
ERROR ANALYSIS ON THE USE OF COHESIVE DEVICES IN THE 

STUDENTS’ ARGUMENTATIVE WRITING 

 
  

 

 

 

 

 

 

 

 

 

 

A THESIS 

Submitted in partial fulfillment of the requirements for  

Master’s Program in Linguistics 

 

SARI KUSUMANINGRUM 

 

13020211400015 

 

 

 

 

 

FACULTY OF HUMANITIES 

DIPONEGORO UNIVERSITY 

SEMARANG 

2013 



A THESIS 

 

ERROR ANALYSIS ON THE USE OF COHESIVE DEVICES 

IN THE STUDENTS’ ARGUMENTATIVE WRITING 

 

 

 

Submitted by: 

SARI KUSUMANINGRUM 

 

13020211400015 

 

 

 

Approved by 

Advisor, 

 

 

 

Dr. Nurhayati, M. Hum 

NIP. 19661004 199001 2001 

 

Master’s Program in Linguistics 

Head, 

 

 

 

J. Herudjati Purwoko, Ph.D. 

NIP. 1953032719810310006 

 

 



A THESIS 

 

ERROR ANALYSIS ON THE USE OF COHESIVE DEVICES  

IN THE STUDENTS’ ARGUMENTATIVE WRITING 

 

Submitted by: 

Sari Kusumaningrum 

 

13020211400015 

 

 

VALIDATION 

Approved by 

Thesis Examination Committee 

Master’s Program in Linguistics 

Faculty of Humanities Diponegoro University 

On Monday, July 22, 2013 

 

 

Chairman 

Dr. Nurhayati, M. Hum 

 

 

 

First Member 

J. Herudjati Purwoko, Ph.D. 

 

 

 

 

Second Member 

Dr. Deli Nirmala M. Hum 

 

 

 

Third Member 

Dr. Agus Subiyanto, M.A 

 



iv 
 

CERTIFICATION OF ORIGINALITY 

 

I hereby declare that this submission is my own work and that, to the best of my 

knowledge and belief, this study contains no material previously published or written 

by another person or material which to a substantial extent has been accepted for the 

award of any other degree or diploma of a university or other institutes of higher 

learning, except where due acknowledgment is made in the text of thesis. 

 

Semarang, July 2013 

 

 

Sari Kusumaningrum 

13020211400015 

 

 

 

 



v 
 

ACKNOWLEDGMENTS 

 

First and foremost, my praise is to Allah the Almighty and the merciful, who has 

given strength to me so this thesis entitled “Error Analysis on the Use of Cohesive 

Devices in the Students’ Argumentative Writing”, came to a completion. 

I would like to express my deepest gratitude to: 

1. J. Herudjati Purwoko, Ph. D as the head of Master Program in Linguistics at 

Diponegoro University. 

2. Dr. Nurhayati as the secretary of Mater Program in Linguistics at Diponegoro 

University Semarang as well my adviser. Thanks very much for her precious 

guidance. Advice, and suggestion, and also continuous motivation until this 

thesis is completed. 

3. All lecturers of Master’s Program in Linguistics who have give broad 

knowledge to me. 

4. My beloved parents for their pray and support and also my whole family. 

5. My little family, my Husband Arif Wibowo and my beloved son Hafizh 

Abhinaya Pradipta who gave me support and spirit to finish my study. 

6. My colleagues at Master’s program in Linguistics UNDIP for the beautiful 

friendship. You are awesome! 



vi 
 

7. Last but not least, I would like to thank to Drs A. Wiyaka M.Pd as the Head of 

English Department at IKIP PGRI Semarang for the permission to conduct the 

research and also all of the lecturers in IKIP PGRI Semarang. 

The writer realizes that this thesis is still far from perfect. Therefore, she will be glad 

to receive any constructive criticism and recommendation to make this thesis better. 

 

        Semarang, July 2013 

 

        Sari Kusumaningrum 

 

 

 

 

 

 

 

 



vii 
 

TABLE OF CONTENTS 

 

TITLE………………………………………………………………………...... 

APPROVAL…………………………………………………………………… 

VALIDATION…………………………………………………………………. 

CERTIFICATION OF ORIGINALITY…………………………………….. 

ACKNOWLEDGEMENTS…………………………………………………… 

TABLE OF CONTENTS……………………………………………………… 

LIST OF TABLES…………………………………………………………….. 

ABSTRACT……………………………………………………………………. 

 

CHAPTER I INTRODUCTION……………………………………………… 

A. Background of the Study……………………………………………….. 

B. Reason for Choosing the Topic………………………………………… 

C. Problem Statements……………………………………………………... 

D. Purposes of the Study…………………………………………………… 

E. Significance of the Study……………………………………………….. 

F. The Scope of the Study…………………………………………………. 

G. Definition of Key Terms………………………………………………... 

 

 

i 

ii 

iii 

iv 

v 

vii 

x 

xi 

 

1 

1 

5 

6 

6 

7 

8 

9 

 



viii 
 

CHAPTER II REVIEW OF RELATED LITERATURE………..…………. 

A. Previous Studies………………………………………………………… 

B. Error Analysis…………………………………………………………... 

C. Procedures of Error Analysis…………………………………………… 

D. The Definition of Writing……………………………………………… 

E. Types of Paragraphs…………………………………………………… 

F. Organization of Paragraphs……………………………………………. 

G. Genre in English Text…………………………………………………... 

H. Argumentative Essay…………………………………………………… 

I. Text and Textuality……………………………………………………... 

J. Cohesion………………………………………………………………… 

 

CHAPTER III RESEARCH METHOD……………………………………... 

A. Research Design………………………………………………………… 

B. Research Focus………………………………………………………… 

C. The Object of the Research…………………………………………….. 

D. Population and Sample………………………………………………… 

E. Data Collection………………………………………………………… 

F. Data Analysis…………………………………………………………… 

G. Procedure of Analysis………………………………………………… 

 

10 

10 

12 

13 

20 

21 

22 

23 

25 

26 

28 

 

39 

39 

40 

40 

41 

42 

43 

43 

 



ix 
 

CHAPTER IV FINDING AND DISCUSSION……………………………… 

A. Findings………………………………………………………………… 

B. Discussions…………………………………………………………….. 

1. Errors on the Use of Cohesive Devices……………………………. 

a. Errors in Reference…………………………………………….. 

b. Errors in Substitution…………………………………………… 

c. Errors in Ellipsis………………………………………………… 

d. Errors in Conjunction…………………………………………… 

e. Errors in Lexical Cohesion……………………………………... 

2. Analysis of Source of Error in Cohesive Devices………………….. 

a. Cohesive Error Caused by L2 Proficiency……………………… 

b. Cohesive Error Caused by L1 interference…………………… 

 

CHAPTER V CONCLUSION AND PEDAGOGICAL IMPLICATION… 

A. Conclusions………………………………………………………… 

B. Pedagogical Implications…………………………………………… 

 

REFERENCES………………………………………………………………… 

APPENDICES 

Participants of the Research 

Students’ Original Texts 

46 

46 

54 

54 

54 

66 

66 

66 

75 

83 

84 

90 

 

94 

94 

97 

 

99 

 



x 
 

LIST OF TABLES 

 

Table Page 

Table 2.1 Genres of Analytical and Hortatory Exposition Based on 

Gerot and Wignell 

24 

Table 2.2 Different kinds of Conjunction 35 

Table 2.3 Grammatical and Lexical Cohesion 38 

Table  4. 1: The number of Cohesive Devices and the Errors 

Occurred in the Texts  

46 

Table  4. 2: The Total Number of Errors on the Use of Cohesive 

Devices 

49 

Table  4. 3: The Frequency from each Category of Errors Source of 

Cohesion 

51 

Table 4.4: Error in Reference 53 

Table 4.5: Error in Conjunction 65 

Table 4.6: Error in Lexical Cohesion 74 

Table 4.7 The Percentage of Source of Errors on the Use of 

Cohesive Devices 

81 



xi 
 

ABSTRACT 

 

 

In terms of the communicative nature of writing, cohesion is regarded as an 

essential textual component, not only to create organized text but also comprehensive 

text. Therefore, the use of cohesive devices is really important. As a matter of fact, 

the students sometimes still make some errors in cohesion when they have to make a 

composition. The study aims at investigating the cohesive errors in students’ 

argumentative writing as well as the sources of cohesive errors.  

The data were collected from the students’ argumentative essay of the fourth 

semester students of English Department of IKIP PGRI Semarang in academic year 

2011/2012. There are 30 written texts to be analyzed. The data were analyzed by 

using descriptive qualitative and quantitative methods. In analyzing the data, the 

researcher applied two theoretical frameworks of Halliday Hasan’s Cohesion 

Taxonomy (1976) and theory of error analysis.  

The result shows that there are 3079 cohesive devices found in the 30 

students’ argumentative texts and 360 of them committed errors. The types of error 

occurred in students texts are errors in reference, errors in conjunction, and errors in 

lexical cohesion.While errors in substitution and ellipsis are not found in students 

texts.  

From the total frequency of error in cohesive devices, the error in reference 

reached the highest percentage (62,2%), followed by error in lexical cohesion 

(19,2%) and error in conjunction (18,6%). The intra-lingual source has the highest 

percentage (87,8%) and inter-lingual source of errors (12,2%). The intra-lingual 

sources occurred because of incomplete knowledge of the students in the second 

language (L2), meanwhile, the inter-lingual sources are caused by the interference of 

the first language (L1)-Indonesian language. 

 

Keywords: cohesive devices, error analysis, source of errors. 
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INTISARI 

 

Dalam istilah kealamian komunikasi penulisan, kohesi dianggap sebagai 

komponen tekstual yang sangat penting, bukan hanya untuk menciptakan teks yang 

terorganisasi melainkan juga menciptakan teks yang komprehensif. Oleh karena itu, 

penggunaan piranti kohesi sangatlah penting. Namun, terkadang siswa masih sering 

melakukan kesalahan kohesi ketika mereka harus menyusun komposisi tulisan. 

Penelitian ini bertujuan menginvestigasi kesalahan kohesi pada naskah argumentatif 

mahasiswa beserta dengan sumber kesalahan yang melatarbelakanginya. 

Data dikumpulkan dari esai argumentatif mahasiswa semester empat jurusan 

Pendidikan Bahasa Inggris IKIP PGRI Semarang tahun akademik 2011-2012. Ada 30 

teks tertulis yang dianalisis. Data dianalisis menggunakan metode deskriptif kualitatif 

dan kuantitatif. Dalam menganalisis data, peneliti menerapkan dua kerangka teori 

dari “Cohesion Taxonomy” milik Halliday Hassan (1976) dan teori Error Analysis. 

Hasil akhir menunjukkan terdapat 3079 piranti kohesi yang ditemukan dan 

360 diantaranya ditemukan kesalahan dalam penggunaan piranti kohesi. Jenis 

kesalahan yang muncul pada teks mahasiswa adalah kesalahan pada referensi, 

konjungsi, dan kesalahan pada piranti kohesi leksikal. Sedangkan pada substitusi dan 

ellipsis tidak ditemukan kesalahan dalam penggunaannya.   

Dari keseluruhan kesalahan penggunaan piranti kohesi, kesalahan referensi 

menduduki peringkat tertinggi, yakni 62,2%, diikuti oleh kesalahan pada piranti 

kohesi leksikal (19,2%) dan kesalahan pada konjungsi (18,6%). Sumber kesalahan 

yang bersifat intra-lingual menduduki presentase tertinggi yakni 87,8% dan diikuti 

dengan sumber kesalahan yang bersifat intra-lingual (12,2%). Kesalahan yang 

bersifat intra-lingual disebabkan pengetahuan mahasiswa yang kurang pada 

penguasaan bahasa kedua, sedangkan sumber kesalahan yang bersifat inter-lingual 

disebabkan interferensi dari bahasa pertama-Bahasa Indonesia.  

 

Kata Kunci: piranti kohesi, error analysis, sumber kesalahan 
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CHAPTER I 

INTRODUCTION 

 

This chapter provides an introductory overview of the entire content of this 

thesis. It consists of the background which includes the reason for choosing the topic, 

research problem, purposes of the study, benefits of the study, the scope of the study, 

and the definition of key terms.  

A. Background of the study 

Writing is one of the media to transfer our thought and ideas to others. It is 

also one of the skills that a student has to master in English for Foreign Language 

(EFL) classroom. The ability to express one’s idea in a foreign language coherently 

and accurately is a major problem mostly faced by the students. If they can’t convey 

their idea clearly, it is probably due to some aspects in writing that they do not fulfill. 

In fact, learning how to convey meaning competently in written text is crucial for 

students in academic success. 

Producing the text that can be understood well and efficiently is not an easy 

thing. It needs long process and a lot of practices. It becomes the huge difficulties for 

the students who want to make a good composition. They have to know the 

knowledge of writing a text efficiently, coherently, and understandable to the reader.  
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However, writing is not only a matter of expressing good idea in good 

language. To compose good English essay, the mastery of language, well 

understanding of grammar, and its organization are needed. 

One aspect that the students must know about writing is cohesion. Halliday 

and Hasan (1976:6) describe cohesion as one of the linguistic system's major 

resources for text construction. In other words, cohesion refers to the devices that 

allow the reader to find the relation of meaning of one text to another text. In 

Cohesion in English (1976), Halliday and Hasan classified cohesion into: (1) 

grammatical cohesive devices, they are reference, substitution, ellipsis, and 

conjunction; and (2) lexical cohesive devices, which are in the form of repetition, 

general words, synonym, and collocation. 

According to Halliday and Hasan (1976: 4), cohesion refers to the relation of 

meaning that exists within a text. Halliday and Hasan point out that cohesion is the 

foundation of coherence, which is the most important prerequisite to the text. 

Therefore, the study of the cohesive devices used by students can help them improve 

the quality of their writings.  

Cohesion helps the readers follow the structure of writing. It is important that 

text writing is well-structured, according to the expected logical order of English 

writing. The ideas can be organized by chronological order or order of importance, 

and can show a contrast and comparison. The ideas should be divided into well-

connected paragraphs which contain well-connected sentences. 
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An appropriate use of cohesive devices will result in good arrangement 

composition. On the contrary, the error in applying the cohesive devices will lead the 

reader to the difficulties in understanding the reading comprehension. Here is the 

example of the use cohesive devices in a text: 

 

I see that many Indonesian students attend class as something that is a 

burden instead of fun. They not only have to deal with many subjects but 

also many school assignments, and homework from different teachers. 

Imagine, students have to do homework related to three different subjects 

every day. I think it is due to a lack of coordination between teachers and 

principals. I think it is time for schools to adopt a fun-active learning 

approach, allowing students to learn with fun; their curiosity is fostered 

because they feel happy and they will feel that learning is a need. (source: 

http://www.thejakartapost.com/news/2013/05/02/lessons-still-need-be-

learned.html) 

 

 

From the example above, it can be understood that “Indonesian students”, 

“they”, and “their” refer to same subject, “Indonesia students”.  Additionally, there 

are conjunctions “not only”, “but also” and “and” which have function to join 

sentences. This example shows that cohesion has the important role in sentence’s 

unity. Therefore, it can be understandable for the readers. 

However, the weak knowledge about cohesive devices will affect students’ 

composition, and it is often occurred in their writing. The following example shows 

that the errors in applying the cohesive devices affect the quality of the composition. 

 

 



4 
 

The working culture of entrepreneurs is not monotonous. He does not have a 

schedule to work like nine to five as an employee have. An entrepreneur can 

use their effectively for developing his business. He can work in the noon or 

in the night. Of course he will generate more money during he spends much 

time to work. (Source: taken from the data number 28) 

 

 

There are some errors on the use of cohesive devices in the example above. 

The personal references “he” and “his” do not have pronoun agreement with the 

subject “entrepreneurs”. Another error is the demonstrative reference “the” in the 

words “in the noon” and “in the night” which should be “at noon” and “at night”. In 

this case, the researcher realizes that the students still lack understanding of using 

cohesive devices correctly. It is proved by some errors in using cohesive devices.  

