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Abstract

This study aims at finding out whether Total Physical Response (TPR)
Storytelling can improve teacher’s skills, students’ activities, and students’ grade
in teaching and learning process. It also describes students’ perception and
feeling after experiencing TPR Storytellling. This research is action research
which conducted in SD Negeri Mlatiharjo 01 Semarang. It contains two cycles
and each cycle consists of planning, acting, observing, and reflecting. The data
were gained through observation sheet, questionnaire, and test. The data attained
from those instruments were analyzed using formula to calculate mean, target of
study, questionnaire percentage. The data then were interpreted descriptively. The
result of study shows that TPR Storytelling can improve teacher’s skill and
students’ activities during teaching and learning process. In addition, it also
improves students’ grade. Furthermore, according to students, this teaching
method is considered as a fun, good, stress-less method that helps them to
memorize English words easily and makes their learning easier.

Key words: TPR, TPR Storytelling, young learners, vocabulary.
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Intisari

Penelitian ini bertujuan untuk meneliti apakah Total Physical Response (TPR)
Storytelling dapat meningkatkan ketrampilan guru, aktivitas siswa, dan nilai
siswa dalam proses belajar mengajar. Penelitian ini juga menjelaskan persepsi
dan perasaan siswa setelah menerima Total Physical Response (TPR)
Storytelling. Penelitian ini  merupakan penelitian tindakan kelas yang
dilaksanakan di SD Negeri Mlatiharjo 01 Semarang. Terdapat dua siklus dalam
penelitian ini dan tiap siklus meliputi perencanaan, pelaksanaan tindakan,
observasi, dan refleksi. Data-data diperoleh melalui lembar observasi, kuesioner,
dan tes. data yang diperoleh tersebut kemudian dihitung menggunakan formula
untuk mencari rata-rata nilai, menghitung hasil belajar siswa, dan persentase
kuesioner. Data-data tersebut kemudian dijelaskan secara deskriptif. Hasil dari
penelitian ini menunjukkan peningkatan ketrampilan guru dalam mengajar,
peningkatan aktivitas siswa, dan peningkatan hasil belajar siswa. Menurut para
siswa, metode pembelajaran ini dianggap sebagai metode belajar yang bagus dan
menyenangkan, tanpa tekanan, dan membantu mereka mengingat kosakata
bahasa Inggris dengan lebih mudah dan membuat proses pembelajaran menjadi
lebih mudah.

Kata kunci: TPR, TPR Storytelling, young learners, vocabulary.

XX
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CHAPTER I

INTRODUCTION

This chapter presents the introduction of the study. It is divided into five
parts: background of the study, statement of the problems, objectives of the study, the
scope of the study, significance of the study, and organization of writing.

1.1.  Background of the Study

Teaching English to young learners is challenging in order to achieve the
quality of teaching and learning because many students feel that English is a
difficult subject. This dispute is based on the preliminary observation done by the
writer before she begins her research. The preliminary observation is important to
see the existing conditions in the school being observed. The existing conditions
appearing in the class are many students often feel frustrated in studying English.
They feel hard in memorizing English vocabulary so they are incapable of doing
their task well. When they cannot complete their task, their English score becomes
low. The next condition is that the teacher does not use an innovative teaching
method. Mostly, the students study English vocabulary through text. Their teacher
explicitly teaches them the meaning of the vocabulary and there is lack of active
interaction between the teacher and the students. As long as the students
understand the meaning of the vocabulary, the teacher looks satisfied. She is
ignoring whether their students have a difficulty during the teaching and learning
process or not. These conditions are not fair for the students. They deserve worth
and memorable learning experiences that make them content and interested in

learning English vocabulary too. In short, the teaching method used by the teacher
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is not attractive and students become passive, bored and unmotivated. This
condition contributes to the low score that students get in English subject.

In addition, nowadays students are targeted to reach at least the minimum
score in each subject including English subject. This score is determined by the
school and if they do not get the minimum score they will fail. According to the
standardized score which is determined by SD Negeri Mlatiharjo 01 Semarang,
the minimum English score that students must reach is 63. Unfortunately,
according to the pre test hold by the researcher before the research begins shows
that many students still get score under 63. The students who accomplish the
target of the study are only 15 students. It means that more than half of the
students fail because the total amount of the students in one class is 41 students.
This is the teacher’s challenge in order to raise the students’ score.

