1 dan Bee 2. Silabus dari level Bee 

1 dan Bee 2 kemudian dievaluasi serta dianalisis untuk kemudian didesain ulang 

menjadi silabus yang sesuai untuk anak-anak. Peneliti juga menggunakan analisis 

SWOT untuk menganalisa silabus. Dari analisa yang telah dilakukan, telah ditemukan 

faktor-faktor pendukung untuk mendesain ulang silabus yang ada yaitu dari format 

standar untuk silabus, isi dalam silabus, pencapaian siswa atau kompetensi siswa, 

serta kendala yang ditemui para guru dalam menyusun rancana pembelajaran. 

Kemudian ada beberapa langkah dalam mendesain ulang silabus yang ada yaitu 

dengan menganalisis silabus yang ada sehingga kurang efektif, memahami karakter 

siswa, dan mencari kebutuhan siswa dalam menguasai bahasa inggris. Selanjutnya, 

untuk menjadikan silabus yang telah didesain ulang memiliki dasar pengajaran yang 

kuat dan berbeda dengan yang lain, penelitian ini menyarankan untuk 

menggabungkan sebuah stretegi untuk mendorong siswa untuk berfikir kritis dan 

lebih aktif dalam pembelajaran.  

Kata Kunci: Silabus, Need Analysis, theme-based syllabus, TEYL/TEFL  

 

 

 

 

 

 

 

 

 

 



 

 

CHAPTER I 

INTRODUCTION 

This chapter provides a sequence of information about the background of the study 

with a concise description of the English syllabus for teaching young learners that 

need some evaluations and recommendations for better teaching planning. It also 

contains research questions, objectives of the study, significances of the study, 

limitation of the study, definition of key terms, and organization of the writing. 

 

1.1. Background of the Study 

Teaching English to young learners has become a trend in this era. It can be seen that 

the demanding of learning English for young learners has been increasing recently, 

especially in Indonesia. In this case, Indonesian government does not include English 

lessons in the national curriculum. Being aware of that case, parents send their 

children into informal school just to learn English as the main part of their additional 

skill to master. Many English institutions, especially in Semarang compete to make a 

best curriculum to teach English for young learners. One of the English institutions in 

Semarang that has a specialty in teaching young learners has remarked the curriculum 

and syllabus for young learners as the best curriculum.  

Curriculum and syllabus has an essential role in achieving the students‟ ability 

in learning a language. They also must have a strong foundation to reach the goal of 



 

 

learning a language in their institution. The strong foundation to assist the teacher 

teaching young learners is creating a fun and unique teaching style to improve the 

students‟ ability in learning something especially a language. However, there was a 

limitation in the curriculum and syllabus design for teaching English to young 

learners. One major problem that occurred in this research was the syllabus design. It 

was taken in “think e KIDS‟ Home for speaking English” in Bee 1 and Bee 2 level, 

where the institution had a strong foundation in teaching English for young learners, 

but the guidance which was the navigation to reach the goal of learning still has 

weaknesses. The meaning of navigation here was the syllabus design.  

As the instructor, I could say that the syllabus has a very significant role to 

achieve the target of teaching English language. Supported by Hasan (2007: 45) 

mentions that the role of the syllabus in language teaching programs can be 

exemplified in how language classroom activities, teaching and learning roles, and 

content are addressed in these syllabuses. Richards and Willy (2002: 65) state that 

“the processes of curriculum development and syllabus design in language teaching 

usually engross assessing the needs of learners in a language program, developing 

goals and objectives, forecasting a syllabus, choosing teaching methods and 

resources, and deciding on assessment procedures and criteria.”  

Designing a language syllabus for teaching young learners is different from 

designing and creating syllabus for the adults learners. The teacher should know how 

to design an appropriate syllabus for children, because designing syllabus involves 



 

 

the assortment and evaluation of content. The term of „Content‟ in this framework 

refers to „a specification of what units will be taught‟ and „a methodology‟ or „how 

they will be taught‟ (Nunan, 1988: 6). 

Coming across to the phenomenon of the essential of English is required in 

every field like study abroad or for daily conversation. To facilitate the children in 

learning and practicing their foreign language skills, many English courses offer and 

provide the best facilitation for children to become skilled in English. Similar in 

“think-e”, it has a system of how to entreat the children to master English. The 

teachers in “think e” created the content, materials, and fixed the methodology to help 

their pupils to be master in English language.  

Through this research, the researcher tried to analyze the original “think e‟s 

syllabus”, particularly for teaching Bee 1 and Bee 2 students, where the students are 

investigated as young learners. The syllabus is an essential part of teaching English 

language to guide the teacher to reach the goal of teaching. Nevertheless, creating an 

appropriate syllabus is very recommended by containing detail content and 

sequencing EFL materials. The procedure in designing syllabus is very important, 

because from the syllabus, teacher will break down it into lesson plans. Nicholls and 

Nicholls (1978: 21-22) mention that there are three main stages in designing a 

syllabus, the first is the setting of objectives, the second is assortment and grading of 

content, assortment and grading of learning experiences (i.e., tasks and activities), 

and the last is an evaluation. It is a recurring and constant process and the „knowledge 



 

 

and imminent to be derived from assessment are fed back and provided a fresh 

starting-point for further curriculum development.‟ 

Subsequently, teachers could design their own syllabus, and then there should 

have evaluation on the implementation of their syllabus toward the goals or the 

achievement. Yalden (1987) mentions that there are three principles which can 

inform language syllabus design. The three principles are an analysis of how the 

language is learned, which will give influence in a structure-based syllabus; an 

analysis of how language is obtained, which will affect a process-based syllabus; and 

an analysis of how language is applied, which will affect in a function-based syllabus. 

An appropriate syllabus should be revised or redesign the syllabus. 

From the pre-observation that had been done by the researcher because she 

was working in think e, the syllabus that the teachers‟ made still far from the 

methodology in how to design a syllabus for teaching young learners. The syllabus 

was not readable. It only assumed that learning English was only making the children 

active to speak English. The major thinking about teaching young learners was young 

learners are active learners, so that they created the syllabus based on active learning. 

The active learning is the foundation or based on creating the syllabus. Active 

learning means where the learner should be an active contributor to the educational 

process. Here the role of the teacher is not as a transmitter of knowledge, but as a 

facilitator who facilitate learning.  



 

 

There were some reasons that can be presented by the researcher in choosing 

the topic of “redesigning the theme-based English syllabus for learners as a case of 

syllabus design for Bee 1 and Bee 2 in think e English course Semarang”. The reason 

were; syllabus has an important role in the educational process, especially in “think e 

KIDS‟ Home for Speaking English Semarang” to the students in Bee 1 and Bee 2, 

because syllabus is used as the basis for planning courses of a various content, which 

was concerned with the language, material, and the methodology.  Redesigning 

syllabus was needed to help the teachers in achieving the target in the educational 

process systematically and effectively. The detailed of the syllabus will be easier to 

be understood and developed in the lesson plan.   

The syllabus that had been designed by the teacher need to be analyzed and 

evaluated to make the content of the syllabus clearer as guidance in achieving the 

target. In this case, the syllabus that had been designed should be redesigned, so that 

the teacher can elaborate the objectives or the goals of the teaching more focus. 

Syllabus does not only provide the target to be achieved, but also the materials, 

activities, methodologies, and tasks.  

Redesigning language syllabus for teaching young learners in “think e KIDS‟ 

Home for Speaking English Semarang” is needed because it is important to achieve 

the target language that should be achieved by the children. The research offered how 

to redesign and design an appropriate and readable syllabus for teaching young 

learners in think e.    



 

 

 

1.2. Research Questions 

There are four research questions becoming pilot to find the solution of this research:  

1) what are  the weaknesses and strengths of the existing syllabus in “think e”, 

especially for Bee 1 and Bee 2 level?  

2) what is the Theme-Based English language syllabus in “think e” appropriate 

for young learners? 

3) what do the students in Bee 1 and Bee 2 need in learning English as the 

outcome of learning English in “think e English Course”? 

4) how can syllabus be redesigned for teaching Bee 1 and Bee 2 in “think e 

English Course”?  

 

1.3. Objectives of the Study 

This research also has specific objectives, as follows: 

1) to criticize the existing syllabus for Bee 1 and Bee level.  

2) to describe that the existing syllabus in think e has not appropriated to achieve 

the target of teaching English to young learners. 

3) to explain the students‟ need to be mastered in English as the outcome after 

they learn English in think-e.  

4) to clarify the steps how the existing syllabus can be redesigned to be an 

applicable syllabus for young learners in Bee 1 and Bee 2 level. 



 

 

 

1.4. Significance of the Study 

a. Theoretically, syllabus provides a planning and communication tool with 

which to set realistic expectations for the teacher and students and organizes 

what the teacher‟s thoughts and the teacher‟s approaches to the subjects. Then 

another thing that makes syllabus be important is to help the teacher and the 

learners to stay focused on the course objectives and exit outcomes. This 

research may give some contributions to the extent of teaching English as a 

foreign language (TEFL) and teaching English for young learners (TEYL). On 

the other hand, it is also helpful for the teacher, curriculum developers, and 

syllabus designer as the reference in teaching English.   

b. Pedagogically, teachers are able to design syllabus and other instructional 

materials that are relevant to an English, Foreign Language - in - education 

model that provides for the visualized ideals of the other English course 

especially for young learners. Redesigning the existing syllabus for teachers 

may help them to apply the best teaching method into the lesson. Hence, 

applying the certain teaching method especially for young learners may help 

the students to understand the materials.  

c. Practically, the syllabus has important roles for instance; it provides the 

students with the vision of the course, and what the students require for 

success in the learning. Redesigning syllabus also has functions as a learning 



 

 

contract which can be elaborated on all components of the course and set the 

students' expectations. The redesigning syllabus includes a course schedule 

plan that provides details in chronological format about the date, meeting, 

topic, reading, and assignment or activities. Redesigning syllabus may 

demonstrate to approving departments or schools and the advisory board that 

the course fulfills curriculum standards. Redesigning syllabus is to assure a 

standardization and continuity across instructors and within the program. 

 

1.5. Limitation of the Study 

Due to the limitation of the time and the writer‟s knowledge, this research only 

focuses on redesigning the Theme-based English language syllabus for teaching 

young learners as a case study in “think e KIDS‟ Home for Speaking English 

Semarang”, especially in Bee 1 and Bee 2 level. This will become a new product of 

Theme-Based English language syllabus for teaching young learners.  

 

1.6. Definitions of Key Terms  

Here are the definitions of key terms related to this thesis draft. Since, the main topic 

here is a syllabus; we need to know what syllabus is. The syllabus is a 

methodological report of what is to be taught, but not a report of how it is to be 

taught. It is said methodological because it is not merely a list of language items to be 



 

 

taught; but it also contains a sequence of language items for teaching purposes 

(Cunningsworth, 1984: 22). The first thing should be involved when we design a 

syllabus is the content, though methodologies are concerned with the selecting and 

grading of tasks and activities (Nunan 1988: 4).  

Redesigning syllabus means reforming the earlier syllabus with some 

purposes to make it detail, clear, and applicable for the teacher as the tool for 

teaching. Before we redesign the recent syllabus, we have to know our students‟ need 

to be learnt. We can make an observation to analyze what they need to learn. This is 

we call it need analysis. Need analysis is mainly focused on the goals and the content 

of a course. Need analysis of the course is important because it inspects what the 

learners need to learn and what the students already know. So that it is used to verify 

whether the course is applicable and useful to learn by the students (Macalister, 2010: 

24). Then, the importance of redesigning English language syllabus for teaching 

young learners is based on the result of the observation that connected to the students‟ 

need in learning English.   

The area of this research is young learners. Young learners, especially in Asia, 

is defined as the learner who learns English where English is not the native language 

(Paul, 2003: 1). With the intention of teaching language to children requires all 

abilities such as handling children to keep them on task, and more knowledge of the 

language, of language teaching, and of language learning. Understanding the learners 

also becomes the teacher‟s consideration in planning the materials and the 



 

 

methodology. Since, this research is about young learners. Wisely, we have to know 

their characteristics. Children are very close to this characteristic if they are known as 

the lively learners and often-enthusiastic (Cameron, 2001: 1). 

Bee 1 and Bee 2 are two levels in “think e KIDS‟ Home for Speaking English 

Semarang”, are young learners with the range of age around 6-10 years old, learners 

who are categorized into young learners in learning English. Harmer (2007: 17) 

defines that “beginners are those who don‟t know any English and advanced students 

are those whose level of English is competent, allowing them to read not simplified 

factual and fictional texts and communicate fluently.” In Bee 1 and Bee 2 levels, 

here, the teacher explains them as the level where students start to understand the 

topics provided and are able to do a presentation or description from the material they 

understand.     

 

1.7. Organization of the Writing 

This research is organized of five chapters, where chapter one consists of a 

background of the Study, research questions, objective study, significance of the 

study, limitation of the study, and organization of the writing.  

Chapter two explains the related literatures, where it mentions the previous 

studies, theoretical framework about curriculum and syllabus, teaching English to 

young learners as the foreign language in the classroom. They are providing 

explanation to support this research.  



 

 

Chapter three describes the method of this study, where this study conducts a 

single phenomenon or a case study to be found the solution of the problem. It 

explains the subject of the study, the research method, and techniques of gaining the 

data, the data analysis, and the procedures of the study.  

Chapter four contains the findings and discussions of the research. It answers 

and explains the way the existing syllabus should be redesigned and clarifies the steps 

of how to redesign the existing syllabus into an effective syllabus for teaching 

English to young learners. 

Chapter five concludes the results of the research and stretch suggestions for 

the teachers, curriculum designer, and further researches.  

 

 

CHAPTER II 

REVIEW OF LITURATURE 

Chapter II depicts the related literature that contains previous studies of designing a 

syllabus for young learners and the theories, which are used to support this study. 

They provide the basic references in completing this study. 

 

2.1 Previous Studies 



 

 

To support the study, I tried to present other research that has correlation with this 

paper. The first research is from Villanueva (1987: 1). Villanueva reports that 

syllabus design for young learners is the proposition of the syllabus, which is 

completed with possible units of learning. Those units of learning were namely the 

system and the linguistic forms. However, I disagree if the unit of learning that 

should be taught is only the system of the language.   

According to Hatta (2004, 147- 163) explains that designing a language 

syllabus for young learners of 8-9 years old should think the developmental features 

of the target learners and the evaluation of the learning. Similar ideas with my 

research, that we have to think the elements of teaching English for young learners. 

We cannot only focus on one thing. Then, we need to decide the specific syllabus that 

suit to teach young learners. Something different from Hatta is adopting a specific 

syllabus for young learners. One of specific syllabuses that could be applied for 

teaching young learners in Asia, particularly in Semarang, is Theme-Based Syllabus 

Design. 

Teachers should understand the very importance syllabus in the 

administration of teaching, because designing of syllabus is a thing that they have to 

construct to assist the teacher in teaching the language. Yang (2009, 161-176) 

investigates the integration of Theme-Based approach in teaching language to young 

learners in Hong Kong. The Theme-Based approach is an effective approach to 

encourage the children in learning English and the objectives of learning English 



 

 

could be achieved. However, Yang did not explore how to select and grade the topics 

or theme in more detail in the research and did not explain the methodology of how to 

achieve the objectives of the study. As stated in the research, that Theme-Based 

approach has wide impact on teaching English for young learners.  

Another study was from Kiziltan and Ceylan (2007, 133-148). They explain 

that Theme-based approach has a big contribution in teaching English to young 

learners and gives the students an opportunity to improve their foreign language. It is 

not only able to improve the students‟ language skill, but also can develop their 

knowledge. Because, each student could take different information from each other. 

However, the important role of the specific syllabus must be supported by the 

quality of teaching as the important structures of effective education (Anagumbla, 

Victor H.M., 2005: 3). I am in line with his statement about it because the quality of 

the syllabus should be followed by the quality of teaching and the teachers‟ 

competence. Nevertheless, the target of teaching the language could be achieved 

maximally. The similarity of this research with Anagumbla‟s research was in the 

product of the syllabus and the theory used in creating the effective syllabus for 

teaching young learners. That is TEYL theory.  

And then, Can (2009: 3) describes that Theme Based syllabus design is able to 

motivate the students‟ learning. The result mentions that the successful Theme Based 

syllabus for teaching English is, the theme or topic provided is always up to date and 

interesting to be learnt. The same case of Can‟s study with my research is in the 



 

 

background of learning English from the early age. The students that were supported 

by the parents realized that learning English is important to provision their life in the 

future like to find a job. By the results, providing an effective syllabus to encourage 

the students‟ learning English could be maintained through the students‟ motivation 

in learning English. However, Can‟s research did not mention the content of Theme-

Based syllabus that could be recommended to improve the students‟ motivation in 

learning English.   

Those previous studies represented and supported this research because each 

of them has similarities and differences with this research. Those five previous 

studies have similarity with this research were about the syllabus for young learners 

where some of them applied Theme-Based syllabus design for young learners. Then, 

the gap of some previous studies were in the theory of teaching language for young 

learners, because we have different perceptions of teaching English for young 

learners. However, it could be a consideration in my research to develop a better 

syllabus for young learners in learning English.  

 

 

2.2 Theoretical Framework  

The theoretical framework describes and explains the theory of teaching English to 

young learners, which is used as the foundation of this research, where the focus of 

this study is the syllabus design. The syllabus design is made as the preparation to 



 

 

teach young learners, especially in Semarang, Indonesia, where English is placed as 

the foreign language, have to be mastered aiming to prepare the better generation in 

the future. This research will not stand by itself without the correct and strong 

foundation, because the theory can support the results of research.  

2.2.1 Teaching English for Young Learners as a Foreign Language 

Teaching English to young learners need to comprehend and utilize the theories of 

teaching English language to young learners by the teachers. The implication of the 

theories and teaching strategies for young learners is to reach the goal of the teaching 

and learning of English (Sukarno, 2008: 57). However, besides the teacher should 

consider in designing teaching-learning materials that need to be achieved by the 

learners, we need to know what they need to be masters of English. The questions 

related to what the students need to develop their skills in listening, speaking, 

reading, and writing appears. There are misunderstandings toward teaching English to 

young learners that stated by Cameron (2001: 7) declares “teaching children is 

straightforward and teaching children only need to learn simple language”. Teaching 

English to young learners is also more complex and the teacher should know the 

characteristics of the children. Then, the teacher should also have all skills like be 

able to manage the children and keep the students on task.  

2.2.2. Teaching Listening and Speaking   

Speaking and listening are two basic skills, should be learnt by the children. Listening 

has a role as the first input of learning language before the learners start to speak or 



 

 

produce sentence. According to Nation and Jonathan (2009: 17) mention several 

objectives of listening and speaking for beginners who learn new language, namely: 

(a) to assist the learners in managing the meaning-focused input and meaning-focused 

output in the moment. (b) to encourage the learners to achieve the target language by 

receiving them to engross in  successful listening and speaking; then (c) to brand 

them to involve in early learning to their language use needs.   

Listening  

Nation and Jonathan (2009: 38) argue that listening is the way of learning the new 

language that will acquire the information to form the knowledge. After the learners 

can build up their knowledge from the listening, they are ready to speak. Listening is 

only a bridge to acknowledge the learners to speak. According to Harmer (2007: 133) 

teaching listening has important benefits to the children or the learners that can 

practice their pronunciation. The more they hear from listening practice; the children 

can practice their effective pitch, intonation, stress and the sounds of both individual 

words and those words, which connected in a long speech like long dialogue.  

 There are several listening principles that Harmer cited to make the students 

successful in their listening practice. The strategies that can be implemented to 

engage the learners to be active in the listening practice, namely:  

1) Encouraging students to listen as much as possible as listening practice, it can be 

given through song, short movie, and other resources that can attract the students 

to do best in their listening practice.   



 

 

2) Providing help for the pupils as preparation before they are doing the listening 

practice. This is very important. Remember that listening can be a boring activity 

for the students because they may think that listening is difficult. That is why, we 

should help them to prepare to listen. Before, we ask them to listen a topic in a 

video or tape, the teacher may gain their concentration or their interest about the 

topic by giving questions, showing the pictures, or doing discussion toward the 

topic.  

3) Repeating is required for the learners in doing listening practice. It means that the 

teacher cannot play an audio track only once. In this case, the first chance, the 

learners might only catch the general topic described in the audio. To get the 

detail information on the topic discussed, the teacher may play for several times.  

4) Persuade the learners to respond the content of a listening section, not only to the 

language but also understand the topic discussed. In this part, the teacher demands 

the students to give respond to the topic from the audio by asking them to give 

their opinion or comment. The teacher may prepare a list of questions beforehand. 

This is aimed to observe the leaners‟ understanding of something through 

listening.  

5) Dissimilar listening steps command dissimilar listening tasks. It means that when 

we arrange a listening task to reach a target of teaching, so the step is also suited 

with the task.  

Speaking 



 

 

Teaching speaking to young learners becomes very challenging because speaking is 

an active use of language to prompt the meaning. According to Bailey and Nunan 

(2005: 2) present, that speaking skill is such the ultimate human behavior that cannot 

stop to analyze. Then, consistent with Brown (2004) classifies that there are five 

basic types of speaking: 

1. Imitative (speaking performance) is the ability to imitate the word or phrase or 

possibly the sentence in a same way to share the meaning of information. Simply, 

it is only talking about the phonetic level of oral production, lexical, a number of 

prosodic and grammatical properties. 

2. Intensive (speaking frequently) is producing short expanses of oral language 

designed to determine the competence in a slight band of grammatical, phrasal, 

lexical, or phonological relationships.  

3. Responsive is an interaction and test comprehension. It is like short 

conversations, standard greetings and small talk, simple requests and comments, 

and like.  

4. Interactive is about the length and the complexity of the communication, where 

sometimes comprises multiple exchanges and multiple participants. The 

interaction can be categorized into two forms; they are transactional language and 

interpersonal language. 

5. Extensive contains of speeches, oral presentations, and storytelling. The 

opportunity of oral interaction from listeners is either vastly limited or ruled. 



 

 

In this section, to help the student in order to develop their speaking skills, Dawes 

(2008: 125-126) mentions that the development of speaking skill is started by 

interacting with familiar adults or friends, and it can be from reading or reporting 

known info to talking about their own ideas.  

2.2.3. Teaching Reading and Writing 

Teaching new language like English can be achieved by giving all the components of 

learning language. Nevertheless, teaching writing and reading to young learners is the 

essential skills to be taught. The importance of teaching reading and writing to young 

learners can develop the students‟ oral communication because the students may 

improve their knowledge through reading and writing. The reason of giving reading 

and writing in the early age may help the students who cannot learn language through 

listening and speaking only.  

 Teaching reading and writing to young learners are different from teaching 

literacy to adult learners. The things that we should aware of teaching reading and 

writing to young learners are to give what the students can do such as practice 

naming and write the alphabet letters, listen to rhymes and sounds in words, 

understand and transcribe their own names, learn new words from stories, works, and 

plays. These content of literacy appropriate to be taught to young learners in think e 

https://www.naeyc.org/files/yc/file/200303/Essentials.pdf (Accessed on August 8
th

, 

2016. 12:41).     

2.2.4. Teaching Vocabulary 

https://www.naeyc.org/files/yc/file/200303/Essentials.pdf


 

 

Comprehending a text depends on how much we know vocabulary, because most of 

the students who learn foreign language find difficulties in understanding a text 

(spoken or even written). This phenomenon encourages many researchers and 

practitioners of language education formulate strategies to improve their students‟ 

vocabulary. For young learners, learning vocabulary can be said an easy part of 

learning basic language, because the students can memorize much vocabularies of a 

new language. If the case that young learners are able to memorize much 

vocabularies of new language but the students should not only know the vocabulary 

but also understand the word and know when to use it.  

There are some suggestions of teaching vocabulary to young learners. As 

written in Teaching English as a Foreign or Second Language from Peace Corps 

(1989, 93) there are effective ways of teaching vocabulary. One of the ways of 

teaching vocabulary is to make familiarize and drill new words within natural 

contexts, phrases or sentences, and longer texts or contexts.  

Hunt and Beglar (1998, 272) describe that there are seven principles of 

learning vocabulary which can be applied for teaching to young learners, who 

basically need to improve their knowledge of general knowledge. 

