CHAPTER I 

INTRODUCTION 

A. 
Introduction

In literate societies, most "normal" children learn to read by the age of five or six, and some even earlier with the exception or a small number of people with learning disabilities in which reading can be done instead of going to further school which requires students without disabilities. It is because people realize that reading is very important for human life namely to search for simple information, to learn from texts, to search for information needed for writing etc. The people who like reading, their insight or knowledge certainly will be wider than before (Brown, 2004:185).
According to Stoller (2002:1) the role of reading in society is actually quite complex, so the discussions about it are needed to put the role of reading and student learning. Many educational institutions around the world have major goal for promoting greater literacy. Besides, others achieve societal success with relatively minimal levels of literacy. So literacy itself is not a singular notion that operates uniformly in all societies. There are many types of literacy abilities (e.g. reading, writing, interpreting documents, working with multi texts), much as there are many types of reading abilities and ways of reading. The majority of individuals need literacy to further their goals and better lives.
In foreign language learning, reading is one of the English skills that must be mastered by the learners, because reading is the most essential skill for success in all educational contexts, paramount importance to know the general language ability.

Reading in English as a second language learning is an essential skill for the learners. For most of these learners it is the most important skill to master in order to ensure success not only in learning English, but also in learning any content class where reading in English is required. With strengthening reading skills, students will make greater progress and development in all other areas of learning.

, In general, the most of the students find out difficulty on the reading comprehension in English teaching and learning process, such as to determine the main idea in a text, to identify reference, to read inference, etc. According to, Brown (2004;185) for the learners of English, there are two primary hurdles that must be cleared in order to become efficient readers. First, they must be able to master fundamental bottom-up strategies (the processes of each word, letter by letter; each sentence, word by word; and each text, sentence by sentence in linear fashion. It caused  little interference from the reader’s own background knowledge) and top-down (the reader as someone who has a set of expectations about text information and he/she has enough backgroud knowledge so that he/she is able to comprehend information in a text) well that useful to get comprehension. Second, the readers need to be given the discourses and appropriate exercises with contents of a text that useful to carry out those interpretations effectively. 

Formally, the students’ reading ability can be measured by using the achievement tests. A number of techniques are used to measure the reading ability such as true-false, completion, multiple choice, etc. but in general multiple choice forms is often used to measure the students’ reading ability.

In the Indonesian educational system according to Nababan as written by Read in his book “Trends in Language Syllabus Design" (1984:183-184) there are three categories of language subjects namely: Indonesian, local vernaculars, and foreign language. The foreign language subjects are taught in Secondary Schools and Tertiary Institutions, and can be classified into two subcategories in Secondary Schools (Junior High School and Senior High School as level as) namely those taught as a compulsory subject and those taught as an optional subject. The only language belonging to the compulsory subcategory is English, which is taught four periods a week in Junior High School and four to seven periods a week in Senior High School.

Basically, learning English is not to be different from learning language in general. “Learning English is like learning any other language: the purpose is for social communication: and therefore the ultimate purpose of language teaching must develop communicative power (the use of the linguistic potential to communicate either in oral or written form) –​ that is, the use of the power of language” (Halliday, 2007:352). 

In The curriculum of the Junior High School 2004 explained that the learners’ communicative power will not develop well, if learners do not have adequate grammar mastery. Grammar helps a speaker to send ideas in utterance form. Grammar also helps a hearer to understand meaning uttered by the speakers. Therefore, grammar must be taught by teachers in classroom although it is not emphasized in the instruction process, because the grammar only helps the learners to be able to communicate well especially in formal communication. In other word, grammar is very important and urgently needed by the learners. If they mastered the grammar and they could apply it in communication either in oral or written form, of course they will be able to develop the competence of communication well (Muhammad, 2004:418).

According to Nunan (2003:154), grammar is generally thought to be a set of rules specifying the correct ordering of words at sentence level. It contains a description of the structure of a language and the way in which units as words and phrases are combined to produce sentences in the language. The sentences are acceptable if it follows the rules set out by the grammar of the language. In other word, the sentences produced by someone are acceptable by others if it is produced grammatically. 


In second language teaching, the patterns or rules in a language must be mastered by the students. Grammar is one of the important language elements that enable the students to produce new sentences. Therefore, grammar is regarded as ‘sentence-making machine’, because the materials discussed in grammar are the regularities in a language, and knowledge of these regularities provides the learners with the tools to generate a potentially enormous number of original sentences. So, the grammar mastery for the students means that the students’ mastery about how to make the sentences that according with rules in a language (Thornbury, 2006:15).
Thus, the grammar as one of the English elements must be mastered by someone who wants to develop linguistic creativity, because someone will be able to develop linguistic creativity well if he/she has good linguistic competence. Whereas, someone’s linguistic competence can be said well, if his/her grammar mastery is good. Therefore, someone finds difficulty to develop linguistic creativity if he/she has not good grammar mastery.

As we have known there are many English Course Institutions in Semarang. For example; English Course Institution “BBC”, “IEC”, “LIA”, “Study World”, while in Demak there is Kurnia Excellent Course, where it provides for those who want to learn English intensively with facility. 

For the students who want to develop their English ability, although they have studied at formal school, they also learn at the English Course Institutions those mentioned above. In the year of 2007, when the writer was learning English at one of the English Course Institutions in Semarang, the writer met many students who learnt in the place, some of whom are from “SMP”, “SMA”, students of university, etc. It shows us that many students are interested in learning at the English Course Institution.

Kurnia Excellent Course located in Demak city is one of the English Course Institutions known by the people of Demak city. This institution has programs of intensive English instruction. The programs include program for elementary, intermediate, and advanced learners, each of topics is divided into some levels and each level needs 32 times or four months of meeting. Usually, in every last meeting the learners have to accomplish a test provided by the institution. The tests include test of listening, writing, speaking, structure and reading. Score of test based on the number of the right answer for each aspect. This institution has prepared for the learners who have finished their learning program the certificate as evidence that they have ever learned in this place.

B. Statements of the Problem

From the description above there are some important problems that could be formulated as follows; 

1.
Is there any significant correlation between students’ reading comprehension competence and grammar mastery at Kurnia Excellent Course Demak?

2.
Does students’ tenses and pronouns mastery influence their reading comprehension competence at Kurnia Excellent Course Demak?

3.
Can students’ development on tenses and pronouns mastery increase students’ reading comprehension competence at Kurnia Excellent Course Demak?
C. Purpose of the Study
Based on the problems above, the purposes of this research are as follows:
1. 
to find out the correlation between students’ reading comprehension  competence and grammar mastery at Kurnia Excellent Course, Demak.

2. 
to know how far the students’ tenses and pronouns mastery influence their reading comprehension competence at Kurnia Excellent Course Demak. 

3. 
to know the development of the students’ progress on tenses and pronouns mastery that can increase students’ reading comprehension competence at Kurnia Excellent Course Demak?

D. Significance of the Study

The study is expected useful as new information for education world, researchers, English teachers and learners. It is also expected that it can be used as a contribution to the treasure of scientific knowledge. For researchers, it can be used as consideration for further study, especially on reading and grammar. For English teachers, it can be used to extend insight on teaching of reading and grammar. For learners, it can be used to help them in learning and improving their ability on reading and grammar.