According to this problem, the researcher wants to investigate the application 

of cohesive devices and also the errors committed by the students of fourth semester 

of IKIP PGRI Semarang academic year 2011/2012. They were chosen as the subjects 

of the research because they were already given some theories in writing along with 

the cohesion theory in the previous semester. 

So far, most of the research in Error Analysis has been applied to the sentence 

level. As a result, it is the sentence, rather than the text as a whole that has received 

primary focus of study. Therefore, the researcher wants to investigate the error on the 

use of cohesion devices by the students in their argumentative essay.  

The researcher used the argumentative essay as the source text because in 

writing the argumentative essay the students must convey their meaning clearly to 
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convince the readers about their opinion of a topic. Argumentative writing is a 

fundamental writing style which is required in higher education to compose various 

writing tasks. The goal of argumentative writing is to convince an audience, and it is 

done in a situation where there exists a conflict between the beliefs and attitudes of 

the writer/speaker and the reader/audience. 

There are some researchers who investigate the use of cohesion devices in 

some texts, and here the researcher wants to analyze the errors made by the students 

in their argumentative texts. In this research, the researcher not only investigated the 

errors made by the students in using cohesive devices in their compositions, but she 

also analyzed the source of the errors. There are two sources of error. They can be 

intra-lingual and inter-lingual source of error. Inter-lingual errors are the result of 

mother tongue influences, whereas intra-lingual interference comes from the target 

language itself. 

 

B. Reasons for Choosing the Topic 

1. In constructing a composition, students sometimes find difficulties in making 

their composition becomes organized and coherent. Cohesion is one of the 

important aspects in making a good composition. 

2. Argumentative text is important for the students as a means of giving their 

opinion in a problem.  
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C. Problem Statements 

This research concerns about the following problem statements: 

1. What are the cohesive errors found in argumentative texts of the second year 

students of English Department Students IKIP PGRI Semarang in academic 

year 2011-2012?  

2. How frequent are the error for each type of cohesion devices in argumentative 

texts of the second year students of English Department Students IKIP PGRI 

Semarang in academic year 2011-2012?  

3. What is the source of error that contributes to students’ error on the use of 

cohesive devices in argumentative texts of second year students of English 

Department Students IKIP PGRI Semarang in academic year 2011-2012? 

 

D. Purposes of the Study 

The researcher has three objectives in this research. They are: 

1. To find out the cohesive error in argumentative texts of second year students 

of English Department Students IKIP PGRI Semarang in academic year 2011-

2012 

2. To investigate the frequency of the error in cohesion devices used by the 

students’ in argumentative texts of second year students of English 

Department Students IKIP PGRI Semarang in academic year 2011-2012 
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3. To find the source of error that contributes to students’ error on the use of 

cohesive devices in argumentative texts second year students of English 

Department Students IKIP PGRI Semarang in academic year 2011-2012 

 

E. Significance of the Study 

Through this research, it is expected some benefits of the study, both 

theoretically and practically. 

1. Theoretically 

This research is expected to give a valuable contribution to the area of 

Discourse Analysis especially about Cohesion Error Analysis. 

2. Practically 

This research is expected to give a contribution to students, lecturers and 

teachers, and other researcher.  

a. For students, it is expected that this research might lead to a better 

understanding of the cohesive features in English compositions and give them 

information about how to make good compositions and use the cohesion 

devices correctly because it will affect the quality of their writing.  

b. For lecturers and teachers, it is expected that this research can give 

information about the students’ error in cohesive devices in their English 

writing so that they know the most difficult parts in mastering cohesive 
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devices. Therefore, they can help the students’ problem by giving more 

explanation about the cohesive devices. 

c. For next researcher, this research can be used as comparison and reference in 

doing similar research in the future. 

 

F. Scope of the Study 

The study should be limited in order to get focus of the research. In the 

research, the researcher will focus on the following problem: 

1. The research focuses on error analysis on the use of cohesive devices in the 

students’ argumentative writing in the second year students of IKIP PGRI 

Semarang academic year 2011-2012 

2. The research also provides the analysis of the sources of error which 

contributes the students’ error in applying the cohesive devices whether it is 

caused by first language (L1) interference or the proficiency of English as 

target language (L2). 

G. Definition of Key Terms 

1. Cohesion refers to the linguistic elements that make a discourse semantically 

coherent. It enables the writer easily understand the information that is 

conveyed by the writer. Therefore, it will create meaning to the reader’s mind. 

While cohesive devices mean the devices that make the sentences, ideas, and 

details fit together clearly, readers can follow along easily, and the writing is 
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coherent. In Cohesion in English (1976) M.A.K Halliday and Ruqaiya Hassan 

identify five general categories of cohesive devices: references, conjunction, 

substitution, ellipsis, and lexical cohesion. 

2. Error analysis 

James (1998:1) defines Error Analysis as the process of determining the 

incidence, nature, causes, and consequences. 

3. Source of error 

There are two source of error proposed by Brown (2000:226), they are intra-

lingual and inter-lingual source of error. Inter-lingual errors are the result of 

mother tongue influences, whereas intra-lingual interference comes from the 

target language itself. 

4. Argumentative writing refers to the type of English text type. It enables the 

writer to give his/her opinion and then try to convince other people that she/he 

is right with his/her reasons and examples. Argumentation is one of popular 

kind of essay because it forces students to think on their own by giving their 

opinion to support their agreement or disagreement of something. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

 

 This chapter includes previous studies, some explanations of text and 

cohesion, the definition of writing, argumentative text, and the theory of error 

analysis. 

A. Previous Studies 

There are many previous studies that reveal about cohesion matters. Each 

of them has different focus although they were all discussing cohesion. The first 

research which becomes the primary reference in this study is the article written 

by Hossein Vahid Dastjerdi and Samira Hayati Samian (2011) entitled “Quality of 

Iranian EFL Learners‟ Argumentative Essays: Cohesive Devices in Focus”. It was 

published in Mediterranean Journal of Social Sciences. In this article, they 

investigated Iranian graduate non-English majors' use of cohesive devices in 

argumentative essays, and also the relationship between the number of cohesive 

devices and writing quality. The result showed that there was no significant 

relationship between the number of cohesive devices used and quality of writing. 

Among the cohesive devices used, lexical devices had the highest percentage of 

the total number of cohesive devices. It means that the number of cohesive use in 

the student‟s argumentative writing does not guarantee that the quality of their 

writing is good. The correct use of cohesive devices should also become the 
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consideration when the students use the cohesive devices in their writing. 

Meanwhile in this thesis the researcher tries to reveal about the error on the use of 

cohesive devices. Moreover, she also wants to know the sources of errors which 

make the students do the error in using the cohesive devices. 

The second research is a thesis entitled “A Discourse Analysis of 

Grammatical Cohesion in Student‟s Writing: A Case Study of Second Year 

Students, Mentouri University, Constantine” written by Besma Azzouz (2009). In 

this thesis he emphasized on the use of grammatical cohesive devices in writing 

essays. He found the importance of using cohesive devices to create cohesive 

discourse. In his research he also found some inappropriate uses of grammatical 

cohesive devices done by the students in their essay. However, he did not discuss 

further the source of this error in using cohesive devices. Some aspects which are 

different from Azzouz‟s thesis are in this thesis the researcher also investigates the 

errors in using the lexical cohesive devices and also discusses the source of the 

errors. 

The third research is a thesis conducted by Rhebat Dakal (2005) entitled 

“Errors Committed by Grade Eight Students in Free Composition”. He focused on 

error analysis in the areas of agreement, preposition, articles, capitalization, 

cohesion, and coherence in writing free composition. But, just like the Azzouz‟s 

research mentioned before, he only counted the frequency of errors without 

discussing further about why the students tend to do the errors. In this research, 

the researcher wants to focus on the use of cohesive devices in order to get a 
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comprehensive result about the research and also the source of the errors. 

Therefore, the solution to avoid the error will be found.  

 

B. Error Analysis 

Errors are common phenomena in language learning for a new learner. 

Error analysis can be defined as investigations that seek to determine the types 

and causes of errors (and often the frequency of the various error types) (Odlin, 

1989: 166). While James (1998: 1), defines Error Analysis as the process of 

determining the incidence, nature, causes, and consequences. According to Dulay, 

Burt and Krashen (1982), errors are defined as any deviations from a selected 

norm of language performance, no matter what the characteristics or causes of the 

deviation might be. 

Another view of error analysis is given by Brown (1980: 220). He defines 

error analysis as the process of observing, analyzing, and classifying the 

deviations of the rules of the second language and then to reveal the system 

operated by a learner.  

 

C. Procedures of Error Analysis 

In Error Analysis, there are some steps of implementing the procedures. 

Following Corder (1974), we can distinguish some steps below in conducting an 

Error Analysis: 

1. Collection of a sample of learner language. 

2. Identification of errors 
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3. Description of errors 

4. Explanation of errors 

 

1. Collection a Sample of Learner Language. 

In this step, the researcher collected a sample of learner language that 

provides the data for Error Analysis. In doing this step, there must be awareness 

that the nature of the sample that is collected may influence the nature and 

distribution of the errors observed. These factors can be conducted in two ways; 

by controlling them, or alternatively taking the sample more generally by 

collecting a broad sample reflecting different learners, different types of language, 

and different production of condition. 

By using the way of controlling the sample, the researchers can narrowly 

specify the sample they intend to collect. For example, they may define the 

sample in terms of advanced, instructed Indonesian learners in producing English 

writing. In this research, the researcher collected the sample from the students‟ 

argumentative texts. 

2. Identification of errors 

Identification of errors indicates distinguishing error from what is not 

error. Therefore, it is important to distinguish between „mistakes‟ and „errors‟. All 

of us make mistakes. We even make mistakes while using the first language. If the 

learner produces the deviated form of language due to the lack of knowledge of 

underlying rules then it is called an error. If he/she produces a deviated form not 

because of the lack of knowledge of underlying rules of language but because of 
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failure to make appropriate use of the rules in using language because of some 

non-linguistic reasons then the result is not an error but a mistake.  

According to Ellis (1997:17) a learner makes a mistake when writing or 

speaking because of lack of attention, fatigue, carelessness, or some other aspects 

of performance. Mistakes can be self-corrected when attention is called. Whereas, 

an error is the use of linguistic item in a way that a fluent or native speaker of the 

language regards it as showing faulty or incomplete learning. In other words, it 

occurs because the learner does not know what is correct, and consequently it 

cannot be self-corrected. 

To distinguish an error from mistake, Ellis (1997: 17) suggests two ways. 

The first one is to check the consistency of learner‟s performance. If he sometimes 

uses the correct form and sometimes the wrong one, then it is a mistake. On the 

contrary, if he always uses it incorrectly, it is an error. The second way is to ask 

learner to try to correct his own deviant utterance. Where he is unable to, the 

deviations are errors; where he is successful, they are mistakes. 

In some of the second language literature, performance error have been 

called “mistakes” while the terms “errors” was reserved for the systematic 

deviations due to the learners‟ still developing knowledge of the second language 

(Corder in Dulay et al, 1982: 139). The distinction between performance and 

competence errors is important, but Dulay et al. (1982:139) state that they do not 

restrict the term “error” to competence and performance since it is often difficult 

to determine the nature of deviation without careful analysis. This may lead to 

accepting a view expressed by Dulay et al. (1982: 139) that an error is "any 



15 
 

 
 

deviation from a selected norm of language performance, no matter the 

characteristics or causes of deviation might be." 

For practical reasons, this study does not restrict errors from mistake. The 

distinction between errors and mistake is not crucial here because the written 

language is more deliberate, in the sense that students spend a fair time in 

choosing or producing a particular construction, this would allow for a more 

restricted definition of the concept of error and would exclude lapses and mistakes 

as described in most of the literature of EA.  

 

3. Description of errors 

Corder (1974) in Ellis (2005: 60) states „that the description of errors is 

essentially a comparative process, the data being the original erroneous utterances 

and the reconstructed utterance‟.  It focuses on the surface properties of learner 

utterances. There are two steps in describing errors: 

1. First, by developing a set of descriptive categories for coding the error that 

have been identified. 

2. Second, by recording the frequency of the errors in each category. 

There are some different categories for describing errors. Dulay, Burt, and 

Krashen (1982: 150) suggest that there are four principal ways in which learners 

modify target forms: 
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1. Omission: There is dropping out of the necessary item(s), e.g. He is 

teacher (in this sentence, an article „a‟ is omitted in between is and 

teacher. 

2. Addition: This is the case when unnecessary item(s) is /are added in a 

sentence, e.g. My sister went to Bali on last week ( unnecessary addition 

of „on‟). This is sub-categorized into: 

a. Regularization (for example, sleeped for slept) 

b. Double marking (for example, She didn‟t bought a book) 

c. Simple addition (for example, additions that cannot be described as 

regularization or as double-marking) 

3. Substitution: When one element is used in place of the other, that will be 

the case of substitution, e.g.  My father buys the book to my sister. (use of 

„to‟ instead of „for‟). 

4. Misinformation (i.e. the use of wrong form from the morpheme or 

structure): 

a. Regularization (for example, Do they be angry?) 

b. Archi-forms (for example, the learner me as both a subject and object 

pronoun) 

c. Alternating forms (for example, Don‟t + V and No + V) 

5. Misordering: The order of words is broken down in this case, e.g. The 

stranger asked me where is the new supermarket. („where is‟ misordered) 

6. Blends (i.e. errors that reflect the learner‟s uncertainty as to which of two 

forms is required). This can result in over inclusion as in the sentence The 
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only one thing that I want which is an amalgam of The only thing I want 

and The one thing I want. 

While on the basis of the level language, error analysis can be categorized 

as follows: 

1. Phonological errors: errors in pronunciation 

2. Graphological errors: spelling and punctuation errors in writing. 

3. Grammatical (morphological and syntactic) errors: breaking of 

grammatical rules or systems. 

a) She cans dance very well. (wrong use of tense marker in modal 

verb) 

b) Five childrens were playing there. (wrong use of plural morpheme) 

 

4. Lexical/semantic errors: errors related to wrong use of words/phrases. 

E.g. „skin shoes‟ instead of „leather shoes‟. „He lent a book from the 

library‟ (it should be „He borrowed a book form the library‟). 

5. Pragmatic/sociolinguistic/ stylistic errors: production of the wrong 

communicative effect, e.g. through the faulty use of speech act or one of 

the rules of speaking. The expressions may be grammatically correct but 

are not contextually appropriate. They are also called communicative or 

functional errors. For example: 

(An employee to his boss): Hi guy, how is it going? 

(A master to his servant): Would you mind not smoking here? 
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4.    Explanation of errors 

Explanation of errors involves determining their sources in order to know 

why the errors were made. From the point of SLA research, this is the most 

important stage in an Error Analysis. 

According to Corder (1974: 282), this stage of Error Analysis is different 

from the earlier stage.  Earlier stage is related to linguistic activities, this stage 

comes under the scope of psycholinguistics. Therefore, our concern will be with 

the psycholinguistics sources of error, means those relating to the processing 

mechanism involved in L2 use and to the nature of the L2 knowledge system. 

To analyze students' errors, it is necessary to determine the sources of 

errors. Two main sources are mentioned by Brown (2000:226). They are: inter-

lingual transfer and intra-lingual transfer. 

1. Inter-lingual transfer 

Inter-lingual transfer is the result of mother tongue influences. In this 

situation, the learners may transfer concepts from the mother tongue into the 

target language, so when the learners feel they could express in the equivalent 

way, they make some errors dealing with this matter. 

For example: 

This bag is different with that bag. (It should be “This bag is 

different from that bag”).  

  

The errors occur due to the interference of the first language (in this case 

Indonesian Language). The Indonesian usually says “berbeda dengan” 

My father wears his favorite skin jacket. (Skin jacket” here means 

“leather jacket).  
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In Indonesian language there is no difference between leather and skin, because 

the Indonesian uses one word, “kulit”. 

2. Intra-lingual transfer  

Intra-lingual transfer comes from the target language itself. When a learner 

has already known some grammar rules about that language, some knowledge 

learned earlier will have certain effects on his further study. 