In order to lessen the student’s burden in learning English and to answer
the challenge, the teacher should be more creative and innovative in implementing
suitable teaching method in order to make her students feel comfortable in
learning English. To realize it, the researcher proposes the teacher to use Total
Physical Response Storytelling to teach English vocabulary to young learners.
The reasons why this teaching method is proposed because it is suitable to teach
young learners who are enthusiastic and quick learners but get bored easily. TPR
Storytelling provides an interesting way in learning the meaning of English
vocabulary. Through this teaching method, students are expected to learn English
vocabulary easily for it uses gesture to describe the vocabulary meaning. Instead

of giving direct translation, the teacher asks her students to guess the vocabulary
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meaning based on the associated gesture. By guessing the vocabulary meaning, it
promotes fun just like playing a game and avoids children from boredom.
Students can also practice this method with their partner or group so that they
have a real learning experience. Beside students, teacher also can get benefit from
this teaching method. Since the method is like a game and using gesture to teach
words meaning, the teacher can make lesson plan that engages students to get
involved actively in class.

Based on the explanation above, the writer would like to investigate the
use of Total Physical Response Storytelling in teaching English in order to
improve the teacher’s skills; how she guides and teaches her students, student’s
activities during the teaching and learning process, and students’ Sscore.
Furthermore, the writer also wants to investigate the students’ perception after
experiencing this teaching method and to know whether or not they enjoy learning
English vocabulary through Total Physical Response Storytelling.

1.2  Statement of the Problems
The problems that are going to be observed are:
a. Can TPR Storytelling improve teacher’s skills in teaching English?
b. Can TPR Storytelling improve students’ activities in learning English?
c. Can TPR Storytelling improve students’ English score?
d. Does TPR Storytelling help students to enjoy learning new English
vocabulary?

e. What is the students’ perception after taking TPR Storytelling?
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1.3 Objectives of the Study

The objectives of the study are:

a. to find out whether TPR Storytelling can improve teacher’s skills in
teaching process.

b. to find out whether TPR Storytelling can improve students’ activities in
learning process.

c. to find out whether TPR Storytelling can improve students’ grade in

English.

d. to describe that TPR Storytelling help students to get enjoyment in
learning English.
e. to describe the pupils’ perception after experiencing TPR Storytelling.
1.4.  Scope of the Study

This study is going to present the research finding of the use of TPR
Storytelling in English teaching and learning process at SD Negeri Mlatiharjo 01
Semarang in the 2011/2012 of academic year. The subjects of this study are the
English teacher and 41 students of the fourth grade at SD Negeri Mlatiharjo 01
Semarang.

This research focuses on the investigation on the use of TPR Storytelling
to improve the teacher’s skills in teaching the English vocabulary, students’
activities during the English time, and the students’ English score. Furthermore, it
is also going to describe the students’ perception and feeling after experiencing

TPR Storytelling.
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This study uses action research applying in two cycles. Each cycle consists
of planning, implementing016- the action, observing and reflecting. If the result in
cycle one does not reach the target of the study, the following cycle is going to be
conducted to overcome the weakness and to solve the problems occurred in cycle
one.

1.5.  Significance of the Study

This study is expected to contribute pedagogically, practically, and
theoretically. Theoretically, this research is expected to provide knowledge in
developing and in implementing other teaching methods to teach English. In other
words, practically, this study is significant for the teacher, student, school and the
next researcher. The teacher can get new knowledge in implementing teaching
method such as TPR Storytelling. The teacher is also motivated and encouraged to
do an innovation in order to create a strategy as an attempt to maximize the
students’ skills. The writer expects that this study will give contribution to other
teachers in primary school to the use of TPR Storytelling as an alternative method
in teaching English vocabulary. Furthermore, students are expected to get better
learning experience so that they will be able to learn and to remember English
words easily. The result of this study is also expected to be beneficial for the
students in finding out the effective way of method to solve their difficulties in
learning English vocabulary. It is expected to be able to give a good contribution
for the school in improving their teaching and learning process as well as their

teaching and learning quality. Finally, it is also expected that this research can
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encourage the further researchers to conduct a similar study as a continuation for
this study.
1.6.  Organization of Writing

Chapter 1 is introduction which consists of background of the study,
statement of the problems, objectives of the study, scope of the study, significance
of the study, and organization of writing.