E. Scope of the Study

The subject of this study is the elementary class students of Kurnia Excellent Course, Demak in the Academic Year of the 2010/2011. Meanwhile this research is concerned with students’ tenses and pronouns mastery as the part of grammar mastery and reading comprehension competence. The points that will be discussed are the correlation between students’ tenses and pronouns mastery with reading comprehension competence.

In order to develop this study, a group of elementary class students were selected and the instruments in this research were tried out in the trial run group. Subsequently, the instruments in this research either questionnaire or test was distributed to the sample group to be answered. The result of test was collected for analysis in order to identify the correlation between the students’ tenses and pronouns mastery with reading comprehension competence.

F. Methods and Framework of the Study

The type of this research approach is the study of correlation and non-experiment. The research method used in this study is quantitative method, because the data used in the research are numbers and the analysis process uses statistic The population in this research is all of the students of Kurnia Excellent Course, Demak in the Academic Year of the 2010/2011. The sample of this research is elementary class students. Meanwhile, the instruments used in this study are test and questionnaire.
Completely the framework of this research could be seen form picture as follows: 


Figure 1. Research Framework
G. Underlying Theory

Grammar is urgently needed to make a reader’s or writer’s meaning clear when contextual information is lacking. The learners need to learn grammar in order that they are able to comprehend the meaning of a text. As an English instructional issue, the separation of grammar and reading may be due to the relative no emphasis on grammar in communicative methods and in language arts instruction. It may also be due to concerns that a reading teaching or syllabus didn’t become a covert grammar teaching. Typically, grammar teaching means teaching a grammar syllabus and presenting the rules of grammar explicitly, using grammar terminology. A further concern is that attention to grammar will take away from reading time in the classroom, and this is an important case to be considered. 
According to Thornbury (2006:23) there is widespread belief that, with the introduction of Communicative Language Teaching, attention to grammar was given by an emphasis on experimental learning and purely communicative goals. It doesn’t mean that grammar should be the goal of teaching, and that a focus on form of the language alone is sufficient. The goal of the Communicative Language Teaching provides the learners in order that they able to communicate more than just grammar, and implies a focus on meaning as well. The communicative competence is the best achieved through communicating and making meaning. Meanwhile, grammar can be used to organize these meanings up. Thus, in this Communicative Language Teaching shows us that a language is acquired through practice. It is merely perfected through grammar. 
Meanwhile, Halliday (2007:141) states that discussing a grammatical item, every language has at least there are two grammatical units. First, a larger one is the unit of contextual meaning. The one with which the language operates in situations, it is called as the sentence. Second,  a smaller one is the unit that also mainly related to lexical, it is called as the word. Both of the sentence and the word can be said as two universal units of grammar, although it is doubtful whether any language operates solely with these two units. It is because there are other units between the sentence and the word, and the units are related to each other. In English, there are five grammatical units: sentence, clause, phrase, word, and morpheme. A sentence consists of one complete clause or several complete clauses. A clause consists of  one or more than one complete group, and so on. 
Grammar is an important component of reading comprehension, especially for L2 (second language) students, the strength of the relationship does not, by itself, explain how grammar knowledge and processing support reading comprehension. As a reader begins to look at a text, visual word recognition processes are engaged, the first words are recognized, and the extraction of syntactic information begins. Syntactic processing builds the phrasal and clausal units that support the formation of structural information. Semantic propositions are formed through the process of combining word meanings and structural information, and a process of semantic network building a text model of comprehension. (Stoller, 2002:21-25). 
Description of the underlying theory will be discussed completely in the next chapter. 

H. Operational Definition of Variables 

Arikunto (2006:118) stated that variable is an object of the research or something included in the attention of the research. There are three variables used in this research, namely the reading comprehension competence as dependent variable (Y). The grammar mastery consists of tenses as independent variable (X1). and pronouns as independent variable (X2). In this research will find out the correlation between Y and X1, the correlation between Y and X2, and the correlation between Y and the combination of both X1 and X2. 
Student’s reading comprehension competence is defined as students' ability to correctly answer the reading comprehension test. Test for reading ability consists of 20 items with 4 options. Correct answers were scored 1, incorrect answers were scored 0. 
Student’s tenses mastery is defined as students' ability to correctly answer the test about tenses. Test for tenses mastery consists of 20 items with 4 options. Correct answers were scored 1, incorrect answers were scored 0.
Student’s pronouns mastery is defined as students' ability to correctly answer the test about pronouns. Test for pronouns mastery consists of 20 items with 4 options. Correct answer was scored 1, incorrect answer was scored 0.

I. The Organization of Writing 

This study is comprised of five chapters. In order to help the readers in comprehending the study, this study is systemized as follow

Chapter I.
This chapter contains introduction that consist of the sub chapter, namely background of the study, statements of the problem, purpose and benefit of the research, scope of the study, methods and framework of the study, underlying theory, operational definition of variables, and the organization of writing. 

Chapter II. It contains review of the related literature namely explanation of research previously, explanation about theories that will be applied in the research and suitability of the theories with the purpose of the research.

Chapter III. It contains about research method namely explanation of the data presentation method, analysis method and the presentation method of analysis result.

Chapter IV. It provides the detailed results and discussion of the study.

Chapter V.  It contains the result of study and suggestion from the writer.

CHAPTER II

REVIEW OF LITERATURE
A. The Previous Studies
In this part, the researcher will explain some researches that have been done by some researchers. Many researchers have studied about topics on reading in general. Yet, it has not been found researchers who studied especially about the Correlation between Students’ Reading Comprehension Competence and grammar mastery. 

Supriyanto (2004) in his thesis entitled The Use of SQ3R Method in Reading Comprehension with Special Reference to SMP Negeri 1 Pati, concluded that after applying SQ3R Method, the analysis result has shown that the students had difficulties in formulating question using what, why, and how. In the process of treatment both high and low achievers indicated that they had to think more to formulate question in questioning step. The result of t-test analysis can be concluded that both high and low achievers could improve their reading comprehension.

Agnes Widyaningrum (2005) in her thesis entitled Teachers’ Scaffolding Talks in Reading Classes done at Unisbank, found cases that are interesting namely that in the teaching process the teachers at reading IV give support to the students to scaffold the lesson. In supporting them, they use question in order to give support or help. This is done because sometimes the teachers do not know how to bridge their talks with the students’ talks and the question forms are started by the teachers. The teachers want the students to give them information according to the question. The information given by the student is performed as the students’ talk. This condition is the teacher is demanding information and the students should give information to the teachers, when this happens; it means the communication takes place. The communication is done through the teachers’ and students’ talks. Both of them have the opportunity to speak in the class so that the interaction between them occurs naturally.

M. Nafi Annury (2004) in his thesis entitled The Use of Skimming in Improving Students’ Reading Comprehension done at SMA Islam Hidayatullah Semarang, concluded that there is an improvement of students’ skimming skill. It can be seen from the increase of the mean score, the observations and the two questionnaires. At the beginning in reading process, the student found problems in getting the main ideas of the English texts. This case caused by their skimming technique is poor. After applying the skimming technique, they improved their techniques gradually. The questionnaire result showed that the students’ difficulty in skimming decreases. Students learning outcomes of skimming are influenced by some factors e.g. mastery of vocabulary, training, and the uniqueness from each student.