My sister couldn‟t come to the party because rain. (It should be 

“because of rain).  

The errors occur due to the lack of knowledge of the grammar of L2. 

Richards (1974: 174) says that the intra-lingual errors are divided into 4 

terms:  

1) Over-generalization  

Over-generalization happens when a learner uses a certain structure that is 

over-generalized in the target language. It is caused by the learners‟ basic 

experience of certain structure. Generally, overgeneralization is the creation of 

one deviant structure in place of two regular structures. For example: He can 

swims. This sentence should be “He can swim”. There is an over form of a 

structure verb swim become swims. The learner generalizes the pattern of the verb 

in all situations.  

2)  Ignore of rule restriction  

Ignore of rule restriction is failure to observe the restriction of existing 

structures. That is the application of rules to context where they do not apply. For 
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example: She is the girl who I met yesterday. This sentence should be “She is the 

girl whom I met yesterday”. 

3) Incomplete application of rules  

Incomplete application of rules means errors are due to the occurrence of 

structures whose deviancy represents the degree of development of rules required 

to produce acceptable utterance. The learners fail to produce a correct sentence 

according to the standards rules. For example when a teacher asked a student: 

“What does she tell him?” then the student answered “She tell him to study hard”. 

4) False Concepts Hypothesized  

False concepts hypothesized means basically errors are the result from 

faulty comprehension of distinction in the target language.  

 

D. Definition of Writing 

Writing is a complex process that allows someone to explore thoughts and 

ideas and make them visible and concrete. Writing encourages thinking and 

learning for it motivates communication and makes thought available for 

reflection.  When thought is written down, ideas can be transferred to the reader.  

Oshima and Hogue (2006: 2) state that a paragraph writing is a basic unit 

of organization in writing in which a group of related sentences develops one 

main idea. They further explain that three major structural parts of paragraph are: 

the topic sentence, supporting sentences, and concluding sentence. 

A topic sentence is a sentence which states the main idea of paragraph. 

Supporting sentences are sentences that develop the topic sentences by giving 
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reasons, examples, facts, statistic, quotation, comparison, definition, 

classifications, descriptive.  A concluding sentence is a sentence which signals the 

end of the paragraph and leaves the reader with importation points to remember.  

Oshima and Hogue (2006: 18) also state there are two additional elements 

of paragraph: unity and coherence. Unity means that the paragraph of a text has 

one main idea to discuss. The main idea is stated in the topic sentence and then 

each and every supporting sentence develops. Coherence means that the 

paragraph is easy to read and understand because, (1) the supporting sentences are 

in some kind of logical order, and (2) the ideas are connected by the use of 

appropriate transition signals. The relationship between the ideas is clearly shown 

by using appropriate transition words and phrases such as “first of all”, the 

second important characteristic”, “for example” and “in conclusion”. So we can 

make a conclusion that, a well-written text contains five elements: a topic 

sentence, supporting sentence, a concluding sentence, unity, and coherence. 

 

E. Types of Paragraphs 

A paragraph is a group of sentences that works together to develop a main 

idea. Paragraphs are organized differently depending on her purpose. There are 

three main types of paragraphs in English; they are narrative, descriptive, and 

expository. 
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a) Narrative Paragraphs 

A narrative paragraph tells a story. In this type of paragraph, the writer 

composes the paragraph by considering some aspects like what happened, 

before, during, and after a situation. 

b) Descriptive Paragraphs 

This type of paragraph is used to describe what something looks like. For 

example, in describing a physical appearance or a city. The characteristic of 

the descriptive paragraphs is that it gives the reader a clear mental picture 

of what is being described. 

c) Expository Paragraphs 

The expository paragraph is used to explain something to the reader. The 

writer can explain something in many ways. Some of these are: 

1. by comparing two things or people, 

2. by showing the steps in a process, 

3. by analyzing something 

a) Dividing something into its parts 

b) Analyzing a problem 

4. by persuading 

a) Trying to make others do something 

b) Arguing for the writer‟s opinion 

(Boardman and Frydenberg, 2002:4) 
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F. Organization of Paragraphs 

Paragraphs can stand alone or they can be parts of longer pieces of writing, 

such as essay. When they stand alone, they almost always consist of these three 

parts, but when they are part of longer piece of writing, there can be many 

variations in their style. 

1. The topic sentence 

A topic sentence is the most important sentence in paragraph because it 

contains the main idea of the paragraph. A good topic sentence has two 

parts: the topic and the controlling idea. The topic is the subject of the 

paragraph. It is about what we are writing about. The controlling idea 

limits the topic of the paragraph to the aspect that the topic we want to 

explore in our paragraph. 

2. The body 

The body of the paragraph consists of some supporting sentences. There 

are two types of supporting sentences: major supporting sentences and 

minor supporting sentences. The major supporting sentences are the main 

details that tell us about the topic sentence. The minor supporting 

sentences tell us more about the major supporting sentences. 

3. The concluding sentence 

The concluding sentence of a paragraph is generally a restatement of the 

topic sentence 

    (Oshima and Hogue, 2006:4) 
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G. Genre in English Text  

A text is a reflection of a social activity. It is always situated in social 

context. It implies that when we discuss a topic in a text, then we refer to certain 

genre. In short, certain type of text will accomplish a certain goal. 

There are two models of genre classification to be described here, the first 

is based on Martin (1992) and the second is based on Gerot and Wignell (1995). 

Martin (1985: 5) divides genre, which he calls educational genre, into two 

main categories, i.e story genres and factual genres. Story genres comprise 

recount and narrative genre. Recounts typically comprise an activity sequence in 

chronological order and use past tense. While narrative is a genre of writing that 

entertains or tells a story with text types that include: adventure, fairy tale, 

fantasy, historical fiction, mystery, personal narrative, realistic fiction, and science 

fiction. 

Factual genres comprise reports and expositions/discussions. Reports store 

factual information, as in scientific report, or an encyclopedia (Martin: 1985: 5). 

Expositions/discussions provide explanations along with causes and effects, 

and/or judgment of social issues that call for justification. 

Gerot and Wignell (1994: 209-210) provide the main reference to identify 

expository genre by looking at the social functions, generic structure and 

linguistic features. They explain that the main function of expository text is to 

explain something in order to persuade the reader to agree to someone‟s opinion 

or judgment. In this case, they divide exposition into two categories, analytical 

and hortatory exposition. Analytical exposition functions to persuade the reader 
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that something is the case being discussed. Hortatory exposition socially functions 

to persuade the reader that something should or should not be the case.  

To describe further about the differences of analytical exposition from 

hortatory exposition see the table below: 

Table 2.1 Genres of Analytical and Hortatory Exposition Based on 

Gerot and Wignell (1995: 197-210) 

 Analytical Exposition Hortatory Exposition 

Social Function To persuade the reader or 

listener that something is 

the case 

To persuade the reader 

that something should or 

should not be the case 

Generic Structure Thesis 

Position: introduce topic 

and indicate writer‟s 

position 

Preview: outlines the 

main arguments to be 

presented. 

Arguments 

Point: restates main 

argument outlined the 

Preview. 

Elaboration: develops 

and supports each 

point/argument 

Reiteration 

Restates writer‟s position. 

Thesis  

Announcement of issue 

of concern 

Argument 

Reasons for concern 

leading to 

recommendation 

Recommendation 

Statement of what or 

what ought not to happen 

Linguistic Features Focus on generic human 

and non human 

participants 

Use of simple present 

tense 

Use of relational 

processed 

Use of internal 

conjunction to stage 

argument 

Reasoning through causal 

conjunction or 

nominalization 

Focus on generic human 

and non human 

participants 

Use of mental processes 

Use of material processes 

Use of relational 

processes 

Use of simple present 

tense. 
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H.  Argumentative Essay 

An argumentative essay is an essay whether someone agrees or disagrees 

with an issue by using reasons to support our opinion. Argumentation is one of 

popular kind of essay because it forces students to think on their own by giving 

their opinion to support their agreement or disagreement of something. 

A good argumentative essay contains these five key elements: 

1. An explanation of the issue 

2. A clear thesis statement 

3. A summary of the opposing argument 

4. Rebuttal to the opposing argument 

5. The writer‟s own argument  (Oshima and Hogue, 2006:146) 

When discussing about certain genre, there will be some aspects that 

connected with each genre. Those aspects are communicative purpose, generic 

structure, and linguistic features. Texts of different genres reveal different 

linguistic feature choices. Thus, realization patterns will differ across genres. 

Even the different stages of a genre will reveal different lexico-grammatical 

patterns. 

This research will analyze the argumentative text that is included in 

hortatory exposition. Therefore, there must be certain linguistic features that 

become the focus of this research. As we know that hortatory exposition has some 

linguistics features as mentioned. Here, the role of cohesive devices is really 

crucial. Some cohesive devices such as conjunction and collocation have 
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important aspects in making the sentence connected so that the communicative 

purpose of the text will be achieved. 

 

I. Text and Textuality 

A text is a unit of language that is complete within its own terms. A course 

book, a poem, a lecture, an advertisement, an instruction leaflet are all texts, so 

that we can consider them as individual linguistic units. When we examine a 

student‟s text we may think whether or not it is successful as a text, in its structure 

as well as in its contents. 

In common terms, the word “text” is generally applied to written material 

and sometimes more specifically to a course book, for example. However, when 

we talk about text as linguists, we are using it with a much broader meaning. For 

us, and for the reader, text means any stretch of language in use on which we 

choose to focus. It can be of any length and spoken or written. 

In this study, the term “text” will be repeatedly use as the main term of the 

study. According to Halliday and Hasan (1976: 1), a text is a unit of language in 

use, where it is regarded as a semantic unit. The two terms, discourse and text 

have very close relation. As a matter of fact, those can make us confused what is 

the difference between them.  

Halliday and Hasan (1976: 1), state: “The word text is used in linguistics 

to refer to any passage, spoken or written, of whatever length, that does form a 

unified whole.” Besides, they also said that a text may be spoken or written, prose 

or verse, dialogue or monologue. It may be anything from a single proverb to a 
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whole play, from a momentary cry for help to an all-day discussion on a 

committee (Halliday and Hasan: 1976) 

The existence of connection between sentences is an important 

characteristic of a text. A text will be defined as a communicative occurrence 

which meets seven standards of textuality. If any of these standards is not 

considered to have been satisfied, the text will not be communicative. Thus, 

textuality defined by De Beaugrande and Dressler (1981) in terms of 

communicative function the text is supposed to realize. They sum up seven 

standards of textuality in which they can fulfill the communicative function of any 

text. These standards are:  

1. Cohesion. It is the first standard of textuality. It refers to the surface 

relation between the sentences that create a text. In other words, it 

creates connected sentence within a sequence. It helps the 

reader/hearer to understand the meaning and uses. 

2. Coherence. It is the connection which is brought about by something 

outside the text. This „something‟ is usually knowledge which a 

listener or reader is assume to possess.  

3. Intentionality. It means the writers and speaker must have the 

conscious intention of achieving specific goal with their message, for 

instance: conveying information or arguing and opinion. 

4. Acceptability. It requires that sequence of sentences be acceptable to 

the intended audience in order to qualify as a text 
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5. Informativity. It is necessary in discourse; a text must contain new 

information. 

6. Situationality. It is essential to textuality. So, it is important to consider 

situation in which the text has been produced and deal with. 

7. Inter-textuality. It means that a sequence of sentences is related by 

form or meaning to other sequences of sentences 

(De Beaugrande and Dressler, 1981: 52-171) 

 

J. Cohesion 

The term of cohesion is related closely with text. Cohesion refers to the 

linguistic elements that make a text semantically coherent. It enables the reader 

easily understand the information that is conveyed by the writer. So it will create 

meaning to the reader‟s mind. 

Cohesion is defined as the set of linguistic means we have available for 

creating texture (Halliday and Hasan, 1976:2), i.e., the property of a text of being 

an interpretable whole (rather than unconnected sentences). Cohesion occurs 

“where the interpretation of some element in the text is dependent on that of 

another. The one presupposes the other, in the sense that it cannot be effectively 

decoded except by recourse to it.” (Halliday and Hasan, 1976: 4) 

Halliday and Hassan (1976: 6) stated that cohesion is expressed partly 

through the grammar and partly through the vocabulary. Therefore, we can refer 

to grammatical and lexical cohesion. In other words, the cohesive relation can be 

interpreted as being either lexico-grammatical or semantic.  
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1. Types of Cohesion  

The main patterns of cohesion are reference, conjunction, substitution, 

ellipsis and lexical cohesion. Reference, conjunction, substitution, and ellipsis are 

categorized as grammatical cohesion. 

a. Grammatical Cohesion 

1) Reference  

According to Halliday and Hasan (1976: 32), reference is a semantic 

relation between an element and the others in text in which the interpretation in 

the element involves the act referring to a preceding or following element.  

Reference could be identified by two ways (Halliday and Hassan, 1976: 

33): 

a) Types of reference: personal, demonstrative, and comparative 

reference. 

b) The system of retrieval: homophoric, exophoric, and endophoric 

(cataphoric and anaphoric)  

The category of personal includes the three classes of personal pronouns, 

possessive determiner, and possessive pronoun. For example: 

(1) The man is wearing sunglasses. He is my father (personal 

pronoun) 

(2) Kate was very sad because her wallet had been stolen 

(possessive pronoun) 
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Demonstrative is reference by means of location. It is essentially a form of 

verbal pointing. The speaker identifies the referent by locating it on scale 

proximity. For example: Here, I give you my money. 

In comparative reference, Halliday and Hassan recognize two types: 

general comparison and particular comparison. Halliday and Hasan define general 

comparison as a comparison in terms of likeness and unlikeness where two things, 

for example, are said to be the „same/similar‟ or „different‟. This type of 

comparison is expressed by a certain class of adjectives and adverbs. The 

adjectives function in the nominal group either as deictic or epithet. The adverbs 

function in the clause as adjunct.  

While particular comparison, unlike the preceding type that expresses 

likeness between things, particular comparison means comparison that is in 

respect of quantity or quality. For example: 

(3) Would you prefer the other side dish? (general comparison) 

(4) I need the bigger luggage (particular comparison) 

 

2) Substitution 

Substitution refers to the use of substituted word or phrase to avoid 

repetition. We have to distinguish substitution from reference. Reference concerns 

with meaning, while substitution is related with wording. Most of the substitutes 

are pro-forms within sentences, which can be used across sentences. In terms of 

linguistic system, reference is a relation on the semantic level, while substitution 

is on the level of grammar and vocabulary or what we call it, linguistic form. 
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(Halliday and Hasan, 1976: 89) There are three types of substitution: nominal, 

verbal, and clausal substitution.  

a) Nominal Substitution: where the noun or a nominal group can be 

replaced by a noun. For example “one” and “ones”. According to Halliday and 

Hasan the substitute „one‟, including its plural form ones‟, always functions as 

head in the nominal group, and can substitute only for an item which is itself head 

of a nominal group, as in: 

(5) There are some new books on the table. The thinnest one is 

mine.  

 

In this example, the substitute „one‟ in the second sentence substitutes for the 

noun “book” in the first sentence. The substitute „one‟ assumes the function of the 

function of the presupposed item. 

b) Verbal Substitution.  

Unlike the nominal substitute „one‟, which always operates on the nominal 

group, the verbal substitution operates on the verbal group. It functions as the 

head of the verbal group, in the place that is occupied by the lexical verb; and its 

position is always final in the group. According to Halliday and Hasan, verbal 

substitution in English is made by using the verb „do‟ as in: 

(6) A: Do you think Andi feel disappointed with the result? 

B: I think everybody does. 

 

The verbal substitute „does‟, in the second sentence, substitutes for the verb 

„knows‟in the first sentence, and so serves to link the two sentences anaphorically 

c) Clausal Substitution 
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Unlike the two preceding substitution types, nominal substitute „one‟ 

which always operates on the nominal group, and verbal substitute „do‟ which 

always operates on the verbal group, clausal substitute „so‟ and the negative form 

„not‟ operate on the entire clause. It means that they do not presuppose a noun or a 

verb but the entire clause, as in: 

(7) Do you think they will be angry? – I think so 

(8) Has your father known about this accident? – I hope not. 