Chapter 11 is review of related literature which discusses previous studies,
teaching and learning concept, characteristics of young learners, teaching
vocabulary to young learners, Total Physical Response (TPR), TPR Storytelling,
and the steps to implement TPR Storytelling.

Chapter 111 is research method which consists of research design, research
setting and subject, data collection, sources of data, technique of data analysis and
indicator of success.

Chapter 1V describes the result of study. It consists of research finding and

discussion. Then, chapter V is the conclusion and suggestion of the research.
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CHAPTER Il

REVIEW OF RELATED LITERATURE

This chapter discusses previous studies, teaching and learning,
characteristics of young learners, teaching vocabulary to young learners, Total
Physical Response (TPR), TPR Storytelling, and the steps to implement TPR
Storytelling.

2.1.  Previous Studies

In the previous research, Pertiwi (2010) conducted action research using
Total Physical Response method through implementing “Simon Says” game. She
used the teaching method to assess student’s understanding of classroom
instruction for fourth grade students at SD Negeri Sampangan 4 Semarang. After
applying Total Physical Response through “Simon Says” game, she found out that
in cycle one most of the students faced difficulty in following and understanding
classroom instruction. Therefore, she conducted cycle 2. In cycle 2, she explained
that students understood the classroom instruction given in English clearly.
Through this method, students’ ability in responding and expressing instruction as
one of classroom languages as well as their vocabulary has improved. She also
stated that this method helped students to think while they were playing a game.

Handayani (2010) used TPR Storytelling in order to find out the
effectiveness of this method to improve young learner’s vocabulary mastery. She
conducted the research at elementary school at Bandung. Based on her research,
students’ vocabulary mastery increased. She showed that after conducting the

method, the result of students’ pretest and post-test score were different
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significantly. It means that at the end of study students’ improved their vocabulary
mastery. They understand the vocabulary clearly. Moreover, she stated that the
method made an important difference on students’ vocabulary retention because
that method was able to make students engaged to the lesson so that they enjoy
the process of learning.

Furthermore, Brune (2004) also conducted research using TPR
Storytelling which focused on how this teaching method can improve students’
motivation. Through this teaching method, he proved that the entertainment effect
on TPR Storytelling motivated young learners in learning foreign language. He
also stated that because of this teaching method de-emphasis of explicit grammar
instruction, it is more suitable to young learners.

Based on the previous study above, there are differences with this study.
Pertiwi (2010) used Total Physical Response through “Simon Says” game to
assess the students’ understanding of classroom instruction. Handayani (2010)
investigates the students’ vocabulary mastery by conducting an effective test and
evaluation. Meanwhile, Brune, used this teaching method to improve students’
motivation but this in this study, the writer used TPR Storytelling to improve
teacher’s skills in teaching English vocabulary and to improve students’ activities
during teaching and learning process. It also used to investigate whether the
students’ score increase.

2.2. Teaching and Learning
The word teaching and learning cannot be separated in educational

process. Both are interrelated since the process of learning is supported by the
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process of teaching. It may be said that learning process can be done individually
but actually it always needs guidance to keep the learning process on the right
track.

According to Brown (2000:7), learning is an attempt of getting the
knowledge consciously by learning, devoting and getting involved actively in
searching of knowledge. Devoting on the subject being studied creates retention in
the memory which can be restored at anytime. Unfortunately, the problem appears
when the information cannot be recalled because of the memory limit. To solve it,
practice and perhaps reinforced practice are needed. Moreover, learning makes an
alternation in someone’s behavior or attitude as a result of conscious practice.