1) Providing opportunities for the incidental learning of vocabulary 

It explains that to build up the students‟ vocabulary, can be done by giving more 

exercises of extensive reading and extensive listening. This method had been 

done in many countries to develop the students‟ vocabulary and enlarge the 



 

 

students‟ knowledge because they have more opportunities to read and listen 

something new. 

2) Identifying which of the 3.000 most common words, learners need to study 

The children should master the amount of vocabulary in one year also becoming 

an issue. There are over 5.000 vocabularies for children who are going to high 

school and these amounts of words are pointed to children native English 

speakers. Then, there are 1.000 words per year for second and foreign language 

learners (Cameron, 2001: 75). 

3) Providing opportunities for the intentional learning of vocabulary  

The student who has minimum vocabularies because of less practicing of 

extensive reading is called as the explicit instruction. It is often happened to the 

beginners who learn new language like English where English is placed as their 

L2 or foreign language. In this situation, they may use translation when they are 

doing extensive reading. However, translation method should be followed up with 

other L2 exercises and learning strategies. It appropriate for the students who 

cannot learn words quickly, so that they need translation method to know the 

meaning of the language.   

4) Providing opportunities for elaborating word knowledge  

It means that the teacher should be able to connect the words with the general 

knowledge to get more understanding of the words. At this stage, the teacher 



 

 

should decide which word that has meaning and correlation with the topic that 

they are learning so that it can develop the students‟ knowledge of the words.   

5) Providing opportunities for developing fluency with known vocabulary  

In order to teach the fluency of students‟ vocabulary, teachers may give more 

exercises of reading. Having more chances to practice the words by 

comprehending the text that they read in quick time. Fluency exercises involve 

timed and marched readings; timed reading exercises the learners to increase their 

speed of reading while struggling to comprehend the text, then marched reading is 

useful to push the students to read as fast as they can read. 

From the explanation above, I can conclude that to enrich the students‟ 

vocabulary, the students may be given many exercises. The exercises can be formed 

by giving extensive reading and extensive listening. This principle can also be 

applied in many English courses, especially in Semarang, where English is their 

foreign language to be mastered.   

2.2.5. Teaching Grammar 

Grammar is not impossible thing to be taught to young learners. It is because the 

pupils need to know grammar since they learn language. The ability of teaching 

grammar to young learners can be useful to develop other skills taught (Cameron, 

2001: 9). Cameron also classifies the essential of teaching grammar to young 

learners. First, grammar is required to express particular values in discourse. Second, 

grammar cannot be separated from the vocabulary in learning language. It means that 



 

 

grammar can build up vocabulary in any form; for instance, go – went – gone – 

going, eat – ate – eaten – eating, etc. Third, grammar can develop their knowledge of 

learning chunks. Fourth, devoid mechanical labels can teach grammar. The last, 

teaching grammar or structure can also be done when we explain something new and 

useful to the children.  

 Another perspective is from Gleason and Ratner (1998: 367-368) explain that 

the children start to utter a sentence; they will think the meaning of the sentence first 

by inflecting their language with the new language to speak. Here, the process of 

building a meaningful sentence with a correct grammar is begun by thinking the word 

after the subject.  

 Different from Gordon (2007: 120), learning grammar is when the students 

practice writing sentences, because grammar and writing is a good match to learn 

grammar. It is because written speech is different from spoken. Grammar can be 

taught based on instruction. For example, the teacher may ask the students to write a 

story by following guidance or instruction, like My name is … I have … (boyfriend). 

His favorite color is … He likes … (hobby), and so on. As mention above, the skill of 

teaching grammar to young learners is much needed, because it will help the learners 

understand the grammar.  

2.2.6. The Principles of Learning for Young Learners 

Children are unique learners; they come to school with much feeling. We have to 

know the characteristics of children and the students learning style. As mention in the 



 

 

Primary School Curriculum: Introduction (1999) classifies the principles of learning 

like: 

1. The children’s sense of wonder and natural curiosity  

Combining with the children‟s natural curiosity, the sense of wonder in the 

learning process presents motivating factor in the children‟s learning process. It is 

in educating the sense of wonder that provides the most fulfilling learning 

experience for the child and cultivate a positive reception of the importance of 

learning. 

2. The children as an active agent in his or her learning 

It is an underlying principle that is developed by the Ministry of Education. The 

children should be an active mediator in his or her own learning. The structure 

and content of the curriculum are designed to make available opportunities for 

active appointment in a broad range of learning experiences and to persuade the 

children to take action in a variety of ways to particular content and teaching 

strategies. 

3. The developmental nature of learning  

It is not only a conceptual development, but it has an effect on a number of planes 

concurrently or throughout the making of a spontaneous bound. Children should 

have the opportunity to come back at habitual intervals in order to extend his or 

her understanding. In this case, it takes a way for the curriculum to allow the 



 

 

complexity of the learning process and for a coherent expansion of children‟s 

conceptual framework. 

4. The children’s knowledge and experience as a base for learning  

It is a primary principle of the curriculum that the children‟s obtainable 

understanding. The experience should be the preliminary point for acquiring 

innovative understanding. The curriculum facilitates children to move from the 

simple to the more complex, from the known to the unknown, from the actual to 

the abstract, taking advantage from a learning experience that is effective, 

coherent, and relevant.  

5. Environment-based learning  

Another one of the principles of learning is environment-based learning. The 

children‟s environment is a central context for his or her learning development. 

Actual experience that enthusiastically engages children into the environment 

immediately and lives in it is the most effective foundation for learning. Their 

first-hand experience provides an orientation scaffold for the understanding of 

more conceptual concepts. Outside the classroom adds enormously to the 

relevance and it will be a rich experience. 

6. Learning through guided activity and discovery  

According to Jawaharlal and Bettina (2012) define the guided discovery is an 

approach for teaching more lively. This approach is “a process in which students 

are encouraged to reinvent.  



 

 

7. The social and emotional dimension of learning  

The learning environment is established in the social nature of learning and 

enthusiastically encourages ordered and co-operative learning. A neuroscience 

also proves that learning through social interaction-the organization of learning 

should be exceedingly social.  

8. Collaborative learning  

Collaborative learning involves working together to reach the goal. Collaboration 

requires the whole process of learning. This process needs the students to teach 

one another, students also may teach the teacher. In the curriculum, children are 

pushed to watch and analyze, collate and evaluate evidence, to be more active in 

asking relevant questions, identifying essential information, understanding the 

essence of a problem, giving suggestion for solutions, and building informed 

judgments. All these activities may help children to foster the higher-order 

thinking skills, for instance summarizing, analyzing, making inferences and 

deductions, and interpreting figurative language and imagery. 

9. Higher-order thinking and problem solving  

The flexibility of the curriculum may offer in the selection and sequencing of the 

contents. It focuses on the developmental needs of the children guarantees its 

adaptability to the diversity of children‟s circumstances and experiences.  

 

2.3 The Types of Syllabus for Teaching Language  



 

 

According to Candlin (1984: 31), curriculum is a general statement about language 

learning, learning purpose, experience, evaluation, and the role and relationships of 

teachers and learners. Then syllabus is defined as the record of what actually happens 

at the classroom level as teachers and learners apply a given curriculum to their own 

situation.  

 In line with Krahnke (1987: 2), a syllabus is an aspect of teaching second or 

foreign language that more detail and more actual than curriculum, because the 

curriculum contains of a number of syllabi. Then, according to Department of 

Education and Training: Early Childhood (K-3) Syllabus in Australia (2007: 1-2), 

syllabus is a teaching English aspect, which provides a scope and arrangement 

declarations of content connecting to the product of the curriculum framework.  

 A syllabus for teaching young learners should provide the information such as 

forecasting for learning, content, and the phase of development for children who learn 

in the early childhood. Then, along with Harmer (2005: 295), the syllabus is 

concerning the selection of items to be taught and grading of the  items into an 

appropriate sequence. On the other side, the syllabus should considerate with the 

planning, the implementation, the evaluation, management, and the administration of 

the education program. 

 Richard (1984: 5) mentions that there are three major purposes of the 

syllabus. First, it offers the meaning of obtaining wider input into the content, design, 

and execution of a language program; second, it can be used to develop the goals, 



 

 

objectives and contents; and the third it can offer data from evaluating and reviewing 

an existing data. 

When we plan to design a syllabus, we need to know what the students need 

in the learning then we decide to select an appropriate syllabus. Hence, we should put 

the content and other elements needed to guide us in teaching the materials. We 

should plan the teaching planning as the early step. (Harmer, 2005: 295). 

 

Figure 2.1. Pre-Planning and the Plan 

Planning the lesson and setting the goal for the pupils have been set based on the 

observation. Then, the designer in designing the syllabus also suited to the students 

learning style and the students‟ needs to master the language. There are six type of 

language syllabuses design for teaching language.  

Type of 

Syllabuses 

Positive Characteristics of 

the syllabus 

Negative Characteristics of the 

syllabus 

Structural 

Syllabus 

The main characteristics of 

structural syllabus are 

The implication of vocabulary, 

grammar, and phonology do not 



 

 

focused on grammatical 

structure and lexical objects, 

vocabulary and structure 

classification consistent with 

their perceived complexity, 

and etc.  (Feez & Helen, 

2002: 14) 

have much emphasize on meaning 

and context. The grammatical 

elements have a tendency to be 

arranged from the simple form 

into the complex form without 

any reflection the difficulties of 

each element for the learners, etc.   

(Feez & Helen, 2002: 14) 

Text-Based 

Syllabus 

Text-based syllabus is a kind 

of flexible syllabus because 

it can be designed with all 

the elements of various 

syllabus types. Then, the 

language is used as the 

whole text which have a 

function in the social 

context. The element of this 

syllabus is also organized 

with an orientation to holistic 

models of content and 

methodology. (Feez & 

Helen, 2002: 3) 

Hence, this syllabus is focused on 

the understanding of language 

through text. The applicator of the 

syllabus should be aware of the 

students‟ ability to achieve the 

target language. The methodology 

and the activities that are used to 

teach should be specific. 

Remember that not all learners 

can understand a new language.  

Content-

Based 

Syllabus 

They facilitate the 

comprehension. The content 

makes the linguistic form 

more meaningful. The 

content serves as the best 

basis for teaching the skill 

areas. They also address 

students‟ needs, motivate 

learners, allow for 

integration of the four skills, 

allow for using of authentic 

materials (Richard, 2002: 

158) 

Subdivided of one topic is very 

important marrying the topic to 

the concept that is learnability. 

(Harmer, 2005: 298) 

Situational 

Syllabus 

The syllabus provides a 

sequence of real life 

On the other hand, this kind of 

syllabus has a lack in the 



 

 

situations as the topic to be 

practiced by the students to 

develop their communication 

skills. The situations may 

help them face the real life 

situations. (Harmer, 2005: 

298) 

implementation because it could 

not be applied to the students of 

general English. It is not simple to 

guarantee that language for a 

specific situation will be useful in 

another situation. (Harmer, 2005: 

298) 

Task-Based 

Syllabus 

This syllabus has a list of 

tasks or all of the language to 

be applied in those tasks. 

There are many various tasks 

that can be experienced the 

language that have been 

learnt. (Harmer, 2005: 299) 

A number of tasks have not been 

classified to classify the situations 

or the topic in the lesson. On the 

other hand, it is still difficult in 

how to grade the tasks. (Harmer, 

2005: 299) 

Process 

Syllabus 

Process syllabus is 

documented as a list of 

activities commenced by the 

pupils, the focus of the 

syllabus is the process of 

language learning rather than 

the outcomes or the products, 

and etc. (Feez & Helen, 

2002: 16) 

To reach a successful 

implementation of this syllabus, 

the students should have master 

the language, especially in their 

first language, and have strategies 

to achieve those goals. The 

teacher should also have an 

extensive knowledge of language 

and a collection of teaching 

strategies, and etc. (Feez & Helen, 

2002: 16) 

Table 2.1. Type of syllabuses for teaching English as a foreign language. 

 

2.4 Theme-Based Syllabus Design for Young Learners 

A theme-based syllabus in teaching English as a foreign language is a teaching, 

learning materials, and classroom activities are systematized around a specific topic. 

It is aimed to acquire second language classroom competence by operating on a 

certain topic for students (Soori and Galdin, 2015: 541). According to Harmer (2003: 



 

 

298-299), a topic can be divided into some items, that are organized into an 

arrangement of materials to be discussed. Here, the learning of language is begun 

while transferring a general knowledge. We can take an example of a topic, then 

divide into several items, sport. We separate into water sport, extreme sport, sport 

equipment, the advantages and disadvantages, etc. However, these sub-items still can 

be divided into specific item. He also stated that although it might be difficult to 

coordinate the topic into the principal of learning, but if we can interest the learners 

into the discussion, it could be a learnability language through the theme or topic.  

 The theme - based teaching of a foreign language syllabus is expected able to 

help young learners to learn English language naturally. It is supported by Cameron 

(2001: 181), Cameron said that “a teaching which is unified in covering with a theme 

is asserted to better couple the way young learner learn naturally. The benefit of 

marrying the theme and the target language may create long list activities under a 

theme that have been organized in the curriculum.” We may know that the 

prospective of theme-based teaching method to afford realistic and motivating 

exercises of the language with meaning and persistence for the learner is clear. To 

facilitate language learning for young learners, theme-based can be implemented as 

the basis to create an effective syllabus to teach young learners.  

 

2.5 Redesigning syllabus for Young Learners 



 

 

There are many reasons why syllabus needs to be redesigned; such as the materials 

needed to be upgraded, the methodology is not suited to the pupils so that, it makes 

the target of the lesson are not achieved. In order to redesign syllabus or create a new 

one; we should know the steps how to design a syllabus. That is by understanding the 

learners, students‟ need, competencies, objectives, materials, strategies, and the tasks 

for the students.   

2.5.1 Understanding the Learners 

Preparing materials, methodologies, activities, and assessments are very important 

when we are planning to teach. However, it will be a big problem for the teachers or 

the curriculum and syllabus planner if they do not know or understand their students. 

 

Characteristics of Young Learners 

The first factor that becomes the consideration in deciding the materials or activities 

to be applied in the classroom is age. It is because age has a role of how the students 

can receive the materials or some topics taught and understood by the students. 

Harmer (2007: 14) divides that there are the three different levels of age, they are 

children, adolescents, and adults. In the field of education, children are positioned as 

learners by the age from two to fourteen. Then, Harmer categorizes the young 

learners between five to nine years old. 



 

 

 Paul (2003) also classifies the characteristics of young learners through their 

behavior; the first is the way of they think of something, children still think 

abstractly. Second, children often get bored easily and the third is, students are known 

as active learners and thinkers. They always need physical activities and the real 

activities is useful, because it can stimulate them to think when they study.  

 Paul (2007:14) indicated that an active learner doesn‟t feel afraid to make an 

experiment and always wants to try and keep moving forward. It causes that the 

teacher should think that all the activities should be moving and a lot of fun. In this 

case, many teachers who teach English make the students always have fun in the 

classroom without concerning on the target lesson. Paul also suggests that teacher 

should be aware if children learn English because they really need it for 

communication in their life.  

 Piaget in Cameron‟s book about Teaching Language for Young Learners 

(2001: 3) gives an understanding that, a child as active learner is she/he can encounter 

a problem and solve their problem. It can be her/his experiment. Gradually, children‟s 

knowledge and intellectual skills will grow toward a final stage of formal, logical 

thinking. 

Ersoz (2007) also defined the characteristics of young learners based on the 

range of the ages. The range of age of young learners is 7-9 years old. By the result, 

the skills are focused on listening and speaking. Then for the vocabulary items, it 

should be concrete, conversant, and relate to the new objects. Young learners have to 



 

 

begin to learn reading and writing skills, although it is the only word to sentence 

level, no grammar teaching or metalanguage; it can be taught through songs or 

poems.  

2.5.2 Students-Centered Learning 

The practitioners of education who want to develop the students to an active agent in 

their learning, the method should be appropriated with the purpose of the learning. In 

this case, the best method that can be suggested is employing the students-centered 

learning. When the students are purposed to be active in the learning process and the 

role of the teacher is just as the facilitator and as a guide for the students.  

This study tries to explain how we teach our children or young learners in 

Asia, especially in Indonesia. One of successful teachings is how we provide our 

approach to set the goal in our lesson. The center of the curriculum must be clear and 

targeted to the students‟ output. The application of one approach will influence the 

whole teaching. One of the best approaches to reach the target by the goal is our 

children. The children can be active in learning language, so that we should adopt a 

child-centered learning. According to Paul (2007 :9) marks that a successful of child-

centered approach is every child can be motivated to be an active learner 

enthusiastically in exploring the world of English. These are learning strategies which 

are developed in child-centered learning. 



 

 

 If the teacher wants the children to be active learners of English, Paul 

(2007:11) draws stages to success in teaching learning and in introducing new 

language targets.  

 

Figure 2.1. The Questioning Cycle 

Noticing: Children learn new words while they are playing. We engage them in 

various activities and let students to notice the word. 

Wanting: When children can enjoy the activity, they will want to know more and 

find out these new words and the patterns.  

Challenging: Children who have the concept of learning language in the previous 

activities, continually the children are likely to try more and more.  

Playing: Children, who can do many activities, may understand more instructions 

and examples. It means that, children learn new target language unwittingly. If the 

children can learn cheerfully and the target language is achieved, we may say the 

lesson success. Children learn without any burden and pressure. 



 

 

Succeeding: Success means if the children can achieve the new target language and 

apply the single word into sentences. 

Linking: Target language is profoundly internalized where the children can 

successfully link to their mental model of English. Then, they actively use to make 

calculations about future language items they encounter.  

2.5.3 Need Analysis 

The first stage in developing our curriculum is we have to know what our students 

need to learn and practice in everyday life. That is the way we need an analysis by 

making an observation in the classroom. According to Brown (2005), a need analysis 

is “the systematic compilation and analysis of all subjective and objective 

information requires to define and validates defensible curriculum intentions that 

satisfy the language learning requirements of students within the context of particular 

institutions that persuade the learning and teaching situation”. The product of a needs 

analysis should be a record of goals and objectives for the revelries involved, which 

should “serve as the basis for developing tests, materials, teaching activities, and 

evaluation strategies, as well as for reevaluating the precision accuracy of the creative 

needs assessment” (Brown, 3: 1995). 

 There are three major purposes of the syllabus, which are stated by Richard 

(1984: 5). First, it offers the meaning of obtaining wider input into the content, 

design, and execution of a language program; second, it can be used to develop the 



 

 

goals, objectives and contents; and the third it can offer data from evaluating and 

reviewing an existing data.  

 Richards (2002, 52) also remarks number purposes of need analysis in 

language teaching, namely:  

(a) To find out what language skills a learner needs in order to perform a particular 

role, such as sales manager, tour guide, or university student. 

(b) To help determine if an existing course adequately addresses the needs of 

potential students.  

(c) To determine which students from a group are most in need of training in 

particular language skills.  

(d) To identify a change of direction that people with a reference group feel are 

important.  

(e) To identify a gap between what the students are able to do and what they need to 

be able to do.  

(f) To collect information about particular problem learners is experiencing.   

2.5.4 Setting the Course of Description and the Objective of the Study 

Below is the list of steps for syllabus design 

(http://www.niu.edu/facdev/resources/guide/prepare/writing_goals_and_objectives.pd

f (Accessed on August 8
th

, 2016. 12:28) that can be used in making syllabus design, 

they are: 

http://www.niu.edu/facdev/resources/guide/prepare/writing_goals_and_objectives.pdf
http://www.niu.edu/facdev/resources/guide/prepare/writing_goals_and_objectives.pdf


 

 

Course Description, we need an essential step to be stated in the syllabus 

because the learners on the course know what to expect from the course and the 

students can learn the content provided. It is also aimed to make the students 

recognize that they need to learn the content that have been provided in the syllabus.  

General Course Objectives, it is written to give information that motivate the 

students to learn a specific subject in our course. By the result, we need to list down 

the purpose of our course that we are going to help them to learn several parts of the 

subject. It is also aimed to provoke the students‟ interest in the course that they took. 

Besides that, general course study can describe the appropriate strategy of learning 

the language and methodology of learning English in a different that can help the 

students master the language.   

Specific Learning Objectives, the third step is about the specific goals of the 

course. It mentions the specific goals of learning and it is broken down from the 

general course objectives. Here, the syllabus maker will describe the specific goals 

based from the skills of learning English (listening, speaking, reading, writing, 

grammar, and vocabulary) need to be achieved by the learners. The specific 

objectives may be used to assist the teacher of assignments (daily assignment, 

midterms, and final assignment), readings, methods of assessing students learning, 

final project and daily project, and etc.   

Readings, this step also becomes the designers‟ concerning in creating a 

syllabus for their students. Identifying and selecting the materials include reading 



 

 

should be thought by the designers. Moreover, the subject of this research was young 

learners where the students may be varied in understanding literacy such reading. The 

designer should think which readings are suited with their students‟ knowledge and 

ability of reading or literacy. The methodology to teach reading to young learners 

also should be suited, so that the students can understand the information through 

text. Besides the methodology, other elements that will be the designer‟s 

consideration are the length of the text and the time of giving reading practice to the 

children. Aware of the students in think e have ability to read short text or story, the 

amount of the words and the level of the word that will be read by the students 

become the syllabus maker‟s consideration.      

Assessments, this step is one of other steps that should be inserted in the 

syllabus, because it is used to know and measure whether the students have achieved 

the objective that we have set for their learning. The influence of assessment can be 

seen from the figure below: 



 

 

 

The form of the assessment may be varied and made by following the skills that have 

been developed. As cited in the Primary English Teacher Guide, assessment can be 

classified into two classifications. They are formative and summative assessment. 

However, there is only one type of assessment that is employed for young learners. I 

conclude that formative assessment is more appropriate for young learners because, it 

is a process by analyzing and reviewing the materials that have been learnt by the 

students and the way they learn the materials.  



 

 

 

Figure 2.4. Formative Assessment 

 

 



 

 

CHAPTER III 

RESEARCH METHOD 

In this chapter, the researcher put her research methodology, which consists research 

design, area, and the object of the study, research instruments: data collections, 

analysis of the data, research procedures, and triangulation. 

 

3.1. Research Design 

This study was conducted by the case study about redesigning the theme based 

English language syllabus for young learners that needed to be solved and found the 

solution. The aim of case study method is to recognize the life cycle or the significant 

part of the cycle of the unit. The case study examines and analyzes an interaction 

between the factors that clarify status or that influence change or growth. The case 

study is also characterized to a single and multiple-case study and is restricted by 

quantitative evidence.  

One of the advantages of case study is to discern the effects in a real context 

and understand that context is an influential element of both causes and effects 

(Cohen, L., Lawrence, M. & Keith, 2000: 181). The researcher adopted this method 

to find out the cause and effect of a syllabus that had been evaluated and examined so 

that it could be recommended as the appropriate syllabus to teach English for young 

learners. The specific phenomenon appeared on the content of the syllabus, the 



 

 

students‟ competencies, and students‟ need analysis in learning English. By the result, 

it was triggering a problem that the learners could not achieve the target of language, 

because the students of Bee 1 and Bee 2 level were still passive to use English for 

communication.  

The researcher selected the case study method because the purpose of this 

study was to examine, evaluate, and for that reason the researcher recommends the 

necessary developments of syllabus in “think e KIDS‟ Home for Speaking English 

Semarang”. This study was a single case selection that has a specific case in 

redesigning the syllabus for teaching students in Bee 1 and Bee 2 level. The 

researcher focused on the previous syllabus because it has a different point of view in 

designing the syllabus for teaching children. There was a phenomenon in their 

syllabus that should be redesigned and described to the curriculum maker in “think 

e”.   

A syllabus that had been investigated in this study, was a case that needed to 

be examined, evaluated, and fixed to be an appropriate syllabus because the existing 

syllabus in “think e” has not appropriate for teaching young learners. It had been 

redesigned by looking for the phenomenon that happened as the main case. 

Specifically, the phenomenon appeared on the surface that was about how they 

selected the material and how they break down the materials and the language 

features which should be taught to Bee 1 and Bee 2 level. The teacher should also 

have the clear syllabus to assist them in making the lesson plan, so that the target in 



 

 

speaking and listening could be reached. By collecting the resources from the current 

theory in designing the syllabus, the researcher suggested that the syllabus should be 

redesigned into an effective and readable syllabus. The next syllabus was created into 

the Theme Based Syllabus to make more specific syllabus for teaching English in 

“think e”. As mentioned in the chapter 1, this research was to examine the Theme-

Based syllabus in “think e”, evaluate the students‟ need in learning English, and 

redesign the existing syllabus to get the applicable syllabus for teaching English for 

young learners as the case in “think e KIDS‟ Home for Speaking English Semarang”.  