 

From the examples, we can see that the clausal substitute „so‟ in the 

second sentence of example (a) presuppose the whole of the clause that “they will 

be angry”, and in (b) the negative form „not‟ in the second example presupposes 

the whole the whole of the clause “known about the accident”. 

3) Ellipsis 

Ellipsis is like substitution. It expresses the grammatical relation between 

words, phrases, clauses in a text. We can say that ellipsis is a special case of 

substitution, in which an item is substituted by zero items (Halliday and Hasan, 

1976: 142). Although substitution and ellipsis are similar in their function i.e 

establish the same fundamental relation between parts of the text, they are in fact 

two different kinds of structural mechanism and hence show rather than different 

patterns. Halliday and Hasan (1976) explain that “an elliptical item is one which, 

as it were, leaves specific structural slots to be filled from elsewhere”.  

Halliday and Hasan (1976: 146) distinguish three types of ellipsis: nominal 

ellipsis, verbal ellipsis, and clausal ellipsis.  

a) Nominal ellipsis. 
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Nominal ellipsis means ellipsis within the nominal group, where the 

omission of nominal group is served a common noun, proper noun, or pronoun.  

(9) The girls are really talented. Both are my daughter.  

In this example the omission concerned with “the girls”. 

b) Verbal ellipsis 

Verbal ellipsis refers to ellipsis within the verbal group where the elliptical 

verb depends on a preceding verbal group.  

(10) A: Have you cooked for dinner? B: Yes, I have. 

Here, the omission of verbal group depends on what is said before, and it refers to 

“have cook for dinner”. 

c) Clausal ellipsis. 

Clausal ellipsis functions as verbal ellipsis, where the omission refers to 

the clause. 

(11) A: Why are you still thinking about him? He already got 

married last month, didn‟t he? 

 B:  Did he? I don‟t know about that. 

 

In this example the omission refers to “He already got married”. 

4) Conjunction 

The category of „conjunction‟ in cohesive devices involves the use of 

formal markers to relate sentences, clauses and paragraphs to each other. 

Conjunction shows the way the writer wants the reader to relate what is about to 

be said to what has been said before. This kind of cohesive relation is different in 
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nature from the other cohesive relations; i.e. reference, substitution, and ellipsis. 

In this context, Halliday and Hasan (1976: 226) say that: 

Conjunctive elements are cohesive not in themselves but indirectly, by 

virtue of their specific meanings; they are not primary devices for reaching 

out into the preceding (or following) text, but they express certain 

meanings which presuppose the presence of other   components in the 

discourse. 

 

Halliday and Hasan (1976: 242) summarize the different kinds of 

conjuction in a text in the following table. 

Table 2.2 Different Kinds of Conjunction 

 

Family 

 

External Relationship 

 

Examples 

Additive  

 

 

 

 

 

Adversative  

 

 

 

 

 

Causal  

 

 

 

 

 

 

 

 

 

 

 

 

Temporal  

Additive „proper‟ 

Negative 

Expository 

Exemplification  

Similar  

 

Adversative „proper‟ 

Avowal  

Correction of meaning 

Dismissal  

 

 

Dismissal 

Causal general 

Reversed causal 

Reason 

Result 

Purpose 

Conditional (direct) 

Conditional (reversed 

polarity ) 

Respective (direct) 

Respective (reversed 

polarity ) 

 

Sequential 

And, in addition, moreover 

Or, else, alternatively, that is, 

in other words, i.e, for 

instance, for example, such 

as, likewise, similarly, in the 

same way. 

Yet, though, but, however, 

nevertheless, whereas 

In fact, actually, as a matter 

of part , contrary 

In any /either case 

 

So, then, hence, 

consequently, for, because, 

for this reason .it follows 

As a result, in consequence, 

for this purpose ,to this end, 

then , that being the case , 

under the circumstances 

Otherwise, under other 

circumstances , therefore 

In this respect /regard 

otherwise, in other respects 

 

(at) first, to start with, next, 

finally, in conclusion 
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5) Lexical Cohesion 

According to Halliday and Hasan (1976: 274), lexical cohesion is created 

for the choice of a given vocabulary and the role played by certain basic semantic 

relations between words in creating the textuality of a text. Lexical cohesion does 

not deal with grammatical and semantic connections, but connections based on the 

word used (Renkema, 1993: 39).  

In this type, Halliday and Hassan divide lexical cohesion into two main 

categories: reiteration and collocation. 

a) Reiteration 

Reiteration, according to Halliday and Hasan (1976: 318) is “the repetition 

of a lexical item, or the occurrence of a synonym of some kind, in the context of 

reference; that is, where the two occurrences have the same referent.” There are 

five categories of reiteration of lexical cohesion; those are hyponymy and co-

hyponyms, meronymy and co-meronyms, antonymy, synonymy, and repetition. 

Hyponymy occurs when “two or more lexical item used in a text are 

related through sub classification” (Eggins, 1994: 102). For example: swan and 

duck are hyponymy of the subordinate “bird”, banana and apple are hyponymy of 

Summarizing 

Past 

Present 

Future 

Durative 

Interrupted 

Simultaneous 

To sum up, in short, briefly 

Previously, before this /that, 

at this point, here 

From now on, hence 

forward meanwhile, in the 

meantime 

Soon, after a time just then, 

at the same time 
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the subordinate “fruit”. Meanwhile co-hyponyms occur when the lexical items are 

both members of subordinate class. For example; cow and buffalo (both of them 

are members of mammal class) 

Meronymy occurs “when the lexical items are related as whole to part” 

(Eggins, 1994: 102), for example tail-elephant. When both of the lexical items are 

parts of common whole, then we call it co-meronymy, for example; head-neck 

(both of them are parts of the body). 

Meanwhile there is an occurrence of lexical cohesion that result from the 

choice of a lexical item that is in some sense synonymous with a preceding one; 

for example, sound with noise, or in the following example: 

(12) There‟s a boy climbing that tree. The lad‟s going to fall if 

he doesn‟t take care.  

 

 On the contrary, when two lexical items have the opposite meaning with 

another word, it is called antonymy. For example; wide and narrow (there is a 

contrast relationship). 

The next category of reiteration is repetition. It occurs when a certain 

lexical item is repeated from one sentence to the next sentence. For example: 

(13) Algy met a bear. The bear was wild. 

b) Collocation 

In the view of Halliday and Hasan (1976: 286) collocation occurs within 

the same lexical environment, and relates to lexical items that are likely to be 

found together within the same text. There is a lexical item that depends on 
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particular association between the items in the question. While Renkema (1993: 

39) describes that “collocation deals with the relationship between words or the 

basis of the fact that these word often occur in the same surrounding or are 

associated with each other”. For example, a text dealing with the chemical 

treatment of food contains lexical chains such as: fruit, skin, citrus, lemon, orange, 

chemical, product, laboratory, etc. These words can be considered belong to the 

same register and contribute to the same topic. 

From the explanation above, we can make a brief description by using this 

table: 

Table 2.3 Grammatical and Lexical Cohesion 

 

Grammatical cohesion Lexical cohesion 

Reference 

a. Exophoric 

b. Endophoric 

- personal 

- demonstrative 

- comparative 

Substitution 

a. Nominal substitution 

b. Verbal substitution 

c. Clausal  substitution 

 

Ellipsis 

a. Nominal ellipsis 

b. Verbal ellipsis 

c. Clausal ellipsis 

 

 

Conjunction 

a. Additive 

b. Adversative 

c. Causal 

d. Temporal 

e. Others  

Reiteration 

a. Hyponym 

b. Meronymy  

c. Antonymy 

d. Synonymy  

e. Repetition 

Collocation  

 



CHAPTER III 

RESEARCH METHOD 

 

This chapter includes some subchapters which describes how the study was 

conducted. It will explain about several aspects such as Research Design, Object of 

the Research, Population and Sample, Technique of Data Collection, Data Analysis 

and Procedure of Analysis. 

 

A. Research Design 

The researcher designed this study as case study since it focused on the 

students’ in specific area of research as the object of the research. The method of the 

research is quantitative and qualitative. This study used a descriptive qualitative 

method since there were analyses of some errors done by the students in their writing. 

The researcher identified and described the cohesive errors in students’ argumentative 

texts.  

It also uses quantitative method as the researcher analyzed the quantity of the 

errors statistically. The statistical analysis functions as parameter to know the 

percentage of students’ errors in using cohesive devices in their writing. 
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Halliday and Hasan’s model (1976) was selected as the most comprehensive 

framework for the analysis of the cohesive features in participants’ writing. The 

coding system was used to account for and quantify the ties and the tie distance. 

Furthermore, Corder’s steps in conducting Error Analysis were implemented in 

identifying and describing the error of cohesive devices used by the students in their 

argumentative writing. 

B. Research Focus 

This study mainly concerned with analyzing the students’ errors in using 

cohesive devices in their argumentative writing. By analyzing the error, it is known 

what kind of errors of cohesive devices which dominate the errors in the students’ 

text. Moreover, the source of errors are analyzed also, whether it comes from inter- 

lingual or intra-lingual sources of errors. 

 

C. The Object of the Research 

  The study was devoted to analyze the errors in using cohesive devices.  In 

this study, students’ argumentative writings are the object of the research. They are in 

the form of composition as the final project at the end of semester. The students here 

refer to the second year students of English Department of IKIP PGRI Semarang who 

took Writing 3 subject in 2011/2012 academic year as the subject of the research. 

This level selection was done with the assumption that they have been giving writing 
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skill. This selection was also based on the assumption that at this level they had, been 

exposed to a variety of genres of texts, and other theories in writing skill such as how 

to organize paragraph and how to compose an argumentative writing. 

The researcher chose 30 essays from four classes as the subject of the 

research. They are given some topics they have to compose, such as Public 

Transportation, Abortion, Smoking, and Entrepreneurship.  

 

D. Population and Sample 

According to Brown (1988:8), a population is any group of individuals that 

one or more characteristics in common are interesting to the researcher. The 

population in statistics includes all members of a defined group that we are studying 

or collecting information. The population of this research is the fourth semester 

students of IKIP PGRI Semarang with the total number of 120 students. The main 

reason for choosing this group of students was that in this semester the students 

already got enough material of writing including the genre of paragraph writing and 

the theory of cohesion devices in writing. From these 120 students, all of them wrote 

argumentative writing. However, only 30 texts were taken by the researcher as the 

data of the research. 

In conducting the research, it will be difficult for the researcher if the data has 

large amount, therefore it is important to take sample from the population. Sample is 

part of the population. According to Arikunto (1993:107) sample is a part of 
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population which is intended to be investigated. In this research the subjects being 

investigated are 30 students as the samples from the population. 

The sampling technique used in this research is random sampling technique. 

Random sampling includes choosing subjects from a population through 

unpredictable means. In its simplest form, all subjects have an equal chance of being 

selected out of the population being researched. According to Sumanto (1990: 23) 

random sampling is a process of choosing sample so that all individuals in a 

population have the same chance and the same opportunity to be chosen for the 

sample. Therefore, in this research, the researcher chose 30 samples from 120 

population randomly without looking any specific criteria for every samples which 

are in the form of text.  

Random sampling was done by these following steps: 

1. List all the names of the students in population. It consists of 120 students. 

2. Write the names in a little piece of paper and rolled the paper 

3. Pick 30 roll of papers which contain students’ names randomly as the data 

of the research. 

 

E. Data Collection 

A composition test is used as the instrument of data collection. It is the most 

direct and suitable way of measuring participants’ writing ability. The composition 
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test requires the students to organize their own essays and to express their own ideas 

and words so that there would be samples which is intended to measure. 

The data were collected from the students’ argumentative essays as a final 

project in the fourth semester (second year) in August 2012. They were asked to write 

argumentative essays of some topics they can choose. Some topics they can choose 

are Abortion, Public Transportation, Entrepreneurship and Smoking. The test was 

used as an instrument of the research. The test was designed to give their opinion and 

argument about the topic they choose. 

 

F. Data Analysis.  

 

According to Sudaryanto (1993), there are two kinds of analyzing methods in 

research; they are the distributional method and the referential identity method. The 

distributional method was used to analyze the Error Analysis on the use of cohesive 

devices the students’ text. Elements of the related language themselves are the main 

determination tool in analyzing the language such as words, syntactic functions, 

clauses, sentences, and so on (Sudaryanto, 1993:16). In this study, the element that 

the researcher worked with is the sentences. 

The data in this study were analyzed through two procedures: identifying and 

counting the number of errors in using cohesive devices and evaluating the reason of 

the errors. For the first phase of data analysis, Halliday and Hasan's (1976) cohesion 

taxonomy was used to examine the kinds of cohesive devices used in students’ 
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argumentative texts. Then, it will be analyzed the error of cohesive devices using in 

the argumentative text.  

 

G. Procedure of Analysis 

The analyses of the data in this study were conducted by the following 

procedures. First, the researcher read each text several times carefully paragraph by 

paragraph, and numbered the paragraphs and each sentence to ease the way of 

analysis. Second, she underlined all related grammatical and lexical item of each text 

that meets the criteria of errors in using cohesive devices on the text. They are errors 

in reference, substitution, ellipsis, conjunction, and lexical cohesion. 

The researcher counted the frequency of error in using cohesive devices. The 

errors are analyzed based on the source of errors, whether the inter-lingual or intra-

lingual source of errors.  

There are three steps are used in analyzing the errors: 

1. Data collection 

2. Classification of errors into errors types 

3. A statement of error frequency 

After analyzing the text by using the three stages of analysis it will be known 

the errors types and source of errors that mostly appear in the students’ text. The 

second step i.e. identification of error is not conducted in this research. It is based on 

the view of Dulay et al. (1982:139) that an error is "any deviation from a selected 
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norm of language performance, no matter the characteristics or causes of deviation 

might be." Therefore for practical reasons, this study does not distinguish errors from 

mistake. The distinction between errors and mistake is not crucial here because the 

written language is more deliberate, in the sense that students spend a fair time in 

choosing or producing a particular construction, this would allow for a more 

restricted definition of the concept of error and would exclude lapses and mistakes as 

described in most of the literature of EA.  
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CHAPTER IV 

FINDINGS AND DISCUSSIONS 

 

This chapter presents the description of error analysis on the use of cohesive 

devices which occur in students’ argumentative text. First of all, the analyses focus 

on the error analysis of each cohesive device. Then, it is continued by presenting the 

analysis the sources of error in using cohesive devices done by the students in their 

texts whether they are caused by inter-lingual or intra-lingual sources and how related 

cohesive devices errors can influence the coherence of the argumentative texts. 

A. Findings 

In this section, the researcher provides the summary of the findings that she 

had obtained from the data analyzed. The students’ texts showed varieties in terms of 

number and aspects of errors analysis in using cohesive devices. Then, it also showed 

the finding of source which became the reasons of students’ errors in using cohesive 

devices. 

The aspect of error analysis in using cohesive devices can be elaborated in 

five aspects; they are error in reference, substitution, ellipsis, conjunction, and lexical 

cohesion. The researcher analyzed each aspect to find the global occurrence of error 
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in using cohesive device. The data in this study are written in the form of 

argumentative texts from the students of fourth semester in Writing 3 class. 

From all the data, the researcher found each frequency of cohesive devices 

use and the errors done by the students in writing their argumentative texts. It is 

presented in the following table. The percentage of errors in this table is compared to 

the correct use of cohesive devices. 