Based on the explanation above, we can illustrate that when someone is
focusing himself on certain subject such as English grammar consciously by
digging information or knowledge as much as he can in order to improve his
competent, then we can say that he is in the process of learning. Moreover, the
knowledge or information will be saved in his memory and can be restored at
anytime as long as the retention is stayed well in his mind. As time goes by,
forgetting some information is natural because human’s memory is limited. That
is the reason why learning involves some form of practice, perhaps reinforced
practice. In this case, saying “practice makes perfect” is exactly correct. The more
we practice, the more we improve our competence. In short, learning alters us
from knowing nothing to knowing something. It brings us into entire

understanding of things.
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On the other hand, teaching is defined as guiding or assisting someone to
learn how to do something, giving directions, instructing in the study of
something, presenting knowledge, making someone to know or understand.
Furthermore, it is described that teaching is helping the learner to learn and
creating an atmosphere or an environment for learning. In short, if learning is
acquiring, then teaching is providing (Brown, 2000:7). The definition of learning
and teaching, therefore, emphasizes that the attachment of teaching and learning
does exist. Teaching cannot be defined apart from learning or vice versa.

Hypothetically, if the definitions of teaching and learning above can be
implemented in a real world, then it will lead us to the quality of teaching and
learning process which many teacher wishes to be come true. First of all, quality
of teaching is achieved not only as a consequence of how well teachers teach her
students but through creating and developing the environments that can provide
good teaching. It means that quality teaching results from an active, continuous
and simultaneous attempt on teachers or instructors duty to make sure that good
teaching practices are being maintained (Richards, 2001:198,218). In short, it can
be said that the dimension of quality of teaching and learning is more than what it
says because it is the process that take simultaneously effort to achieve its aim.
Beside teacher, learners and institution or school also determine the success in the
process of teaching and learning.

The institution is the facilitator for teaching and learning process. It is a
bridge that links teacher and student needs. It provides the goals to achieve and

facilitates the teacher’s desire to improve their skills. It has to have good
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collaboration and relation with teachers to reexamine the programs and to review
the improvement has been reached so far. Good institution is having good attitude
in accepting input or constructive criticism for its flaws from its employees
because these will bring better achievement. Having good internal communication
helps both employees and institution to share and to speak their point of view so
that they are in the same page to bring success in their work (Richard, 2001:201).
Good teacher who wants to see his students’ success in receiving the
course has to pay attention to five elements (Richard, 2001:223-225). First of all,
to begin the course, teacher has to deliver the objectives of the study so that the
learners also understand the target of the study they are going to accomplish.
Sometimes misunderstanding arises when teacher and learner have different
expectation about the learning process in general, for example: in terms of the way
the material will be delivered and taught using certain methods or approaches. It is
important that at the beginning of the course both teacher and learner share the
same point of view on how the course will be executed to fulfill the goals.
Secondly, teacher has to identify his learners’ desire in receiving the material.
They need to be comfortable with the way it carried out. Thirdly, learning style
also determines the effectiveness of the study. Teacher must adjust their method
with his learners’ type. According to Willing (Nunan, 1988:93), four different
learner types are such as concrete learners who like learning by games, pictures,
films and video, having conversation in pairs, learning through the use of cassettes,
and going on excursions. Analytical learners are learners who enjoy studying

grammar by themselves, finding and correcting their own mistakes.
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Communicative learners are those who like to learn by observing and listening to
native speakers, talking to friends in English, watching TV in English, using
English in shops, and so on, and learning English words by hearing them and
learning by conversations. Authority-oriented learners are students who like to
listen and to write the teacher explanations in a notebook, to learn to read, to study
grammar, and to learn English words by seeing them. Fourthly, giving motivation
to our students is prominent. Brown (2000:160) writes that motivation is a key to
learning. Motivation is a tool to keep students’ engaged with the instruction.
Learners will be successful with the proper motivation. Someone who is motivated
usually can complete his task well and someone who is less motivated cannot
complete his task well. Fifthly, teacher should be a good supporter for his
students. He has to give support, feedback, and opportunities to all of his students.