B. Underlying Theory 

1. Reading

Stoller (2002:9) stated that reading is the ability to draw meaning from the printed page and interpret this information appropriately. It means that in reading a reader must have adequate reading ability in order to be used to interpret the meaning from the messages written by writer, because it is impossible for a reader to know the meaning of a reading text if she/he has not adequate reading competence. Meanwhile, Nurhadi (2008:124) states that reading is an effort to cultivate the reading ingredient in written texts that contain messages sent by the writer by using a number of backgrounds of knowledge and experience to acquire new knowledge or information from the written text.

According to Nunan (2003:68); 
Reading is a fluent process of reading combining information from a text and their background knowledge to building meaning. The goal of reading is comprehension. Strategic reading is defined as the ability of the reader to use a wide variety of reading strategies to accomplish a purpose for reading. Good readers know what to do when they encounter difficulties. Fluent reading is defined as the ability to read at an appropriate rate with adequate comprehension. Meaning does not rest in the reader nor does it rest in the text. The reader’s background knowledge integrates with the text to create the meaning. The text, the reader, fluency, and strategies combined together define the act of reading.

The students taught by using pictures, they have greater learning motivation than who those taught without it. It is because when a teacher presented the pictures, the learners will look at it and try to comprehend the meaning of the pictures based on the text and their experiences or knowledge automatically. So, if the lesson of reading presented by using the pictures, it will support the students’ success in learning to comprehend content of a text.
Meanwhile, Grant (1999:2) states that reading is a thinking process that engaging two peoples in action together, namely an author and a reader. The author uses the facts and ideas in written form to send a message to a reader. In doing this, the author describes his/her knowledge and feelings about the subject. The reader seeks information and gets a message from a text. Therefore, what the author writes in a text determines what the reader learns from it.
Based on the description above it can be concluded that reading is a process using all of the reading ability to cultivate the reading ingredients involving variety of reading strategies and various process of thinking in cognitive system such as; to know, to comprehend, to apply, to analyze, to synthesize, and to evaluate in order to acquire new knowledge or to build meaning based on new information from the text and reader’s background knowledge. 
1.1 The Purpose of Reading

The purpose of reading for each reader is different from one another, depending on what they look for from the text. It shows us that there are various kinds of aim in reading. Meanwhile, the purpose of reading according to Waples as written by Nurhadi in his book “Membaca Cepat dan Efektif" (2008:136) included; 

a.
To acquire practical something, e.g.; how to make coffee, how to make food, how to repair bulb, etc.

b. 
To get a prestige more than others in milieu, for example; somebody will feel more prestigious when her/his readings are magazines of foreign edition.

c. 
To strengthen self belief, for example; to strengthen religion belief, to get new values from a philosophical book.

d. 
To change the esthetic experience that obsolete, e.g. reading to get new sensations through emotional enjoyment acquisition of the reading ingredient (novel, short story, biography of popularly figure, etc.)

e. 
To avoid difficulty, fear or other diseases
1.2  Principles for Teaching Reading
In teaching reading, there are important principles that have to be paid attention to. According to Nunan (2003:74) principles for teaching reading, are as follows; 
a. Exploiting the reader’s background knowledge 
b. Building a strong vocabulary base. 
c. Teaching of comprehension. 
d. Working on increasing reading rate. 
e. Teaching reading strategies. 
f. Encourage readers to transform strategies into skills. 
g. Building assessment and evaluation into teaching process. 
h. Striving for continuous improvement as a reading teacher.
In teaching reading, a teacher has to pay attention that a reader’s background knowledge can influence reading comprehension. Reading comprehension can be significantly enhanced if background knowledge can be activated be setting goals, asking questions, making predictions, and so on. Teaching students how to comprehend content of a text is very important. Therefore, in teaching process focus is not only to develop reading speed, but also reading fluency.

In learning reading comprehension, the learners need to know how to use and integrate a range of strategies. Strategies can be understood as conscious actions that learners take to achieve desired goals, while a skill is strategy that has become automatic. The goal for explicit strategy instruction is to move readers from conscious control of reading strategies to unconscious use of reading skills. So, The reading instruction process, strive for continuous improvement as a reading teacher. 
Meanwhile, Nation (2009:6) states that principles can guide the design and practice of a reading program. It includes:

a. Practicing and training in reading should be done for particular reading purposes, e.g. reading to learn, reading to search information, reading to write, etc.
b. Learners should be doing reading that is appropriate to their language proficiency level.
c. Reading should be used as a way of developing learners’ language proficiency. 

d. Reading should be related to other language skills.
e. Learners should be helped to develop the skills and knowledge needed for effective reading, including spelling practice, grammar study, etc..
f. Learners should be given training and practice in a range of reading strategies.
g. Learners should become familiar with a rang of text structures.
h. Learners should be helped and pushed to develop fluency in reding.

i. Learners should enjoy reading and feel motivated to read.

j. Learners should read a lot.
In teaching reading, the important principles e.g. meaning-focused input, meaning-focused output, language focused learning, and fluency development must be paid attention by the teachers, because it can help to successful reading instruction.
1.3 Reading Comprehension

As explained above reading comprehension is one of the reading skills that determine someone’s reading comprehension ability. According to Oxford dictionary (2003:83) the term of comprehension means the ability to understand something. In general, reading comprehension refers to the ability to understand or interpret the reading ingredient given by the author. 
According to Stoller (2002:38) reading comprehension involves comprehension of the purpose of reading, processes of fluent reading, processing components of reading and models of reading. It means that comprehension of reading not only comprehending the purpose of reading or processes of fluent reading, but also comprehending another element such as that mentioned above.
Purpose of reading includes reading to search for simple information, reading to skim quickly, reading to learn from text, reading to integrate information, reading to write, reading to critique texts, and reading for general comprehension. Processes of fluent reading includes a rapid process, an efficient process, an interactive process, a strategic process, a flexible process, an evaluating process, a purposeful process, a comprehending process, a learning process. 
Processing components of reading includes linguistic process, lower-level processes (such as; lexical access, syntactic parsing, semantic proposition formation, etc), and higher-level processes (such as text model of comprehension, Executive control processes, etc). Models of reading includes metaphorical models (such as; bottom-up models, top-down models, and interactive models), and specific models (such as; psycholinguistic guessing game models, interactive compensatory models, etc).
In reading comprehension process, scanning and skimming are the strategies of reading that used to support a reader to comprehend a text. Scanning is a strategy used by all readers to find relevant information in a text. It is usually used to quickly identify important elements, timing may also be calculated into scoring procedure. Possible stimuli include: one to two pages news article, an essay, a chapter in a textbook, etc. Meanwhile, the variety of scanning objectives, the test-taker usually locate: a date, name, or place in an article, the principal divisions of a chapter, etc. Meanwhile, Skimming is the process of rapid coverage of reading matter to determine its gist or main idea. It is a prediction strategy used to give a reader a sense of the topic and purpose of a text, the organization of the text, the perspective the writer, its case or difficulty, etc. It can apply to texts of less than one page.  (Brown, 2004; 209)
Tuckman (1975:364) stated that in reading comprehension, reading is sometimes measured in part by determining whether the student can identify the word that fits a given picture, but, at higher grade levels, a story is provided, which the student reads, then he/she must identify the correct answer to a question based on the content of the given story.
Based on description above it can be stated that the students’ reading comprehension competence is the students’ ability to interpret or to comprehend the content of a text. The student’s background knowledge is one of the influential factors in his comprehension process toward the content of a text. So, if the students have adequate reading comprehension, of course they will comprehend and absorb content of reading easier than those with less reading ability. The measurement of their comprehension toward reading is when the students are able to answer correctly a number of questions based on the content of a text that they read. 