Table  4. 1: The number of cohesive devices and the errors occurred in the texts  

Cohesion 

categories 

Number 

of 

cohesive 

devices 

Number 

of errors 

Percentage 

of errors 

compared 

to each 

category 

Cohesion 

subcategories 

Number 

of errors 

Percentage 

of errors 

Reference  1878 224 11, 92% Personal 

Demonstrative 

Comparative 

111 

110 

3 

49,5% 

49,1% 

1,33% 

Substitution  8 0 0  0 0 

Ellipsis  14 0 0  0 0 

Conjunction  555 67 12, 07% Additive 

Adversative 

Causal 

Temporal  

25 

22 

20 

0 

37,3% 

32,8% 

29,9% 

0 

Lexical 

cohesion 

624 69 11, 05% Reiteration 

(Repetition, 

synonym, 

hyponym, 

general words) 

Collocation  

20 

 

 

 

 

49 

28,9% 

 

 

 

 

71,1% 

 

TOTAL 3079 360     
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The table shows the number of cohesive devices in all texts analyzed. All 

categories of cohesive devices occur in the data. It can be seen that the most frequent 

of number cohesive devices use is reference, followed by lexical cohesion, 

conjunction, ellipsis, and substitution. The occurrences of ellipsis and substitution are 

low because these two cohesive devices are not familiar to be used in students’ 

composition.  Another reason is that the use of ellipsis and substitution commonly 

occurs in conversation. 

Meanwhile, the occurrences of errors on the use of cohesive devices are also 

dominated by reference. The explanation of each category of cohesive devices can be 

elaborated as follows: 

1. Error on the Use of Reference. 

  The errors in personal reference mostly occurred in the students’ text, followed 

by the error of demonstrative reference, and comparative reference. In this case of 

error in personal reference, students made errors because of pronoun shift. It means 

that the students start a sentence or a paragraph using one particular type of pronoun 

and then suddenly shift to another.  

Then, the students also made errors on the use of demonstrative reference 

“the”. The definite article “the” is usually used when one specific case of a noun is 

meant. The errors include the incorrect usage of article “the” and also the missing articles 

of “the”. Here, the students are still confused whether they had to put “the” or not.  
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The errors in comparative reference occurred when the students are failed in 

constructing the comparative reference into the correct one. Sometimes they did not 

complete the form of comparison according to the rule and wrongly put the 

comparison form when it is no need to put it. All the errors in reference make the 

text is not cohesive and difficult to understand. The consistent pronoun is one of the 

criteria in constructing the cohesive ad coherence text. On the contrary, inconsistent 

pronoun will make the sentence not cohesive and will not lead to the coherence. 

 

2. Error on the Use of Conjunction. 

The error in conjunction is dominated by additive conjunction, followed by 

adversative, and causal, conjunction. In accordance with the results of errors on the 

use of conjunctions given, students seemed to have a problem in using conjunction in 

three subcategories respectively. They often used additive conjunction “and” instead 

of causal conjunction “therefore” in showing the idea of causal condition. Sometimes 

they also wrongly choose the additive conjunction instead of adversative conjunction 

in showing the contrastive ideas. The other error is double conjunction occurred in 

the sentence, such as: “although…but” Furthermore, the students also made some 

errors in using “because” and “because of”. This problem can be due to the 

misunderstanding of causal devices as its function, and the difficulty of processing 

causal forms that are not yet mastered. 
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The wrong use of conjunction disturbs the cohesiveness of the text because 

the logical relationship between ideas is not stated correctly. Therefore, the readers 

cannot easily understand the relationship between parts of a text.  

 

3. Error on the use of lexical cohesion.  

On the use of lexical cohesion, the students made errors in applying the 

reiteration and collocation. The errors in reiteration include repetition, general words, 

and hyponym. The errors in repetition are caused by some reasons. First, they can not 

use reference as cohesive devices. As a matter of fact, the use of reference can help 

the students to avoid the unnecessary repetition. Another reason is the lack of 

vocabulary knowledge of the students. The knowledge of vocabulary also can help 

the students avoid the unnecessary repetition by applying the synonym rather than 

repeating the same words that make the sentences monotonous. 

Another error in lexical cohesion is error in collocation. In this case, the 

students had difficulties in using the correct vocabularies in their composition. This is 

caused by some reasons. The students’ lack of vocabulary knowledge is one of the 

reasons. Students learned lexical item only through Indonesian translation. They did 

not learn vocabulary within the appropriate semantic context. Besides, they also had 

limited choice in lexical item. In addition, the students were easily influenced by their 

native language, Indonesian language.  
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The errors in lexical cohesion will disturb the cohesiveness of the text because 

the inappropriate use of word will lead the readers to their own opinion about the 

texts. It means that the writer fails to deliver the message to the reader because of the 

unrelated words within in a text. Repetition of key nouns, including synonym, and 

hyponym, is one of the criteria in cohesion which leads to coherence. This helps to 

focus the writer’s ideas and to keep the reader on track and also to help the reader 

stay focused on the idea being discussed. 

From the table 4.1, the researcher summarized the total number of errors in 

cohesive devices which is presented in the following table.  

Table  4. 2: The Total Number of Errors on the Use of Cohesive Devices 

Cohesion categories Number of 

errors 

Percentage of 

errors 

Reference  

 Personal 

 Demonstrative 

 comparative 

224 

111 

110 

3 

 

                 62, 2% 

30, 83% 

30, 55% 

0, 83% 

Substitution  0 0% 

Ellipsis  0 0% 

Conjunction  

 Additive 

 Adversative 

 Causal 

67 

25 

22 

20 

                 18,6% 

6, 94% 

6, 11% 

5, 55% 
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 Temporal 0 0 

Lexical cohesion 

 Reiteration 

(Repetition, synonym, 

hyponym, general 

words) 

 

 Collocation 

69 

20 
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                 19,2% 

5,6% 

 

 

13,6% 

The Total Number of 

Errors 

360 100% 

 

Table 4.2 shows the total number of errors of cohesive devices occurred in 

students’ texts.  From the table, it can be concluded that the most frequent errors are 

reference.  

As the third objective of the research, the researcher then identified the 

sources of errors done by the students in their argumentative texts. It is found the 

frequency of source of errors as presented in the table below. 
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Table  4. 3: The Frequency of Each Category of Errors Source of Cohesion  

 

 

 

Cohesive Devices 

Source of errors 

 

Inter-lingual 

 

Intra-lingual 

Reference 

Substitution 

Ellipsis 

Conjunction 

Lexical Cohesion 

0 

0 

0 

0 

44 

224 

0 

0 

67 

25 

Total number of 

errors source 

44 316 

Total percentage of 

errors source 

12,2% 87,8% 

 

The table shows the higher percentage of source of error on the use of 

cohesive devices caused by the intra-lingual source of error. Intra-lingual source of 

error is related to the English proficiency of the students. It means that the students 

have lack of knowledge in grammar mastery, therefore there are so many errors 

occurred in this aspect. The errors include some aspects such as: 

a) error in pronouns shift 

b) overuse in applying the pronouns,  

c) error in using appropriate conjunction 

d) error in putting the correct form of noun 

e) error in repetition 

f) error in applying comparative reference 
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Although the higher percentage is showed by the intra-lingual source of error, 

here it can be seen that error on the use of lexical cohesion dominates the error. The 

source of error namely inter-lingual contributes the higher percentage in collocation.  

Inter-lingual source of error is source due to the L1 interferences (here, Indonesian 

language).  

The errors in lexical cohesion are dominated by collocation. The students 

faced two problems in this matter; they have limited choice of lexical item and 

misuse of collocations. Here, the students chose the vocabulary inappropriately in 

their sentence. Their choices of vocabulary sometimes come from incorrect 

translation from Indonesian Language. One of the possible reasons for some errors in 

lexical cohesion, especially collocation is that students learned lexical item only 

through Indonesian translation. They did not learn vocabulary within the appropriate 

semantic context. 

B. Discussion 

1. Errors on the Use of Cohesive Devices 

a. Errors in Reference 

As previously explained, reference is one of devices in grammatical cohesion 

that relates the elements in a text. It can be referring to the preceding or following 

element. There are three types of references; those are personal, demonstrative, and 

comparative reference. 
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The implementation of cohesive devices namely reference in all texts can be 

listed as follows. They consist of personal, demonstrative, and comparative types of 

reference. From the use of references mentioned previously, there are some 

references which are not used appropriately. 

After analyzing the error in reference, the researcher found that the errors 

occurred in students’ texts are dominated by the errors of reference. The use of 

personal reference is also dominated in students’ texts. 

It can be seen in the table below: 

Table 4.4: Error in Reference 

 

Some occurrences of errors in reference are described in the following 

explanation. These sentences which contain some errors are taken from some texts 

which can be the representative of the errors in three types of reference. 

1) Errors on the use of personal reference. 

The errors on the use of personal reference are caused by various problems. 

They can be errors in disagreement of the antecedent and its personal pronouns or 

unnecessary addition of personal pronoun in the sentence composed by the students. 

Cohesion 

categories 

Number of 

cohesive 

devices 

Number 

of errors 

Percentage 

of errors 

Cohesion 

subcategories 

Number of 

errors 

Percentage 

of errors 

Reference  1878 224 11, 92% Personal 

Demonstrative 

Comparative 

111 

110 

3 

49,5% 

49,1% 

1,33% 
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Some examples are presented in the following explanation together with the problem 

arising due to the errors.  

From the text number 4 the researcher found error in using personal reference. 

The first example is the error on the use “it”.  In this example, the student made error 

by adding personal reference “it” that confused the reader. 

(1) However, there are also sturdy statements, it is about smoking 

cigarettes.(taken from text No.4, paragraph 4, and line 1) 

 

In this sentence there two references. They are “there” and it. The use of 

“there” refers to the previous argument about the bad impact of smoking. It tells that 

besides any negative impacts of smoking, there are some sturdy statements about 

smoking. Consequently, the personal reference “it” here doesn’t have any 

contribution in making good sentence. Therefore, it disturbs the flow of the sentence 

that makes the sentence is not cohesive. In contrast, it makes the reader difficult to 

understand the meaning of the sentence. So, personal reference “it” should be 

omitted. Then, the sentence above should be written as follow. 

 (1a) “However, there are also sturdy statements about smoking 

cigarettes”. 

 

The second example of error on the use of personal reference is the error of 

personal reference “it” and “this”. It is taken from text number 4. In this sentence, 

the student used two different personal references to refer to the same object. It can 

be seen in the following sentence. 

(2) And also if there is banning smoking in public places, the smokers 

will smoke in their home. It will be more harm for people in the 
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house, especially the children Actually, it is very bad for children’s 

health, and this is now widely accepted (taken from text No.4, 

paragraph 5, and line 4) 

 

There is an error in the use on personal references in this example. Actually 

“it” and “this” refer to the same object, i.e. the condition of smoking in front of 

people inside the house (especially children). Therefore, the use of “this” is not 

appropriate here. It will be confusing and the reader will think that “this” refers to 

another thing outside the text. Consequently it will make the text is not cohesive 

because of the inconsistency of using the reference in one text.  In addition, the use 

“it” is also not clear here. “It” refers to smoking activity, therefore, it should be 

written because if not, the reader will assume that “it” refers to “smoking ban”.  

Then, the composition of the paragraph should be: 

(2b) If there is smoking ban in public places, the smokers will be 

smoking in their home. It will be more harm for people in the 

house, especially the children. Actually smoking is very bad for 

children’s health, moreover it is now widely accepted. 

 

In this next example taken from text number 17, the student made error in 

using “his” as a personal reference. There is no agreement in personal pronoun.  

(3) In medical, we know some of fetus’ life depend on their mother’s 

health. It will be a bad news for the parents if their fetus cannot 

continue his life in their mother’s womb. (Taken from text No.17, 

paragraph 2, and line 9) 

 

This sentence contains pronoun antecedent agreement error. Since the 

antecedent (their fetus) is plural and the pronoun (his) is singular, the pronoun 
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disagrees with the antecedent. The disagreement or inconsistency of the pronoun will 

affect on the cohesiveness of the text. Therefore, the pronoun “his” must be corrected 

by “their”. To be clearer, the correction of the example above can be seen as follow: 

(3a) In medical, we know that some of fetus’ life depend on their 

mother’s health. It will be bad news for the parents if their fetus 

cannot continue their life in their mother’s womb.  

 

 

The same error occurs in the next example below. There is no agreement in 

using possessive pronoun and the antecedent. Therefore, the sentence constructed by 

the student is not cohesive. 

 

(4) Unborn child can’t articulate their right to life; they have vulnerable 

life and must be protected with the law.(taken from text No.6, 

paragraph 4, line 2) 

 

 

In this sentence there are some personal references used, they are “they”, 

“their”, and “the”. The personal reference “they” is not correct because it doesn’t 

agree with the antecedent (unborn child) which has singular form. “The unborn 

child” is singular subject and, then we use “he/she” as the personal pronoun of 

unborn child. Consequently, the personal reference “their” must be replaced by 

“his/her”, following the singular antecedent. Otherwise, the noun phrase “unborn 

child” can be replaced into “unborn children” if the student still used the personal 

reference “they” and “their”. Therefore, the example above should be written as 

follow: 
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(4a) Unborn child can’t articulate his/her right to life; he/she has 

vulnerable life and must be protected with the law. 

Or 

(4b) Unborn children can’t articulate their right to life; they have 

vulnerable life and must be protected with the law. 

 

The next example is the error in applying the pronoun correctly. The student 

did not put the pronoun so that it made the sentence not cohesive. Consequently, it 

makes the sentence difficult to be understood by the reader. 

(5) So, in order to manage public transport to be good and work 

properly, all the things in all sectors must be improved well. 

Whether it’s from the proper vehicle itself or the other facilities such 

as halte or bus station. It must be managed and organized well 

also pay more attention of it. (taken from text number 11, 

paragraph 6, line 1) 

 

In the paragraph above, it can be seen that in the last sentence, there is no 

cohesiveness. There is no subject who does “pay more attention”. Consequently, it 

will make the reader difficult to understand the text. The previous paragraph gives 

information that the writer suggests the government to do some improvement in 

public transportation. Therefore, the subject (the government) must be mentioned in 

order to make the text clear and cohesive. Then, the paragraph above should be 

written as the following: 

(5a) So, in order to manage public transport to be good and work 

properly, all the things in all sectors must be improved well. 

Whether it’s from the proper vehicle itself or the other facilities 

such as bus stop or bus station. It must be managed and 

organized well. The government should also pay more 

attention of it. 
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The other examples of errors in applying personal reference as cohesive 

devices are also founded in the text number 18. Here, the students also failed in 

composing the sentence cohesively because of disagreement in using pronoun. 

(6) Some people think that is the women’s right to choose. They have 

their own right to choose they would be pregnant for their baby or 

not. They should have controlled over their own bodies. No one else 

will take care of the child for her. It will be her responsibility alone, 

so she should have her own right to decide whether she will 

pregnant her baby or not. (Taken from text No.18, paragraph 2, and 

line 1) 

 

Here the student used personal pronoun “her” in the sentence which actually 

refers to the women as the antecedent. The use of “her” here is not correct since 

“her” refers to singular possessive pronoun and singular object personal reference. 

Then, the personal reference “her” must be replaced by “their” and “them” and the 

personal reference “she” should be replaced by “they”. To be clear, the cohesive 

composition of paragraph above can be corrected as: 

 (6a) It is the women’s right to choose. They have their own right to 

choose they would be pregnant for their baby or not. They should 

have controlled over their own bodies. No one else will take care 

of the child for them. It will be their responsibility alone, so they 

should have their own right to decide whether they will be 

pregnant for their baby or not. (Taken from text No.18, paragraph 

2, and line 1) 

 

 

The last example of error on the use of personal reference is presented below. 

The student seemed inappropriately used the personal reference “us” in this sentence.  
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(7) The passengers just sit and don’t have to do anything else, since 

there is a driver who will take us to the destination. (Taken from the 

text No.21, paragraph 5, and line 1) 

 

In the sentence above, the personal reference “us” refers to the subject “the 

passengers”. Here, the pronoun “us” is not consistent with the antecedent “the 

passenger”, consequently, the sentence is not cohesive. Therefore, the pronoun “us” 

should be replaced by “them” then it will agree with the subject (the passengers) and 

make the sentence cohesive. Therefore, for correcting the sentence, the pronoun “us” 

must be replaced by “them” then it will agree with the subject (the passengers). The 

sentence should be written as the following one: 

(7a) The passengers just sit and don’t have to do anything else, since 

there is a driver who will take them to the destination.  