After all of the explanations are presented, the writer concludes that the
process of teaching and learning involves efforts which arise not only from teacher
but also from students and even from institution. When the teaching and learning
process can be applied properly, the quality of teaching and learning can be
achieved.
2.3.  Characteristics of Young Learners

The way young learners learn a language differs from that of adult
learners. They have their own characteristics in learning a new language. Young
learners are often more enthusiastic and lively than adult learners. However, they
also lose interest and motivation more quickly especially when they find difficulty

in doing their exercise. (Cameron, 2001:1). Maintaining children’s mood needs a
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lot of hard work. When we face adult learners, we can use a little force to keep
them follow our instruction, for example by giving them exercises or quizzes as a
shock therapy. Unfortunately that kind of system will not work well with young
learners because they have their own world filled with new experiences
surrounding them. They need to be involved more in activities that allow them to
be active in order to keep them alive during a class time. The activities must
contain fun things, such as team or individual games, role playing, and physical
activities.

Harmer (2001:38, 40) proposes the difference of adult and young learners.
Adult learners have broader experiences than young learners. They are more
aware of learning process such as the goals that they should achieve at the end of
study. It is easy to apply range of activities during teaching and learning process
because they are rich of experience. Adult learners are more well-prepared in
taking the lesson and can anticipate boredom by themselves. They are able to find
out the comfortable way of learning which fits to their needs. On the contrary,
young learners are still building their experience through their surrounding. They
need to experience things by themselves through seeing, hearing, or imitating the
world around them. Since young learners are enthusiastic, in case of learning
process, teacher should make their class alive to avoid boredom. Giving young
learners a chance to get involved and to interact during a class time enriches their
experience and knowledge. In short, the teacher has to adjust the teaching method

and the material to young learners need.
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Furthermore, Slattery and Willis (2001:4) also describe young learners as
individual who develops quickly and learns everything around them by observing,
listening, imitating and doing things. They are excellent in imitating sound quite
accurately and speak the way adult speak. They ignore the grammar rules and
explanation. They try to understand the situation based on their point of view and
deliver their thought spontaneously. Naturally, they want to know every single
thing and play their imagination to picture what they think. Although it is
delighted working with them since they enjoy the routine and repetition, teacher
should maintain their mood by attracting their attention continually using fun
teaching method to teach material because they get bored easily.

Schott and Ytreberg (1993:3-4) also give the characteristics of children
whose age range from eight to ten years old. At this stage they are relatively
mature children with an adult side and a childish side because they can tell the
difference between fact and fiction, they can decide what they like and what they
do not like. They express their thought critically especially about what happens in
the classroom and sometimes give construct criticism. They are able to work as a
group and to learn from others. They still love physical activities, body movement
and gesture to understand meaning.

Based on the explanation above, it can be said that young learners have an
adult side and a childish side. We can see their adult side when they are able to
make a decision about their understanding in viewing surrounding which fill with
both fact and fiction. They can distinguish them and describe their excuse

critically by asking more and more. They are onset to express their thought, to
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define their likes and dislike, to analyze ongoing activity in their class, and to
convey their objection about something. In a matter of building a relationship,
they can interact well with other. They are opened with new experience. In their
world, source of knowledge may not only come from their teacher or their parents
but it also comes from their friends. Otherwise, children are children. It is very
natural that they like to play very much or use their imagination to see the world.
Basically they enjoy learning everything by watching, listening, and doing plenty
of activities as long as the teacher keeps their mood to not get bored and motivates
them to do what they should do in a class. They are also very good imitator. They
listen and imitate the sound of language more accurately than adult learners. Since
children are still developing their understanding through their real life, teacher
should not expect them to comprehend the grammatical rules accurately and
should not give a complicated explanation. For example, teachers should avoid
explaining about past tense when they tell their students a story. It is hard for them
to imagine the concept of time in the tense. Language is taken for granted.
2.4.  Teaching Vocabulary to Young Learner

First of all, it is necessary to know what vocabulary is and why it is
important to be learned. Linse (2006:121) comes with the definition that
vocabulary is the collection of words that an individual knows. She illustrates that
when we met a six-year-old boy who might know the word constructivism and
vulnerable, we might say that his vocabulary acquisition is excellent for someone
in his age. Otherwise, a boy who does not know those words we might say that he

has limited vocabulary. This is commonly happened in everyday life.
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In addition, she states that young children learn vocabulary items related to
the different concepts they are learning. When children learn colors in their native
language, they are adding imaging concepts as well as vocabulary items. It is
represent conceptual knowledge.