The researcher also desired to do depth analysis in the existing syllabus in 

“think e English Course Semarang”. Several factors needed to be analyzed such as 

the methodology of teaching, the materials, activities, task, and evaluation.   

 

3.2. Area and Object of the Study 

This study had been carried out in Semarang at “think e KIDS‟ Home for Speaking 

English”, where this place has a specialty in teaching English for young learners. 

Based on research procedure, the researcher collected the data from the field; it was 

started from the curriculum division by doing interviews. The interview was done 

with the head of curriculum and the owner of “think e”, and then in the same division, 

the researcher made an observation in the curriculum files. The files were syllabus for 

Bee 1 and Bee 2, students‟ activity book, materials, and other related files. The next 

observation was directed to the teachers who created the syllabus for Bee 1 and Bee 2 



 

 

level. The observation was in opened and closed questionnaires. Another, the 

questionnaire also had been divided into two parts; the teachers who were teaching 

Bee 1 and Bee 2 level in “think e” and the parents.  

The researcher chose “think e English Course” because she works in “think e” 

as a teacher. So that, it was easy for the researcher to collect the data needed and she 

knew the phenomenon that happened in this study. At that moment, the subject of the 

study in this research was in one of the elements in the curriculum, that was, the 

syllabus for Bee 1 and Bee 2 in the first semester that they created and applied.  

 

3.3. Research Instruments 

The common research instruments, which are used in research study, are interview, 

questionnaire, observations, gathering texts and other data resources from informal 

consultation with sponsors, the experts, students and others (Hutchinson and Water, 

1987:153). Nevertheless, the researcher used four instruments in gaining the data. 

They were questionnaire, interviews, test, and observation the documents curriculum 

files.     

3.3.1. Observation on Documentary Reviews and Students’ Listening and 

Speaking Skills Problems  

Conducting with this research, the researcher used official documents of think-e like 

existing curriculum documents, syllabus, lesson plan, students‟ report, students‟ 

activity book. The data had been taken from the syllabus document including the 



 

 

lesson plan, the activity book, the teaching aids, and other documents needed to 

support this study. Those documents were observed and the result would be noted 

(Moleong, 2014: 208), which consisted of the appropriate material for children, the 

methodology, language use, and other elements, which support to the need analysis. 

The second observation was related to the students‟ problem. The problems 

were directed to listening and speaking skills that encountered by the students in Bee 

1 and Bee 2 students. The observation had been done through the teachers who taught 

Bee 1 and Bee 2 students. They wrote a report the students‟ problem in learning 

English and the researcher made the observation also during the test.  

3.3.2. Questionnaire 

The questionnaire is defined as a data-collection instrument that inquires respondents 

for demographic information, estimation, or questions of fact. In this research study, 

the researcher used closed-form questions to the parents‟ opinions toward the 

learning English for children around the age of 5 to 9- year- old. There were 25 

questions provided for the parents. Therefore, here the researcher provided five 

options, because she adopted Likert Method, by the choices: strongly agree, agree, 

undecided, disagree, and strongly disagree.   

3.3.3. Interview 

The interview was measured as an oral administration of questions in a face-to-face 

encounter between the researcher and the respondent. Mugenda and Mugenda (2003: 

83) demonstrated that in order for the interview to be successful, there is a 



 

 

requirement for the researcher to establish a friendly atmosphere with the 

interviewees. This enables the researcher to get support and accurate information 

from the respondents.  

The transcript was also the major sources in collecting data. It was derived 

from the interview taken by the researcher. The data had been taken and written into a  

transcript as similar as the field notes. It consists of the identity of the interviewer and 

the interviewee, the setting of the interview consisting of the time, place, and activity 

happened. 

 The interview had been done in all “think e English Course”. The researcher 

did the interview with the head of curriculum and the owner of this course place. The 

interview had been done in one method. The researcher used semi-structures 

interview; it was used to gain more point of view and depth information. The fields 

that were asked by the researcher were how to design the syllabus, how to select the 

materials, teaching methods, creating activities, providing assessment, and included 

the teachers and student activity in teaching learning process. Those were needed 

because they were used to measure how effective the current syllabus that they make 

for children.  

 Subsequently, one of the procedures for conducting the students‟ need 

analysis that was gained from an expert (Richards, 2002: 59). This is required to 

support that the content written by the researcher toward redesigning the existing 

syllabus was applicable and more appropriate to teach students in “think “e 



 

 

specifically, for students in Bee 1 and Bee 2 level. The last interview was about 

teaching English as a foreign language to young learners and about what the children 

need to learn about English was done with an expert English teacher who expert in 

teaching English to young learners.     

 

3.3.4. Test  

Hence, the topic of this study is about redesigning English syllabus for teaching 

young learners, to know how far the existing syllabus is applicable or inappropriate as 

the guidance for teaching young learners, here the researcher provided a test. The test 

here was for the teachers who were teaching and creating the syllabus, the test would 

be related to find out the need analysis, which contained with the materials, 

vocabulary, grammar, expressions, pronunciation, and other language features, 

idioms and chunks as the basic skill that the students need to be mastered in learning 

English in “think e”. The results of the test were used to explain in the discussion as 

supporting data why the existing syllabus should be redesigned.   

3.3.5. Try Out 

Before the test was given to the students, the researcher tried out the test to find the 

validation. Hence, the test that was confirmed the validity could be given to the 

subject of this research. The test was tested to the students in Bee 1 and Bee 2 level 

on December 2015. After the questionnaires were tested and the result was valid, then 



 

 

the researcher implemented the test to the students. To measure the validity of the 

test, the researcher used SPSS 20 software by the results the all questions were valid 

and the significant of the value was ≥ 0,05. The researcher only applied the question 

that was valid. The test was done as we did in the classroom, because it was planned 

as we gave a lesson. This meant to reduce the students‟ depression because they did 

not like it.  

 

3.4. Methods of Data Collections  

There are various data collection methods that have been identified by Best (1981), 

Nunan (2002), and Griffee (2012). However, the most important referenced data 

collection method includes interviews, direct observation, questionnaire, 

documentation, archival records, and etc. This study was indicated to apply 

interviews, questionnaires, and observation by reading the curriculum and the 

existing syllabus.  

a. Interview 

As the researcher cited before, it was done in “think e KIDS‟ Home for Speaking 

English” by ranging from formal to less formal and completely informal interviews. 

Then, another interview was done by one of an English expert toward teaching 

English for young learners who had experience in teaching young learners over 10 

years. The last interview was conducted to an expert toward the students‟ need in 

learning English.  



 

 

The researcher used semi-unstructured interview, where the questions might 

be modified or developed during the interview to the head of curriculum and the 

owner or the headmaster of “think e”. Because these interviews were semi-

unstructured form, sometimes I modified or developed the questions; nevertheless, 

the researcher should be careful in order not to deviate from her focus. The list of the 

question can be seen in the appendix 8.    

b. Questionnaire 

Arikunto (2006, 151) mentions that questionnaire contains written questions which 

are used to attain information from the respondent in a report regarding his/her 

privately, or the things that he/she knows. There are two forms of questionnaires that 

were used to gain the data. The questionnaire was given to the parents and the 

teachers. The questions for the teachers were contained of the materials in the 

syllabus, students‟ need in learning English, the activities and methodology used to 

teach per-topic in the syllabus, and the way how to design the syllabus to teach Bee 1 

and Bee 2 level.  

c. Observations  

The observations had been done in two sections, first observation was in the existing 

syllabuses, and the second observation was in the students‟ skills. For the second 

observation, it had been done through the teachers who taught in Bee 1 and Bee 2 

students. The second observation was about the students‟ problems in learning 

English, particularly listening and speaking skills.  



 

 

1.) Observation by reading files 

In observing the documents such syllabus and curriculum files, briefly the researcher 

used SWOT analysis for analyzing the existing syllabus to provide an overview of the 

required syllabus. The next step that the researcher did was data representation, in 

this stage, the researcher requested to present the correlation of organizing 

information. As in qualitative research, the data were taken in the form of words. The 

data were presented in the narration form of the word. 

The researcher used notes or table to make the analysis easier in doing the 

data reduction. Guidance was applied to analyze how making an appropriate syllabus 

for teaching young learners. After describing and interpreting the data, the data were 

drawn continuously and it was taken as the result of interpretation. The results of the 

research were structurally explained and described to be used in how to redesign an 

effective syllabus for teaching young learners. 

2.) Observation on the students’ skills: Speaking and Listening Problems   

This second observation had been taken from the students through the teachers who 

taught Bee 1 and Bee 2 level. This was aimed to know the students‟ need to improve 

their listening and speaking skills. The details to find out the needs analysis, this was 

used to redesign the existing syllabus based on the problems of listening and speaking 

skills. In line with Richard (2002: 67) states that need analysis was very needed and 

accurate to find out the specific language needs.  

 

3.5. Analysis of the Data  



 

 

Procedure in data analysis of qualitative research involved three things; they were 

data reduction, data presentation or display and conclusion on drawing and 

verification (Sutopo, 2006: 113). In this study, qualitative research was used to 

describe the observation, document data, and the results of the interview that had 

been collected. At first, the researcher analyzed the data from the interview and 

observation from documentary reviews.  

The researcher also used a simple numeric data study because in this case of 

the data was also collected from questionnaires. The researcher counted the validity 

and normality of the data by using SPSS 20, it was used to help the researcher to get 

the result and easier to be described.  

By expending the instruments for collecting the data, the researcher could 

investigate the data into an explanation toward the topic discussed, that was about 

redesigning syllabus for teaching young learners especially for Bee 1 and Bee 2 

students. To expand the data, the researcher used running arguments or running 

commentary on the phenomena related to the observation on the document review 

(syllabus and curriculum in “think e”) and interview towards the syllabus that they 

used as guidance for teaching the students in Bee 1 and Bee 2 levels.  

3.5.1. Research Procedures  

This session depicts the organization of this research was done. The procedure for 

this research had been taken into consideration the several factors, for instance time, 

the resource availability, and allocation. Here is the draft that the researcher uses in 



 

 

this study. There are five steps to do in this research. According to Hamel (1993: 41) 

mentions there are five practical processes in case study research, especially for the 

researcher who works as an English teacher. 

Define the object of 

study 

The object of the study in this research was the existing 

syllabus in the first semester for Bee 1 and Bee 2 level.   

Select the case that 

will be the object of 

the study 

The case of this study was in the design of the syllabus, 

the syllabus that had been made by the teacher wasn‟t 

appropriate yet because there were some points must be 

redesigned, so that it could be applied to teach children.  

Decide on data 

collection methods 

The researcher applied some methods in collecting the 

data, for instance, distributed questionnaires to the 

parents and teachers, did interviews to some resources 

like the head of curriculum and the owner of “think e”, 

and the expert, collected official documents (curriculum 

files, syllabus, books, and other files necessary) then 

made the observation to the documents collected.    

Write 

The analysis had been done through some ways and 

some steps. Because the data were divided into two 

forms, they were qualitative data and quantitative data.  

For quantitative data, it was measured by SPSS 20 and 

the percentage of the result, were used to describe the 

opinion from the parents.   

After both data had been analyzed and knew the results, 

the researcher wrote the discussion based on the results. 

Some of the data would appear in the percentage.     

Construct the 

explanation 

The explanations and the steps in how to redesign the 

syllabus would be written in the discussion after 

knowing the result of the data. 

Table 3.1. Research procedure’s table 

3.5.2. Validity and Normality of the Data   



 

 

I used Pearson Product Moment (r), which was processed by SPSS 20, to measure 

the validity of the data. Because the validity shows the quality of the data instruments 

especially the questionnaires (Best: 1981, 153). The formula of the Pearson Product 

Moment (r) as follows: 

     
∑  

√ ∑    ∑     

    

 Explanation: 

rxy : validity of the item 

Σxy : the sum of the item score multiplying the total score 

Σy
2
 : the sum of square of the item score 

Σx
2
 : the sum of the square of the total score 

I also counted the normality of the data. In this research, the data had been calculated 

by using One-Sample Kolmogrov-Smirnov Test, which was processed by SPSS 20. 

Below is the chart of one of the questionnaire for parents that showed the normality 

of the questionnaire:  

 



 

 

 Figure 3.1. The chart of the questionnaires for parents  

3.5.3. Triangulation of the Data 

I used triangulation method because I applied two theories that were TEFL and 

TEYL as the theories to build this research. Next were the methods, they were a 

quantitative and qualitative method. As mentioned by Yeasmin and Rahman (2012, 

154), write that the use of triangulation is “to combine the advantages of both the 

qualitative and the quantitative approach.” The last was data sources; I used more 

than one data resource in one single concept. I employed observation, interview, 

questionnaire, and test as the data resources. 

 

 

 

 

 

Figure 3.2. The basic Triangulation research model 

 

CHAPTER IV 

FINDINGS AND DISCUSSION 

This chapter represents both finding and discussion of the research. The data are 

calculated and analyzed with the purpose to answer the research questions that have 

been figured out in chapter I.  

Qualitative Research Quantitative Research 

 

Triangulation  



 

 

 

4.1. Findings  

Below is the results of the data analysis which are gained through observation, 

questionnaire, test, and an interview. The data were analyzed and categorized into 

several classifications based on the research. The results show the weaknesses of the 

existing syllabus, the students‟ obstacles in learning English, and the students‟ need 

of learning English in the early age. All the questionnaires and the test will be 

calculated using SPSS 20. The results of the entire questionnaires and the questions 

of the test are all valid; the researcher attached the result of calculating the 

questionnaires in the Appendixes 2 and 7. 

4.1.1. The Weaknesses and the Strengths of the Existing Syllabus  

The researcher will present the strengths and weaknesses of the recent syllabus. The 

first syllabus was for Bee 1 and Bee 2 level in the first semester. In analyzing the 

recent syllabus, the researcher used the characteristics of Theme-Based Syllabus as 

the guidance to see what things should be needed in redesigning a syllabus. In the 

Theme-Based Syllabus, there were several elements to put in the syllabus, except, the 

contents to be taught. Although in this type of syllabus design, the content of the 

theme is the tool to teach language structure, functions, and skills. The first element 

should be involved in any syllabus design is grammar, language functions, or 

situations. The second element is the students‟ need in learning English. Then the last 

element is the task, or assessment for the children. 



 

 

4.1.1.1. The Weaknesses of the Existing Syllabus  

Every syllabus has a standard format to write a sequence of teaching planning. The 

sequence of teaching planning in the syllabus is the course description, the goal, or 

the objective of learning, materials, activities, teaching methods, tasks, and 

evaluations. It is the standard format of a syllabus. However, it is not provided in 

“think e‟s” syllabuses. The syllabus in “think e” only provides the sequence of target 

learning and vocabularies for each topic.  

 Through observation (syllabus and the lesson plan) and questionnaire, the 

results also show that the target of learning is too general. One of the targets is the 

students should be able to make sentence. Actually, the students are targeted to be 

able to communicate. However, the students are taught to make sentences only. It will 

be difficult for the students in achieving the target of communication. The results of 

the test show that the students have not achieved the target of learning. That is able to 

communicate. The results can be seen in the Appendix 7 and 8.  

 Other weakness of the existing syllabus is, the syllabus does not classify the 

materials clearly to help the students creating the lesson plan. Through the 

questionnaire, the teachers found difficulties in creating the lesson. The obstacles in 

arranging the lesson plan are deciding the activities, teaching methods, the tasks, and 

the materials. The material provides only the vocabularies, which related to the 

theme. Other materials such grammar doesn‟t explain in the syllabus.  



 

 

Grammar is one part of teaching English. Subsequently, grammar is included 

into the content of the syllabus. However, there is no specific enlightenment about 

teaching grammar to the students in Bee 1 and Bee 2. In the syllabus, the designer 

only wrote several patterns of sentence such as “… like/don‟t like …”, “… have/have 

not …”, “there is/there are …”, “this is …”. It was not impossible to teach grammar 

to young learners. Perhaps, teaching grammar is something boring for young learners, 

but they should know it. Even though, we did not teach grammar directly to the 

children. The reason why we should teach grammar to the students that is to help the 

students in expanding their vocabulary based on their. There are many techniques to 

teach grammar for young learners. It can be done through games, fun activities, using 

media to engage them in learning the language structure.  

Teaching young learners and teaching adult learners are very different. I 

realize that teaching young learners is not easy. On the other hand, we need to know 

their interest personally, characteristics, learning style, and an extra effort to reach 

target. We also could not apply only one strategy when we teach them because they 

had different learning style. The designers of the syllabus should know the 

appropriate strategy or approach should they suggested in their syllabus.   

Then, the next weakness is activity. Activity has a big role in teaching 

learning process, because it can burn up their spirit to involve in the lesson. However, 

students who only immerse to the activity not to the material, is not a good thing. On 

the other words, the designers should not only focus on the activity to gain the 



 

 

students‟ essence, but also focus on the students‟ attention into the material. It is very 

significant for the teachers to know various teaching methods, especially for young 

learners. Many teachers have difficulties to find the appropriate method to develop 

the syllabus into lesson planning. This is often happened to the teachers. By the 

results, they only focused on the activities and forgot the target of learning.   

After focus on the material, assessment is becoming my concern to be 

evaluated. In the existing syllabus, they do not arrange the types and the samples of 

the assessment. Then the last component of the syllabus is Time Meetings quantity. 

They set how many meetings should be done by the teacher to teach a topic. The rate 

of meetings per-topic is around 10 to 15 meetings where every meeting, the target is 

decided by the designer. The teacher as the executor of the syllabus only thinks the 

activities and found more materials, which related to the topic.  

4.1.2.1. The Strengths of the Existing Syllabus 

The best thing that “think e” has, namely the syllabus is made per-theme. So 

that, the teacher can be more focus in creating the syllabus and lesson plan. The 

theme in a syllabus is very important because the theme may influence the students in 

the learning process. The teacher should understand the children‟s characteristics. 

One of the student characteristics is; the students very easy to get bored. The themes 

that are provided in the existing syllabus in “think e” are interesting and appropriate 

for the students or young learners in “think e”. Here are the theme provides in “think 

e”: 



 

 

1. Topic for Bee 1 students in the first Semester 

1) Color    : strawberry is red  

2) Shapes    : it‟s a purple circle 

3) Numbers   : I have two eyes 

4) Things in the classroom : Birds fly in the sky 

2. Topic for Bee 2 students in the first semester 

1) Animals Features  : Birds have feathers   

2) Occupations   : I see doctors at the hospital  

3) My Family Activities  : My father likes to read the newspaper    

The selecting topics or material was taken from the National English 

Curriculum in Indonesia and some topics were taken from other resource from 

abroad. Teaching young learners is not easy because, not only providing fun and 

moving activity, but also we should provide the material with the interesting topics. It 

should not be too difficult for the pupils. 

The materials are used in “think e” by adapting authentic and created 

materials. They got the materials from any resources. The major field to gain the 

information or materials for teaching is from the internet. The teacher does not use 

much textbook as the resource in teaching the materials. The advantage of collecting 

materials or information from the internet is; the material is always up to date. 

However, the teacher should be careful because not all materials are true. There is 

much information of the materials taught on the internet. If they do not make a 



 

 

clarification before they give the children. To prevent it, the syllabus should be 

written in detail, so that it would be readable for the applicator. 

Those are the weaknesses and the strengths of the existing syllabus as a tool 

of teaching planning. Because, every student will get the same lesson from the 

teacher, so the syllabus should be completed and more clear to guide the teacher to 

teach the materials. The strengths of the existing syllabus will be good foundation in 

teaching English for young learners. It can be a good suggestion for teachers who 

teach English for young learners. Then for the limitation of the existing syllabus will 

be an opportunity for the curriculum and syllabus designer in improving the teaching 

planning. The things have not been included in the teaching planning, will be a 

consideration to make a better teaching planning.     

4.1.2. The Students’ Obstacles: Listening and Speaking  

Based on the observations of the students‟ problems in learning English, the 

researcher found some major problems. The table below shows the results of the 

students‟ problem in learning English by Bee 1 and Bee 2 students in “think e”. The 

table below displays the teachers‟ responds about listening and speaking skill 

frequencies in the teaching - learning process to Bee 1 and Bee 2 level.  

 Listening Speaking 

High  10 

Medium 3  

Low 7  

Table 4.1. Teachers’ respond about listening and speaking skill frequencies 



 

 

There are 10 teachers as the respondents to give their opinion regarding the 

students‟ problem in learning English. The table shows approximately the frequencies 

of listening and speaking that are given to the students in the learning process. This 

result also supports the students‟ result of the test for Bee 1 and Bee 2 students 

(Appendix 7 and 8). Continually, below is the product of the observation toward the 

students in learning listening and speaking problem.   

Listening practices: 

No Students’ Practices Always Often 
Some-

times 
Never N/A 

1 Read story books in your class  20% 60% 20%  

2 Listening to songs    20% 80%  

3 Play continuing lyrics    100%  

4 
Watching a video related to 

the topics 
 20% 80%   

5 

Give a video and practice 

listening to a video of a 

conversation 

   100%  

6 
Give various questions related 

to the topics 
100%     

7 
Give the students instructions 

through games 
100%     

8 
Give descriptions related to 

the topic taught 
10% 20% 70%   

Table 4.2. Listening practices frequencies   

The frequencies of giving listening practice give much influence the students‟ ability 

in improving the students‟ listening skills. The results of the observation to the 

teachers in “think e” can be seen in the table above that the listening practices were 

very low. The students could gain their listening practice during the lesson through 

giving various questions related to the topics and giving the students instructions 



 

 

through games. The aim of giving various questions is to measure the students‟ 

understanding toward the teacher‟s explanation of an object or material taught. The 

table shows the percentage of listening practice that always, often, sometimes, never, 

and N/A given by the teacher in the classroom. Giving various questions is the 

practicing listening for the students in Bee 1 and Bee 2 level. The Teacher also gives 

instructions through games to train the students‟ understanding of listening.  

Students’ obstacles in practicing listening:   

No Students’ Problems Always Often 
Some-

times 
Never 

N/

A 

1 

Find the students who have 

trouble understanding in long 

descriptions toward an object 

or topic described.  

10% 90%    

2 

Find the students who have 

trouble understanding 

informal language, especially 

in a conversation  

10% 80% 10%   

3 

Find the students who have 

trouble understanding spoken 

instructions 

10% 30% 60%   

4 

Find the students who have 

trouble understanding in 

various questions related to 

the topics  

 20% 80%   

5 

Find the students who have 

trouble understanding in a 

short conversation from a 

video 

 20% 80%   

6 

Find the students who have 

trouble understanding in the 

materials explained  

 80% 10% 10%  

Table 4.3. Students’ obstacles in listening practices 



 

 

The obstacles to improve the students' listening ability often appear in “think e”. It 

may be caused by the lack of practicing. The highest results of the students‟ obstacles 

in listening are; the students had trouble understanding in long description of an 

object or topic described (90%), understanding informal language, especially in a 

conversation (80%), and understanding of the materials explained (80%). The most 

obstacles mentions above have more than 50% for „often‟, as the answer that the 

teachers picked.  

Speaking practices: 

No Competencies Always Often 
Some-

times 
Never N/A 

1 Practice dialogue    60% 40%  

2 Sing songs 20% 80%    

3 Practice a poem    100%  

4 

Give the students‟ 

opportunity to give their 

opinion 

10% 90%    

5 
Apply the vocabulary into 

the correct sentence  
 100%    

6 Make short description  70% 30%   

7 Play role playing   100%   

8 

Play word games to give 

opportunities to say the 

words and phrases 

  40% 60%  

9 Play tongue twister    100%  

Table 4.4. Speaking practice frequencies in the classroom 

The main goal of learning English in “think e” is to help the students to speak 

English. It means that students should be able to do communication-using English. 

The practice can be given intensively to improve the students‟ spoken ability. The 

results of the students‟ practice in speaking can be seen in the table above. The 

students often practice speaking through song (20%), because singing is the common 



 

 

task to practice their pronunciation. Then, the students‟ practice to give opinion 

reaches 90%. This task was given to encourage the students to think critically by 

giving their opinion toward a topic discussed. This is often done because the children 

should be given much opportunity to speak what they think. Another high result of 

giving speaking practice is asking the students to apply the vocabulary into correct 

sentences. Observing the results of the students speaking practice frequencies in the 

classroom, they do not have time to practice dialogue or doing conversation. 