1.4   Teaching Reading Comprehension

In reading instruction especially in teaching for comprehension usually focusing on mere how the students are able to answer the number of questions correctly based on the content of a text they read than teaching the students to understand a text. 
 Nunan (2003:75) suggested that a teacher should more emphasize on teaching readers how to comprehend than he/she sequandered only for testing students’ reading comprehension, in reading instruction process. During the reading process, the readers must be able to include their cognitive and metacognitive in monitoring of comprehension processes by verifying that they have made the predictions correctly and checking that they have been making necessary adjustments when meaning is not obtained in the process of constructing meaning from text.
In reading instruction the readers must monitor their comprehension processes because monitoring comprehension is essential to successful reading. The readers must also be able to discuss with the teacher and/or fellow readers about what strategies they use to comprehend a text. During the reading process the readers need to given questions in order to make sense of what is being read. It is used for engaging students in meaningful cognitive and metacognitive interactions with text and for assessing students in the process of constructing meaning from text.
According to Grant (1999:65) there are some ways that can help to comprehend a text. The first, grasping the main idea of paragraphs and selections. It relates to identify the topic of a paragraph; distinguish between general and specific statements; find the topic sentence when the main idea is explicitly stated; infer the main idea when it is not stated; and find the main idea either in deductive or inductive paragraphs. Second, relating main ideas and details. It relates to identify the more significant detail, approximate numerical detail. The third, using clue words to follow an author’s thoughts. It relates to perceive relationship among ideas so that a reader can anticipate what is going to happen next in a sentence or paragraph. The fourth, critical thinking. It relates to apply the author’s ideas and examples to a reader’s life, compare items and determine how those items similar and how they are different, infer relationship not stated directly by the author, conclude about a topic, judge opinions about the material of reading and about how that material is written
2. Grammar

Thornbury (2006:13) grammar is a description of the rules for forming sentences, it is including an account of the meanings that this forms convey. It means that the grammar is a system of rules namely rules of how the sentences are formed.
According to Siahaan (2008: 25) the term of grammar refers to a set of rules operating in the mind of the speakers of language. It governs them to produce and interpret the sentences they use in their communication. It contains three basic of rules. The first rule, it governs them to select words from the mental dictionary. The second rule, it governs them to put the words in order in the sentence they produce. The third rule, it governs them to make a change of patterns of the basic sentences.
Rodman (1998:362) stated that grammar relates sounds and meanings and contains the units and rules of the language that make speech production and comprehension possible. But, it does not describe the psychological processes that are used in producing and understanding utterances. It means that grammar is a set of rules about how we can produce language’s utterances that are acceptable by many people and the meaning of language’s utterances are not ambiguous.
Meanwhile, Nunan (2003:154) also asserted that; 
Grammar is generally thought to be a set of rules specifying the correct ordering of words at the sentence level. Sentences are acceptable if they follow the rules set out by the grammar of the language. For example, in English, one rule stated that “a subject followed by a verb followed by an object” it is grammatical. The sequence of word “The bit dog man the” is ungrammatical because it violates this rule, while “The dog bit the man” is grammatical because it obeys the rule. (The sentence “The man bit the dog”, is grammatical, but would be considered unacceptable by many people for other reasons).  
Based on explanation above it can be understood that the grammar mastery means the mastery toward rules that govern how to produce and interpret the sentences, rules that govern how language’s sentences are formed, rules for forming words and making sentences, rules that govern how sentences are formed are acceptable and the sentences are unambiguous. So the students’ grammar mastery is the students’ mastery about how to make the sentences either oral or written that agree with language rules. So that when the students speak with others, they will not elicit misunderstanding for the hearers, or if the students make a written text, they will not elicit misunderstanding for the readers.
2.1 Background of the Teaching of Grammar

Grammar teaching can be said synonymous with the language teaching in language classrooms, because in language teaching process, grammar also be one of the topics discussed by the teacher. The primary aim of teaching is to ensure that learners mastered the grammar, pronunciation and vocabulary of the language. 
2.2 Principles for Teaching Grammar

In grammar teaching there are principles that must be paid attention in order to acquire the repeated result. According to Nunan (2003:158-160) the principles for teaching grammar are; 

a.
Integrating both inductive and deductive methods into teaching process, 

b. 
Using tasks that make the relationship between grammatical form and communicative function clear, and 

c.
Focusing on the development of procedural rather than declarative knowledge.

As a communication tool, the language sentences have the function to deliver the ideas. So, when we want to deliver certain ideas to other people, of course we will use certain sentence forms so that they understand our mind. In communication, to deliver meaning, one function can be expressed by several sentences. In the same way, one sentence can express a variety of function. There are times when we should use the passive voice form rather than the active one. Teaching grammar in a context is likely to make clear the relationship between grammatical form and communicative function.
In language teaching, the approach used is more on the emphasis of   giving experience to learners to use language rules into communication context than on teaching by memorizing rules. Eventhough, the students need to develop the mastery of target language items, because declarative knowledge can facilitate the development of the ability to use the knowledge for communication.

 2.3. Grammatical Aspects of lLanguage

According to Rodman (1998:362) grammatical aspect of language includes:
a. The word of language

b. The sentence patterns of language

c. The meaning of language

d. The sounds of language

e. The sounds patterns of language
Every sentence is a sequence of word, but not every sequence of word is a sentence either in English or in every language. The sequences of word that conform to the rules of syntax are grammatical and those that violate the syntax rules are ungrammatical. There are eight parts of speech in English grammar. The eight parts of speech are noun, pronoun, adjective, verb, adverb, preposition and interjection. Meanwhile, every sentence has pattern that conform to the rules of syntax such as active and passive voice.
3.
Tenses

Sitorus (1995:31) states that tense is verb form that shows when the action is done or a condition happened. It means that the verb form that used to state incident or event always shows the time of the action namely the present/past/future. In addition, Djauhari (1996.13) asserted that tenses are nothing but verb forms.
Based on some explanations above it can be understood that tenses are verb forms that show the time of the action done or a condition that occurred. The verb forms used to state the incident or event, always state the present/past/future. Even though, in English, the tenses do not only show the present/past/future, but the tenses can be used to explain kinds of the time of the action.