 

2) Errors on the use of demonstrative reference 

The first discussion about errors on the use comparative reference would be 

about the error in using “the”. Here, the students tend to make errors because of their 

lack knowledge of grammar. Sometimes they added article “the” that actually 

unnecessary. On the contrary, they didn’t add the article “the” in words or phrase that 

need the article “the”. Some examples can be seen in following explanations. 

(8) The scientist agree that smoking is very dangerous because it invites 

death and impotence, causing tuberculosis, lung damage, stomach 

injury, liver and heart, also cancer. (Taken from text No.4, paragraph 

2, and line 2) 
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There are two references used in this sentence. They are the article “the” in 

the scientist and “it”. The article “the” is included in demonstrative reference, 

whereas the personal pronoun “it” can be categorized in personal reference. Actually, 

scientist here can refer to any scientists who agree that smoking is very dangerous. It 

is not limited in particular scientist. Moreover, the student didn’t mention “scientist” 

in the previous sentence yet. The article “the” is applied when the word/phrase refers 

to the word/phrase in preceding sentence. Therefore, the use article “the” in “the 

scientist” is not appropriate. The sentences should be written as follow: 

(8a) Scientist agree that smoking is very dangerous because it invites 

death and impotence, causing tuberculosis, lung damage, stomach 

injury, liver and heart, also cancer. 

 

Here the students not only made errors of inappropriate use of “the” in their 

writing, some of them also made errors in using the demonstrative reference “that”  

and “those”. The inappropriate use of this reference will affect the cohesiveness of 

the text.  

(9) Enforcing an abortion ban would require a quite degrading and 

inhuman treatment of those women who wished to have their fetus 

terminated. Moreover, if pregnant women travelled to other country 

they would be able to have an abortion in country where it was legal. 

The law to ban an abortion become unuseful. Based on all that 

reasons, abortion should be legalized in Indonesia. (Taken from text 

No.18, paragraph 4, and line 1) 

 

In the sentence above there is a preceding explanation about some reasons 

why abortion should be legalized in Indonesia. Here, the demonstrative reference 

“that” which refers the reasons is error because the reference “that” is used when it 
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refers to the singular item. If the student used the “that” it will make the text not 

cohesive because of inconsistency between the determiner and the subject. Then, the 

demonstrative reference “that” in based on all that reasons should be replaced by 

“those” due to the number of reasons. In brief, the composition should be written as 

follow: 

(9a) Enforcing an abortion ban would require a quite degrading and 

inhuman treatment of those women who wished to have their fetus 

terminated. Moreover, if pregnant women travelled to other 

country they would be able to have an abortion where it was legal. 

The law to ban an abortion become useless. Based on all those 

reasons, abortion should be legalized in Indonesia.  

 

This is another example of error on the use of demonstrative reference. The 

disagreement of numbers in reference occurs here. 

(10) Abortion that is done by illegal or it is not under the doctor care can 

cause a worse risk. In example, abortion that it is done with 

unprofessional staff medical or via midwife. Those can cause death 

for the patient. (Taken from text No.17, paragraph 6, and line 8) 

 

In this sentence the student stated the abortion done by the unprofessional 

medical staff which can cause the patient’s death. Therefore, the use of “those” is 

not appropriate because the students only mentioned one reason that causes the 

patient’s death. Meanwhile, “those” refers to plural indefinite pronoun. The 

disagreement of the number in reference makes the sentence not cohesive. Then 

“those” must be replaced by “that” like in this following sentence in order to make 

the text cohesive. 
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(10a) Abortion that is done illegally or it is not under the doctor 

care can cause a worse risk. In example, abortion that it is 

done with unprofessional staff medical or via midwife. That 

can cause death for the patient. 

 

3) Errors on the use of comparative reference 

The third error found in students’ text is error on the use of comparative 

reference. In this problem, there are three examples as the representatives from the 

data. 

(11) Country’s income that is received from the tobacco industry 

maybe a large amount, but the direct and indirect 

disadvantages caused by tobacco consumption is much great.  

(Taken from text No.5, paragraph 2, and line 12) 

 

In the example above, the student tried to compare between the income 

received from the tobacco industry and the income caused by tobacco consumption. 

But, the phrase “much great” here is not appropriate, because the second clause 

compares with the first clause. In order to make the text cohesive and clear, “much 

great” should be written “much greater”, so it is clear that the text compares 

between two conditions. Therefore, the sentence above should be as follows: 

 

(11a) Country’s income that is received from the tobacco industry 

maybe a large amount, but the direct and indirect 

disadvantage caused by tobacco consumption is much 

greater than the advantage. 

 

The second example of error in using comparative reference can be seen in 

the following sentence. The student failed in applying the form of degree comparison 

for the word “bad”. 
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(12) Abortion is the worse action that very phenomenal in the society. 

(Taken from text No.17, paragraph, paragraph 1, and line 1) 

 

Here the student tried to explain that abortion is the worse action that is very 

phenomenal in the society. But, the use “the worse” here is not correct. The reason is 

that the student wrote it in first line of first paragraph and she did not refer any matter 

compare with before using the comparative reference “the worse”.  Therefore it 

should be replaced by the other word, for example “bad” like the following sentence. 

(12a) Abortion is bad action that very phenomenal in the society.  

 

The next example of error in using comparative reference can be seen in the 

following paragraph. In this paragraph, there is one comparative used, “more 

comfortable”.  

(13) From those different views, I think using of public transportation 

is not a necessity. Using our private vehicles is more 

comfortable and economical. (Taken from text No.13, paragraph 

9, and line 1) 

 

In the sentence above, there is one comparative reference; more comfortable. 

The phrase more comfortable refers to using the private vehicles. The student thinks 

that using private vehicles is more comfortable than using public transportation. Then 

we have to add than after more comfortable in order to make the sentence clear and 

cohesive. Then the new sentences should be written like this:  
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(13a) From those different views, I think using of public 

transportation is not a necessity. Using our private vehicles is 

more comfortable and economical than using public 

transportation.  

 

 

b. Errors in Substitution 

In this type of grammatical cohesion, the researcher didn’t find any errors. 

Therefore, there is no explanation about this matter. From the 30 texts analyzed, the 

use of substitution is only a little number. And among the use of these substitutions, 

there is no error. This lack of use substitution is due to the fact that students are still 

unfamiliar with this style (by using substitution) in their compositions.  

 

c. Errors in Ellipsis 

Just the same as the errors in substitution, the researcher also didn’t find any 

errors in this type of grammatical cohesion. She found some sentences which uses 

ellipsis as cohesion devices, but there is no errors in them. The students rarely used 

this cohesive device in their composition. For these reasons, there is no further 

explanation about the errors in ellipsis. 

 

d. Errors in Conjunction 

Conjunction is one aspect which completes the list of the most used cohesive 

devices. By using conjunction, it can help to express a cohesive view and understandable 

texts. A conjunction is a word that joins two or more words, phrases, or clauses. In 

http://www.english-grammar-revolution.com/english-phrases.html
http://www.english-grammar-revolution.com/clauses.html
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cohesive devices, the conjunction involves the use of formal markers sentences, 

clauses and paragraphs to each other. Conjunction shows the way the student wants 

the reader to relate what is about to be said to what has been said before.  

Conjunction is divided into 4 categories; they are additive, adversative, 

causal, and temporal conjunction.  In all the texts that had been analyzed, there are 

some conjunctions used and the researcher found some errors in the use of these 

conjunctions.  

In all the 30 texts analyzed, the researcher found all categories of conjunction. 

She also found some errors in additive, adversative, causal, and temporal conjunction 

in the some texts. 

The number of conjunction used and the errors found in the texts can be 

summarized in the table below:   

Table 4.5: Error in Conjunction 

 

1. Errors on the use of additive conjunction 

In applying the additive conjunction on their texts, the students made some 

errors. It can be found in this following example: 

Cohesion 

categories 

Number of 

cohesive 

devices 

Number 

of errors 

Percentage 

of errors 

Cohesion 

subcategories 

Number 

of errors 

Percentage of 

errors 

Conjunction  555 68 12, 07% Additive 

Adversative 

Causal 

Temporal  

25 

22 

20 

0 

37,3% 

32,8% 

29,9% 

0 
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(14) With a good service, the government also will get a benefit cost 

from the passenger to pay for the operational of the public 

transportation and it will decrease the government’s spending also. 

(Taken from text No.8 paragraph 9 line 10) 

 

In above sentence, the student stated an opinion that by giving the good 

service, the government will earn more cost and decrease the spending. The use of 

additive conjunction “and” here is an error because the second sentence is an effect 

if the government gets a benefit cost from the passenger. Therefore, the 

conjunction “and” should be replaced by “therefore” or “as a result”, because 

“earning more cost and decreasing the government’s spending” is the effect of 

good service given by the government. The use of conjunction “therefore” will make 

the sentence cohesive and meet the requirement of causal condition. In short, the 

sentence above should be written as follow: 

(14a) With a good service, the government will also get a benefit cost 

from the passenger to pay for the operational of the public 

transportation. Therefore, it will decrease the government’s 

spending. 

 

The other errors in additive conjunction can be presented as the example 

below. There some errors in this paragraph, they are the use of “not only” and “but”. 

(15) We can see public transport in the road. There are so many public 

transports which has been old. It’s not only old, but the condition 

seems worrying.  Then we will wonder if it’s safety enough or not. 

Whereas, the existence of public transport is important. (Taken 

from text No.11, paragraph 3, line 4) 

 

In this sentence, the student tried to explain more about the condition of the 

public transportation. The additional information (the condition seems worrying) is 
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equally important with the first information (it is old), therefore the use of 

conjunction “not only” and “but also” is the correct conjunction which can be 

applied. If the student only used “but” then the reader will assume that “the 

condition seems worrying” is contrast condition not equal condition. It will disturb 

the student’s objective in explaining the additional information in the text. In above 

sentence, the second sentence does not use “also”, therefore it should be added. To 

summarize, the paragraph can be written as follow: 

(15a) We can see public transport in the road. There are so many public 

transports which has been old. It’s not only old, but also seems 

worrying. Then we will wonder if it’s safety enough or not. 

Whereas, the existence of public transport is important. (Taken 

from text No.11, paragraph 3, line 4) 

 

 

(16) Some of the women believe by doing abortion, they can 

decrease the number of people growing in their country. They can 

control the population by doing it. Moreover, some women 

assure that abortion is a kind of crime. (Taken from text No.29, 

paragraph 5 line 1) 

 

There are two contrastive conditions in the above sentence. In one side, the 

women believe that abortion can decrease the number of population and in the other 

side they also believe that abortion is a crime. The use of conjunction “moreover” 

here is incorrect, because the clause “some women assure that abortion is a kind of 

crime” is not additional information of the previous clause. It is the contrast condition 

from the previous clause. Therefore, to make the text cohesive, it should be written as 

follows:  
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(16a) Some of the women believe by doing abortion, they can decrease 

the number of people growing in their country. They can control 

the population by doing it. On the contrary, some women assure 

that abortion is a kind of crime. (The corrected paragraph taken 

from text No.29, paragraph 5 line 1) 

 

2. Errors on the use of adversative conjunction 

In this conjunction category, the researcher found some examples of errors. It 

will be analyzed in the following explanation. 

(17) After looking at the different points of view from the passengers, I 

think the government should resolve this case in order to there is no 

passenger that complain with the agent of public transportation  

because they cannot get tickets to go back (Taken from text No 1, 

paragraph 2, and line 1) 

The conjunction “in order to” here is not appropriate. The clause “there is no 

passenger that complaint with the agent of public transportation” is the result or 

effect if the government resolve this case (the problem of ticketing). Therefore, the 

appropriate conjunction is “in order that”.  

There is an error in the sentence above which we call it run on sentences. It 

means that a sentence consists of two or more main clauses and the clauses are joined 

without proper punctuation marks or conjunction. Run-on sentences can be attributed 

to a number of causes, including not knowing how to use conjunctions appropriately 

and not understanding the differences between dependent and independent clause. In 

the above sentences there are four clauses that connected in one sentences. It can be 

difficult to understand for the reader and also disturb the flow and the cohesiveness of 

the text. Therefore, the student must split the clauses into 2 sentences. The correction 

of the sentence can be seen as follows: 
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(17a) After looking at the different points of view from the 

passengers, I think the government should resolve this case.  

So, there is no passenger that complains with the agent of 

public transportation because he/she cannot get tickets to go 

back. 

The next examples of error on the use of adversative conjunction are caused 

by over-use of adversative conjunction. In this sentence, the student used adversative 

conjunction “although” and “but” together in one sentence.   

(18) Although they cannot be with their children 24 hours, but with 

good communication and harmony between parents and their 

children will keep them into bad things like promiscuity. (Taken 

from text No.9, paragraph 5, and line 3) 

 

The adversative conjunction “although” and “but” function to express 

contrast between two conditions.  However, the two conjunctions cannot be used 

together in one sentence. They have to stand alone because if “although” is already 

applied then the conjunction “but” is not necessary to be applied anymore. If the two 

conjunctions are applied together, it will disturb the cohesiveness of the text. 

Therefore, the sentence can be written as follow: 

(18a) Although they cannot be with their children 24 hours, with good 

communication and harmony between parents and their children, 

it will keep them into bad things like promiscuity.  

 

3. Errors on the use of causal conjunction 

In some texts there are errors in using causal conjunction. The researcher 

found the errors in using “because” and “consequently”. 

(19) Recent years, abortion is very lively discussed by everyone. 

Because in each year, the abortion is increasing rapidly. This 
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particularly concerning because the largest percentage of abortion 

among students.(taken from text No.9, paragraph 1, line 3) 

 

In the sentence extracted from text No.9, there is an error in using the causal 

conjunction “because”. Causal conjunction “because” must be followed by sentence 

and not noun or noun phrase. While in the example above, the researcher found that 

“because” is followed by noun phrase the largest percentage of abortion among 

students. Hence, to correct the error, the causal conjunction “because” must be 

replaced by “because of”. 

(19a) Recent years, abortion is very lively discussed by everyone. 

Because in each year, the abortion is increasing rapidly. This 

particularly concerning because of the largest percentage of 

abortion among students.(the corrected paragraph taken from 

text No.9, paragraph 1, line 3) 

 

Meanwhile, there is also error in using “because” in the following example. 

In this sentence, the student made error in sentence structure by applied the 

conjunction “because” inappropriately.  

(20) After looking at the different points of advantages and 

disadvantages from entrepreneurship, I think that entrepreneurship is 

the best solution for people who want to have the better financial 

living. Because the income of entrepreneur is not limited as the 

employee. (Taken from text No.28, paragraph 11, line 1) 

 

The clause “Because the income of entrepreneur is not limited as the 

employee” is a dependent clause that cannot be separated from the previous clause. 

Therefore, the student should join the clause with the previous one. Then, the 

sentence above should be written as follows: 
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(20a) After looking at the different points of advantages and 

disadvantages from entrepreneurship, I think that 

entrepreneurship is the best solution for people who want to 

have the better financial living because the income of 

entrepreneur is not limited as the employee.  

 

In the paragraph extracted from text number 24, there is an error in 

conjunction. In composing the paragraph, the student did not put the conjunction that 

consequently made the sentences are not connected each other. 

 

(21) Of course the condition will be different if the smokers are from 

the middle or the high economic class. They have a good education, 

good job, and also good salary. They have enough money for 

smoking and the family. (Taken from text no 24, paragraph 7, line 1) 

 

Here, the student tried to explain that the people from high economic class 

(which indicated by good education, good job, and good salary) has more opportunity 

to buy cigarettes than the people from the low economic class. The sentence “They 

have enough money for smoking and the family” is the effect or result of having 

good education, good job, and good salary. Therefore, to indicate that the last 

sentence is the effect of previous sentences and to make the text cohesive, the student 

should put the adversative conjunction such as “consequently” or “as a result”. Then, 

the paragraph should be written as follows: 

 

(21a) Of course the condition will be different if the smokers are from 

the middle or the high economic class. They have a good 

education, good job, and also good salary. Consequently, they 

have enough money for smoking and the family 
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The last example of error on the adversative conjunction is error in applying 

“consequently”. Here, the student applied this conjunction to explain the contrast 

idea from the previous sentence. 