Sometimes (100%) the teacher give opportunities of doing role-playing in the 

classroom. This is to improve their communication or interaction like in the real life 

based on the situations. It seems that the students only get more chance to make the 

correct sentence than practice dialogue to sharp their communication ability by using 

expressions for communication.  

Students’ obstacles in practicing speaking: 

No Competencies Always Often Sometimes Never N/A 

1 

Find the students lack of 

confidence to speak in 

English    

 70% 30%   

2 
Find the students have 

difficulty making sentences 
 50% 50%   

3 

Find the students have 

difficulty expressing 

something in English  

100%     

4 

Find the students have 

difficulty to give their 

opinion toward the topics 

discussed  

40% 60%    

5 

Find the students have 

difficulty to pronounce the 

words 

 40% 60%   

6 Find the students have  20% 80%   



 

 

difficulty in asking 

something  

7 

Find the students have 

difficulty in group working 

like working in small groups 

during class 

90% 10%    

8 

Find the students have 

difficulty participating in the 

discussion   

80% 20%    

Table 4.5. Students’ obstacles in speaking practices in the classroom 

The most common obstacles in speaking practice are; the students‟ lack of 

confidence to speak in English is 70%. The students have difficulties to express 

something in English (100%). Students also have difficulty in-group working like 

working in small groups during class (90%). The students have difficulty 

participating in discussion (80%).  

The students lack of confidence to speak in English in the classroom or in 

“think e‟s environment”. This is common because most of the students are silent 

typed and they do not have any courage to start a conversation. This may also cause a 

problem. The students do not know how to express something in English. This is not 

only happened in “think e‟s” environment but also even in the classroom. Many 

students prefer using their second language in expressing something with the teacher 

and the other students. By the result, the students cannot work in-group.    

4.1.3. The Students’ Need 

Teaching foreign language for young learners should be fun, with the intention of the 

participant could be active in the learning. Teachers should design the activities and 

the materials to be something interesting as the way to engage the students can be 



 

 

active in the lesson. Principally, when we teach young learners, first we think that 

teaching young learners were easy because they could receive everything we gave. 

Hence, they were fast learner. However, we should remember that students could get 

bored easily. The teachers who design the syllabus in “think e” agree these 

statements; they could say it because they have experienced it. It brings an impact in 

designing the syllabus for the children in Bee 1 and Bee 2.  

 The teacher realizes that teaching foreign language is not teaching a language 

as the distribution of linguistics power; conversely, the teachers encourage the 

children to reflect on their first language. The children learn listen a new language, 

though it may difficult for young learners to hear a long explanation. 

 One of the things should be understood when we create syllabus is 

recognizing the students‟ need in learning English. The teachers who create syllabus 

in “think e” for Bee 1 and Bee 2 level, should understand what the students need in 

learning English. They realize that the students in “think e” (Bee 1 and Bee 2) lack of 

motivation to do interaction even with their friends or the teachers. The teachers 

strongly agree that students could be encouraged to be active in using English for 

communication by giving reward like a sticker. This will be a way to push the 

students‟ confidence.  

Not only by giving a reward to encourage the students to be active in learning 

English, but also encourage the young learners to learn English by inviting a native to 

make conversation with the pupils. This will be very different with the pervious 



 

 

reward. These ideas will success. The atmosphere or the situation can make them be 

more excited to practice what they have been learnt in “think e”. It can facilitate the 

learners to improve their confidence in doing interaction or communication. They can 

meet and hear the native speak in English directly. It will be an experience for them 

in learning English, especially in “think e”. Moreover, many volunteers come from 

Canada, America, and Europe, which help in some schools, churches, and orphanages 

to learn English or others. “think e” may ask one of them to come to “think e”.   

Communication is being the most important thing when children learn 

English. Hence, language is a tool for communication or exchange information. The 

students need to be taught language function to support them in the communication 

skill. The teachers, who create syllabus in “think e” agree with the statement that 

students should be taught kinds of expressions. Expressions should be taught to 

young learners like asking permission, thanking, apologizing were the kinds of 

expressions they used to say in their real life. However, the students in “think e” do 

not get this material and do not mention both in the syllabus or lesson plan. Language 

function will be suggested in their learning as the students‟ need.   

Teaching vocabulary is being the first thing to put in the syllabus because it is 

easy to be taught. Learning vocabulary may support their listening, oral, reading, and 

writing skill. Learning vocabulary can be developed into teaching idioms and chunks. 

The teachers have crossed opinion about the importance of learning idioms and 

chunks. One of the teachers answered that she do not agree that students should learn 



 

 

idioms and chunks. They think that both idiom and chunk is difficult material to be 

taught for children. Another teacher also answered that she is strongly agree with the 

statements of children should learn idioms and chunks. Actually, there are many ways 

to teach idioms and chunks to children without giving them definition or explanation 

which could make them confused and bored.  

The teachers, who create the syllabus, do not agree if children in Bee 1 and 

Bee 2 level are targeted only to learn vocabulary in every topic. Even though, 

learning vocabulary could be improved during the lesson, but this is not the main 

thing for the children to remember and understand the words at once. The list of 

vocabularies in the syllabus could be targeted for the children to make sentences in 

every meeting. This is a step where the children understand the meaning of the 

vocabulary by applying it in sentences.  

In this section, the researcher tries to find out the basic and the main factor to 

learn English especially to improve the students‟ oral skill. It is directed to the main 

goals in “think e” that is spoken. The students‟ interest to learn English and their 

participants in the daily communication with the teachers will help the students in 

their oral skills. The way of encouraging the students‟ oral skill can be started from 

greeting, thanking, requesting something, etc. to be used every day for 

communication. However, there is a way to improve their oral skill. That is an 

exploration strategy. An exploration of the materials will help the students to be 

active in the lesson. As through exploration, students will also be a critical thinker. 



 

 

Nevertheless, not all students can accept this method because there are many students 

could participate in the learning actively. They prefer to be passive learners. They 

only listen to the teacher‟s explanation.  

Specific questions toward the syllabus in “think e” are given to the owner and 

also the head of the curriculum. The specific questions are related to the materials and 

the principals where the students require in learning English. The results of the 

interview can be described as follows: 

The first classification of the questions is about teaching English for young 

learners in “think e”. The interviewees said that children should be able to master one 

foreign language to survive. It is caused by the global competition need the people to 

speak one foreign language like English. This reason brings to the mind that children 

should be able to do communication-using English as a foreign language where other 

people around the world use it. Speaking is the main goal in “think e” to help them in 

the future to face the global competition in many areas. They also explained that the 

urgent skills to be conquered by the students, especially for young learners is 

listening and speaking skills.  

It has reason why the children specifically for Bee 1 and Bee 2 students in 

“think e”. The average of their age in Bee 1 and Bee 2 level is around 5 to 9 years 

old. By the result, “think e” only focuses on improving student‟s listening and 

speaking skill for Bee 1 and Bee 2 students. “think e” does not teach writing and 

reading for the young learners in “think e”, because the students are not ready to get 



 

 

the skills yet. One consideration of teaching reading and writing will make the 

students encounter difficulties then the students do not want to learn English. Another 

reason that makes the owner decided not to insert writing and reading into the lesson, 

because it can make the students feel bored and they have not got writing and reading 

at school for English subject.  

Encouraging, motivating, and fun atmosphere are chosen to encourage the 

students to learn English. The atmosphere is built by providing various activities in 

the lesson, by the aim to keep the students‟ interest in learning English. Children only 

can learn and understand the lesson in a fun way. A criterion to be students in Bee 1 

and Bee 2 level is categorized by the age. The candidates of Bee 1 students are in 5 to 

7 years old and for the students in Bee 2 are over 7 years old until 9 years old. 

However, there are some students of 10 years old, but still in Bee 2 level. It may be 

caused by staying at the same level for one year or period in that level or by the result 

in their placement test. Usually, the students who are over nine years old would be 

given a placement test to determine the level or the class.  

The teacher in “think e” often asks the students to make chitchat; the teacher 

give several questions related to the students‟ daily activity or the activity that they 

have done during the day. It is aimed to engage the students in the conversations. 

Various responds from the students to the conversations; some answer the questions 

from the teacher while telling their story that happened during the day. Some students 

may only say “yes” or “no”, then some students did not give respond because they 



 

 

were afraid or they did not know to answer in English. Some students answered the 

teacher‟s questions by doing gesture. This may be a problem in “think e” for the 

students who still passive to do interaction.  

Another problem appears in the learning, is in the grammar. Children do not 

need to teach grammar, because it is difficult for the children in learning about 

grammar. On the other words, it can make the students bored with the lesson. 

Although, “think e” do not teach grammar directly, but the curriculum inserts the 

language features like grammar to be taught in the classroom combined with the 

vocabulary, for an instant, “the apple is red.”, “there are five ducks.” and etc. The 

grammar is taught indirectly.        

4.1.3.1. Listening 

Listening is the first skill before other skills taught. It can be given to children who 

learn English to practice in understanding a new language. From listening, children 

practice an accent, pronunciation, intonation, vocabularies and try to understand the 

message from the native. Giving more practices to the children will help the students 

understand and learn new language quickly. The practices can be given by using 

video, audio, listening to a story read by the teacher, listening to music, etc.  

The practice can be given suited to the students‟ age as the beginner, 

especially for young learners. To improve their listening skill, the teacher may give 

practice-using a song, video of monolog and conversation. The frequencies of 

listening practice should be varied; because it causes the students feel bored and 



 

 

listening is difficult for the students. Students with more listening practice will get 

more input, because the term of input refers to listening. There are many research 

about teaching English for young learners, especially in ASIA. The researches prove 

that their listening comprehension skills are very good. It is because they receive high 

frequencies in listening practice.   

4.1.3.2. Speaking 

The input of a new language can be acquired from listening practices; the output from 

listening is speaking skill. The students get listening practices from the teacher during 

the lesson. After that, the teacher will ask the students to explain what they have 

understood from the explanation. The teacher will give several questions related to 

the materials taught. The students will be given an opportunity to share what they 

knew about the materials. This point may be used to explore the students‟ knowledge 

and can be claimed as the strategy to encourage the students to speak. There are many 

ways that can be adopted to teach young learners in improving the students‟ oral skill. 

As the teacher who has taught young learners, she suggested that to combine listening 

practice to improve the students‟ oral skill. The effort in motivating the students to 

improve the students‟ oral skill, the teacher should provide interesting topics to 

engage them interested in the lesson. Then the teacher could manage the task as the 

language practice. 

4.2.1.3. Linguistic Features 



 

 

Teaching English to young learners may be different from teaching adult learner. 

Teaching adult learners will be complicated because the language features that we 

should give to the students more complex. Approximately, we discuss about teaching 

English to young learners and the content or stuff to teach them are not so far from 

when we teach adult learners. It means that we could not avoid grammar, 

punctuation, expression, vocabulary, and pronunciation, intonation, stress, then 

spelling. These components could not be separated because one term of this stuff will 

be developed into another element in teaching English to young learners. Hence, we 

teach young learners, especially in ASIA, some terms are not included because of 

some factors. As if, we do not teach reading and writing. Not all the components in 

teaching English should be put in the syllabus or schedule teaching planning. 

1.) Grammar 

Grammar has wide terms to understand in learning English; however, it can be 

divided into several parts based on the level of the learners. In the discussion, where 

our students are young learners, we can decide some parts of grammar to be taught to 

our children. Although, our students are young learners; teaching grammar cannot be 

avoided, because this was an important stuff in producing accurate sentences. 

Grammar is taught without technical labels and grammar linked closely into 

vocabulary in learning and applying foreign language. Parts of grammar to be taught 

to our students are about subject, verb, adjective, noun, adverb, preposition, phrase, 

and clause as part of the sentence.  



 

 

2.) Punctuations 

Hence, young learners do not get reading and writing. We do not need to learn about 

punctuation. Learning punctuation is difficult. By the results, punctuation could not 

be separated when we teach reading and writing.  

3.) Expressions 

As the beginner in learning English, young learners need to learn expressions, 

especially for the ESL/EFL. They are not being taught on how to say the courteous 

expressions. Teaching expressions can be applied through dialogue, where they can 

learn the spoken discourse. The dialogue is not always found in a video, however, it 

can be found in storybooks. It only needs a repetition, then they can learn and 

practice some expressions.  

4.) Vocabularies 

Learning vocabulary, especially in ESL/EFL is a major resource for language use. 

Although, learning vocabulary may be ineffective because if it do not use 

continuously or regularly. It is because the term of vocabulary always ties into 

grammar. The more students learn about vocabulary. It will help them to understand 

in applying and using grammar. It can be said that, learning vocabulary is important 

for early learning language. Then, the size of vocabulary for young learners will be 

different from another level. Teaching EFL/ESL particularly for young learners has 

been determined. Even though, the students have limited vocabulary in their lesson. It 

can be developed during the lesson such as demonstrating pictures, giving verbal 



 

 

explanation, reading stories, listening practice through video, song, or movie/short 

movie. The basic vocabulary to be taught to young learners are verb, noun and 

adjective; it is developed into wide function into a sentence.  

5.) Pronunciation, Intonation, Stress, and Spelling  

Teaching pronunciation, intonation, stress, and spelling are parts of speaking skill, 

where all these components are included in fluency and accuracy in oral skills. Those 

terms can be taught by using listening practice, and then the students do repetition. It 

means that after they listen to the words, directly the teacher asks the children to say 

it. The major stuff in this discussion is teaching young learners, where students 

should be able to use language, particularly for communication. The component that 

the students learn in speaking to understand the meaning of the spoken is 

pronunciation, intonation, and stress as the part of the spoken. Then, spelling is taught 

in learning vocabulary, speaking, and writing skills, for young learners writing may 

be taught as the output of reading. Teaching writing for young learners is not too 

complex by asking the children to write various sentences. It can be in writing the 

correct words or vocabulary based on they heard from the listening exercises. If we 

can teach writing for the children, it is possible for us to teach reading because it is 

directed in writing ability.  

6.) Idioms and chunks 



 

 

Young learners require learning about idioms and chunks. The students need those 

parts when they make a conversation. It helps the students to train their fluency when 

they make conversation. 

4.1.4. The Elements of a Syllabus 

The teachers who create the syllabus are asked to give their responds to the way in 

creating a syllabus for young learners. Analyzing the teachers‟ opinions, they present 

the answers to strongly agree and agree to the statements, which provide by the 

researcher. The first statement toward the way teachers in “think e” creating syllabus 

for young learners is about collecting resources or information about the things they 

need to be taught.  The second statement is about teachers‟ knowledge about the 

materials, methodologies in teaching English, language structure are important things 

to discern and understand before teaching young children. It is aimed because 

teaching young children and teenager were very different.  

Through the observation and interview toward syllabus design for teaching 

English language, the results show that there are several standard elements need to be 

put in the syllabus. They are the goals or objectives of the study, the themes, 

materials, activities, methodologies, tasks, and evaluations.  

4.1.4.1. The Goals  

The goals of learning should be set up in the syllabus as the center of reaching the 

students‟ target learning. The goals of learning can be divided into two parts. The first 

is general objective or goal, for example, “The pupils are able to do conversation in 



 

 

the classroom and outside the classroom”. From the general objective, the teacher 

can make into several specific objectives. For example, “The pupils are able to greet 

their friends and teachers.”, “The pupils are able to know how to greet someone 

formally and informally”, “The pupils are able to make conversation in a 

roleplaying”, and so on.    

4.1.4.2. The Themes 

The second center after the goals of learning is the themes. Since the syllabus, design 

for teaching young learners is Theme-Based syllabus, so the main element is the 

theme. The themes can be taken from any resources. However, the theme should be 

appropriated because the learners are all young learners. The characteristics to choose 

the theme should be interesting, close to the children world, and easy to be learnt. 

Interesting theme can interest the students to learn the materials. Close to the children 

world is something that the kids face every day, for example Classroom, Fruit, 

Animal, Playground, Toy, Color, and many more. In “think e”, the themes are taken 

from the national curriculum and other books. The themes should be up to date 

because knowledge is always dynamic. So, the teacher should be creative and study 

more about the theme.  

4.1.4.3. The Materials  

The third element is grading materials. It should be based on the urgent skills that 

they may use it every day; for example, students should learn some expressions such 

as greeting, thanking, asking permission that they will use in daily conversation. 



 

 

Master in the language competence would encourage the students to be more active 

in learning English, because they have a basic in leading the English language. In 

forming the students to be a critical thinker in their age, the teachers need to dig more 

the students‟ knowledge by exploring them. Many ways may be employed by the 

teacher to develop the students‟ creativity in thinking and imagining the materials. 

Alike in “think e” where it has its own strategy to advance the students‟ knowledge 

by adopting exploration to build the students critical thinking up.  

The materials in the student workbook are suited to the national curriculum 

and other resource for English books for children from Australia and Singapore. The 

way, which could be employed to generate the student‟ understanding of the 

materials, the children should be given real practice like to go to minimarket and do 

conversations with the cashier (the teacher acts as a cashier). There are many 

activities to be adopted to transfer the materials and assist the students comprehend 

the materials. One activity could be employed for teaching young learners, which was 

by giving more practice outside the class than inside the class to develop their skills. 

By the results, the students could also evaluate their confidence after they had the 

materials from the teacher then they had to practice like in the real life.  

 The first thing should be taught to young learners by the aims to make the 

children speak confidently were taught how to greet someone, say thank, ask 

permission, and apologize as the basic conversation. These linguistics competencies 

should be mastered by the children, which could be practiced with the teacher or their 



 

 

friends. Learning vocabulary would be followed as long as the children active in the 

conversation because they felt more confident in communication using English. This 

would be an alternative way for the designer in grading the materials. Nonetheless, 

the step of providing the materials for teaching children in the syllabus, the teacher 

should select the materials based on the students‟ requirement in developing their oral 

skills. It could be started from the situation that the students most encounter in their 

real life. The designer could select kinds of language expressions, idioms and chunks, 

things in the rooms, things in the classroom, and etc. Those samples of materials or 

topics that could be adopted into the syllabus because those topics were closer to the 

children.  

There are three interviewees to gain the information toward the students‟ need 

in learning English, especially for young learners to solve this research in redesigning 

syllabus in “think e”. The first interviewee is the owner or the director of “think e”, 

from the owner, the researcher obtains the information toward learning English in 

“think e”. She is the founder and has very important role in “think e” included in a 

curriculum area. She admitted that she took a part in deciding all the materials and the 

learning goals in “think e”. From the interview, the director said that every year the 

materials always develop because education and knowledge move dynamically. The 

strategy to transfer the material for the students is exploration. The owner wants the 

students who learn in “think e” can get new information or knowledge. Through the 

exploration, the students will get more vocabulary and expand knowledge after they 



 

 

learn in “think e”. This strategy is used to build the students critical thinking about a 

thing.  

 

 

4.1.4.4. The Activities 

Activities are known as mediator for transferring the materials. Activities can be 

suited based on the students‟ characteristics. Kids really love to run and play. The 

activities are suggested to apply moving activities, for example, Run and Take, 

Jumping Rope, Hopscotch, Whispering, Throwing Ball, Painting, and many more. 

The activities can be created by the teachers.     

4.1.4.5. The Methodology  

The next element is about the methodology in teaching young learners. The 

methodology is used to facilitate a teaching process to gain the comprehensible input 

of young learners in learning the English language. It is required and various 

methodologies may be used to teach in reaching the target of the learning. In this 

case, the teachers are forced to understand various methodologies to help them to 

teach. It is because not every student probably could receive the materials by using 

one kind of methodologies, as they have different learning style.  

The owner of “think e” admitted that they used several methodologies to teach 

their students, especially for young learners, such as TPR and Audio-Lingualism. It 

means that they didn‟t apply various methodologies. Looking at back to the 



 

 

syllabuses that have been analyzed, formerly, there is only two kinds of methods 

applied. They are TPR and Audio-Lingualism, but mostly they applied TPR. The 

reason to apply TPR is very applicable to young learners who are very active and 

liked to move, then for Audio-Lingualism is to gain the students‟ interest to the topic 

or materials. They always begin the lesson by doing chit-chat or a dialog or a small 

discussion related to the topic through video or storybook.  

Besides those methodologies, “think e” also has its own strategy; it is an 

exploration. This is a methodology where “think e” adapts to teach their students to 

be more active and be a critical thinker. The owner mentioned that this method is 

suitable for the students in Bee 1 and Bee 2. As long as the students understand the 

materials and are happy with the activities. It could be said that this method is 

applicable for the students. This method could also be applied in the formal school, 

but it may have limitation because the students are the amount of the students in 

formal school. This is only applicable for a small class.  

Although, there are many teaching methodologies for teaching language, an 

exploration can be employed as a teaching methodology. Exploration is a good 

strategy for children to encourage them to be more active. Further, it an encourage the 

students to be more active. It can expand the students‟ vocabularies. It is because 

during the exploration, the teacher may speak more and use new unlisted 

vocabularies in the syllabus. Exploration may appropriate to get the students‟ critical 



 

 

thinking, but it also has another effect that not always the students pay attention to the 

materials. It is because exploration keeping the students to sit in a long period. 

4.1.4.6. The Tasks and Evaluations  

Tasks and evaluation becomes the last part of designing syllabus. Those are the tools 

for measuring the students‟ understanding after one period of learning. The tasks and 

evaluations can be done every meeting or after several meeting. It is depended on the 

system on the institutions. Since, this syllabus design is Theme-Based syllabus. Some 

teachers suggested that tasks and evaluations are given every meeting to know how 

far the students mastering the materials and the language. The tasks can also be made 

in various ways. The task is not always in a written form that may ask the students to 

sit. The task is also made based on the teachers‟ need in measuring the students 

understanding the materials. There are some samples of giving task for young 

learners that suggested by the teachers. For example, the teacher wants to measure the 

students‟ vocabulary and their pronunciation of the vocabularies. Through playing 

flash card, teacher hides the pictures in a playroom or outside the classroom. Then, 

the teacher asks the students to find the card based on the teacher‟s instruction (e.g. 

Take a red balloon!) and the student who gets the picture, should pronounce it.  

 Continuously, the evaluation also can be done by writing the students‟ 

progress. It is better if the teachers have the students‟ note of learning progress. It is 

suggested for the teacher to have no more 7 students in the classroom. It is more 



 

 

effective than has many students in one classroom because the learning process less 

effective.      

4.1.5. General Point of View toward Learning English for YLs  

The first data below is the survey from the parents‟ opinion about the essential of 

learning English for young children in “think e KIDS Home for Speaking English”. 

There are 26 questions, which are categorized into five parts. Every part is shown into 

a table to represent the percentages of the parents‟ responses.  

 Strongly 

Agree 

Agree Neutral  Disagree Strongly 

Disagree 

Children learn English in early age 

Q1 21% 48% 10% 0% 21% 

Q2 26% 47% 2% 0% 25% 

Q3 0% 51% 27% 22% 0% 

Q4 5% 53% 37% 0% 5% 

Q5 51% 49% 0% 0% 0% 

Q6 59% 41% 0% 0% 0% 

Table 4.6. Children learn English in early age 

The first parents‟ opinion was about children learning English in early age.  

40 participants gave their response by the amount 48% agree and 21% strongly agree, 

that children learn foreign language. It means that more than a half of the amount of 

the parents wanted their children could understand more than one foreign language. 

Mastering more than one foreign language was important for their language for their 

future. Then, the table also showed that there were 26% strongly agree and 47% agree 

that the parents expected their children to learn English in their early age, so that the 

children were able to communicate using English especially for daily communication 



 

 

in public places (51% strongly agree). Moreover, their children could communicate 

by using several foreign languages, such as mandarin and English or master two or 

more foreign language. The parents wished that their children got more opportunities 

to practice English because the children who got more practices; they would be 

master as soon as possible. It got 59% strongly agree and 41% agree with that 

statement.   