3.1 Kinds of Tenses

Actually, the total number of tenses in English is not less than five kinds of tenses. According to Sitorus (1995:36) and Pardiyono (2006) there are twelve tenses namely; simple present tense, present continuous tense, present perfect tense, present perfect continuous tense, simple past tense, past continuous tense, past perfect tense, past perfect continuous tense, simple future tense, future continuous tense, future perfect tense, and future perfect continuous tense. Whereas, Akhlis (2007) asserted there are sixteen tenses i.e. by adding four tenses besides tenses above namely simple past future tense, past future continuous tense, past future perfect tense, and past future perfect continuous tense.
In general, simple present tense is one of the tenses used to state the habitual action, incident or event that happens every moment nowadays. Meanwhile verb formula that used usually is Verb-1. Present continuous tense is used to state the activity that underway nowadays. Whereas verb formula that used namely is/am/are + Verb-ing. Present perfect tense is used to state the activity that happens nowadays and it is finished. Verb formula applied in this tense namely has/have + Verb-3. Present perfect continuous tense usually has function to state the activity that happened in the past and it is still underway now. This tense usually uses verb formula: has/have been + Verb-ing.
Simple past tense is used to state the activity that happened and finished in the past. Meanwhile the verb formula used is usually Verb-2. Past continuous tense is used to state the activity or event that underway and it happened in the past. Whereas verb formula that used namely; was/were + Verb-ing. Past perfect tense usually used to state the activity that happened in the past or to explain two activities that happened, but assert which one of the events happened beforehand. Verb formula used by this tense is had + Verb-3. Past perfect continuous tense is used to state the activity underway and it happened in the past or to explain two activities occurred, and to confirm which one of the events happened beforehand. This tense usually uses the formula had been + Verb-ing.
Simple future tense is one of the tenses used to state the activity that will be done or event that may happen in the future. Meanwhile verb formula used is usually will/be going to + Verb-1. Future continuous tense is used to state the activity that will be done at a certain time in the future. Verb formula that used is will be + Verb-ing. Future perfect tense is used to state the activity that will be finished at a certain time in the future. The formula used in this tense is namely will + Verb-3. Future perfect continuous tense is used to state the activity that would underway at a certain time in the future. This tense usually uses the formula will + have been + Verb-ing.
Simple past future tense is used to state an action that would be done in the past, but it did not happen. It is also used to express an offering more polite, and it can be used to express supposition something that impossible to be reality, because it contrary with fact now. Meanwhile verb formula used is usually would/should + Verb-1. Past future continuous tense is used to state the activity would underway at a certain time in the past. Verb formula used is would/ should+ be + Verb-ing. Past future perfect tense is used to state the activity should have been finished in the past, then it used to state supposition something that impossible to happen, because its conditional that not fulfilled. Verb formula that used is would/ should+ have + Verb- 3. Whereas past future perfect continuous tense is used to state the activity that should begin at a certain time in the past. Verb formula used is would/ should+ have + been + Verb-ing.
In English teaching, the tenses mastery is very important and urgently needed by the students, because if the tenses can be mastered it will help them to understand sentences especially those related to the time of action stated in the sentence. It can be stated that when they mastered tenses of course they understood the formulas or patterns of the tenses above.
Nevertheless, Djauhari (1996:13) stated that basically there are five kinds of basic tenses namely; present continuous tense, simple present tense, present future tense, simple past tense, and present perfect tense. Whereas other tense forms such as mentioned above are only form of combination from the five basic tenses. If the five basic tenses have been mastered perfectly, the students can write well.
4.
Pronoun 

Harahap (1991:183) states that a pronoun is a word used instead of a noun or noun-equivalent. Meanwhile, Kardimin (2008:65) also asserted that pronoun is a word used to substitute noun in a sentence. The function of pronoun is to avoid the same word reduplication monotonously or the words used in a sentence can be made variously without change the meaning of word that replaced.

4.1 Kinds of Pronouns

In English there are kinds of pronouns. According to Kardimin (2008:65) based on characters and the function of pronouns, pronouns can be distinguished into seven kinds; Personal Pronoun, Possessive Pronoun, Reflexive Pronoun, Demonstrative Pronoun, Indefinite Pronoun, Interrogative Pronoun, and Relative Pronoun.
The first, personal pronoun is a pronoun that point out a person. There are some kinds of personal pronoun; first person, second person and third person. If it is seen from the position in sentence, personal pronoun can also be distinguished into two kinds namely nominative case and objective case. Nominative case is usually followed by infinitive, auxiliary verb or to be. It is consisting of words; I, You, He, They, etc. While, objective case, it is not followed by to be. It is consisting of words; Me, Them, Us, Him, etc.
The second, possessive pronouns namely the pronouns that point out ownership that derives from personal pronoun. Possessive pronoun is different from possessive adjective. Possessive adjective is always followed by noun. It is consisting of words; my, your, her, his, etc., but possessive pronoun is not followed by noun. It is consisting of words; hers, his, yours, mine etc.
The third, reflexive pronoun is pronoun that shows the action which is pointed to its self out. It derives from the possessive adjective added with self if the word form is singular, and it is added with selves if the word form is plural. It is consisting of words; myself, herself, themselves, etc.
The fourth, demonstrative pronoun is pronoun that point out something. It is consisting of words this, that, those, one, ones, and such. The function of these words is as noun. These are not followed by noun, because if these are followed by noun, these words are demonstrative adjective. 
The fifth, indefinite pronoun is pronoun that points out person or things in general and not pointing out person or definite things. The words included into indefinite pronoun are such as; someone, anybody, nobody, many, something, all, etc.
The sixth, interrogative pronoun is pronoun used to submit or to start a question. The words included into interrogative pronoun are; Whose, Who, What, Which, and Whom. 
The seventh, relative pronoun is a pronoun used to precede the substitute word or used to combine two sentences become one sentence. The words included into relative pronoun are Whose, Who, What, That, Which, and Whom. 
C.
Factors that Influence the Student’s Learning Outcomes

In learning process there are some factors that can influence the student’s learning outcomes. According to Brown  (2000; 160). motivation is one of the factors that determine someone will be success or failure in doing any complex task. For someone want to be success, of course they must have a high motivation. Likewise, to success of learning for the learners are depended on their learning motivation. 

Meanwhile, Djaali (2008:98) there are two factors that can influence the student’s learning outcomes namely the internal factor and external factor. The internal factors are including; health related to condition of physical and psyche, intelligence namely related to IQ and brain; interest and motivation namely related to encouragement to do activity; and way of learning namely related to management of time, place, facility of learning, etc. The external factors are including family related to member of the family; school namely related to place, building of school, teacher's quality, instruments of education, etc., society and environment related to situation around residence.
D.
Correlation between Reading Comprehension competence and Grammar Mastery

In the previous explanation it is stated that the grammar mastery is the mastery toward a set of rules that govern how language sentences are formed, rules for forming words and making sentences, rules that govern how the sentences are formed are acceptable and the sentences are unambiguous. So the sentences are formed when it is read (if it is written form), it will not elicit misunderstanding for readers, or if the sentences formed are utterances form, it will not elicit misunderstanding for hearers. 

The meaning of reading comprehension competence is the ability to interpret or to comprehend content of a text. The students’ background knowledge is one of the influential factors in their comprehension process toward content of a text. So if the students have adequate reading comprehension competence, of course they will comprehend and absorb content of reading easier than those who have less reading ability. The measurement of the students’ reading comprehension competence is the students are able to answer correctly a number of questions based on the content of a text that they read. 

From the explanation above it can be understood that the reading comprehension competence is the ability to interpret or to comprehend content of a text. The students’ background knowledge is one of the influential factors in their comprehension process toward the content of a text. It is clear that the students have good background knowledge such as good in grammar mastery, it will help the students to interpret or to comprehend and absorb the content of reading easier than those with less in grammar mastery. Thus, writer has an assumption that there is the significant correlation between students’ reading comprehension competence and grammar mastery.
Tenses and pronouns are parts of grammar chosen as materials of discussion in this research. It is because of the time limited and impossible to discuss all of them. Second, the writer is interested in both of them tenses and pronouns and wants to find the correlation between students’ reading comprehension competence with pronouns mastery and tenses, as the proposed by the writer. 