Studying useful vocabulary is prominent to learn a foreign language at
primary level because it is a very first step to learn and use grammar. The more
we understand about how words work in language and how vocabulary is learned,
the more difficult it becomes to separate the connection between vocabulary and
grammar. This suggests that if we study the vocabulary, then we cannot neglect
the grammar (Cameron, 2001:72). We cannot teach vocabulary in isolation
because teaching vocabulary involves many different elements of knowledge. A
word has meaning, pattern or structure, sound, and function. Meaning leads us to
make an appropriate choice in using word. In fact, the same word may have a
different meaning if it is put in a different context. It is also possible that one word
may be not appropriate to use if it does not fit right in a certain situation. Knowing
word meaning means students know about conceptual content. To know word’s
structure is about knowing its grammatical changes, its relation to other words,
and its use (its patterns of occurrence with other words, and in particular types of
language use). Knowing its sound means we know how it is spelt or uttered
(Cameron, 2001:77).

Hatch and Brown quoted in Cameron (2001:84) describe five essential
steps in vocabulary learning. First, vocabulary needs to be used over and over

again so that students will remember what is learned previously. Second, the
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forms of the new words are taught clearly including how to pronounce it correctly.
The visual image of the words is also important to be presented. Third, after
familiar with the words, next step is learning the word’s meaning. Fourth, with
new knowledge and new connections developed in different activities, the same
words are met again to construct strong memory. Fifth, the last step in vocabulary
learning is using the words. Looking at the five steps, it can be concluded that
every single step needs to happen repeatedly so that each time something new is
learned or remembered.

Since teacher has to get a clear image form a meaning and make a strong
memory connection between the forms and meaning, there are two techniques
which can be used in the young learners’ classroom. First, the teacher can
demonstrate through demonstration or use picture or visualization such as using
an object or a cut-out figure, using gesture or performing an action, using
photograph or drawing diagram on the board or using pictures from books. Using
demonstration or picture gives students the real visualization so that they can
imagine it very clearly. Second, the teacher can give a verbal explanation such as
giving analytical definition, putting new word in a defining context, and
translating into another language. Teaching vocabulary through verbal explanation
needs some things to be noticed. First, analytical definition needs pre-existing
knowledge of the language. If children know police station, then mentioning it
will help them grasp a meaning for thieves or policemen. Second, understanding

meaning through direct translation may be rapid and painless but it does not
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establish strong memory. It also takes away from child motivation to think
critically about the meaning of the foreign language (Cameron, 2001:85).

Finally, the importance of learning vocabulary at an early stage as
young learner does is emphasized by Coady and Huckin (Celce-Murcia,
2001:285) who said that lexical competence is at the center of communicative
competence, the ability to communicate successfully and appropriately.
Furthermore, Allen (1983:5) added, through research the scholars are finding
that lexical problems frequently interfere with the communication;
communications will not going smoothly when people make mistake in using
words.

2.5.  Total Physical Response (TPR)

2.5.1. Definition of Total Physical Response

James Asher, a professor of psychology at San Jose State University,
California, developed an approach and a teaching method called Total Physical
Response (TPR). This is the language teaching method which uses speech and
action (Richard, 2001:73). The action is defined as a physical activity such as
movements, mime, and gestures. It basically comes from the responses which
arise around the coordination of speech. A usual coordination of speech in TPR is
command.

Furthermore, Celce-Murcia (2001:145) said that in TPR the teacher gives
commands, models them, and her students are watching her models. Later they

can know the meaning of the commands and they understand what their teacher
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says. This process helps them to acquire new language, especially structure and
vocabulary.

Another point of view comes from Larssen (2000:108) who said that the
fastest; stress less way in acquiring a second or foreign language is to follow
direction said by the instructor. The instructor will not give a native language
translation. She encourages her students to guess or understand it by following his
direction.