 Strongly 

Agree 

Agree Neutral  Disagree Strongly 

Disagree 

The influence of learning English in early age 

Q7 83% 15% 2% 0% 0% 

Q8 88% 12% 0% 0% 0% 

Q9 78% 22% 0% 0% 0% 

Q10 0% 10% 36% 39% 36% 

Q11 10% 46% 44% 0% 0% 

Table 4.7. The influence of learning English in early age 

Children, especially young learners are famous as fast learners; they can learn 

anything easily, memorize many things quickly, but may forget quickly. In the 

second parent‟s opinion that was about the influence of learning English in early 

ages. There were 83% strongly agree and 15% agree that learning English in early 

age might give influence for the students in many areas. The first influence for young 

learners who learnt English might be able to understand knowledge widely because 

there was much information using English. Young learners who often heard and 

watched movies or videos in English would get more knowledge and new 

vocabularies. Another influence was the parents believed that the students felt more 

confidence because they could use English for communication. The results could be 



 

 

seen on the table, they were 88% strongly agree and 12% agree. Subsequently, 78% 

strongly agree and 22% agree that learn English also could support the children‟s 

talent and opened opportunities in the future career widely. For an instant, they could 

study abroad or applied to study in the International School. It proved that learning 

English would be much needed for students in the future. The results were counted 

that there were 39% for disagree and 36% strongly disagree from the respondents 

about learning English when they were still child would forget their mother language 

that was Indonesia and Javanese language. Then, there were 10% answered strongly 

agree and 44% agree for parents believe that children learn English from early age, it 

will not give impact to their mother language (Indonesia and Javanese language) until 

they mature. 

   

 Strongly 

Agree 

Agree Neutral  Disagree Strongly 

Disagree 

Parents’ role in mastering English for young learners 

Q12 78% 22% 0% 0% 0% 

Q13 66% 32% 2% 0% 0% 

Q14 49% 41% 10% 0% 0% 

Q15 24% 73% 3% 0% 0% 

Q16 46% 32% 20% 2% 0% 

Table 4.8. Parents’ role in mastering English for young learners 

The third category toward the parents‟ point of view was about parents‟ role 

in order to help the children be master in English. There were many parents‟ role that 

could support the students‟ learning, especially in learning English. The results of the 



 

 

first parents‟ role in providing facilities to support the children in learning English, 

like a storybook, song, movie, or video, which used English as the main language as 

much as 78% strongly agree and 22% agree. It means that, the all the parents had to 

support the student in learning English starting from providing the facilities. Then the 

second role was providing time to learn English, like sending the children to English 

course (66% strongly agree) and 73% agree that parents should always give 

motivation to children to always practice using English for communication. Parents 

also needed to learn and use English for daily conversation at home with children. 

They gave their responses by the amount 49% strongly agree and 41% agree that 

parents needed to learn English even though only for daily conversation. Next, 

another huge response to the parents‟ role to help students in learning English was 

about to send the children to the school where they used English as the second 

language or like international school. It also got a big positive response, they were 

46% strongly agreed and 32% agreed.   

 Strongly 

Agree 

Agree Neutral  Disagree Strongly 

Disagree 

English learning system 

Q17 0% 35% 0% 45% 20% 

Q18 56% 44% 0% 0% 0% 

Q19 63% 37% 0% 0% 0% 

Q20 22% 37% 17% 24% 0% 

Q21 49% 37% 7% 7% 0% 

Table 4.9. English learning system 

Parents were aware that English was important for their children in the future. 

For the global competition, children needed to master one of the international 



 

 

languages, like fluent in English language. This forced the parents to encourage their 

children to learn English to support the skill that they have. Parents also knew what 

the children‟ need to master in English that was spoken. In this case, the fourth 

opinion toward learning English for young learners was about the English learning 

system. The first English learning system, which should be given, was not only 

learning vocabulary. Parents gave their responses by the amount 45% disagree and 

20% strongly disagree toward learning English for young learners were only learning 

vocabulary. It supported that young learners should also learn how to read and write 

in English. For this statement about young learner should learn how to read and write 

in English, the result could be seen on the table for number 20. There were 22% 

strongly agree and 37% agree. Even though, there were 35% agree that children only 

learn vocabulary and there were 24% disagree that young leaner needed to learn how 

to read and write in English. It made sense that by looking at the fact, which 

happened in our country, especially in Semarang young learners might not need to 

learn to read, and write because at school, many students still learnt how to read and 

write in their second language, it was Indonesian. Besides that, there were 56% 

strongly agree and 44% strongly agree that children should learn how to express 

something such as greeting, thanking, asking sorry, asking permission, etc. in English 

for communication. Also in the learning process, the methodology in teaching 

English must be fun and appropriated with the real life so that it would be easy to 

apply or practice every day (63% strongly agree and 37% agree). Hence, to be master 



 

 

in English, children should be given more time or opportunity to practice rather than 

learn theories about the English language in the classroom and less practice. It got 

49% strongly agree and 37% agree with the last statement toward the English 

learning system. 

 Strongly 

Agree 

Agree Neutral  Disagree Strongly 

Disagree 

Learning English in think e KIDS’ Home for Speaking 

English 

Q22 37% 63% 0% 0% 0% 

Q23 32% 68% 0% 0% 0% 

Q24 17% 32% 44% 7% 0% 

Q25 19% 49% 32% 0% 0% 

Q26 27% 54% 19% 0% 0% 

Table 4.10. Learning English in think e KIDS’ Home for Speaking English  

The fifth parents‟ opinion was about learning English in “think e KIDS‟ 

Home for Speaking English”. Because all the participants here were the parents who 

have children and they studied English in “think e”, so that their opinion about the 

learning system in “think e” was very needed to support this research. There were 

63% agree and 37% strongly agree that their children like to study in “think e” and 

there were 68% agree that “think e” became a fun place to study for young learners. 

Then, there were 17% strongly agree and 49% agree that their children were more 

active to do interaction in or out their home during learnt English in “think e”. 

Although there were, 44% for neutral and 7% disagree” that their children active to 

do interaction using the English language. Indeed, not all children active to do 

interaction-using English while they studied in “think e”. Many factors that made it 



 

 

happen that was children still passive. Giving extra time to learn English, obviously, 

there was a purpose for the students. One of the purposes that might be the parents 

wanted was to help the students to pass the test at school. Nevertheless, the problem 

was, “think e” had their own goal in giving their material that was the students are 

able to speak English fluently. For the materials itself, it had been relevant to the past 

National Curriculum it proved by the parents‟ opinion 19% strongly agree and 49% 

agree, but there were 32% neutral, it might be, the parents didn‟t know the material 

which “think e” transfer of the children. However, 54% the parents admitted that 

since their children learnt in “think e”, it brought an effect to the score for English 

subject at school during the children learnt English in “think e”.  

4.1.6. Students’ Attitude and Motivation of learning English  

It was an impossible thing that students who came to the course without any 

purposes. To identify the children motivated who learnt English, the researcher asked 

them six opened-questions toward their students‟ attitude in learning English. Here 

are the questions, which were given to the students in Bee 1 and Bee 2 level. I had 

counted if there were 40 students as the respondents to answer those questions: 

“Do you speak English at home?” 

There were 40 students in Bee 1 and Bee 2 as the respondents to this research. Four 

students admitted that they used English at home for communication with their 

mother and father. Then, there were 36 students never used English for 

communication at home. It might be the parents could not speak English or did not 



 

 

know basic conversation even for daily conversations. To help the student more 

fluent in speaking, their first environment should be able to speak English although it 

was only for conversation. This statement was also supported from the parents‟ 

opinion about the parents needed to learn English.         

“Do you speak English at school?” 

Then, for this question, there were nine students from Bee 1 and Bee 2 level use 

English at school but they only speak with the teacher.  

“To whom do you speak English?” 

Almost all students answered that they only speak English with the teachers in “think 

e” and there were 23 students also speak English with their friends in “think e”. It 

means that they still had the courage to speak English even though only in “think e”. 

As the researcher also as the teacher in “think e”, I observed that they should be 

pushed first to speak like gave them simple questions to engage them to speak. 

Sometimes, the students gave respond by saying words to answer my questions, but 

there were also students only gave us smile, kept silence, or just stared at me to send 

the meaning that they didn‟t understand with the questions or didn‟t know how to 

answer in English. However, it would be good if they were active to ask “how to say 

…?” for asking the words that they did not know the word in English.   

“Do you like studying English?” 



 

 

All the students answered that they liked to study English. Almost all the students 

reacted that learning English was fun, because of the activities were not boring for 

them.  

“Is learning English difficult?” 

There were 27 students responded that learning English was easy and 13 students said 

that learning English was difficult. For the last answer, the students who said difficult 

had a background that they never get English subject before even though at school.  

“Why do you study English?” 

The students for this question gave a various responds; 7 students admitted that they 

study English because they desired to go abroad someday later for studying or 

working. Twenty one students said that they liked to study English because study 

English was easy. The other students mentioned that they studied English because 

their parents requested them to learn English. It was not because of the students‟ 

requests. Those responding were involved in their motivation to learn English. 

Students who came to study because they needed to learn English would easy to catch 

the materials. It was caused by their motivation of their dreams or they liked to study 

English. Different with the students who came without any motivation, would get 

difficult in understanding the materials because they could not concentrate to the 

lesson. They would only follow their friends. 

Observing from the last questions, it could be a homework for the institution 

to change their mind that they should have a dream why they do need to learn English 



 

 

since now. The competition was very tight to get a better future globally; the children 

should be mastered one international foreign language to support them in the future.  

 

4.2  Discussion 

4.2.1  The Weaknesses Factors of the Existing Syllabus     

The unclear syllabus could not be employed to achieve the objective of learning 

languages, especially in “think e” who teach young learners to be able to 

communicate. Although, the way or the process of learning the language was 

applying an interesting methodology, however, they should have a good guidance to 

prepare the things such as the materials, which needed to be taught to the pupils. As 

mentioned in the section of analyzing of the data, which found the students, 

especially young learners, should learn all basic skills of the English language. They 

were listening (understanding the message from the other speakers), speaking 

(pronunciation, intonation, idea, expressions, idiom and chunk, and etc.), reading 

(pronunciation, intonation, understanding, fluency, and etc.), and writing (spelling, 

write the words and simple sentences correctly). 

 These skills should be considered into the syllabus for teaching young 

learners who learnt English. Nevertheless, there were many factors had been found in 

the existing syllabus as the faintness factors of the existing syllabus. There were 

several factors, which found in the existing syllabus that required to be suggested and 

completed in the new syllabus. The factors were found through the evaluation and the 



 

 

observation of the existing syllabus, which made them becoming the weaknesses of 

the existing syllabus. The factors were the course description of learning English for 

young learners in the institution, general and specific competences, methodologies, 

activities, time allotments, assessments, materials such theme, vocabulary, grammar, 

language functions, idiom and chunks, references. Another factor that needed to be 

fixed was the format of the syllabus, it could be made a standard syllabus format to 

make it more clear. Those factors were not included in the syllabus even in the 

execution of the syllabus. They were becoming the focus of teaching English to 

young learners that should be arranged and given to young learners.   

The first factor was the course description, but the existing syllabus did not 

describe it clearly. However, the students were expected to be able to use English for 

communication. Since communication was the main target of learning language, 

nonetheless “think e” had set the right target of learning English. The opposite of it, 

the students in Bee 1 and Bee 2 level were able to make sentences and presentation 

related to the topic bravely as the outcome of learning English in this institution. It 

might be a part of speaking skills, however, able to produce sentences for kids or 

young learners was difficult to reach them into the conversation. In fact, the target in 

making sentences and the presentation in their age was ambiguous because in the real 

world they did not use it in their life. To achieve that goal, there was a strong 

opportunity facilitating young learners could use English for communication and 

encourage the pupils to be brave and active to speak English. It could be successful 



 

 

strategy when “think e” applied the best method to encourage the students to speak in 

another language. The methodologies or strategies to teach the language for young 

learners, which could improve the students‟ oral skill, were based on activity-based 

approach and exploration; both strategies were combined to encourage the student to 

be active learners.  

Those strategies were believed to build their critical and creative thinking. 

Critical thinking and creative thinking could be built through exploring a theme to 

gain more knowledge and made the students more curious to learn something. This 

atmosphere could be created when the students found something interesting by 

discussing the topics. Nevertheless, the theme or topic had a big role to engage the 

students to be enthusiastic during the learning process. Fortunately, the themes or 

topics provided in teaching Bee 1 and Bee 2 level, were interesting themes or topics 

because they were selected that closed to the children‟s world and easy to be learnt. 

For instance, colors, shapes, fruit, my house, and so on. However, the themes to teach 

young learners in “think e” were too general. Actually, the themes could be divided 

into sub-items and made the branches to set the materials that were needed to be 

taught, for example, the theme was “Go to school”, it could be divided into several 

sub-items such as “big and clean classroom” “my teacher and my classroom mates”, 

and “study in the school library”. Each sub-theme could be arranged and set the 

language target needed to be taught to young learners as I did in the new syllabuses 

that I suggested to be used. 



 

 

 Straight to the specific and better Theme-Based syllabus, transferring the 

materials could not be done by using one activity. It made the students get bored 

easily, by the results, applying fun activities really helped the teacher transferring the 

knowledge. The activities should be creative and innovative because the students 

were all young learners; where they loved studying through playing, moving, seeing, 

touching, and dancing. Through observation in the classroom and the teacher‟s 

explanation, they used various fun activities to teach Bee 1 and Bee 2 level. I also 

admitted that many fun activities had been done in my classroom. But again, “think 

e” did not explain it more specific so that for the teachers who used syllabus to make 

a lesson plan sometimes applied inappropriate activities to transfer the materials and 

made the target could not be achieved. The syllabus designers should attach kinds of 

activities as the guidance for the lesson planners. 

 The next factor of teaching English for young learners was materials 

(vocabulary, language function, idiom and chunk, grammar, theme and sub-theme). 

Arranging materials for teaching English to young learners based on the theme was 

not easy because we should categorize and classify the theme in several sub themes 

as the bridge to teach English language. In the previous syllabus, it did not describe in 

a brief.   

Then, the assessment also became one of the elements in the syllabus design. 

An assessment could be described into several types and explained the purpose of the 

assessment, for example, I needed to give an assessment of speaking by the purpose 



 

 

“measuring the students’ understanding of colors by telling one of his or her favorite 

color and mention things related to the colors”. The assessment that I made to 

measure it was like; I distributed coloring picture and asked the students to color it, 

then at the end of coloring activity, one by one student described about the picture 

and his or her one favorite color. Seeing the purpose of the activity ordering to 

measure the students‟ understanding about colors, assessment should be arranged in 

the syllabus.  

The last factor of the syllabus was the schedule. The rate of meetings per-

topic was around 10 to 15 meetings where every meeting, the target was decided by 

the designer. The teacher as the executor of the syllabus only thought the activities 

and found more materials, which related to the topic. It was used to explore more the 

students‟ knowledge. 

4.2.2 The Students’ Competence of Learning English 

Observing the students‟ competence was much needed, because it was aimed to know 

how far they mastered the language after they learnt English in “think e” for two 

semesters in their level (Bee 1 and Bee 2) and the other teachers helped the 

observations. The target that I observed was the students‟ competence in listening and 

speaking. 

Those are the key competence of listening; there were four teachers, who 

helped the researcher to find out the students‟ competence. The observations above 

were used to support the research in gaining the information of the students‟ need of 



 

 

learning English, particularly in listening then suggested in the new syllabus. I 

assumed that the students had lack in their listening practice, however the important 

things about listening was understood the message from the speaker. It could be the 

teachers, friends, or the speaker in the video. Almost all the components that should 

be mastered by the students were still low. The students understood the teachers‟ 

instruction and understood the teacher‟s explanation, but based on my experience 

some of the students still needed help to understand the instruction such giving 

translation directly. Although, the main goal of learning English in “think e” was able 

to communicate using English, we should not overlook other skill to be developed, 

because it should balance if we expected the students succeed learning English with 

us. 

The second competence of learning English is spoken. There were many 

components in this section. However, it would be concluded that Bee 1 and Bee 2 

students had not achieved the target of speaking. It was shown in the table above; the 

problems made the students had not achieved their ability in speaking, was the 

students did not have much courage to use English for speaking even with their 

friends or the teacher who taught them in the class. However, Bee 1 and Bee 2 

students in “think e” could make a good description about a thing related to the topic 

taught with various sentences. 

Continuously, the students were fluent in applying several expressions asking 

permission for doing something like going to the bathroom and greeting friends and 



 

 

teachers in the classroom. For the other competencies had been ever tried in the 

classroom like making up stories (narrative) orally by continuing sentence to make a 

story. It was usually done for the opening or for warming up before teaching the new 

materials. By the results, I suggested to insert those competencies into the new 

syllabus.  

4.2.3 The Students’ Need of Learning English 

Discussing from the observations, interview, and the test results, I could elaborate the 

students‟ lack of learning English by clarifying into four skills (listening, speaking, 

reading, and writing) and vocabulary. These classifications were written based on 

what students‟ need and the way the teachers should give for achieving of the target 

on each skill, because the specific discussion below was the major influence skill 

should be developed and written in the new syllabus.   

4.2.3.1. Listening 

Teaching listening to young learners may have a purpose to make the students 

familiar with the language. In the classroom, the teacher speaks more than the 

students do. Passively, the students learnt a new language from the teacher through 

listening; it may affect the students get bored easily. The best activity when we teach 

listening to young learners that is involving the students to participate in the lesson, 

the teacher may ask anything related to the topic taught. This way is aimed to 

stimulate the students to concentrate and think what they have to do after they listen 

to the teacher.  



 

 

In the early ages around 6 to 12 years, they may practice listening vocabulary 

or the sound of the words until they grab the meaning. As like speaking, listening is 

also teaching the sound of the words or vocabularies mentioned by the teacher. Then, 

we need to know that a better teaching listening is started by hearing the teacher than 

the tape. Listen to a teacher first makes the students learn the language naturally. We 

can check when we say something interesting like a pet or favorite animal, the 

student will respond what they know or like about their favorite animal. When they 

give their responses, it can be said that they understand about our explanation or our 

questions. 

Both Bee 1 and Bee 2 class based on the researcher experiences and teachers 

observation, they prefer to listen music and short movie, such as a short documentary, 

cartoon, and TV program like Animal Atlas, VOA and BBC, Topsy and Tim, High 

Five and other kids TV program, than only listening an audio. All those references 

from the observation gave the reasons that children were interested in the topic that 

had been chosen from one of them. They also could grasp the idea, caught new 

vocabulary, and asked the meaning of it, or sometimes they directly asked the English 

of an object appeared on the screen that attracted them to know. It was because they 

could see the pictures of the information that they tried to gain from the video. 

Amazingly, some of the students could do retelling what they had been watched 

previously. Although, it was by giving guidance such questions related to the topic 

discussed in the video. For instance, student A had watched a short animal 



 

 

documentary about “The Biggest Bird in the World” in BBC. She could learn many 

things by asking one by one the things that she did not know, with a curious, she 

asked, “what animal is that?”, “why this bird (ostrich) cannot fly, Miss? Repeat 

Miss, repeat!”, and so on. Impatiently, student A asked the question of “why this bird 

(ostrich) cannot fly, Miss? Repeat Miss, repeat!” because through the video she could 

not grasp the information clearly. Here, I tried to explain and repeated once more the 

speaker said about why ostrich cannot fly. I could conclude that the students‟ 

understanding of information was very low. Teaching listening through visualization 

would attract the students‟ attention and practice the language better than they only 

heard information without something interesting. The best thing about listening to 

young learners was understanding instruction (teacher‟s instruction), the students 

could not understand the teacher‟s instruction could not follow what the teacher‟s 

explanation during the lesson.   

Remember that we taught a foreign language to young learners and the 

children would always think that learning English is very difficult when they find 

something that is not easy to solve or learn from the children. Similarly, with the 

assessment, the assessment has an aim that it is used to measure the students‟ ability 

in learning an object or skill like listening. By the result, we do not want our students 

think the same as in the statement previously. We need our creativity to provide an 

assessment that does not make a burden for the students, because we need to know 



 

 

the students‟ natural ability in learning English. Those are several examples of 

listening assessment for young learners: 

a. Dictation, students repeat the word what we say. The form of this part is the 

students may be able to write the word, choose a correct word-card, or repeat the 

word orally. There are many activities can be adapted to do these assessments, 

like playing word games.  

b. Singing, singing is a common assessment for the children who practice listening 

even speaking. For the listening part, the children may feel the missing lyrics by 

filling a correct word or write the word.  

c. Description, the students may hear clues or short descriptions of the teacher and 

the students pick a correct picture based on the clues from the teacher or audio.  

d. Listen to Story Reading, the students are known their listening comprehension 

through video or story reading, for instance, the teacher reads a story, and at the 

end of the story, the teacher asks several questions related to a story or asks the 

students to repeat the story about. 

4.2.3.2. Speaking 

During the observation and the test, I could conclude that many elements in the target 

of speaking that needed to be resolved so that the students could accomplish the 

target of speaking. The results of the study expected that the students could use 

English for communication in their daily life, such using language function, idiom 

and chunks in the role-play could be successful in the implementation. However, the 



 

 

results showed either the observation or the test explained that the students lack in the 

daily conversation of applying the language function like greeting someone, asking 

permission, and asking help. Whereas, mastering or able to use the language function 

was very needed in the conversation. Another element of speaking was fluency and 

accuracy; I realized that the students Bee 1 and Bee 2 level loved to do role-playing 

because of their competence was not enough to do this activity (do dialogue) made 

them not confidence. It meant that their fluency and accuracy was very low. Since 

they loved to sing, read stories, play building words, their pronunciation was good. 

To train the students‟ pronunciation and intonation, teachers and I preferred to apply 

those activities above.  

Then about the grammar, that they produced in the sentences had some 

mistakes like in the use of preposition, conjunction, to be, subject pronouns, noun 

(singular and plural), and verbs like does/do, have/has, and the use of “–s” after 

subject. One of the tests was asked the student to describe an animal, here, the 

students could make sentences as many as they could. Through this activity, I also 

measure the students‟ pronunciation, grammar, intonation, and their creativity in 

making various sentences. For their creativity of making sentences, it was not a big 

problem because every lesson, they were drilled to make sentences as many as they 

could make. Each student could make more than five sentences of describing 

something.     

4.2.3.3. Skills Development 



 

 

Constructing on the interview and the observation of the students who studied in 

“think e”, especially to Bee 1 and Bee 2 level, I concluded that the students in Bee 1 

and Bee 2 level were able to read and write. As if, I suggested that both skills, read 

and write would become additional skills to be developed to make a balance in 

learning English. Besides that, I also developed the students‟ skill to think critically 

and creatively, it was also becoming “think e‟s mission to make their children to be 

more creative, explorative, and criticism to learn something. It was aimed to improve 

their knowledge and encourage their curiosity.  

 

Reading and Writing 

Reading and writing might not be skills, which “think e” inserted in the syllabus even 

the curriculum, though, from the observation and teachers‟ report that students in Bee 

1 and Bee 2 could read and write simple sentences. There were some activities for 

Bee 1 and Bee 2 students that I had ever applied, treasure game. Treasure games were 

provided several instructions, which were written on a small paper, then to play the 

game the students should find the paper and read the instructions. The students who 

could read the instruction, did not give a guarantee understand the message, but some 

of them, especially from Bee 2 level, not only could read the instruction but also able 

to understand the instruction. The students who could understand the instruction had 

much vocabulary in their mind because it could be seen by asking the students to read 

aloud. Even though, their fluency of reading was still low. I suggested setting the 



 

 

target of reading skill in the new syllabus for the Bee 2 level to help them in learning 

the English language. The reason was every student had his or her own style in 

mastering the lesson and his or her study would be balance.   

 Another activity that could support the students, especially in Bee 1 level, in 

reading was playing flash card by matching the pictures and the word. This game was 

one of the students‟ favorite games, because they could recognize the spell and 

understand the meaning of the word trough the picture. The students also could play 

board games, using this game; the students automatically could recognize the words 

and try to understand the instruction in the game. They read the words or the 

instruction repeatedly and they learnt the language through reading naturally. 

Although, the major problem of reading was the fluency, understanding, and 

vocabulary; it would still be inserted into the curriculum and arranged it into the 

syllabus based on the students‟ need in English learning specifically reading.  

There are several stages in teaching reading; at the first element, we introduce 

the children the phonemic awareness. At this level, the students will understand the 

speech sound or the phonemes. Phonemes can be taught by saying repeatedly by 

showing the word because the more they listen of the word and recognize the word, it 

can be achieved greatly. Briefly, the students should be able to recognize and mention 

the English alphabet correctly. Poems, songs, and rhymes are activities that can be 

implemented to improve the students‟ phonemic awareness.  