CHAPTER III 

RESEARCH METHOD

A.
Research Design

The type of this research approach is the study of correlation and non experiment. The research method used in this study is quantitative method, The data collection method in this research is using a test. Best(1981:154) states that correlation is the relationship between two or more paired variables, two or more sets of data. The degree of relationship may be measured and represented by the coefficient of correlation. Whereas, statistic is tool used to gather, organize, analyze, and interpret the numerical data.
According to Creswell (1994:117) a survey design provides a quantitative or numeric description of some fraction of the population through the data collection process of asking questions of people from the sample. This data collection enables to be used to generalize the findings from a sample of responses to a population so that inferences can be made about some characteristic, attitude, or behavior of this population.
There are three variables used in this research design, namely a dependent variable and two independent variables. The reading comprehension competence is as dependent variable (Y). The grammar mastery consists of tenses as independent variable (X1). and pronouns as independent variable (X2). In this research the researcher will find out the correlation between Y and X1, the correlation between Y and X2, and the correlation between Y and the combination of both X1 and X2. 
B.
Population and sample

The population in this research is all of the students of Kurnia Excellent Course, Demak in the Academic Year of the 2010/2011. Meanwhile the sample of this research is using random sampling. There are three class levels in this course, i.e., elementary, intermediate, and advanced levels. By applying random sampling,  the writer fold three papers that each papers was written the class level name, then it is taken one at random, and as the result elementary level was chosen as the sample. The data were taken in November, 2010. Here the elementary level consists 2 groups namely group A as the trial run group and group B as the sample group. Each group consist 10 students. The trial run group means the group that used to try out of test instruments. It was used to find the validity and reliability of test instruments, before the instruments of test applied to the sample of research. 
According to Best (1981:153) validity is the quality of a data gathering instrument or procedure that enables it to determine what it was design to determine. Reliability is the quality of consistency that the instrument or procedure demonstrates over a period of time. Whether it determines, it does so consistency. So, a test is valid if it measures what it claims to measure. Whereas, a test is reliable if it measures consistently, from one time to another, and the result of its measurement is equal.
According to Tukman (1975.:229) states that test validity means whether a test measures what we intend it to measures. Meanwhile, test reliability is an indication of the accuracy and consistency of a test based on the degree of true variability in the total variability of test scores.  

C. Research Instrument

The instruments used in this research are a test and a questionnaire. Test used in this research comprises (60) multiple-choice items of four alternatives. It contains three kinds of the research questions, namely 20 questions of reading comprehension, 20 questions of tenses and 20 questions of pronouns. Each item is provided with four options, one of them is correct and the others are the distracters. At the beginning of the test paper, the instructions of the test were introduced. The time allocated for the test was (90) minutes. Meanwhile, the research questionnaire comprises (25) multiple-choice items of four options. It contains 25 questions of the factors that influence the students’ learning outcomes
D. The Data Collection Technique 

In this research, a test and a questionnaire are used to collect the data. Test was used to measure the students’ achievement either reading comprehension or grammar. Meanwhile, the questionnaire was used to know factors that influence the students’ learning outcomes. There are three kinds of test used in this research, namely test of reading comprehension competence and grammar mastery consists of tenses and pronouns. Here the data collection technique is as follows: First, the researcher distributed the instruments of test to Group A (trial run group) to be answered, before it is applied to the sample of research. It has purpose to know the validity and reliability of the items test. It is because of the instruments of test used to collect the data must valid and reliable. Second, the researcher applied the instruments of research both of a test and questionnaire to the learners of group B (sample) to answer it. Meanwhile, the result of the test either in Group A or group B has been seen at appendix.

E.  Variables of Research



        
As the description above that this research has the purpose to find out the correlation between students’ reading comprehension competence and grammar mastery. The reading comprehension competence is as dependent variable. Meanwhile, tenses and pronouns mastery is as independent variable. There are 20 research questions for each variable in this research It can be seen in table below.
Table 1

Variable, Research Question, and Items on Survey
	Variable Name
	Research Question
	Item on survey

	Independent Variable:

Tenses Mastery 
	Descriptive Research:
Questions on occasion of Tenses Mastery
	See Questions of Tenses Test 1 to 20

	Independent Variable:

Pronouns Mastery
	Descriptive Research:
Questions on occasion of Pronouns Mastery
	See Questions of Pronouns Test 1 to 20

	Dependent Variable:
Reading Comprehension Competence
	Descriptive Research:
Questions on occasion of Reading Comprehension Competence
	See Questions of Reading Comprehension Test 1 to 20 


F.  Data Analysis  

There are some activities to analyze the data in this research, namely: 

1. Scoring the test

2. Finding out the gained score

3. Calculating the result of the test of reading comprehension, tenses and pronouns to determine the correlation between variable X1 (tenses mastery) and Y (reading comprehension competence) and also correlation between variable X2 (pronouns mastery) and Y (reading comprehension competence) by using Correlation Pearson product Moment.
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4. Calculating the result of the test to determine the correlation between X1and X2 to Y by using Multiple Linear Regression.

5. Tabulating the questionnaires.

Meanwhile, the data analysis in this research is helped by a computer software namely SPSS (Statistical Product and Service Solutions) program for Windows version 12.0. 
Presentation of the results of analysis in this research is done formally and informally as follows:

The result of analysis is presented using formulas or symbols. It uses the formula of Product Moment as mentioned above, such as:  
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X shows independent variable (grammar mastery that consist of tenses and pronouns), Y shows dependent variable (reading comprehension). 

Other formula is equation of multiple linear regressions, such as: 

Y 
= 1X1 + 2X2 

Y 
= reading comprehension

1, 2
= coefficient regression of X1 and X2 

X1 
= tenses

X2
= pronoun

Besides presented in formulas or symbols, result of analysis also presented in tables and in descriptive statistical such as: minimal and maximal score, mean, and the standard deviation for test results of reading comprehension and grammar mastery, meanwhile to know factors that influence students learning outcomes is presented in percentage distribution frequency. 

In the data analysis, table r is used to consult r value that found out, because the correlation between Y and X can be explained after r value consulted to table r- Product Moment. To know the correlation among the variable in 5% significance, the writer used r table with df formula: df = N - nr

df = degrees of freedom

N = total number of respondents

Nr = numbers of variable (X and Y)

df = N - nr = 10 - 2 = 8 (.r. value consultation table)

df = 8

At the degree of freedom 8 and significance of 5% r table = 0.632

Meanwhile to analyze the correlation between Y and combination of X1 and X2, it is used multiple linier regression. If the regression between Y and the combination X1 and X2 results p-value < 0.05, it can be concluded that simultaneously X1 and X2 have significant correlation to Y.

G.
Classic Assumption Test 

Classic Assumption Test is a way to determine whether multiple regression model that used by a researcher in analyzing the data of research is good or not. Classic Assumption Test must be done by a researcher when multiple linear regression model will used to analyze the data in research. Multiple regression model (multiple regression) can be mentioned as a good model if it fulfils some of the assumptions that used to be called the classical assumptions. The classical assumptions test process conducted jointly with the regression test process so that the steps of work either in classical assumptions or regression test is same. There are five tests that must be done on the assumption of a regression model, such as: normality, autocorrelation, linearity, multicollinearity, and heteroscedastisity test (Ghozali, 2005: 89).
1.
Normality Test

Normality test aims to determine whether residual variables have a normal distribution. t and F test based on assumption that the residuals follow a normal distribution. If this assumption is violated, the regression model is regarded invalid by the number of available samples. One way commonly used to test the normality of regression model is graphs analysis (normal probability plot/p-plot). Data which is spread around the diagonal line, it indicates normality (Ghozali, 2005: 110). 
2.
Autocorrelation Test

Autocorrelation test aims to test whether the linear regression model there is correlation between the error in period t with bullies error in the previous period (t-1). 
A correlation shows there is a problem called autocorrelation. There are several ways to detect autocorrelation indications one of them is Run Test on the regression residuals data. If Run Test results p > ​​0.05, it shows that there is no autocorrelation problem (Ghozali, 2005: 95).