In addition, Brown (2000:107) emphasizes that the easy way to conduct a
strict less environment and to create a physical movements is through commands.
He said that imperative mood is a typical of TPR: “open the window”, “close the
door”, “stand up”, and “‘sit down”.

At an early stage of TPR, students deal with a listening comprehension.
They just listen what their teacher said without response it verbally. Listening
should be accompanied by physical movements (Richard, 2001: 74). After several
times, when they understand most of their teacher utterance, they begin to produce
verbal response. Remember that the process is going smoothly. Students are
allowed to speak whenever they are ready to speak. Soon when they master the
listening comprehension, the speech will follow naturally.

2.5.2. Characteristics of Total Physical Response

Asher says that the process of learning second language for adult is similar
to the way children acquire their first language. The reason why the process is
similar because it begins with developing listening skills as the first step to

acquire language, then respond physically to spoken language, after that speech

19

www.eprints.undip.ac.id © Master Program in Linguistics, Diponegoro University



http://eprints.undip.ac.id
http://mli.undip.ac.id

will gradually follow. He claims that children will respond to the command before
they begin to produce verbal responses. Then, based on that background, it can be
said that in Total Physical Response classroom, the teacher mostly gives
command or instruction to the students along with the associated gesture or
physical movement to construct meaning (Richards, 2001:73-76). Asher
emphasizes that through the use of command or imperative, words in the target
language can be taught easily by the teacher (Richards, 2001:73).

Learners in Total Physical Response are a listener and performer to the
commands given by their teacher. First they listen the commands carefully and
then respond it physically (Richards, 2001:76). They recognize the words through
listening to their teacher instruction and know the meaning of the words through
watching their teacher’s gesture. They also need to respond it individually or
collectively. Usually at the first stage, learners respond it collectively because
children are often feel embarrass to perform the gesture alone. By practicing the
action collectively they will feel convenience in the learning process. Maintaining
the stress-less environment is prominent in TPR.

The teacher plays a role as a director in Total Physical Response. It is the
teacher who decides and presents the material in detail (Richards, 2001:76). She
has an authority to control and to manage his class. Imagine that a classroom is a
stage, then the teacher becomes a director of the stage and his students are the
actor. The actor must follow the director’s instruction. Therefore, all materials
ought to be well prepared, so that the play goes successful. In the learning process,

the teacher is recommended to prepare and write down a detail lesson plan.
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Instruction in TPR consists of not only one or two words but also novel
commands and the action is so fast-moving that it is impossible to create the
lesson spontaneously while teaching.

Teacher also needs to give feedback to his students. Correcting student’s
fault is important but making too much correction needs to avoid at early stages in
order to maintain children’s mood and self confidence.

2.6.  Total Physical Response Storytelling

Total Physical Response can also combine with storytelling. It works
especially well with stories where sentence patterns are repeated (Linse, 2006:33).
It can be repeated two or three times until the students master all words and
instructions. The repetition helps students to memorize the vocabulary.

According to Celce-Murcia (2001:146), TPR storytelling is a method of
second or foreign language teaching that includes actions, pantomime, and other
techniques. Much is taught through stories. In short, TPR storytelling focuses on
story but the basic of TPR is not left behind.

Based on Linse and Celce-Murcia explanation, it can be concluded that
TPR storytelling is an extension of James Asher’s TPR theory. TPR storytelling
teaching method originates from a kinesthetic instructional approach entitled,
“Total Physical Response” (TPR). It uses the basic principle and technique of
classic TPR combine with the use of story.