(22) A cigarette factory needs many workers that it can help the 

government’s program in preparing the job field. Thousand even 

million employees are needed by a cigarette factory. Consequently 

allowing smoking cigarette also means neglecting the citizens’ 

health.(taken from text No.25, paragraph 5, line 1) 

 

The adversative conjunction “consequently” in the sentence above is not 

appropriate because this kind of conjunction is used to explain causal condition. 

“Allowing smoking cigarette also means neglecting the citizen’s health” is the 

contrast condition with the previous text.   The inappropriate conjunction will affect 

the cohesiveness of the text. From the text above, it is implied that the student tried to 

contrast between two conditions, i.e. the positive and negative effect of allowing 

smoking. Therefore, the conjunction “consequently” should be replaced by “on the 

contrary” like following text.  

(22a) A cigarette factory needs many workers that it can help the 

government’s program in preparing the job field. Thousand 

even million employees are needed by a cigarette factory. On 

the contrary, allowing smoking cigarette also means 

neglecting the citizens’ health) 

 

The next example shows that lack of conjunction will make the text not 

cohesive. It seems that the first and second sentence does not have relation with the 

third sentence.  
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(23) The working culture of entrepreneurs is not monotonous. He does 

not have a schedule to work like nine to five as an employee. An 

entrepreneur can use their flexibility for developing his 

business.(Taken from text no 28, paragraph 3, line 1) 

 

Actually, the third sentence is the result of the first and second sentence. 

Therefore, to make the sentence clear, it must be added the correct conjunction. The 

conjunctions whose function is explaining the causal condition like the above text are 

“consequently”, “therefore”, or “as a result”. 

(23a) The working culture of entrepreneurs is not monotonous. He 

does not have a schedule to work like nine to five as an 

employee. Consequently, an entrepreneur can use their 

flexibility for developing his business 

 

 

e. Errors in Lexical Cohesion 

In this research, the researcher also found some errors on the use of lexical 

cohesion. The errors include the subcategories of reiteration and collocation. The 

total amount of errors from all the use of lexical cohesion in students’ texts can be 

presented as follows: 
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Table 4.6: Error in Lexical Cohesion 

 

From the table above, it can be seen that the most error found in lexical 

cohesion in this research is the collocation. Errors in reiteration which include 

synonym, hyponym, and general words, come after the collocation. The analysis of 

each error in lexical cohesion is presented in the following explanations. 

 

1. Errors on the use of reiteration 

a) Repetition 

Repetition, if it is used well, can be a good tool to use in writing. It can add 

emphasis to what the writer want to say and it also can strengthen the point. On the 

contrary, if repetition is used redundantly, it will make the sentence lose its effect and 

character. Errors on repetition occur when the student used the same word several 

times that made the texts seemed monotonous and make the reader felt bored. 

Therefore, the redundant repetition should be avoided. 

Cohesion 

categories 

Number of 

cohesive 

devices 

Number 

of errors 

Percentage 

of errors 

Cohesion 

subcategories 

Number 

of errors 

Percentage 

of errors 

Lexical 

cohesion 

624 69 11, 05% Reiteration 

(Repetition, 

synonym, 

hyponym, 

general words) 

 

Collocation  

20 

 

 

 

 

49 

28,9% 

 

 

 

 

71,1% 
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(24) The demand of abortion will always exist if the government 

doesn’t legalize abortion. There will be many illegal abortion 

place, and woman who do abortion in illegal abortion place, they 

will face their health and safety risk. (Taken from text No.6, 

paragraph 10, and line 1) 

 

In the sentence above, the student used the word “abortion” four times. It 

disturbs the flow of the text and makes it uninteresting. To avoid the redundant 

repetition, pronoun can be used. Pronoun “it” can replace the third word of 

“abortion” and the last word of “abortion” in “abortion place” can be omitted. Then 

the sentence can be corrected as follows: 

(24a) The demand of abortion will always exist if the government doesn’t 

legalize abortion. There will be many illegal abortion places, and 

woman who does it in illegal place will face their health and safety 

risk 

 

The second example of error in repetition can be seen as follows: 

(25) There are many positive and negative opinions about public 

transportation especially in a big city. Public transportation is 

very useful and important for them because most of people in a big 

city use public transportation for their daily activity such as go to 

school, working, go to the market, etc. (Taken from text 

No.8,paragraph 2, line 1) 

 

Here, the student used the phrase “public transportation” three times. The 

last “public transportation” actually can be replaced by “it”, therefore the sentence 

is not monotonous. Meanwhile, the second “public transportation” still can be used 

in order to emphasize on what the writer to say. Then, the sentence can be written as 

follows: 
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(25a)There are many positive and negative opinions about public 

transportation especially in a big city. Public transportation is 

very useful and important for them because most of people in a big 

city use it for their daily activity such as go to school go to work, 

go to the market, etc. 

 

 

b) General words, antonym,  and hyponym 

Besides errors in repetition, errors in general words and hyponym were also 

found in the students texts. These are two examples of the errors. 

(26) In the most crisis of global economic, people choose the 

entrepreneurship to become interesting job because there are many 

kinds of something that they can get there. The something is about 

character building material for pre-entrepreneur.(Taken from text 

No.3, paragraph 2, and line 1). 

 

In the sentence above, the word “something” isn’t clear here. “Something” is 

too broad to refer the item mentioned by the student (character building material). 

Therefore, the word “something” should be replaced by broader word such as 

“advantages”. The above example can be corrected as follow: 

(26a) In the most crisis of global economic, people choose the 

entrepreneurship to become interesting job because there are many 

kinds of advantages that they can get there. The advantage is 

about character building material for pre-entrepreneur. 

 

The second example is the error in hyponym. Hyponym is a word that 

represents different categories covered by a super ordinate. 

(27) It can be especially harmful to babies and young children who are 

in the early stages of their physical development. It may lead to less 

developed lungs and a series of respiratory (breathing) illnesses such 

as bronchitis, asthma, and even heart. (Taken from text 4, 

paragraph 5, and line 12) 

http://www.usingenglish.com/glossary/superordinate.html
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In this example, the student mentioned some hyponyms of “bronchitis, 

asthma, and heart” to refer the super ordinate “illnesses”. The word “heart” here is 

not appropriate since it does not explain the illness like the others. “Heart” here can 

be implied as just the name of human organ. Therefore, the word “heart” should be 

specifically mentioned the name of illnesses such as “heart attack” in order to create 

the cohesiveness of the text. It can be seen that the above text discusses about the 

series of illnesses which occurred because of smoking.  Then the text should be 

written as follows:  

(27a) It can be especially harmful to babies and young children who are 

in the early stages of their physical development. It may lead to 

less developed lungs and a series of respiratory (breathing) 

illnesses such as bronchitis, asthma, and even heart attack (or 

heart disease). 

 

In this next sentence, the student made error in antonym by using the word 

“like” and “unlike”. Here, the student tried to compare between the people who like 

and dislike smoking. Here is the example. 

(28) All citizens’ health will be sacrificed if our government allow 

people smoking cigarettes everywhere. Few people’s right (who like 

smoking) may not defeat many people’s right (who unlike smoking 

cigarettes). (Taken from text no 25, paragraph 6, line 6) 

 

Unfortunately, the student wrongly chose the antonym of “like”. She used 

“unlike” to refer the antonym of “like”. Consequently, it will disturb the flow and 

cohesiveness of the text, because the application of the antonym here is not correct. 
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Hence, the wrong choice of this word should be replaced by “dislike” instead of 

“unlike”, because “unlike” means “different from”.  

(28a) All citizens’ health will be sacrificed if our government allow 

people smoking cigarettes everywhere. Few people’s right (who 

like smoking) may not defeat many people’s right (who dislike 

smoking cigarettes). 

 

 

 

 

2. Errors in the use of collocation 

Collocation concerns to familiar grouping of words, especially words that 

habitually appear together and convey meaning by association. The students 

performed errors on the use of collocation when they were doing misuse of lexicon. 

Besides, they also had limited choice of lexical item. 

In the first example of error in collocation, the student misused the word “trip 

of life”. Here, the student discussed the struggle to be an entrepreneur. 

(29) So, when there is a choice for our trip of life, we should think 

twice to get the best choice, like choose the entrepreneurship 

one.(take from text No.3, paragraph 7, line 1) 

 

 

The choice of word “trip of life” is probably interfered by the L1 i.e. 

Indonesian language “perjalanan hidup”. This word should be replaced by “the 

journey of life” which is more appropriate. It seemed that the student directly 

translate the phrase from Indonesian language without considering the semantic 

aspects in the context of the sentence. 
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The other examples of error in collocation is presented as follows: 

(30) Whether it is from the proper vehicle itself, or the other facilities, 

such as halte or bus station. (Taken from the text No.11, paragraph 

6, and line 3) 

 

The word “halte” doesn’t exist in English. Here the student was interfered by 

the L1 for saying “bus stop” in Indonesian language. Indonesian are get used to call 

bus stop as “halte”, the student probably thought that “halte” comes from English.  

Next, the researcher found the other error on the use of collocation. In this 

sentence, the student used the word “ancient” to refer the person who is not update 

with the newest trend 

(31) If we don’t have private vehicle we’ll feel like an ancient person 

because we don’t have prestigious vehicle. (Taken from text No. 13, 

paragraph 8, and line 9) 

 

The use of the word “ancient” is not correct here. “Ancient” according to 

Oxford Advanced Learner’s Dictionary of Current English (1987) is “belonging to 

times long past, the civilized people who lived long ago, very old”.  

(31a) If we don’t have private vehicle we’ll feel like an outdated person 

because we don’t have prestigious vehicle. (The corrected 

sentence from text number 13, paragraph 8, and line 9) 

 

 

Other example of error in collocation is presented below. In this example of 

the text, student explained the effect of depression which can make the women do 

abortion. 

(32) There is a pressure to them because they make a disgrace in their 

family and make their family feel shame to the neighbor because of 

their act. The pressure can make them desperate and sometimes they 
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choose to end their life or choose to abort their womb. (Taken from 

text no 26, paragraph 3, line 14) 

 

Here the student used “womb” to refer the pregnancy. According to the 

researcher, the use of “womb” here is not appropriate. “Womb” is an organ in female 

mammal in which offspring is carried and nourished while developing before birth. 

Meanwhile, abortion is an expulsion of the fetus from during the first 28 weeks of 

pregnancy. It can be concluded that in abortion, it is the pregnancy which is being 

aborted or terminated, not the womb, because “womb” is the place where the 

pregnancy happens. The use of “womb” here disturbs the cohesiveness of the text 

because it will make the readers think that abortion is a process of doing something 

with the “womb” that actually “pregnancy .Therefore, the word “womb” should be 

replaced by “pregnancy” like in this following text.” 

(32a) There is a pressure to them because they make a disgrace in their 

family and make their family feel shame to the neighbor because 

of their act. The pressure can make them desperate and 

sometimes they choose to end their life or choose to abort their 

pregnancy. 

 

The last example of the error in collocation is the use of the word “tool” in 

the following text. Here the student explained the efforts of South Africa government 

to lessen the number of abortion in the country. The use of contraception becomes 

one of the solutions.  

 

(33) The government in South Africa tries to apply safe abortion and 

give health education for the citizen. It can make the people think 

twice to do the unsafe abortion because they know about the risk of 

unsafe abortion. And also they will more careful by using 
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contraception tool when they have sex if they do not want the baby. 

(Taken from text no 26, paragraph 4, line 5) 

 

According to the researcher, the use of “tool” in contraception tool is not 

appropriate because “tool” refers to instrument. Instead of using “tool” there is 

another word that more appropriate, it is “method”. Contraception is a method to 

plan the conception or pregnancy. Therefore, the word “tool” should be replaced by 

“method” as the following text. 

(33a) The government in South Africa tries to apply safe abortion and 

give health education for the citizen. It can make the people 

think twice to do the unsafe abortion because they know about 

the risk of it. Moreover, they will be more careful by using 

contraception method when they have sex if they do not want 

the baby 

 

2. Analysis of Source of Error in Cohesive Devices 

Table 4.7 

The percentage of source of errors on the use of cohesive devices 

 

 

Cohesive Devices 

Source of errors 

 

Inter-lingual 

 

Intra-lingual 

Reference 

Substitution 

Ellipsis 

Conjunction 

Lexical Cohesion 

0 

0 

0 

0 

44 

224 

0 

0 

67 

25 

Total number of 

errors source 

44 316 

Total percentage of 

errors source 

12,2% 87,8% 
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The next step in this study was to investigate the sources of errors rather than 

the most frequent errors. The source of errors used in this analysis based on the inter-

lingual and intra-lingual source of errors. From the table above, it can be seen that the 

higher percentage of source of error is showed by intra-lingual source. It means that 

the errors done by the students mostly caused by their lack of knowledge of the target 

language (English). Otherwise, the percentage of inter-lingual source dominates in 

one aspect, i.e. the lexical cohesion. Therefore we can conclude that in lexical 

cohesion, the students tend to be interfered by L1. This study also attempted to 

investigate the effect of L2 and L1 interference phenomenon on the students’ 

application of cohesive devices. Both of them have contribution into the students’ 

argumentative texts in scope of cohesive devices.  

a. Cohesive Error Caused by L2 Proficiency 

The first group source of error is due to the lack of knowledge in target 

language (English) which is called Intra-lingual source of error. In this matter, 

students failed to construct cohesive sentence by applying the cohesive devices 

inappropriately. Some errors which are contributed by the intra-lingual source 

mentioned in the following list: 

1) error in pronouns shift 

2) overuse in applying the pronouns,  

3) error in using appropriate conjunction 

4) error in putting the correct form of noun 
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5) error in repetition 

6) error in applying comparative reference 

The errors which are categorized in intra-lingual source come from four 

factors, they are:  

a) Overgeneralization 

b) Ignorance of rules restriction 

c) Incomplete application rules 

d) False Concept hypothesized 

However, from those four factors, only three factors that cause the intra-

lingual source of errors in the data. They are overgeneralization, ignorance of rules 

restriction, and incomplete application rules. The explanations along with the 

examples are presented below: 

1) Errors due to the overgeneralization factor.  

Over-generalization happens when a learner uses a certain structure that is 

over-generalized in the target language. It is caused by the learners’ basic experience 

of certain structure. This example shows the overgeneralization in using “because”. 

(1) Recent years, abortion is very lively discussed by everyone. Because 

in each year, the abortion is increasing rapidly. This particularly 

concerning because the largest percentage of abortion among 

students.(taken from text No.9, paragraph 1, line 3) 

 

The use of “because” instead of “because of” in the example above shows 

that the student over generalize the rules. The conjunction “because” should be 

followed by sentence or clause. Here the student made the error that is called 
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overgeneralization, it means that the student regarded that every subordinating 

conjunction which indicates reason is always “because”, without considering the 

rules of “because” and “because of”. 

2) Errors due to the ignorance of rules restriction factor 

Ignorance of rule restriction is failure to observe the restriction of existing 

structures. That is the application of rules to context where the students do not apply. 

There are some examples of data which can be categorized in this factor. 

(1) However, there are also sturdy statements, it is about smoking 

cigarettes.(taken from text No.4, paragraph 4, and line 1) 

The example number 1 contains error in using pronoun. Here the student 

overused the pronoun “it” that actually isn’t necessary to be written. The pronoun “it” 

here doesn’t have any contribution in making good sentence. 

(2) And also if there is banning smoking in public places, the smokers 

will smoke in their home. It will be more harm for people in the 

house, especially the children Actually, it is very bad for children’s 

health, and this is now widely accepted (taken from text No.4, 

paragraph 5, and line 4) 

 

The example number 2 contains error in using the personal pronoun “it”. 

There is an error in the use on personal references in this example. Actually “it” and 

“this” refer to the same object. Therefore, the pronoun “it” should be omitted since it 

does not have any contribution to the sentence. 