3.
Linearity Test

This test is used to see whether The data distributions used are linear shaped or not, or the model specification is an empirical study of linear, quadratic, or cubic. One of the ways used to detect it by using F test. 
If p > ​​0.05, it indicates a linear regression model (Ghozali, 2005: 115). 
4.
Multicollinearity Test

The multicollinearity test aims to test whether regression model has no correlation between the independent variables. A good regression model requires no correlation within independent variables, because if it happens the variables are not orthogonal or similarities occur. The orthogonal variables are the independent variables that have correlation values is zero. This test to avoid habits in the decision making process about the partial effect in each independent variables to dependent variable. To detect whether there is a multicollinearity problem, it can be seen from the value of tolerance and its opponent variance inflation factor (VIF). If the obtained tolerance value > 0.1 and variance inflation factor (VIF) <10, it can be said that the regression free from multicollinearity (Ghozali, 2005: 91).

5.
Heteroscedastisity Test

Heteroscedastisity test aims at testing whether the regression model occurs in the inequality variance of residual one observation from others. The similar variances show homoscedastisity and if different it shows heteroscedastisity problem. A good regression model is no heteroscedastisity. There are several ways to detect the presence or absence of heteroscedastisity one of them by looking at the scatter plot graph. If the scatter plot graph pattern spread randomly, it shows there is no heteroscedastisity (Ghozali, 2005: 105).
BAB IV

RESEARCH FINDINGS AND DISCUSSION
A.
Research Finding 


In this research was found out some cases, and it is very important to presented as discussion material. It includes validity and reliability of the instruments, scoring of the test, correlation analysis, and results of classic assumption test



1.
Validity and Reliability of the Instruments 

Before the instruments of test was used to get the data in this research, it was tried out to students in group A. The number of students employed in try out was 10 students. This was done to find the validity and reliability of the instruments of test. The formula used was Cronbach Alpha statistic.
The results of the validity and reliability test can be seen in table 2. Meanwhile, the interpretation criteria of correlation index (r) are as follows:

	Coefficient (r)
	Relationship

	0,00    to    0,20
	Negligible

	0,20    to    0,40
	Low

	0,40    to    0,60
	Moderate

	0,60    to    0.80
	Substantial

	0,80    to    0.100
	high  to  very high


Table 2
The Validity and Reliability of Multiple Choice Test about Reading Comprehensions, Tenses and Pronoun Mastery 
	Variable
	r value
	Cronbach Alpha

	Reading Comprehension 

Item
1 


2


3


4


5


6


7


8


9


10


11


12


13


14



15


16


17


18


19


20
	0.644

0.741

0.871

0.800

0.965

0.644

0.741

0.965

0.871

0.644

0.644

0.644

0.965

0.800

0.644

0.800

0.644

0.965

0.644

0.871
	0.965

	Tenses 

Item
1 


2


3


4


5


6


7


8


9


10


11


12


13


14



15


16


17


18


19


20
	0.660

0.724

0.726

0.660

0.763

0.944

0.950

0.660

0.944

0.689

0.763

0.726

0.726

0.944

0.763

0.726

0.763

0.763

0.726

0.950
	0.966

	Pronoun 

Item
1 


2


3


4


5


6


7


8


9


10


11


12


13


14



15


16


17


18


19


20
	0.980

0.654

0.654

0.788

0.980

0.980

0.708

0.654

0.859

0.859

0.654

0.788

0.980

0.654

0.980

0.654

0.654

0.654

0.980

0.859
	0.971


    
Based on processing data; 2011

From Table 2, it can be seen the result of validity and reliability test for all items of variable (Y, X1, and X2). All items have r value higher than r-table (0.632). It means that all items of the test were valid. Meanwhile, all of the variables in this research that represented by the test of reading and grammar mastery were reliable too, it is because Cronbach Alpha statistic has score higher than 0.60. So, It means that the instruments of test can used to collect the data in this research.

2.
Scoring of the Test 

After the validity and reliability of the test was obtained, the next step is to analyze the data collected from group B (sample group) both in answering questionnaire or in answering the multiple choice test. Meanwhile, descriptive statistic results of the questionnaire presented in percentage frequency distribution can be seen in table below. 

Table 3
Descriptive Statistic Result of the Internal Factors that Influences Reading Comprehension

	Items 
	Answer
	Frequency
	Percentage 

	Students’ presence  in reading comprehension lesson (1)
	Never 
	0
	00

	
	Sometimes 
	0
	00

	
	Often 
	2
	20

	
	Always 
	8
	80

	Students’ intention to reading comprehension (2)
	Very interested
	1
	10

	
	Quite interested
	9
	90

	
	Less interested
	0
	00

	
	Uninterested 
	0
	00

	Learning process in reading comprehension (3)
	Unhelpful 
	0
	00

	
	Less help 
	0
	00

	
	Quite help 
	6
	60

	
	Helpful 
	4
	40

	Whether reading comprehension is motivating students (4)
	Unmotivated
	0
	00

	
	Less motivated 
	2
	20

	
	Quite motivated
	4
	40

	
	Very motivated
	4
	40

	Student’s  effort to solve the reading comprehension difficulties (5)
	Not persistent 
	0
	00

	
	Sometimes persistent
	1
	10

	
	Quite persistent
	5
	50

	
	Always persistent
	4
	40

	Teacher and the classmates  help to solve the reading comprehension problem (6)
	Never help 
	1
	10

	
	Sometimes help 
	3
	30

	
	Often help 
	4
	40

	
	Always help 
	2
	20

	Effort to review the reading comprehension lesson (9)
	Never 
	0
	00

	
	Sometimes 
	7
	70

	
	Often 
	1
	10

	
	Always 
	2
	20


Table 3 shows that some internal factors that most of the students are always present in reading comprehension session is 80%. Most of the students sometimes found difficulties, but they said that learning process in course place quite helpful is 60% and they quite understand although there are some problems that they could not do correctly. Students tend to be motivated is 80% and they have quite fun with reading comprehension learning is 90%. Students are quite persistent to face the difficulties in reading comprehension is 90%, when they cannot solve it by themselves they will ask their friends. Teacher and classmates often help student with the keyword in reading comprehension difficulties is 60% and students sometimes try to review the reading comprehension lesson 70%. 
Table 4 shows the frequency distribution of general factors that influence student’s learning outcomes, such as: The students are often ask about unclear teacher’s explanation is 60%. Teacher and classmates always give a reward to students when they work out their duty is 60%. Learning environment is quite clear and cold classroom support students’ success is 80% and the students are often do their homework and exercises in their book without teacher’s order is 60%.   