 

 

The second element is word recognition; it is divided into two parts, they are 

sight words and phonics. Learning phonics as the word recognition will teach the 

children the relationship between spoken sounds and the letters so that it helps the 

students to read and write words. Nonetheless, teaching sight words in word 

recognition is known as “look and say” words, at this core the children are able to 

know a word from its features, length, and shape. Those are called decoding. It is 

important to be taught because it will be related to their skill in understanding a text 

that they read. Teaching word organization is challenging because it‟s quite bored to 

the students who don‟t like to study about a thing which is not too interesting for 

them. Consistently, teachers may use their creativity to teach word recognition 

through games.  

The learners can understand the meaning of the word and know the spelling of 

the word naturally. Then, we should also be careful with the game that may force 

them to know the meaning and the spell because it will make them think that learning 

English is difficult. The teacher may be able to do repeating by giving interactive 

reading story. It means that involve the students in the activity of reading by asking 

them to repeat the words by pronounce it correctly based on the words that they 

should be learnt at the time. 

The third element is comprehension, at this element, the students are expected 

to understand or recognize the text that they read. Teach the young learners to 

understand a text is very challenging; however, there are several strategies that can be 



 

 

implemented to help the students in understanding the text that they read. The teacher 

may give the difficult words or unfamiliar words to be discussed the meaning of the 

words, then read the words together loudly or by repeating the teacher. Afterward, the 

teacher can distribute the text and asks the children to read the whole text in turn 

loudly. In order to discuss the text, the teacher can make a list of questions to develop 

their knowledge related to text. The teachers should remember that they may not 

force the students to understand the whole story or the text because there are several 

factors which make the students are not interested to discuss the text. 

The fourth element is vocabulary. Understanding a wide-ranging of words 

will help the students‟ reading comprehension skill and it may affect the students‟ 

writing skills. Some of us think that teaching vocabulary does not need much effort to 

think an appropriate strategy to vocabulary because they consider that student only 

memorize the words while recognizing the meaning. Building up the students‟ 

vocabulary in reading can expend pictures and games; obviously, there are many 

ways to teach vocabulary besides using pictures and games. As mentioned in the 

results of the interview that learning vocabulary can be implemented through 

pictures, word games, give verbal explanation, reading stories, listening practice 

through video, song, or movie/short movie. 

The last element is fluency; fluency is not always directed to speaking, 

fluency in reading has a definition where the learners have the ability to read texts 

smoothly, accurately, and they understand the text. It is because fluency can be said 



 

 

the key of comprehension. Fluency in reading can be practiced, for example, give the 

children various reading materials and have them to re-read the text for several times.  

Another target of language learning was writing. Writing should be put in the 

learning of English language in “think e” as the outcome of reading and listening. For 

young learners in “think e”, many of them had been able to write. Through the 

observation in the classroom, as long as I taught Bee 1 and Bee 2 level I admitted that 

the students had been ready to write. Many of the students from Bee 2 level could 

write their own identity in a short description, for example, “my name is Yoel. I am 7 

years old. I like playing football. I play football in the school with my fren“ and so 

on. Even though, there were some mistakes in the spelling like “fren”, it did not 

matter because he did not get writing lesson in the course place. Look at the situation 

that after they passed this level (Bee 2) they should be ready to read and write various 

sentences without any basic reading to help the students in writing.  

Teaching writing might be difficult for children who learn another language, 

but it could be fun if the teachers used the best strategy to teach writing for young 

learners in think e. In my opinion, the students in think e especially for Bee 1 and Bee 

2 level were ready to write simple words even simple sentences. Teaching writing for 

young learners was not as complicated as teaching adult learner, because of teaching 

writing could be started by practicing to write a single word by copy and paste the 

word from the teacher. There were many fun activities could be implemented to teach 



 

 

reading and writing for young learners. I did suggest both skills to put them in the 

new syllabus and assisted the students in learning English in a balance way. 

By the results, I am in line with the expert of young learners as the informant 

of the research that teaching young learners might not only teach listening and 

speaking but also learning literacy or reading and writing. Young learners required to 

learn reading and writing where their ages were able to read and write English 

language even it is only in simple sentences. Teaching reading might bring good 

impact to improve their thinking about the topic, where the students could also learn 

grammar, intonation, stress, and spelling. Teaching reading and writing were also 

important for the children in their daily life, an example of reading and writing is 

important for them, that is making a card for a birthday party, make a mother‟s day 

card, read a poem, read a simple card from friends, and other events around them or 

they often face. 

Teaching English for young learners where the English is not as the first 

language in the country needs a balance of abilities; most of English courses, 

especially in “think e” Semarang always focus on listening and speaking rather than 

reading and writing. One reason, they did not include reading and writing in their 

curriculum that was difficult to learn by the young learners. They prefer that the 

children more fluent in speaking than in writing as the output of the learning 

language. Although, learning English could be taught from different directions, not 



 

 

all the students (young learners) can study a new knowledge through listening or 

speaking, hence there are a number of learning styles.  

The argument above might reflect to develop the students learning English at 

home; it was caused when children could not practice speaking at home but the 

children could motionless read or write by themselves. Remember that different 

children could learn language through their best learning style. Moreover, the young 

children in “think e” particularly in Bee 1 and Bee 2 level had recognized the 

alphabet in their native language, even in English for some words that they often hear 

also could recognize it. In my opinion, teaching reading and writing could be 

included in their curriculum as the balance skills to be taught in “think e” Semarang.  

Building a Critical Thinking to Help Students be more Active and Competitive   

Accordance with the result of the interview, the mission of “think e” in facilitating 

the children to learn English was to change the way they learn and think, particularly 

in learning something through the English language. Almost all students in 

Semarang, specifically students who learning English in “think e” were not 

moderately creative in learning something, they were quite stiff in learning 

something. In fact, the students in their age could develop their knowledge through 

imagination, because children were very imaginative and lack of shyness in willing to 

know something. Naturally, they would ask about something out of the box or 

beyond the adult thinking.  



 

 

 However, we could not blame to the learning system used in formal school as 

the second place for studying after their home. Informal school students were 

assigned to memorize anything they got from their teacher. On the other side, 

children learnt interesting topic, but it could not be applied in their real life as 

children. For example, the students should learn colors, but they were only targeted to 

memorize the name of the colors in English without any exploration of that material. 

This phenomenon brought wide impact in their learning style that was memorizing 

and forgetting the materials easily before they could apply it. “think e” offered a 

different strategy to create the student to think creatively and critically. At the start, it 

would be heard difficult to be adopted in the classroom, because the students‟ 

behavior in learning something using their memory without knowing the practical of 

the materials that they had learnt.  

 To bridge the students to think in a different way, “think e” had employed an 

approach to make the students think critically and creatively. The approach was 

critical thinking. It was chosen by the founder of “think e” because critical thinking 

teaches the students to think more deeply and clearly. Since the syllabus was based 

on a Theme-Based syllabus, where the syllabus arranged many interesting themes to 

be explored during the lesson. This was the way of learning language naturally. Then, 

I combined the strong concept of Theme-Based syllabus as guidance in teaching 

English for young learners with Critical Thinking skill to make the students different 

with other students who learnt English in other English courses. Hence, the students 



 

 

who graduate from “think e” are able to think critically with their creativity as their 

skill.   

Critical thinking could be said as the strategy to make a certain purpose of 

something that is studying or by giving thoughtful judgment. Build a critical thinking 

to children, especially to young learners could be developed through constructing an 

interpreting, analyzing, reasoning, and evaluating skills. It might help the students to 

be more creative to create knowledge, achieve better characters, and be more 

independent person. Even though, critical thinking might refer to writing skill; it was 

possible to train the students‟ oral skill. In “think e”, this strategy was developed to 

help the students on the way they understood more the materials and developed the 

students‟ oral skills. 

Understanding the materials would be rich the students vocabulary and the 

students‟ knowledge through giving analytical and evaluating a material. There were 

many ways for students in building up their critical thinking by giving more various 

questions related to the materials. This was a basic way to start their brain to think 

more critically, their criticism of something would give them grateful results in 

achieving the materials. In addition, through a picture that was distributed to the 

students, the teacher asked the students to analyze the picture by giving a list of 

questions as the guidance and monitoring by the teacher.  

There were many ways for students to build up their critical thinking by 

giving more various questions related to the materials. This was a basic way to start 



 

 

their brain to think more critically, their criticism of something would give them 

grateful results in achieving the materials. The owner and the head of curriculum 

through the interview maintained this opinion. They explained that the exploration 

strategy was also purposed to build the students‟ critical thinking. It might not be 

easy for the young learners in “think e” and the risk of it was many students could not 

use English language because they had limited vocabulary. However, there was not 

impossible for the students learn much vocabulary by applying the strategy, in line 

with “think e‟s” concept building the students‟ critical thinking, it affected in the way 

they learn at school. The adoption of building critical thinking to brand the students 

to be more creative and more active or participate actively in the lesson could be 

applied in any levels even in formal school. 

4.2.3.4 Basic English Needs for Young Learners   

Learning English language should know the basic aspects of English that should be 

learnt to be a master of the English language. Here is the specific explanation of the 

needs analysis that categorized into sub-items:   

Vocabulary 

One of the students‟ favorite activities is playing word games to enrich their 

vocabulary, for example, played racing words; the teacher writes alphabet on the 

whiteboard from A-J but this activity could be fun when the students have many 

vocabularies. Through the observation, students report, and test, the results showed 

that the students did not have much vocabulary. Enriching vocabulary could be done 



 

 

by reading stories, watch videos, for example short documentary, cooking show and 

cartoon that related to the topic taught. Students that have much vocabulary would 

not find difficulties in speaking, even writing, because they could build a various 

sentences while they were speaking and writing. The vocabulary that has been 

provided in the lesson is not enough for their age in learning English. The amount of 

vocabulary taught for every topic was around 20 vocabularies; they would have less 

vocabulary after passing the level.  

Learning expressions or language functions  

Learning expressions were much leveled to help the students to express their feelings. 

The expressions had been divided into two parts, namely the first part would be 

taught to the students in Bee 1 level and the second part would be taught to the 

students in Bee 2 level in the first semester. Bee 1 level students in the first semester 

were expected to express something without help such as greeting someone, asking 

help, and offering help, apologizing, and saying thank. Bee 2, similar to Bee 1 

students where the students should learn expressions and could apply it in their daily 

life, the expressions were: asking permission, asking help, congratulating someone, 

receiving and refusing an order, and making an appointment. 

 

 

Grammar 



 

 

The general knowledge of grammar should be taught in Bee 1 levels were present 

tense, present continuous tense, adjective, noun, verb, preposition, articles, adverb, 

subject, phrase, and clause or sentences (affirmative, negative, and interrogative 

sentence). In addition, Bee 2 might get past tense because they started to learn 

narrative text.  

Pronunciation, Spelling, and Intonation 

Pronunciation could be taught through listening a video and doing repetition of the 

words. On the other way, students could practice their pronunciation through reading 

activities and singing activities. Young learners should be able to spell the words 

correctly in written and spoken form. Listening and reading activities could be an 

alternative to practice their intonation when they speak or read a text. Learning 

intonation could help the students to understand the information from the speaker. 

Idioms and chunks 

Learning idioms and chunks in their level were recommended because they could 

expand their skills in understanding and creating sentences. Teaching idioms and 

chunks could be listed and targeted that the young learners required to understand and 

able to apply some idioms into their spoken or written text for communication. Based 

on the observation, the students needed to learn those idioms could teach the samples 

of idioms: Never mind!, Don’t give up!, Hang in there!, and so on. Continually, those 

were samples of chunks that students required to be learnt and applied every day such 

as how do you do, I think so, that’s a good idea, I agree, and so on. 



 

 

4.2.4 The Theme-Based Syllabus for Young Learners 

In order to answer the question number four, below the sub-items that was expected 

to solve the last problem. Several factors made the existing syllabus needed to be 

redesigned by the aim to complete the content of the syllabus and be an appropriate 

syllabus for teaching Bee 1 and Bee 2 level in “think e”. The factors were 1) the 

target language had not been achieved maximally, 2) language competence did not 

attach in the syllabus as the plan of teaching young learners. 3) Materials and 

resources were the things that should be written in detail in the syllabus. 4) 

Assessment that could be used to measure how far the students achieve the target was 

not mentioned. It seemed that “think e” never gave assessment in the end of the 

study. 5) Methodology for teaching young learners such the strategy of teaching 

English language for young learners was also not explained in the syllabus, and the 

last one 6) it was fun activities and time allotment.  

4.2.4.1 Young Learners’ Characteristics in “think e” 

The first perspective toward learning English in “think e” had been shown in the 

result section that “think e” had an intention to make children could use the English 

language for communication. The intention learning English in “think e” had been 

following based on the wider society needs to enter the global market. “think e” had a 

mission to help children to do the preparation to countenance the competition in any 

field. However, there might be some different missions between the parents and this 

institute in giving an extra hour to learn foreign language. There were some parents 



 

 

registered their children into an English course to be able to do their homework and 

some parents registered their children to be more confidence in performing their 

foreign language fluently to maintenance their knowledge or able to speak English 

confidently. Learning English could be given very early age. 

There are young learners who studied English in “think e” with different 

motivations, as stated in the results section; several students admitted that they had an 

idea to go for studying or working, at that point a half of the correspondents said that 

they liked to study English because study English was easy. Another reason appeared 

that they studied English because their parents requested them to learn English. The 

lack of motivation could be claimed for those reasons, as only several students that 

had high motivation learning English. The expectation of children could use the 

English language for communication, had been proved in the results that parents were 

willing to their children expert in using the English language.  

There are many ways to maintain the student be able to master English 

language that is by giving the opportunity to practice. Moreover, learning English is 

not only learning about vocabulary because it could be elapsed if children do not use 

it for many times. Parents could take their role to encourage the children in learning 

English; they could give English song practice, movie, read storybook, or anything 

that use English as the main language. Taking a part in the students learning English, 

parents were suggested to know a bit of English language. Through the questionnaire 



 

 

presented above that there were 49% strongly agree and 41% agree, that parents 

required learning English even though only for daily conversation.   

Consider that students in “think e” used two different languages; Javanese as 

their L1 and Indonesia as their L2; it was also possible for the students use their L1 or 

L2 for communication in the classroom and outside the classroom. This phenomenon 

might be an obstacle to students to use English for communication, however, the 

learning of new language would not influence their L1 ever L2 for communication. 

This opinion was proved in the result that there were 39% disagree and 36% strongly 

disagree that learning English since children would forget their L1 and L2. Then, 

there were 10% answered strongly agree and 44% agreed that children learned 

English from a nearly age, it would not give impact to their mother language 

(Indonesia and Javanese language) until they are mature. In this era, able to speak 

English or other foreign language could sustenance the children‟s talent and opened 

opportunities in the future career widely. 

Currently, this study was happened in “think e” as an institute for teaching 

English to children, where there were many children by the age of 3 until 12 years old 

who study English. The object of this research had been decided that was young 

learners in Bee 1 and Bee 2 level, their age was around 5 to 9 years old, theoretically, 

it was categorized into young learners. Based on the results of the parents‟ opinion 

that the system of learning English in “think e” was different with the other English 

institute; the differences of “think e” with other English courses were in the teaching 



 

 

process. The first analysis was based on the students‟ characteristics that the children 

in “think e” were some students were active or like to move, some of them are 

creative, shy or lack of confidence, talk active (using L1 and L2 for communication  

like asking something), explorative, and imaginative. The teachers who created the 

syllabus in “think e” mentioned those characteristics and those students were 

particularly studied in Bee 1 and Bee 2 level.  

“think e” thought that to facilitate the students in learning English, think e 

applied a strategy for students to be more explorative especially for students who still 

lacked of confidence need to be encouraged being more active and more confidence. 

“think e” adopted exploration strategy in teaching young learners, it was meant that 

students needed to push being explorative, imaginative, and courageous to always 

give their opinion of every topic taught. This strategy was supported by giving real 

experience or hands on to the object they learnt. Children who learnt by experiencing 

the topics would be easy to explore and the learning could be achieved quickly.  

Nevertheless, the learning of the English language could be accomplished 

easily because they felt enjoy with the topic taught, however, as the facilitators in 

teaching English language should aware that made the students felt fun in the 

learning was not enough. We should start with our goal to make the students achieved 

the target language, the other word, when the children immersed with the things they 

were facing; it would be easy to get their attention to use the language. The most 

imperative thing in learning a foreign language especially English language, children 



 

 

could speak as the main output after they had many opportunities to see, touch, and 

even listen as the input in the learning process.  

However, the fact had showed us that the students could not accomplish their 

target in learning English. The children could not pass the test given by the teacher as 

the advice of measuring the students‟ oral skill. The high score had been obtained in 

the speaking skills were in the description part because most of the students only 

memorized the materials taught. Even though, the description was a part of speaking 

skill the students should be able to do interaction or make conversation by applying 

the functional competence as the basic conversation.    

4.2.4.2 Achievement of learning English after one semester 

Discussing the students‟ achievement of learning English in “think e” after one 

semester also influence the existing syllabus to be redesigned. The results from the 

test showed that students could not achieve the target language as expectedly. There 

were 20 participants from Bee 1 students as the subject of this research. The results of 

the test were very low, both listening and speaking. For listening part, Bee 1 students 

lacked in understanding of the story and understanding a video, it was because they 

did not have enough vocabulary. In fact, they did not get much opportunities for the 

listening practice, especially for listening comprehension, there were only four or five 

times listening practices like watching videos or other listening activities for one 

semester.  



 

 

About the speaking skill, most of the students had good pronunciation when 

they sang songs because they often practiced it before the lesson started. Singing 

activity was for the opening or warming up before they got new materials. I also 

compared the score with the teacher‟s daily report. Other obstacles that made their 

speaking low were in the language competence, it was seen when the students did 

role-playing. They could not express it, like asking permission, thanking, asking help, 

even for the greeting. The best performance of their speaking skill was making 

sentences and short phrase, like “red balloon”, “this is a red balloon.”  

The same case also happened in Bee 2 level. The format and type of the test 

were similar with Bee 1 but different themes. In the listening part, the students were 

asked to watch a video about animal “ostrich”. While watching the video, I asked 

several questions toward the topic discussed in the video to assist them understanding 

the whole information about ostrich. Afterward, I asked them again to tell the 

information about ostrich, and only one or two students could retell what the speaker 

said in the video. For their speaking skills, they could not do greeting properly, 

saying thanks after they got something, asking permission; it was because they only 

focused on making sentences. Even though, they might have many vocabularies to 

make a description as the final assessment in every topic. From that case, there was a 

big possibility that the students only did memorizing during the lesson. Afterward, 

the test toward grammar was like making correct phrase and sentence, the students 



 

 

needed to be guided by the teacher. The grammar test was like “on the land, in the 

sky, in the water, a doctor, an owl, it has …, I have …” and many more.  

This was the reason that we needed to redesign the syllabus to get an effective 

teaching-planning without changing the themes or topics, but to give more lessons for 

the students who have learnt in “think e”.   

4.2.4.3 Methodology of teaching language for young learners 

Redesigning the Theme-Based syllabus places the students at the center of teaching 

language in the classroom, where the student‟s knowledge is very important to be 

enhanced to achieve the goal maximally. Then, creating the classroom to be dynamic 

by the filling of the active students in the classroom is not easy. The lesson and the 

activity should match it. By the results, the teacher should know the appropriate 

method to be applied into the lesson. The method supported the teaching-and-learning 

English, for example, I used TPR to teach Parts of Body. I gave instruction and the 

students did the instruction, like “shake your head!”, “jump with your left foot!”, 

“touch your nose with your right hand!”, “jump!, “run,” and so on. Besides TPR, I 

ever used a Silent Way method to teach Bee 2 and the theme was Things in the 

House. I applied this method in order to make sentences with a certain preposition, 

for instance, I pointed to a picture and the students made one sentence “the book is on 

the table.”, “the table is in front of the sofa.”, and etc. The use of methodology was 

suited to the materials that we taught, nonetheless, creating syllabus should be written 



 

 

in detail including with the method of teaching as the suggestion for the teacher to 

transfer the materials.         

 

4.2.4.4  Selecting Materials for young learners 

Selecting themes as the foundation in breaking into the language features (grammar, 

language function, resources, task or assessment, and vocabulary) should be chosen 

which appropriated or closed to the children‟s world and novelty the interesting 

topics that the children‟s like. This could attract the students‟ interest and gain the 

students‟ attention. To “think-e‟s syllabuses”, the topics were chosen that applicable 

with children‟s world and quite interesting to learn. The topics that were provided in 

the existing syllabus in “think e” were interesting and appropriate for the students or 

young learners who studied in “think e”.  

The selecting topics or material was taken from the National English 

Curriculum in Indonesia and some topics were taken from other resource from 

abroad. The material should not be too difficult for the pupils and useful to improve 

their knowledge either. Based on the documentary data, the researcher provided 

interesting topics from the existing syllabus for Bee 1 and Bee 2 level. Several topics 

provided in the existing syllabus were taken from the past National English 

curriculum for Elementary school and the other topic was additional from the 

discussion between the owner and the head of curriculum.  



 

 

To avoid the students in memorizing the materials the teacher should explain 

the aims or the purposes of the materials that the student learnt from the teacher. 

Memorizing had a possibility where the students might forget the materials easily, 

because they only memorized rather than understand the materials and could apply it. 

The designer of the syllabus should think about the materials and the strategy that 

helped the students to understand with the materials and to inhibit the students only 

memorized the materials.  

One thing that could become my concern was the grading of the materials, it 

was arranged based on the things that were familiar to the students. I did agree with 

it, however, it would be difficult for me to arrange the components of the English 

language, which had to be taught. Nevertheless, I rearranged the theme based on the 

language features that they should get in learning English.  

4.2.4.5 Assessment for measuring the students’ achievement of the target language  

Assessment or task was not only functioned to measure the students‟ achievement 

after learning a topic with the arrangement of materials, however, to give them 

another opportunity to improve their ability, which had been learnt and practiced in 

the classroom. Giving a task or assessment should not always in a formal form like 

the students had to sit and hold a pen or pencil in one of their hands to finish some 

exercises on a paper. As like in “think e”, the characteristics of the assessment were 

unique. I admitted that they gave the assessment or task in a fun way so that it did not 

make the student feel pressured. The assessment was given like giving a lesson by 



 

 

using games or other fun activities. Unfortunately, they did not mention or explain 

the assessment in the syllabus. By the results, the teachers who made the lesson plan 

faced the difficulties in giving daily and final assessment for the students. The center 

of curriculum in “think e” should think about it. Because every task or assessment 

had specific purposes, moreover the way of giving the assessment should be using 

fun activity. It meant that the teachers were not careful with this situation; the 

purpose of the task could not be achieved as the teachers expected.     

4.2.5.6 Fun activities and time allotment   

Hence, this syllabus was purposed to teach young learners in “think e”, specifically, 

for teaching Bee 1 and Bee 2 students, then searching and applying fun activities for 

young learners from other resources like internet, book, or from teaching observation 

(learn from-another teacher) were needed desperately. The reason of this statement 

was in the characteristics of the children or young learners. They were active learners 

who had lack concentration and got bored easily. I suggested that the activities should 

be moving activities and should be applied in every meeting and at every level, 

especially for Bee 1 and Bee 2 level. Not only made the students to be active, but also 

they should have passion in the materials, the materials could be transferred through 

telling stories, singing, moving, drawing and coloring were interesting for teaching 

English for young learners. 

The way, which could be employed to generate the student‟ understanding of 

the materials, the children should be given real practice like to go to minimarket and 



 

 

do conversations with the cashier (the teacher acts as a cashier). There were many 

activities to be adopted to transfer the materials and assist the students comprehend 

the materials. One activity could be employed for teaching young learners, which was 

by giving more practice outside the class than inside the class to develop their skills. 

By the results, the students could also evaluate their confidence after they had the 

materials from the teacher then they had to practice like in the real life.   

At this stage, as the teacher of young learners had to think the best strategy to 

engage the students and be active in the lesson or study. To guide them into this 

atmosphere, I thought that the activities should be fun and meaningful for the lesson, 

by the results, students could enjoy the process of the learning in the classroom. The 

fun activities that I would like to apply in the classroom and did not waste the time, 

was games such as memory games, moving games, guessing games, and so on. A tip 

when I chose a game for teaching material that was a fast and short game, because 

playing game sometimes could make the students felt bored. Not only game that I 

used to teach young learners in think e but sometimes I also used song, picture, and 

story.  