 

(3) In medical, we know some of fetus’ life depend on their mother’s 

health. It will be a bad news for the parents if their fetus cannot 

continue his life in their mother’s womb. (Taken from text No.17, 

paragraph 2, and line 9) 
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(4) Unborn child can’t articulate their right to life; they have vulnerable 

life and must be protected with the law.(taken from text No.6, 

paragraph 4, line 2) 

 

 

(7) The passengers just sit and don’t have to do anything else, since 

there is a driver who will take us to the destination. (Taken from the 

text No.21, paragraph 5, and line 1) 

 

 

Sentence number 3, 4, and 5 contain pronoun antecedent agreement error. 

Since the pronouns disagree with the antecedents. Here the student did the error 

because of ignorance the rules. 

(6) Some people think that is the women’s right to choose. They have 

their own right to choose they would be pregnant for their baby or 

not. They should have controlled over their own bodies. No one else 

will take care of the child for her. It will be her responsibility alone, 

so she should have her own right to decide whether she will 

pregnant her baby or not. (Taken from text No.18, paragraph 2, and 

line 1) 

 

In the example number 6, the student performed inconsistency in pronoun. At 

first, the student mentions “the women” and “they”. Next, she changes the pronoun 

into “her” and “she”. Therefore it disturbs the cohesiveness of the text.  

 

(9) Enforcing an abortion ban would require a quite degrading and 

inhuman treatment of those women who wished to have their fetus 

terminated. Moreover, if pregnant women travelled to other 

country they would be able to have an abortion in country where it 

was legal. The law to ban an abortion become unuseful. Based on 

all that reasons, abortion should be legalized in Indonesia. (Taken 

from text No.18, paragraph 4, and line 1) 
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(10) Abortion that is done by illegal or it is not under the doctor care 

can cause a worse risk. In example, abortion that it is done with 

unprofessional staff medical or via midwife. Those can cause death 

for the patient. (Taken from text No.17, paragraph 6, and line 8) 

 

The example number 9 and 10 show the error in using “that” and “those”. In 

example number 9 the student used “that” which refers to “some reasons”, and used 

“those” which refer to one reason. 

 

(14) With a good service, the government also will get a benefit cost 

from the passenger to pay for the operational of the public 

transportation and it will decrease the government’s spending also. 

(Taken from text No.8 paragraph 9 line 10) 

 

(16) Some of the women believe by doing abortion, they can decrease 

the number of people growing in their country. They can control the 

population by doing it. Moreover, some women assure that abortion 

is a kind of crime. (Taken from text No.29, paragraph 5 line 1) 

 

(17) After looking at the different points of view from the passengers, I 

think the government should resolve this case in order to there is no 

passenger that complain with the agent of public transportation  

because they cannot get tickets to go back (Taken from text No 1, 

paragraph 2, and line 1) 

 

(18) Although they cannot be with their children 24 hours, but with 

good communication and harmony between parents and their 

children will keep them into bad things like promiscuity. (Taken 

from text No.9, paragraph 5, and line 3) 

 

(20) After looking at the different points of advantages and 

disadvantages from entrepreneurship, I think that entrepreneurship is 

the best solution for people who want to have the better financial 

living. Because the income of entrepreneur is not limited as the 

employee. (Taken from text No.28, paragraph 11, line 1) 

 

(22) A cigarette factory needs many workers that it can help the 

government’s program in preparing the job field. Thousand even 

million employees are needed by a cigarette factory. Consequently 
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allowing to smoke cigarette also means neglecting the citizens’ 

health.(taken from text No.25, paragraph 5, line 1) 

 

In the example number 14, 16, 17, 18, 20 and 22, there are some errors in 

using conjunction. Here the students applied the conjunction inappropriately. The 

conjunctions they used make the relationship between ideas is not stated correctly 

 

3) Errors due to the incomplete application rules factor 

Incomplete application of rules means errors are due to the occurrence of 

structures whose deviancy represents the degree of development of rules required to 

produce acceptable utterance. The learners fail to produce a correct sentence 

according to the standards rules.  

There are some examples which are categorized in this error. They can be 

listed as follows. 

(5) So, in order to manage public transport to be good and work 

properly, all the things in all sectors must be improved well. 

Whether it’s from the proper vehicle itself or the other facilities such 

as halte or bus station. It must be managed and organized well 

also pay more attention of it. (Taken from text number 11, 

paragraph 6, line 1) 

 

(23) The working culture of entrepreneurs is not monotonous. He does 

not have a schedule to work like nine to five as an employee. An 

entrepreneur can use their flexibility for developing his 

business.(Taken from text no 28, paragraph 3, line 1) 

 

 

The error in the example number 5 is caused by the incompleteness of subject 

in the last sentence. Therefore, it is not clear who does “pay more attention of it”.   



90 
 

Meanwhile, in the example number 23, there is no sentence connector or 

conjunction which relates the sentences in order to make the sentence becomes the 

cohesive one. Therefore, it must be added the conjunction in the example number 23.   

  

(11) Country’s income that is received from the tobacco industry maybe 

a large amount, but the direct and indirect disadvantages caused by 

tobacco consumption is much great.  (Taken from text No.5, 

paragraph 2, and line 12) 

 

(13) From those different views, I think using of public transportation 

is not a necessity. Using our private vehicles is more comfortable 

and economical. (Taken from text No.13, paragraph 9, and line 1) 

 

The two examples above, number 11 and 13, show the error in comparative 

reference. Here the students did not apply the rules of comparison degree completely. 

 

(15) We can see public transport in the road. There are so many public 

transports which has been old. It’s not only old, but the condition 

seems worrying.  Then we will wonder if it’s safety enough or not. 

Whereas, the existence of public transport is important. (Taken from 

text No.11, paragraph 3, line 4) 

In the example number 15, it can be seen that the student incompletely applied 

the additive conjunction. The correct conjunction should be “not only” and “but 

also”. 

 

b. Cohesive Error Caused by L1 interference 

The error caused by L1 interference can be indicated by the wrong choice of 

lexical items from the students which lead to the inappropriateness of the sentence in 

the aspect of semantic context. The following examples are categorized as errors 
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interfered by L1 interference. The errors from this category come from the lexical 

cohesion used by the students. Two problems in employing lexical devices were 

found: limited choice of lexical item and misuse of collocations. The errors 

committed by the students mostly in collocation. Here, the students chose the 

vocabulary inappropriately in their sentence. Their choices of vocabulary sometimes 

come from incorrect translation from Indonesian Language.  

Besides getting interference by L1, the possible reason for some of the errors 

in this group of examples is that students learned lexical items only through 

Indonesian translation. They did not learn vocabulary within the appropriate semantic 

context. Some examples can be seen in the following explanation.  

(28) So, when there is a choice for our trip of life, we should think 

twice to get the best choice, like choose the entrepreneurship one. 

(Taken from text No.3) 

 

In this sentence, the student chose the noun phrase “trip of life” which is 

actually there is another phrase that is better to be applied, “journey of life”. The 

student thought that “trip” and “journey” are similar each other. According to 

Oxford Dictionary (Hornby, 1987), the definition of “trip” is an act of travelling from 

one place to another, and usually back again. While “journey” is an act of travelling 

from one place to another, often far away. Life is regarded as a long way that has to 

be passed by someone without any chance to be back again. Therefore, the 

appropriate word to describe life is a journey, not a trip. Here the student tends to 
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translate directly from Indonesian Language “perjalanan hidup” without thinking 

whether it is appropriate or not. 

 This following sentence is one of the examples in general words which is 

interfered by the first language. In this sentence, the student mentioned some diseases 

which are caused by smoking. 

(27) It may lead to less developed lungs and a series of respiratory 

(breathing) illnesses such as bronchitis, asthma, and even heart. 

(taken from text No.4) 

 

The words “bronchitis, asthma, and heart” are the name of diseases. Here, 

the word “heart” actually refers to “heart attack” or “heart disease”. In Indonesian 

language, by only saying “heart” or “jantung” it can be understood that it is a name 

of disease. Therefore, the students used “heart” in referring the “heart disease” or 

“heart attack”. 

The wrong choice of vocabulary can also be seen in this following example. 

Here the students wrongly chose the word “pause” which he intended to refer 

“stop”. 

To see more about the example of errors which are caused by L1 interference, 

let’s see this example. In this sentence, the student used the word “ancient” to explain 

the person whose styles no longer current or not modern.  

(29) If we don’t have private vehicle we’ll feel like an ancient person 

because we don’t have prestigious vehicle. (Taken from text No. 13) 
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The use of “ancient” of course is not appropriate here, because “ancient” is 

an adjective of something that is belonging to very distant past and no longer in 

existence.  The word “ancient” is appropriate if it comes with something connected 

to civilization, fossil, and other antique stuffs. Therefore, the correct word to describe 

such person is an outdated person.  In this example, the student performed error 

which is called negative transfer. The error occurred because the student directly 

translated the source language in Indonesian language of “kuno” into “ancient” as 

the target language without considering the semantic aspect of the sentence. 

(32) The government in South Africa tries to apply safe abortion and 

give health education for the citizen. It can make the people think 

twice to do the unsafe abortion because they know about the risk of 

unsafe abortion. And also they will more careful by using 

contraception tool when they have sex if they do not want the baby. 

(Taken from text no 26, paragraph 4, line 5) 

 

In the example number 32, the student used the word “tool” in “contraception 

tool”. According to the researcher, the use of “tool” in contraception tool is not 

appropriate because “tool” usually refers to instrument of gardener, mechanic, or 

carpenter. Here the student is interfered by the L1. In Indonesian language, people 

usually used term of contraception devices by saying “alat kontrasepsi”. Therefore, 

the student directly translated the term into English by saying “contraception tool” 

instead of contraception devices/method. 
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CHAPTER V 

CONCLUSIONS AND  

PEDAGOGICAL IMPLICATIONS 

 

 

This chapter presents the conclusion of the research on error analysis on the 

use of cohesive devices in students’ argumentative text. Within the scope of the 

study, the answers to some research questions at the very beginning of the thesis have 

finally found out as follows. 

A. Conclusion 

This research is aimed at investigating the error in cohesive devices in 30 

students’ argumentative writing of Writing 3 Class Students of IKIP PGRI in 

academic year 2011/2012. This research is completed by applying two theoretical 

framework of  Halliday Hassan’s Cohesion taxonomies and Corder’s Error Analysis.  

Based on the analysis, the researcher found that: 

1. There are 3079 cohesive devices found in the 30 students’ argumentative 

texts, and 360 of them performed errors. 

2. The types of error occurred in students texts are errors in reference, errors 

in conjunction, and errors in lexical cohesion. While errors in substitution 

and ellipsis aren’t found in students texts. 
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3. From the total frequency of error in cohesive devices, the error in 

reference reached the highest percentage (62,2%), followed by error in 

lexical cohesion (19,2%) and error in conjunction (18,6%). 

4. The error on the use of personal reference contributed the highest 

frequency in error in reference (30,83%), followed by the errors on the use 

of demonstrative reference (30,55%), and comparative reference (0,83%). 

The highest frequency of error in personal reference is due to the fact that 

students construct sentences whose pronouns don’t agree with their 

subjects. While the error in demonstrative reference mostly caused by the 

lack of students’ knowledge on how to apply the definite article “the”. 

This lack of knowledge also becomes the reason why the students 

committed the error on the use comparative reference. All of the errors 

will affect in students’ text because it will make the text not cohesive. 

5. In conjunction errors, the most errors done by the students is error on the 

use of additive conjunction (6,94%), followed by adversative conjunction 

(6,11%), causal conjunction (5,55%). In accordance with the results of 

errors on the use of conjunctions given, students seemed to have a 

problem in using conjunction in three subcategories respectively. They 

often used additive conjunction “and” instead of causal conjunction 

“therefore” in showing the idea of causal condition. Sometimes they also 

wrongly choose the additive conjunction instead of adversative 

conjunction in showing the contrastive ideas. The other error is double 
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conjunction occurred in the sentence, such as: “although…but” 

Furthermore, the students also made some error in using “because” and 

“because of”. This problem can be due to the misunderstanding of causal 

devices as its function, and the difficulty of processing causal forms that 

are not yet mastered. The wrong use of conjunction disturbs the 

cohesiveness of the text because the logical relationship between ideas 

isn’t stated correctly. Therefore, the readers can’t easily understand the 

relationship between parts of a text.  

6. Next, in the errors in lexical cohesion, collocation contributed the most 

frequent errors (13,6%) and followed by reiteration, which consists of 

repetition, synonym, hyponym, and general words, (5,6%). Errors in 

repetition of the same words or phrase proved that the students were not 

able to use reference cohesion. Consequently, their sentences are 

monotonous and uninteresting. Meanwhile errors in the use of collocation 

show that the students lack of vocabulary choice in their compositions. 

The errors in lexical cohesion will disturb the cohesiveness of the text 

because the inappropriate use of word will lead the readers to their own 

opinion about the texts. It means that the writer fails to deliver the 

message to the reader because of the unrelated words within in a text. 

7. In all errors committed by the students in their 30 argumentative texts, it 

can be categorized into two group source of errors. The two sources of 

errors are the intra-lingual and inter-lingual. The intra-lingual sources has 
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the highest percentage (87,8%) and inter-lingual source of errors (12,2%). 

Errors which are caused by the intra-lingual errors due to the fact that 

students have lack of knowledge in English grammar, such as how to use 

article, pronoun, and conjunction. On the other hand, the errors caused by 

the inter-lingual include the collocation (as the most frequent error in 

inter-lingual source of error), and other lexical cohesion devices such as 

repetition, general words, and synonym.  

 

B. Pedagogical Implication 

There are many benefits the teacher can get from the finding of error analysis. 

Errors can inform the teacher how far the students have the progress during the 

teaching learning process. Following the students’ progress, the teacher is able to 

manage his studies in accordance with what the students need to know and what kind 

of strategy they have to construct. Errors also means of feedback to give a reflection 

of the effectiveness of the teaching style and also give contributions to the teacher 

what changes they have to make to get the good progress of the students. 

The findings in this study have the following pedagogical implications: 

1. The teacher/lecturer of writing should give more explanation of how to 

apply cohesive devices correctly. It’s not only in the matter of various 

cohesive devices, but along with the functions and the position of cohesive 

devices in sentences. 
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2. Since there are some errors due to the inter-lingual error, especially in 

collocation, the lecturers/teachers must concerned more in this problem. In 

order to avoid error because of the inter lingual or L1 interferences, the 

lecturers/teachers must enlarge and give more knowledge about the 

vocabulary choice in composition. It also needs to give the students 

understanding to avoid translating from their first language.   

3. Due to the findings that students preferred repeating words rather than 

using synonyms and antonyms to describe the main points of their topic, 

conducting some activities such as word association game before writing 

will probably help the students to build their vocabulary. 

4. To enhance students’ awareness of coherence and cohesion, it is important 

to incorporate reading into writing. Students can learn more about 

vocabulary, syntactic structure, and the flow of a composition. 

5. Last but not least, observing the use of cohesive devices can also enhance 

students’ awareness of the characteristics of good English writing 
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PARTICIPANTS OF THE RESEARCH 

NO STUDENTS’ NAME 

1 Insiyah Ananda 

2 Vita Phinsyanita 

3 Ayu Wulandari 

4 Rini Aji Mulatsih 

5 Dian Unstha Sofiani 

6 Rahajeng Hanggara Raras 

7 Risky Amalia 

8 Evie Dwi Nurjanna 

9 Agnie Fitria Indriyani 

10 Inayatul Maula 

11 Indah Wika Kusuma 

12 Sadam Pamungkas 

13 Suprapto 

14 Dwi Ratna Paramudita 

15 Ikrom Mubarok 

16 Syifau Khoirun Nisa 

17 Susiyah Wulandari 

18 Sinung Eka 

19 Novrita Vibriyani 

20 Agustia Wahyu Lestari 

21 Mohammad Khoerul Bashor 

22 Dian Ristianti 

23 Esti Retno P 

24 Dwi Astuti 

25 Maya R 

26 Izatul Farida 



 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

27 Dyah Ayu Mustika  

28 Moch Kharis Sulistiyono 

29 Nur Istiqomah S 

30 Rafika Yuki F 



STUDENTS’ ORIGINAL TEXTS 