According to Wright (1995:3), stories, which rely so much on words, offer
a major source of language experience for children. Stories are motivating, rich in

language experience, and inexpensive. He also says that story has some of the
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most important reasons why it plays a role in teaching a foreign language to
children. The reasons are: first, students are motivated to listen. Children enjoy
listening to the story so it can improve their listening skill. Second, it also
encourages children to find meaning. By finding the meaning, they understand the
flow of the story. It can be said that they listen with purpose. Third, listening to
stories helps children improve their four skills. Through stories, they improve
their reading and listening skill. They can learn to search for meaning, to predict,
or to guess. Those are the positive attitude they can establish. It means that
although they do not understand the stories completely but through predicting,
they try to build their understanding. The experience of the story encourages
responses through speaking and writing. Children can share or exchange their idea
and opinion based on the story they have listened or read to. Teacher should
remember that in speaking any mistakes are tolerable. It means that children can
speak their likes or dislikes without being afraid of making mistakes. Fourth, it
also helps children become aware of sentence patterns without having to use them
productivity and familiar with the sound of the foreign language. When they have
to use those language items in their daily life, they will not face any problem
because they are familiar with the language. Fifth, learning a language is useless
unless we use it to communicate. As mentioned earlier, listening or reading stories
and then responding to them through speaking and writing develop a sense of
awareness of others and a sense of how to be a good communicator when they

share their opinion to their friends. Sixth, most stories can be used to develop the
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children’s power of awareness. Stories contain a message that is very useful in
building up children’s character. They can learn more about kindness and badness.

Furthermore, Gardner (1993:8-9) outlines how TPR storytelling teaches
the various intelligences. The intelligences are linguistic, logical-mathematical,
spatial, bodily-kinesthetic, musical, interpersonal, intrapersonal, and naturalistic.
In linguistic area students who experience TPR storytelling can improve their
skills in listening, reading, writing, and speaking. When the story uses number or
grammatical patterns, it creates students logical intelligent. For example: students
will understand the reason why the word “she” must be followed by “is”.
Teaching vocabulary using visualization creates spatial intelligence. Students can
imagine and visualize the words more clearly. TPR storytelling involves learning
hand motion in each word so it teaches bodily-kinesthetic intelligence. Songs are
an excellent source of comprehensible input and easily remembered. It is a good
reinforcement for vocabulary building. When students tell the story or act it to
their friends or their partner, it will improve their interpersonal skills. Meanwhile,
since the story is acted out by gesture, it etches on students memories because it
involves students’ personalities and current events from their lives. Some stories
may tell about people and often animals. When it tells about animals’ lives or
other people culture, it helps students more aware with natural lives.
2.7.  The Steps to Implement TPR Storytelling

TPR Storytelling is divided into seven steps. The first step is introducing
the target vocabulary of the day. During this step, teacher teaches the vocabulary

using classic TPR gesture. In the second step, the teacher assesses the students by
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giving a series of TPR command and observing the students to make sure they
know the corresponding gestures. When the teacher is confident that the students
already master the vocabulary, she can move on to the next step called
“Personalized Mini-Situation”. In this step, the teacher tells a story using the
target vocabulary of the day as well as asks questions about the story in order to
check students’ comprehension. The fourth step, the teacher repeats the story and
asking more questions while acting out the story. Then, in the fifth step, students
have an opportunity to retell the story instead of the teacher. This can be done in a
variety of ways, ranging from a single student retelling the whole story, retelling
in pairs, or having students take turns telling individual sections of the story. The
next step, the teacher retells the story again but from different perspective. If the
previous story uses third person and present tense for example: Her name is Rita.
She goes to school on foot, and so on. Then, in this stage, the subject or the tense
is changed, for example: My name is Rita. | went to the market, and so on. The

final step, students retell the story once more (Brune. 2004:22-23).
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CHAPTER I

RESEARCH METHODS

This chapter presents research method consisting of research setting and
subject, research design, data and techniques of data collection, sources of data,
technique of data analysis and indicator of success.

3.1.  Research Design

This research is carried out under an action research method. It is a
process, in which participants examine their own educational practice
systematically and carefully, using the techniques of research. It is based on the
following assumptions: first, teachers and principals work best on problems they
have identified for themselves. Second, teachers and principals become more
effective when encouraged to examine and assess their own work and then
consider ways of working differently. Third, teachers and principals help each
other by working collaboratively. Fourth, working with colleagues helps teacher
and principals in their professional development (Ferrance, 2007:7). Furthermore,
it can be undertaken by the individual teacher, a group of teachers working
cooperatively within one school, or