As mentioned before that, we could not use one activity that waste the time 

because the time planning was also important to reach the target. I believe that in one 

meeting we did not set only one target. For example, when I taught Bee 1 students 

about colors, I set the target that students are able to mention the name of color and 



 

 

students are able to tell one their favorite color. I divided 60 minutes to reach those 

targets in one meeting. Time management was very essential for reaching the target.  

4.2.6 Comparing the existing syllabus and the new syllabus 

The new syllabus design was the new product of redesigning the existing syllabus by 

observing the strengths and the weaknesses from the previous syllabus. The things 

that became the strength of the previous syllabus would be an opportunity for the 

researcher to develop in the new syllabus. Below is the table of comparing the 

existing syllabus with the new syllabus, the new syllabus was designed by following 

the National syllabus as the standard syllabus for young learners who learn English. 

No. Elements of the Syllabus 
The Previous 

Syllabus 

The New 

Syllabus 

Head of the Syllabus 

1 The name of the institution √ √ 

2 The name of the teacher √ √ 

3 Level √ √ 

4 Semester √ √ 

Body of the Syllabus 

1 Course Description - √ 

2 Standard Competence  O √ 

3 Basic Competence  - √ 

4 Theme  O √ 

5 Sub-Theme -  √ 

6 Materials O √ 

7 Learning Activities - √ 

8 Assessment and sample of assessment - √ 

9 Technique of giving the assessment - √ 

10 Scoring - √ 

11 Time allotment  O √ 

12 Reference  - √ 

Closing of the Syllabus 

13 Knowing by the Head of Curriculum 

and the teacher  
√ √ 



 

 

Table 4.11. Table of comparing the existing syllabus with the new syllabus  

 Continually, the things that became the weaknesses of the existing syllabus 

would be revised as the advice to create a better new syllabus design. The first 

weakness of the previous was the goal of learning English in “think e”. It mentioned 

that the students only could make sentences about a topic and understand a text read 

by the teacher. In the new syllabus designed, I targeted the students to be able to 

communicate using English orally and written, then students could recognize the 

message of a context through listening and reading. I arranged the steps and the 

elements to reach the targets, such as attach the theme and sub-themes, language 

functions, grammar, vocabulary, methodology or learning activities, and the 

assessment in the new syllabus. Those elements had been written in the discussion 

above, namely the students‟ need analysis section.  

 Then, to avoid the long time to finish one Theme, I also wrote the time and 

the target for each meeting. This was very important because the time could influence 

the objective of the learning because there were three themes for one semester with 

several sub-themes for one theme. The target language could be achieved at the 

certain time.  

 The new syllabus here was a product of analyzing and evaluating the previous 

syllabus that needed to complete becoming an applicable syllabus for teaching young 

learners with detailed guidance. Then, this was the first step for the researcher who 

made the existing syllabus should be redesigned.           



 

 

  

 

 

 

 

 

 

 

 

CHAPTER V 

CONCLUSION AND SUGGESTION 

 

5.1. Conclusions 

The incomplete Theme-based English syllabus in “think e” made it inappropriate for 

teaching English to young learners in “think e”. There were several factors should be 

inserted into the existing syllabus and redesigned from the format into the contents of 

the syllabus itself. The factors were the description of the course, standard and basic 

competences, the themes and the sub-themes, the materials which contained of 

language competence, grammar, vocabulary, activities, learning strategies or 

methodologies, assessments, activities, and time allotment. 



 

 

Each of factors became a foundation to redesign the existing syllabus into an 

effective one. By the observation, the existing syllabus only mentioned the targets 

that needed to be taught and the themes. It was confusing the teachers who had to 

make a lesson plan. After knowing the students‟ competence and the weaknesses of 

the existing syllabus, I tried to find the students‟ need in learning English, for 

example the language functions for daily communication, vocabulary to improve 

their four skills (speaking, listening, reading, and writing), learning idiom and 

chunks, and other language features to improve their skills.  

Those factors were gained by employing analysis SWOT toward the existing 

syllabus. The factors were required to be suggested into the new syllabus as the new 

product of redesigning the Theme-Based English language syllabus design for young 

learners.   

This research was also added a brief note of the students‟ attitude and 

students‟ motivation of learning a language that should be achieved by the students 

during studying in think e. The students were expected to be able to think critically, 

confident when they speak, and could be explorative in learning something.  

The discussion also described the students‟ need to master the English 

language, the students needed to be able to speak confidently by applying some 

expressions for their daily conversation. It was like greeting, asking something like 

permission, offering help, and etc. Subsequently, vocabulary was also listed as the 

students‟ need in learning language because their vocabulary was limited. Afterward 



 

 

was grammar, in their age as young learners needed to know about grammar because 

they should practice to make a correct sentence. Teaching grammar for young 

learners could be done in a fun way, so that they would not think that grammar is 

something difficult. The last was reading and writing. Since, the previous syllabus did 

not organize reading and writing skill for the pupils. In the new syllabus, I tried to 

insert both skills because the students were able to read and write simple sentences.  

The existing syllabus was required to be redesigned because the outcome of 

learning English was far from learning English itself. The students who learnt 

English, they should be able to communicate. However, the students to “think e” have 

not achieved it. By the results, I needed to observe the syllabus and the learning 

process. Continually, the steps to redesign the existing syllabus into an effective 

syllabus for young learners could be followed after the observation. I redesigned the 

existing syllabus by following the format of the National Curriculum for Elementary 

school. The first step was by analyzing the existing syllabus using SWOT analysis, 

comparing the existing syllabus with the national standard syllabus, found out the 

students‟ needs like language competence, vocabulary, pronunciation, grammar, 

idiom and chunk, and the students‟ competencies. Then, deciding the methodology of 

teaching, kind of assessment for young learners and etc.  

5.2. Suggestions 

For the syllabus designer, the product of this research could be used as guidance for 

teaching English to young learners where the education world of teaching English 



 

 

would always be dynamic. The sample product of this research was expected to able 

to help the teachers and other syllabus designers in designing an appropriate syllabus. 

For further research, I realized that this research was still far from perfection. Here, I 

recommended that for the further research, the effectiveness of utilizing Theme-

Based syllabus for teaching young learners could be measured to give a better further 

teaching English language for young learners.  
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Appendix 1 

 

 

Questionnaire for Parents 

(This Questionnaires aim to gain the parents’ point of view toward learning 

English for young learners) 

Level    :  

 

Noted: 

SA : Strongly Agree 

A : Agree 

N : Neutral  

DA : Disagree 

SDA : Strongly Disagree 

 

Give a checklist ( ) to every single question that you choose! 

No List Of Questions SA A N DA SDA 

Learn English in Early Age: 

Do you agree if … 
 

1 Children learn foreign language in early age      

2 Children learn English in early age       

3 
Children communicate using English for daily 

interaction in public places   
     

4 
Children are able to communicate by using several 

foreign languages, such as mandarin and English 
     

5 
Children must be given a skill for communication 

using English language      
     

6 Children in early age get English subject at school      

The influence of learning English in early age: 

Do you agree if … 
 

7 

Children are able to understand knowledge widely 

because there are much information that using 

English 

     

8 
Give more confidence because they can use 

English for communication  

     

9 

Learn English can support the children‟s talent 

and open the opportunity in the future career 

widely 

     

10 

Learning English when they are still child will 

forget their mother language that is Indonesia and 

Javanese language  

     



 

 

11 

Learning English will not give impact to their 

mother language (Indonesia and Javanese 

language) till they are mature  

     

The role of parents in learning language to young 

learners: 

Do you agree if …  

 

12 

Providing facilities to support the children in 

learning English, like a story book, movie or video 

which uses English  

     

13 
Providing expands times to learn English, like 

sending the children to English course 

     

14 
Parents need to learn and use English for daily 

conversation at home with children 

     

15 
Give motivation for children to always practice 

using English for communication  

     

16 
Send the children to the school, which use English 

as the main language at school 

     

Learning English system:  

Do you agree if … 
 

17 
Learning English for young learners is only 

learning vocabulary 

     

18 

Children learn how to express something such as 

greeting, thanking, asking sorry, asking 

permission and etc. in English for communication  

     

19 

Methodology in learning English must be fun and 

appropriate with their real life so that it will be 

easy to apply 

     

20 
The young learner must also learn how to read and 

write in English 

     

21 

Learning English should be more practice than 

learns the theory about English language in the 

classroom 

     

Learning English in think e:  

Do you agree if …  

 

22 Children like to study in think e      

23 
Think e becomes a fun place to study by the young 

learner  

     

24 

Children are being more active to do interaction in 

or out their home or environment during they learn 

English in think e  

     

25 
Materials that are given in think e have been 

relevant to what the children need to be mastered 

     



 

 

in English 

26 
There is an effect on the score for English subject 

at school after children learn English in think e 

     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 2 

Parents’ Questionnaire Test Result 

 

Statistics 

TOTAL 
 

N Valid 41 

Missing 0 

Mean 1.0717E2 

Median 1.0700E2 

Std. Deviation 4.97445 

Variance 24.745 

  

TOTAL 

  

Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid 96 1 2.4 2.4 2.4 

100 3 7.3 7.3 9.8 

101 1 2.4 2.4 12.2 

102 2 4.9 4.9 17.1 

103 1 2.4 2.4 19.5 

104 3 7.3 7.3 26.8 

105 4 9.8 9.8 36.6 

106 3 7.3 7.3 43.9 

107 5 12.2 12.2 56.1 

108 5 12.2 12.2 68.3 

109 2 4.9 4.9 73.2 

110 4 9.8 9.8 82.9 



 

 

111 1 2.4 2.4 85.4 

113 1 2.4 2.4 87.8 

114 1 2.4 2.4 90.2 

116 1 2.4 2.4 92.7 

117 2 4.9 4.9 97.6 

119 1 2.4 2.4 100.0 

Total 41 100.0 100.0  

 

 
 

 

 

 

 

 



 

 

Appendix 3 

Questionnaires for Teacher 

(Those questions are used to know how the teacher creates the syllabus for Bee 1 

level) 

 

Note: 

SA : Strongly agree    (5 points) 

A : Agree     (4 points) 

N : Neutral     (3 points) 

D : Disagree     (2 points) 

SD : Strongly Disagree    (1 point) 

 

Choose the answer by giving check list ( ) in the column provided! 

 

No List Of Questions SA A N D SD 

Teaching English for Young Learners: 

Teacher, do you agree …  
 

1 Teaching young learner is easy       

2 
Every English teacher should know how to teach 

English for young children. 
      

3 
Teaching English for young learners must be fun, 

active, and motivating them to learn English 
      

4 

Teachers should know kinds of students‟ learning 

styles to appropriate the activity while delivering 

the materials. 

      

5 

Teachers should make their own journal connected 

to the students‟ progress and the students‟ need in 

learning English especially for daily conversation. 

      

Recognizing the students’ need in learning English  

Teacher, do you agree … 
 

6 

Students must be encouraged to be active in using 

English bravely for communication in the course 

environment by giving reward like sticker. 

      

7 
Encourage the young learners to learn English by 

inviting a native to do conversation with the pupils 
      

8 
As an English institute where we teach English, 

inviting native speaker is needed  
      

9 
Young children in Bee 1 level is targeted only to 

learn vocabulary in every topic.  
      

10 
Students must be able to make sentence in every 

meeting by applying the vocab they have learnt.  
      



 

 

11 
Young children should learn some expressions 

which will be used in daily interactions  
      

12 

Young children should learn about idioms, such as  

Put your shoes on the rack! (put on) 

Could you pick your toy up? (pick up)    

      

13 Young children should learn about chunks       

14 
Young children should practice their pronunciation, 

for example through song, audio, video, and etc. 
      

15 

Young children should learn about grammar (simple 

present tense, article, conjunction; but, and, 

because, then)  

       

16 

Always give evaluation after teaching roughly 

students ability listening and speaking skills and 

find the best strategy for improving or healing the 

students‟ lack in listening even speaking  

      

Creating Syllabus 

Teacher, do you agree … 
 

17 

Collecting resources or information about the 

language skill contains grammar to teach young 

children in Bee 1 level 

      

18 

Collecting resources or information about the 

language skill contains vocabulary taught to teach 

young children in Bee 1 level 

      

19 

Collecting resources or information about the 

language skill contains the topic taught to teach 

young children in Bee 1 level 

      

20 

Learn about the material is important things that the 

teacher should discern and understand before they 

teach young children 

      

21 

Learn about methodologies in teaching English are 

important things that the teacher should discern and 

understand before they teach young children 

      

22 

Learn about the language structure are important 

things that the teacher should discern and 

understand before they teach young children 

      

23 
Teaching young children and teenager are very 

different 
      

24 
Be acquainted with the components of syllabus are 

very important  
      

25 

Set the target, time planning, vocabulary, language 

structure (make simple sentence and able to make 

simple questions) are only the components in 

      



 

 

creating syllabus 

26 
Study about teaching and learning methods for 

young learners  
      

27 
Study about how to apply the methods that have 

been learnt   
      

28 
Managing time for the targets that students should 

be learnt 
      

29 

Searching and applying fun activities  for young 

leaners from other resources like internet, book, or 

from teaching observation (learn from-other 

teacher) 

      

30 

The activities should be moving activities and 

should be applied in every meeting and in every 

level especially for Bee 1 level 

      

31 

Telling story, singing, moving, drawing and 

coloring are interesting for teaching English for 

young learners 

      

Materials for Bee 1 students  

Teacher, do you agree … 
 

32 

Teacher explains the aim of using the materials they 

will learn and tells that they will practice as if in 

real life 

      

33 

Young children should be given real practice like go 

to minimarket and do conversations with the cashier 

(the teacher acts as a cashier)  

      

34 
More practice outside the class then inside the class 

to develop their skills   
      

35 

Young learners are taught how to greet someone, 

say thank, ask permission, apologize as the basic 

conversation   

      

36 

Selecting materials based on the students most 

encounter in their real life such as teaching kinds of 

language expressions, idioms and chunks, things in 

the rooms, things in the classroom, and etc.  

      

37 

Grading materials should be based on the urgent 

skill that they may use it everyday, for example 

students should learn some expression such as 

greeting, thanking, asking permission that they will 

use for daily conversation  

      

38 
Students should be explored to dig more their 

knowledge 
      

39 Exploration is good strategy for children to       



 

 

encourage them to be more active 

40 
Children may hear and know much vocabulary 

during the exploration and explanation 
      

41 
All children in Bee 1 always pay attention to the 

material explained  
      

 

 

Please elaborate your answer   

1. Is teaching young learners easy? Why? 

Teaching young learners is not easy because we need more that knowledge about the 

language itself. We need to understand kids also and for me, it’s very difficult 

 

2. Who creates the material for students in Bee 1 level? 

As the lesson plan designer, I create the lesson plan but I’m still teaching also. 

 

3. Are students always attracted to the topic you teach? Why? 

No, they are not because sometimes, some students have their hobby and they don’t 

like  some topics. 

 

4. What kind of topic can attract or engage the students‟ attention? Why? 

Students love the topics like food and drink, transportation because they can directly 

relate them with their daily life. 

 

5. How do you create your syllabus for Bee 1 level? (Mention the steps do you 

need when you create the syllabus! 

checking the  big target, breaking down the big target into target meetings, finding 

and deciding suitable activities to achieve the target, finding materials.  

 

 

6. Do you find obstacles when you create the syllabus for Bee 1 level? if so, 

What are they? 

Yes, I do. Sometimes, I don’t have any ideas to decide the activities 

 

7. Do you often do interaction or simple conversation with your students?  

Yes, I do. 

 

Do your students in Bee 1 understand and give response when you ask them in 

English? If they did not answer you, why? 

Sometimes yes, sometimes no. It depends on their knowledge. 

 

What are the characteristics of student in Bee 1 level? Mention!  

Funny, Active, Explorative, Talkative, Imaginative 



 

 

Appendix 4 

Questionnaires for Teacher 

(These questions are used to know how the teacher creates the syllabus for Bee 2 

level) 

 

Note: 

SA : Strongly agree   (5 points) 

A : Agree    (4 points) 

N : Neutral    (3 points) 

D : Disagree    (2 points) 

SD : Strongly Disagree   (1 point) 

 

Choose the answer by giving check list ( ) in the column provided! 

 

No List Of Questions SA A N D SD 

Teaching English for Young Learners: 

Teacher, do you agree …  
 

1 Teaching young learner is easy       

2 
Every English teacher should know how to teach 

English for young children. 
      

3 
Teaching English for young learners must be fun, 

active, and motivating them to learn English 
      

4 

Teachers should know the kinds of students‟ 

learning styles to appropriate the activity while 

delivering the materials. 

      

5 

Teachers should make their own journal connected 

to the students‟ progress and the students‟ need in 

learning English especially for daily conversation. 

      

Recognizing the students’ need in learning English  

Teacher, do you agree … 
 

6 

Students must be encouraged to be active in using 

English bravely for communication in the course 

environment by giving reward like a sticker. 

      

7 

Encourage the young learners to learn English by 

inviting a native to make conversation with the 

pupils. 

      

8 

As an English institute where they teach English, 

inviting native speaker is needed to encourage the 

pupils and give opportunity to practice their skills. 

      

9 
Children in Bee 2 level are targeted only to learn 

vocabulary in every topic.  
      



 

 

10 
Students must be able to make sentence in every 

meeting by applying the vocab they have learnt.  
      

11 
Young children should learn some expressions, 

which will be used in daily interactions. 
      

12 Young children should learn about idioms.       

13 Young children should learn about chunks.        

14 
Young children should practice their pronunciation, 

for example through song, audio, video, and etc. 
      

15 

Young children should learn about grammar (simple 

present tense, article, conjunction; but, and, 

because, then).  

      

16 

Always give an evaluation after teaching roughly 

students‟ ability listening and speaking skills and 

find the best strategy for improving or healing the 

students‟ lack in listening even speaking.   

      

Creating Syllabus 

Teacher, do you agree … 
 

17 

Collecting resources or information about the 

language skill contains grammar to teach young 

children in Bee 2 level 

      

18 

Collecting resources or information about the 

language skill contains vocabulary taught to teach 

young children in Bee 2 level 

      

19 

Collecting resources or information about the 

language skill contains the topic taught to teach 

young children in Bee 2 level 

      

20 

Learn about the material is important things that the 

teacher should discern and understand before they 

teach young children 

      

21 

Learn about methodologies in teaching English are 

important things that the teacher should discern and 

understand before they teach young children 

      

22 

Learn about the language structure are important 

things that the teacher should discern and 

understand before they teach young children 

      

23 
Teaching young children and teenager are very 

different 
      

24 
Be acquainted with the components of the syllabus 

are very important  
      

25 

Set the target, time planning, vocabulary, language 

structure (make simple sentence and able to make 

simple questions) are only the components in 

      



 

 

creating syllabus 

26 
Study about teaching and learning methods for 

young learners  
      

27 
Study about how to apply the methods that have 

been learnt   
      

28 
Managing time for the targets that students should 

be learnt 
      

29 

Searching and applying fun activities  for young 

learners from other resources like internet, book, or 

from teaching observation (learn from-another 

teacher) 

      

30 

The activities should be moving activities and 

should be applied in every meeting and at every 

level especially for Bee 2 level 

      

31 

Telling a story, singing, moving, drawing and 

coloring are interested in teaching English for 

young learners 

      

Materials for Bee 2 students  

Teacher, do you agree … 
 

32 

The teacher explains the aim of using the materials 

they will learn and tells that they will practice as if 

in real life 

      

33 

Young children should be given real practice like to 

go to minimarket and do conversations with the 

cashier (the teacher acts as a cashier)  

      

34 
More practice outside the class than inside the class 

to develop their skills   
      

35 

Young learners are taught how to greet someone, 

say thank, ask permission, apologize as the basic 

conversation   

      

36 

Selecting materials based on the students most 

encounter in their real life, such as teaching kinds of 

language expressions, idioms and chunks, things in 

the rooms, things in the classroom, and etc.  

      

37 

Grading materials should be based on the urgent 

skill that they may use it every day, for example, 

students should learn some expression such as 

greeting, thanking, asking permission that they will 

use in daily conversation  

      

38 
Students should be explored to dig more their 

knowledge 
      

39 Exploration is a good strategy for children to       



 

 

encourage them to be more active 

40 
Children may hear and know much vocabulary 

during the exploration and explanation 
      

41 
All children in Bee 2 always pay attention to the 

material explained  
      

 

 

Please elaborate your answer   

1. Is teaching young learners easy? Why? 

No, it is not easy! Because, Bee 2 level‟s children are usually in the age of 6-7 years 

old. so if it is difficult to drag their attention.  

 

2. Who creates the material for students in Bee 2 level? 

Me, as the teacher in think e who creates the lesson plan.  

 

3. Are students always attracted to the topic you teach? Why? 

No, because not every topic is not interesting to children. 

 

4. What kind of topic can attract or engage the students‟ attention? Why? 

Animal, because children in the age of 6-7 are always happy to see animals. As we 

can find lot of things made for children, have shapes or pictures of animals. 

 

5. How do you create your syllabus for Bee 2 level? (Mention the steps do you 

need when you create the syllabus! 

Decide a topic and make a big targets, make time plan- than make lesson plans.  

 

6. Do you find obstacles when you create the syllabus for Bee 2 level? if so, 

What are they? 

Yes, I do. Sometimes it is hard to find activities to explain something in a fun way.  

7. Do you often do interaction or simple conversation with your students?  

Yes, I do 

8. Do your students in Bee 2 understand and give response when you ask them 

in English? If they did not answer you, why? 

Yes, they understand.  

9. What are the characteristics of student in Bee 2 level? Mention!  

Active, talkative, and creative  

 

 

 

 



 

 

Appendix 5 

TEST FOR STUDENTS IN BEE 1 LEVEL 

(This test is aimed to know how far the existing syllabus toward the material is 

appropriate for the students in learning English) 

 

1. Do you speak English at home? 

…………………………………………………………………………………

…………………………. 

2. Do you speak English at school? 

…………………………………………………………………………………

…………………………. 

3. To whom do you speak English? 

…………………………………………………………………………………

…………………………. 

4. Do you like study English? 

…………………………………………………………………………………

…………………………. 

5. Is English difficult? 

…………………………………………………………………………………

…………………………. 

6. Why do you study English? 

…………………………………………………………………………………

…………………………. 

 

 

Students Performance either speaking or listening 

Speaking Skills 

Teacher shows the cards one by one and asks the students to mention the color, give a 

checklist to the correct answer. 

Vocabulary (all materials in Semester 1) 

1 Mention name of colors you know: 

 

 

 

 

    

 

 

 

 

2 Mention the shapes you see in the picture: 



 

 

 
3 Mention 3 things are circle: 

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………. 

Mention 3 things are square: 

……………………………………………………………………………………………

……………………………………………………………………………………………

…………………………………. 

4 Mention the animals below: 

            
 

       
5 Mention 5 things in the classroom: 

1. … 

2. … 



 

 

3. … 

4. … 

5. … 

Actional Competence and Linguistic Competence 

(Formulaic Expressions, idiom, and chunks)   

6 *please write the students’ answer 

a. Teacher asks the students to greet other friends! 

……………………………………………………………………………. 

b. Teacher brings some stickers and offers the stickers to the students, then tells 

them to ask. If the students cannot the teacher may give example, like “may I 

have the sticker or Miss, I want the sticker!” 

…………………………………………………………………………… 

c. Teacher gives one sticker to each student and asks them to say “thank you!”, but 

if the students don‟t say, “thank you!” teacher may ask “what do you say?”  

………………………………………………………………………… 

d. Teacher pretends that wants to go to the lavatory, teacher asks to the students 

what we should say if we want to go to the lavatory or toilet. If no one students 

can answer, directly teacher gives example like “may I go to the toilet? Or I 

want to pee!”  

……………………………………………………………………………  

e. Teacher asks the students about what they should say if they come late.  

…………………………………………………………………………….. 

Grammar 

(article „a/the‟, phrase, conjunction, and sentence „make simple sentence by using present 

sentence)  

7 Teacher shows one by one common things pictures to students:  

List of vocabulary: 

- Apple 

- Banana 

- Bag 

- Leaf  

- Book  

8 After showing the picture, teacher asks students to say „yellow banana‟. Teacher may 

guide the students first by asking question “what is it?”, what color is it?” 

List of vocabulary: 

- Apple (red apple) 

- Banana (yellow banana) 

- Bag (blue bag) 

- Leaf (green leaf) 

- Book (brown book) 

9 After showing the picture, teacher asks students to make one simple sentence by using 

the words in No. 8. 



 

 

e.g. the apple is red / this is a red apple / I like apple / I like red apple / etc.  

List of vocabulary: 

- Apple (red apple) 

- Banana (yellow banana) 

- Bag (blue bag) 

- Leaf (green leaf) 

- Book (brown book) 

Pronunciation  

10 Sing a Song: 

- Blue Whale  

 

Listening Skills 

Understanding Instructions 

1 Ask the students to do those instructions as games! 

Giving instructions: 

1. Sit down! 

2. Stand up! 

3. Clap hands! 

4. Take out your book! 

5. Keep your book into your bag! 

6. Shake hands with your friends! 

7. Tidy up your bag! 

Understanding Story  

2 Teacher reads a story about “Do you like fruits?” while reading the story 

teacher gives various questions as follows, but teacher asks the students to 

answer one by one: 

8. Who are they? 

9. Who likes to eat strawberry? 

10. Who doesn‟t like to eat strawberry? 

11. Where do they get the strawberry?  

12. What color is the strawberry skin? 

13. Is strawberry sour or sweet? 

14. What can they make from the strawberry? 

15. Do you like fruit? 

Choosing the correct picture based on the utterance (Chunk) 

3 Choose the correct picture: 

16.  The cat runs under the table 

17.  The balloon is in the air  

18.  I sit next to the door 

19.  He is on the bus 

20.  The snake has green scaly skin 



 

 

Choosing the correct picture based on the teacher‟s sentences (grammar) 

21.  There are five books 

22.  There is a clock 

23.  There are two erasers  

24.  There is one blue mat 

25.  There are seven orange bags  

 

Scoring Rubric 

Listening 

Part 1 : 7/7 x 90 = 90 

Part 2 : 8/8 x 90 = 90 

Part 3 : 5/5 x 90 = 90 

TOTAL SCORE FOR LISTENING : (90+90+90): 3= 90  

Speaking 

Part 1 (vocabulary) 

1 point for the correct answer 

1. Mention colors 

11/11 x 90 = 90 

2. Mention shapes  

7/7 x 90 = 90 

3. Mention common things are circle (30 points) 

Mention common things are square (30 points) 

6/6 x 90 = 90 

4. Mention animals 

8/8 x 90 = 90 

5. Mention things in the classroom  

5/5 x 90 = 90 

Part 2 (actional competence and linguistic competence) 

6. 1 point for each number 

5/5 x 90= 90   



 

 

Part 3 (grammar)  

7. 5/5 x 90 = 90 

8. 5/5 x 90 = 90 

9. 5/5 x 90 = 90 

Part 4 (pronunciation)  

10.  Singing „Baa Baa Black Sheep 

< 4 5-7 8-10  10 

90 80 70 60 

 

TOTAL SCORE FOR SPEAKING : (90+90+90+90+90+90+90+90+90+90): 10= 

90 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 6 

TEST FOR STUDENTS IN BEE 2 LEVEL 

(This test is aimed to know how far the existing syllabus toward the material is 

appropriate for the students in learning English) 

 

1. Do you speak English at home? 

…………………………………………………………………………………

…………………………. 

2. Do you speak English at school? 

…………………………………………………………………………………

…………………………. 

3. To whom do you speak English? 

…………………………………………………………………………………

…………………………. 

4. Do you like English? 

…………………………………………………………………………………

…………………………. 

5. Is English difficult? 

…………………………………………………………………………………

…………………………. 

6. Why do you study English? 

…………………………………………………………………………………

…………………………. 

 

 

Students Performance either speaking or listening 

Speaking Skills 

Teacher shows the cards one by one and asks the students to mention the color, give a 

checklist to the correct answer. 

Vocabulary (all materials in Semester 1) 

1 Mention 5 animals that live in the ocean! 

............................................................................................................... 

...................................................................................................... 

2 Mention 5 features of penguin! 

............................................................................................................... 

...................................................................................................... 

3 a. What is your father‟s job?  

………………………………………………………………………………………

………………….. 

b. What is their job? 



 

 

   
4 Where is it? 

  

  
5 What do they do? 

   

  
Actional Competence and Linguistic Competence 

(Formulaic Expressions)   



 

 

6 a. Role Playing:  

Order food in the restaurant (the teacher will be the waiter and the students will be 

the costumer)  

*Here the activity will be recorded by the observer; it‟s purposed to know how far they 

use expression in doing interaction and other linguistic competence. 

B.  

Grammar 

(article „a‟ and ‟the‟, phrase, conjunction, and sentence „make simple sentence by using 

present sentence) 

7 Teacher shows one by one common things pictures to students:  

List of vocabulary: 

- Orca  

- Whale  

- Bird  

- Frog 

- Kangaroo  

8 Where does it move? 

 
9 Describe the animal below in 5 sentences: 

 
Pronunciation  

10 Sing a Song: 



 

 

- Mr. Sun or Miss. Polly 

 

Listening Skills 

1 Watch a Video: 

Teacher shows a video about “the biggest bird in the world”, while showing the 

video teacher may give short explanation toward the video. 

After that, teacher asks several questions related to the video: 

1. What animal are they? 

a. Ostriches  

b. Flamingoes  

c. Penguins 

d. Parrots  

2. Where do they live? 

a. In the jungle  

b. In the ocean  

c. In the zoo 

d. In the savanna  

3. Can ostrich fly? 

a. Yes, it can  

b. No, it cannot 

c. No, it can 

d. Yes, it cannot 

4. Does ostrich have wings? 

a. No, it doesn‟t 

b. Yes, it does 

c. Yes, it doesn‟t 

d. No, it does 

5. Why the ostrich cannot fly? 

a. Because it has long legs and big wings 

b. Because it doesn‟t have wings 

c. Because it has small wings and big body 

d. Because it can run very fast  

6. What can the ostrich do? 

a. Fly  

b. Swim  

c. Jump 

d. Run  

2 Description:  

The students will hear short description about several animals listed below, and 

then asks the students to give number on the correct answer: 

7. This animal is big, it has four legs, it has long trunk, this animal uses the 

trunk to drink. 



 

 

                    
…………………                               ………………… 

8. This animal lives in the ocean, it has sharp teeth, it likes to eat other fish, it 

has fins to swim.  

                       
…………………                                 ………………… 

9. This animal jumps on the land, it has four legs and it has a pouch to carry 

the baby. 

                
…………………                                ………………… 

10. This is a bird but cannot fly, it doesn‟t have wings but it has flippers to 

swim.  

                     
…………………                                ………………… 

11. This animal has long body but doesn‟t have legs. This animal has scaly 

skin. 



 

 

                    
…………………                                  ………………… 

3 Listen to a dialog: 

Teacher plays 2 dialogs (video conversation in a restaurant and audio 

conversation  in the hospital) 

Questions a conversation in a restaurant: 

12.  Who goes to the restaurant? 

a. John  

b. Mother 

c. Father  

d. Dennis 

13. Who brings the menu? 

a. A waiter  

b. A cook 

c. A waitress  

d. A nurse 

14. What does Dennis order from the waiter?  

a. Chicken salad 

b. Corn soup 

c. Spaghetti  

d. Pudding  

15. What does the waiter say to Dennis? 

a. Good night! 

b. See you next time! 

c. Good afternoon! 

d. See you later! 

16. What does the waiter say to Dennis? 

a. May I see the menu? 

b. Can you give me the menu? 

c. What can I help you? 

d. Could you bring me ice tea? 

17. Who cooks the food at the restaurant? 

a. Policeman  

b. Nurse  

c. Cook  

d. Farmer  

18. Where does the event take place? 



 

 

a. At school 

b. At restaurant 

c. At hospital 

d. At zoo  

 

Questions a conversation in a hospital: 

19.  Where does Timmy go? 

a. Go to the police office 

b. Go to the post office  

c. Go to the hospital 

d. Go to the harbor  

20.  Who works at the hospital? 

a. The cook and the waiter  

b. The dentist and the nurse   

c. The pilot and the stewardess  

d. The policeman and the fireman  

21.  What does the dentist do to Timmy at the hospital? 

a. Give medicine  

b. Give injection  

c. Cut Timmy‟s hair 

d. Check the teeth 

22.  Who helps the dentist? 

a. A nurse 

b. A farmer  

c. A sailor  

d. A pilot  

23.  What does Timmy say to the dentist after he checks his teeth? 

a. Thank you! 

b. See you next month! 

c. Bye bye! 

d. Good night! 

 

Scoring Rubric 

Listening 

Part 1 : 6/6 x 90 = 90 

Part 2 : 5/5 x 90 = 90 

Part 3 : 12/12 x 90 = 90 

TOTAL SCORE FOR LISTENING : (90+90+90) : 3 = 90  



 

 

Speaking 

Part 1 (vocabulary) 

1 point for the correct answer 

1. Mention animals live in the ocean  

5/5 x 90 = 90 

2. Mention penguin features  

5/5 x 90 = 90 

3. Answer and mentions vocab 

6/6 x 90 = 90 

4. Mention animals 

5/5 x 90 = 90 

5. Mention things in the classroom  

5/5 x 90 = 90 

Part 2 (actional competence and linguistic competence) 

6. A. expression  =  

B. idiom  =  

C. chunk   =  

Part 3 (grammar)  

7. 5/5 x 90 = 90 

8. 4/4 x 90 = 90 

9. 5/5 x 90 = 90 

Part 4 (pronunciation)  

10.  Singing “Mr. Sun or Miss. Polly”  

< 4 5-7 8-10  10 

90 

(4) 

80 

(3) 

70 

(2) 

60 

(1) 

 

TOTAL SCORE FOR SPEAKING : (90+90+90+90+90+90+90+90+90+90): 10= 9 

 

 

 

 



 

 

Appendix 7 

The Results of Listening and Speaking Test for Bee 1 Level 

No Students 
Bee 1 

Listening Speaking Total Average 

1 S 1 0,44 1,6 2,04 1,02 

2 S 2 0,44 3,8 4,24 2,12 

3 S 3 0,52 2 2,52 1,26 

4 S 4 0,48 1,1 1,58 0,79 

5 S 5 0,40 3,7 4,10 2,05 

6 S 6 0,44 2,3 2,74 1,37 

7 S 7 0,56 2,2 2,76 1,38 

8 S 8 0,56 2,3 2,86 1,43 

9 S 9 0,40 0,8 1,20 0,6 

10 S 10 0,36 1 1,44 0,72 

11 S 11 0,44 1,8 2,16 1,08 

12 S 12 0,52 1,9 2,42 1,21 

13 S 13 0,44 1,9 2,34 1,17 

14 S 14 0,52 2,5 3,02 1,51 

15 S 15 0,44 2 2,74 1,37 

16 S 16 0,56 2,3 2,86 1,43 

17 S 17 0,44 2,2 2,64 1,32 

18 S 18 0,44 2,5 2,94 1,47 

19 S 19 0,40 2,4 2,80 1,4 

20 S 20 0,52 2,8 3,32 1,66 

 

Listening 

Statistics 

  L1 L2 L3 L4 Total 

N Valid 20 20 20 20 20 

Missing 0 0 0 0 0 

Mean 3.4500 3.9000 .0000 4.3000 11.6500 

Std. Error of Mean .11413 .14327 .00000 .14690 .33462 



 

 

Median 3.0000 4.0000 .0000 4.0000 11.0000 

Mode 3.00 4.00 .00 4.00 11.00 

Std. Deviation .51042 .64072 .00000 .65695 1.49649 

Variance .261 .411 .000 .432 2.239 

Range 1.00 2.00 .00 2.00 5.00 

Minimum 3.00 3.00 .00 3.00 9.00 

Maximum 4.00 5.00 .00 5.00 14.00 

Sum 69.00 78.00 .00 86.00 233.00 

 

 

Speaking 

Statistics 

  S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 TOTAL 



 

 

N Valid 20 20 20 20 20 20 20 20 20 20 20 

Missing 0 0 0 0 0 0 0 0 0 0 0 

Mean 
3.3500 3.2000 2.4500 2.6500 2.3000 .0000 2.2000 2.2000 2.0000 1.1000 

21.550

0 

Std. Error of Mean 
.26433 .26754 .30327 .25418 .34105 .00000 .32927 .32927 .28098 .10000 

1.6834

7 

Median 
3.0000 3.5000 2.5000 3.0000 2.0000 .0000 2.5000 2.0000 2.0000 1.0000 

22.000

0 

Mode 3.00 4.00 3.00 2.00
a
 2.00 .00 3.00 3.00 2.00 1.00 23.00 

Std. Deviation 1.1821

0 

1.1964

9 

1.3562

7 

1.1367

1 

1.5252

3 
.00000 

1.4725

6 

1.4725

6 

1.2565

6 
.44721 

7.5287

2 

Variance 1.397 1.432 1.839 1.292 2.326 .000 2.168 2.168 1.579 .200 56.682 

Range 5.00 5.00 5.00 5.00 5.00 .00 4.00 5.00 5.00 2.00 30.00 

Minimum .00 .00 .00 .00 .00 .00 .00 .00 .00 1.00 8.00 

Maximum 5.00 5.00 5.00 5.00 5.00 .00 4.00 5.00 5.00 3.00 38.00 

Sum 67.00 64.00 49.00 53.00 46.00 .00 44.00 44.00 40.00 22.00 431.00 

a. Multiple modes exist. The smallest value is 

shown 

        

 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 8 

The results of Listening and Speaking Test for Bee 2 Level 

No Students 
Bee 2 

Listening Speaking Total Average 

1 S 1 0,69 3,1 3,79 1,89 

2 S 2 0,69 3,1 3,79 1,89 

3 S 3 0,56 3,5 4,06 2,03 

4 S 4 0,56 2,4 2,96 1,48 

5 S 5 0,56 3,2 3,76 1,88 

6 S 6 0,52 3 3,52 1,76 

7 S 7 0,73 3,5 4,23 2,11 

8 S 8 0,56 2,9 3,46 1,73 

9 S 9 0,73 2,3 3,03 1,51 

10 S 10 0,73 2,7 3,43 1,71 

11 S 11 0,60 2,7 3,3 1,56 

12 S 12 0,52 3,3 3,82 1,91 

13 S 13 0,56 2,9 3,46 1,73 

14 S 14 0,52 2,9 3,42 1,71 

15 S 15 0,47 2,8 3,27 1,63 

16 S 16 0,47 2,9 3,37 1,68 

17 S 17 0,60 3,1 3,7 1,85 

18 S 18 0,52 3 3,52 1,76 

19 S 19 0,43 3 3,43 1,71 

20 S 20 0,56 2,6 3,16 1,58 

 

Listening  

Statistics 

  L1 L2 L3 L4 TOTAL 

N Valid 20 20 20 20 20 

Missing 0 0 0 0 0 

Mean 3.2000 4.2500 3.0500 2.9500 13.4500 

Std. Error of Mean .17168 .09934 .15347 .15347 .47281 

Median 3.0000 4.0000 3.0000 3.0000 13.0000 



 

 

Mode 3.00
a
 4.00 3.00 3.00 13.00 

Std. Deviation .76777 .44426 .68633 .68633 2.11449 

Variance .589 .197 .471 .471 4.471 

Range 2.00 1.00 2.00 2.00 7.00 

Minimum 2.00 4.00 2.00 2.00 10.00 

Maximum 4.00 5.00 4.00 4.00 17.00 

Sum 64.00 85.00 61.00 59.00 269.00 

a. Multiple modes exist. The smallest value is shown   

 
 

Speaking 

 

Statistics 

  S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 TOTAL 

N Valid 20 20 20 20 20 20 20 20 20 20 20 

Missing 0 0 0 0 0 0 0 0 0 0 0 



 

 

Mean 
4.6000 3.1500 3.7500 2.1000 3.3500 .0000 .0000 4.2000 4.3000 4.0000 

29.450

0 

Std. Error of Mean .13377 .18173 .12301 .22827 .24360 .00000 .00000 .17168 .19331 .00000 .70141 

Median 
5.0000 3.0000 4.0000 2.0000 3.0000 .0000 .0000 4.0000 5.0000 4.0000 

29.500

0 

Mode 5.00 4.00 4.00 3.00 3.00 .00 .00 4.00
a
 5.00 4.00 29.00 

Std. Deviation 
.59824 .81273 .55012 

1.0208

4 

1.0894

2 
.00000 .00000 .76777 .86450 .00000 

3.1367

9 

Variance .358 .661 .303 1.042 1.187 .000 .000 .589 .747 .000 9.839 

Range 2.00 2.00 2.00 4.00 4.00 .00 .00 2.00 2.00 .00 12.00 

Minimum 3.00 2.00 3.00 .00 1.00 .00 .00 3.00 3.00 4.00 23.00 

Maximum 5.00 4.00 5.00 4.00 5.00 .00 .00 5.00 5.00 4.00 35.00 

Sum 92.00 63.00 75.00 42.00 67.00 .00 .00 84.00 86.00 80.00 589.00 

a. Multiple modes exist. The smallest value is 

shown 

        

 

 



 

 

Appendix 9 

List of Questions for Interview for the Head Master and the Head of 

Curriculum 

No Questions 

Teaching English for Young Learners 

1. What is the goal of think e KIDS‟ Home for Speaking English?  

2. 
Is the outcome in think e only speaking? Why the goal is only speaking? How about the 

other skill? 

3. How old are your students who are in Bee 1 and Bee 2 Level? 

4. Do they (students in Bee 1 and Bee 2) need to learn reading and writing? Why?  

5. Are they happy learn English in think e? 

6. How do you create the atmosphere to motivate them in learning English? 

7. 

Your English course has been set based on level, how do you set the criteria for the new 

students who want to study English in think e?  

Especially for Bee 1 and Bee 2, what are the characteristics for being student in Bee 1 and 

Bee 2 level? 

Methodology in teaching young learners 

8. What methodologies have you used to teach young leaners? What are they? Why?  

9. How do you set the methodology for teaching students in Bee 1 and Bee 2 level? 

10. 
Or do you have your own methodology to teach young children in think e (Bee 1 and Bee 

2), could you explain it? 

11. Is your methodology suitable for your students in Bee 1 and Bee 2 level? 

12. 

Can your strategy in teaching English for young children in think e be applied in a school 

which is teaching young learners? so that, they can improve their students be more active 

like your students in think e? 

13. 
What is the important think when you teach young children? The strategy, the materials, 

or the students‟ motivation in learning English? 



 

 

14. 
After observing your time plan (syllabus), who was creating or choosing the materials for 

Bee 1 and Bee 2?  

Vocabulary, Actional Competence, and Grammar 

15. 
Back to your goal for students in Bee 1 and Bee 2 level, what should they learn in the 

early study as the core in speaking English? Why? 

16. Will your learners like it? 

17. 
Which one is the core in learning English by the goal is speaking? Teach them much 

Vocabulary or teach them about something to improve their knowledge? Why is it so? 

18. 
How about their daily communication? Do they need to learn about kinds of expressions 

like asking permission, thanking, requesting, and others? 

19. How do you teach them to be active in doing interaction? 

20. 
How do they respond every question when they are involved in the communication or 

interaction? 

21. Talk about teaching English, do young leaners need to learn grammar? Why? 

22. 
How do they learn grammar or how can they produce sentence in correct grammar, 

although it is only short respond? 

Grading and Selecting Materials for Bee 1 and Bee 2 

23. 

I have observed your activity book (students‟ workbook) and think-e‟s curriculum files for 

Bee 1 and Bee 2. 

How do you select and grade the materials for Bee 1? 

How do you select and grade the materials for Bee 2? 

I found that there is the same topic that you put in both level, what‟s the different? Why? 

24. Is it useful for them to learn that material in their first semester? Why? 

25. Based on your experience, do your students like the topic? 

26. Are they important for the students in learning English? Why? 

27. Where do you get the resources for the materials? 

28. Do you give your students‟ assessment to measure how far they understand your material? 

29. How many topics do you give for one semester? 



 

 

30. How many meetings do you set for one topic? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 10 

List of Questions for Interview for Finding the Information of the 

Students’ Need in Learning English Especially for Children and 

Young Learners 

1. How long have you been teaching Children? 

2. How old are your students? 

3. Since you teach children, what do children need in learning English? 

4. Do they need learning expressions such as asking apologize, thanking, asking 

permission, and etc?  

If Yes, what kinds of expressions should they learn first? Could you mention it?  

1. … 

2. … 

3. …  

4. … 

5. … 

6. … 

5. Besides learning about expressions, what do the children need to master in 

English especially in speaking? 

6. How about grammar, do they need learn about grammar? Could you give me the 

example of grammar that they need to learn? 

7. Should children around 7-9 years old learn writing and reading skill? Why? 

8. This is an expand question for you related to designing Syllabus. How do you 

design syllabus for your students?  

9. Could you tell me in detail, how do you select and grade the topics?  

 

 

 



 

 

Appendix 11 

Observations Form for Finding the Students’ Problems in Learning 

English 

*For the teachers who only teach Bee 1 level, please give your respond to a 

statement that you think Very Useful, Useful, and Less Useful in the Bee 1 table.  

Which level do you teach? 

a. Bee 1    b. Bee 2    c. Both  

Give your responds to the statement bellow by giving (    

No Statement 
Very 

useful  
Useful  

Less 
Useful 

1. Reading     

2. Writing      

3. Expressions    

4. Grammar    

5. Idioms and Chunks    

6. Pronunciation    

7. Vocabulary    

8. Spelling    

9. Intonation     

10.  Stress     
 

General Statement:  

 Listening Speaking 

High   

Medium   

Low   

 

Listening Skill 

Always : 1 



 

 

Often  : 2 

Sometimes : 3 

Never  : 4 

N/A  : 5 

 

OBSERVATION RESULT TOWARD THE STUDENTS’ LISTENING 

AND SPEAKING PRACTICE 

 

Table 1.1. Listening Practice 

No Students’ Practices Always Often Sometimes Never N/A 

1 
Read story book in your 

class 
 20% 60% 20%  

2 Listening to songs    10% 90%  

3 Play continuing lyrics    100%  

4 
Watching a video related to 

the topics 
 20% 80%   

5 

Give a video and listening 

practice a video of 

conversation 

   100%  

6 
Give various questions 

related to the topics 
100%     

7 
Give the students 

instructions through games 
100%     

8 
Give descriptions related to 

the topic taught 
10% 20% 70%   

   

 Table 1.2. Students’ obstacles in practicing listening:   

No Students’ Problems Always Often Sometimes Never N/A 



 

 

1 

Find the students have 

trouble understanding in long 

descriptions toward an object 

or topic described.  

10% 90%    

2 

Find the students have 

trouble understanding 

informal language especially 

in a conversation  

10% 80% 10%   

3 

Find the students have 

trouble understanding spoken 

instructions 

10% 30% 60%   

4 

Find the students have 

trouble understanding in 

various questions related to 

the topics  

 20% 80%   

5 

Find the students have 

trouble understanding in a 

short conversation from a 

video 

 20% 80%   

6 

Find the students have 

trouble understanding in the 

materials explained  

 80% 10% 10%  

 Table 1.3. Speaking practices: 

No Competencies Always Often Sometimes Never N/A 

1 Practice dialogue    60% 40%  

2 Sing songs 20% 80%    

3 Practice a poem    100%  

4 
Give the students opportunity to 

give their opinion 
10% 90%    

5 
Apply the vocabulary into correct 

sentence  
 100%    

6 Make short description  70% 30%   

7 Play role playing   100%   

8 Play word games to give   40% 60%  



 

 

opportunities to say the words and 

phrases 

9 Play tongue twister    100%  

  

 Table 1.4. Students’ obstacles in practicing speaking: 

No Competencies Always Often Sometimes Never N/A 

1 

Find the students lack of 

confidence to speak in 

English    

 70% 30%   

2 
Find the students have 

difficulty to make sentence 
 50% 50%   

3 

Find the students have 

difficulty to express 

something in English  

100%     

4 

Find the students have 

difficulty to give their 

opinion toward the topics 

discussed  

40% 60%    

5 

Find the students have 

difficulty to pronounce the 

words 

 40% 60%   

6 

Find the students have 

difficulty in asking 

something  

 20% 80%   

7 

Find the students have 

difficulty in group working 

like working in small groups 

during class 

90% 10%    

8 

Find the students have 

difficulty participating in 

discussion   

80% 20%    

 

 

 

 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 
 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 
 



 

 

 



 

 

 



 

 

 