Table 4
Descriptive statistic Result of General Factors that Influence Students’ Learning Outcomes 

	Items
	Answer
	Frequency
	Percentage

	Students’ intensity in asking about teacher explanation  (7)
	Never 
	1
	10

	
	Sometimes 
	3
	30

	
	Often 
	4
	40

	
	Always 
	2
	20

	Reward  (8)
	Never 
	0
	00

	
	Sometimes 
	4
	40

	
	Often 
	0
	00

	
	Always 
	6
	60

	Environment support to learning success (10)  

	Not support 
	1
	10

	
	Sometimes support 
	1
	10

	
	Support 
	6
	60

	
	Very support 
	2
	20

	Finishing task without teacher’s  order (11)
	Always
	1
	10

	
	Often
	5
	50

	
	Sometimes
	1
	10

	
	Never
	3
	30


Meanwhile, the factors that influence students in tenses mastery are shown in Table 5. From this table, it can be known that: students are often present in tenses session is 50%. The students are quite interested in tenses session 100%, most of the students have opinion that learning process in tenses is quite helpful 100%. The students motivated by tenses session is 80%. The students tend to be persistent in facing tenses difficulties is 80%. Most of the students have opinion that their teacher and classmates are always helpful is 60% and the students are sometimes working hard for solving the difficulties of tenses 50%.
Table 5
Descriptive Statistic Result of the Factors that Influence Tenses Mastery

	Items 
	Answer
	Frequency
	Percentage 

	Students’ presence in tenses lesson  (12)
	Never 
	3
	3

	
	Sometimes 
	2
	2

	
	Often 
	5
	5

	
	Always 
	0
	0

	Students’ intention in tenses lesson  (13)
	Very interested
	2
	20

	
	Quite interested
	8
	80

	
	Less interested
	0
	00

	
	Uninterested 
	0
	00

	Learning process in tenses 
(14)
	Unhelpful 
	0
	00

	
	Less help 
	0
	00

	
	Quite help 
	6
	60

	
	Very help 
	4
	40

	Whether tenses session is motivating students (15)
	Not motivated
	0
	00

	
	Less motivated 
	2
	20

	
	Quite motivated
	4
	40

	
	Very motivated 
	4
	40

	Student’s  effort to solve the tenses difficulties  (16)
	Not persistent 
	0
	00

	
	Sometimes persistent
	2
	20

	
	Quite persistent
	4
	40

	
	Always persistent
	4
	40

	Teacher and the classmates  help to solve the tenses problem (17)
	Never help 
	1
	10

	
	Sometimes help 
	2
	20

	
	Often help 
	1
	10

	
	Always help 
	6
	60

	Effort to review the reading lesson (18)
	Never 
	1
	10

	
	Sometimes 
	5
	50

	
	Often 
	3
	30

	
	Always 
	1
	10


The next is the frequency distribution of the factors that influence pronouns mastery. It can be seen in table 6. 

Table 6
Descriptive Statistic Result of the Factors that Influence Pronouns Mastery

	Items 
	Answer
	Frequency
	Percentage 

	Students’ presence in pronouns lesson (19)
	Never 
	0
	00

	
	Sometimes 
	0
	00

	
	Often 
	6
	60

	
	Always 
	4
	40

	Students’ intention in pronouns lesson  (20)
	Very interested
	4
	40

	
	Quite interested
	6
	60

	
	Less interested
	0
	00

	
	Uninterested 
	0
	00

	Learning process in pronouns  (21)
	Unhelpful 
	0
	00

	
	Less help 
	0
	00

	
	Quite help 
	4
	40

	
	Very help 
	6
	60

	Whether pronouns session is motivating students  (22)
	Not motivated
	0
	00

	
	Less motivated
	0
	00

	
	Quite motivated 
	4
	40

	
	Very motivated
	6
	60

	Student’s  effort to solve the pronouns difficulties 
(23)
	Not persistent 
	0
	00

	
	Sometimes persistent
	2
	20

	
	Quite persistent
	4
	40

	
	Always persistent
	4
	40

	Teacher and the classmates  help to solve the pronouns problem (24)
	Never help 
	1
	10

	
	Sometimes help 
	1
	10

	
	Often help 
	4
	40

	
	Always help 
	4
	40

	Effort to review the pronouns lesson (25)
	Never 
	1
	10

	
	Sometimes 
	4
	40

	
	Often 
	3
	30

	
	Always 
	2
	20


Table 6 shows that the students are often present in pronouns session100%. The students are quite interested in pronouns lesson is 100%. The students admitted that learning process in pronouns session is very helpful 60%. The students are very motivated in pronouns session is 60%. The students are quite persistent to solve the difficulties of pronouns is 80%. The students admitted that teacher and classmates are often help them in pronouns mastery is80% and the students are sometimes take a hard effort in pronouns mastery is 40%.
The next is score description of group B about multiple choice test of reading comprehension, tenses and pronouns mastery. Here the researcher made 20 questions for each test with 4 answer options. The students got score 20 if they answered correctly all the questions (one score for one correct answer). From the test result of the students on variable X1 (tenses), it was found minimum score 9, maximum score 18, mean score 16.7 and deviation standard 3.1. The test result of the students on variable X2 (pronouns), it was found minimum score 7, maximum score 20, mean score 16.6 and deviation standard 3.8. Meanwhile, the test result of the students on variable Y (reading comprehension), it was found minimum score 4, maximum score 20, mean score 14.9 and deviation standard 4.0. The result shows that the dispersion of the data variable is low. It means that every students’ ability on tenses, pronoun, and reading comprehension have no high gap. It can be seen in table 9.    

Table 7
Score of Multiple Choice Test 

	No
	Name Code 
	Score

	
	
	Reading (Y)
	Tenses (X1)
	Pronoun (X2)

	1
	B1
	16
	16
	20

	2
	B2
	15
	15
	16

	3
	B3
	4
	9
	7

	4
	B4
	17
	20
	20

	5
	B5
	18
	18
	18

	6
	B6
	18
	19
	18

	7
	B7
	15
	18
	17

	8
	B8
	15
	16
	19

	9
	B9
	16
	18
	15

	10
	B10
	15
	18
	16

	Minimum 
	4
	9
	7

	Maximum 
	18
	20
	20

	Mean 
	14.9
	16.7
	16.6

	Deviation standard 
	4.0
	3.1
	3.8


3.
Correlation Analysis 

Correlation analysis is to identify the correlation coefficient between variable X1 (tenses mastery) and Y (reading comprehension competence), and also correlation coefficient between variable X2 (pronouns mastery) and Y (reading comprehension competence). This analysis is by using product moment test. Results of the test, it can be seen in Table 8, 9, and 10.
Table 8
Results of Product Moment Test Between Mastery Tenses and Reading Comprehension Test By Using Excel 

	No.
	Name Code
	X2
	Y 
	Square 

	
	
	
	
	Total

	1
	B1
	16
	16
	256

	2
	B2
	15
	15
	225

	3
	B3
	9
	4
	16

	4
	B4
	20
	17
	289

	5
	B5
	18
	18
	324

	6
	B6
	19
	18
	324

	7
	B7
	18
	15
	225

	8
	B8
	16
	15
	225

	9
	B9
	18
	16
	256

	10
	B10
	18
	15
	225

	Total Xi
	167
	149
	2365

	Total Xi2
	2875
	 
	2875

	Total XY
	2591
	 
	 

	r statistic 
	0.919
	 
	 

	rtable
	0.632
	 
	 

	Criteria 
	Significant 
	 


Table 9
Results of Product Moment Between Mastery Pronoun and Reading Comprehension Test By Using Excel 

	NO
	Name Code
	X2
	Y
	Square

	
	
	
	
	Total

	1
	B1
	20
	16
	256

	2
	B2
	16
	15
	225

	3
	B3
	7
	4
	16

	4
	B4
	20
	17
	289

	5
	B5
	18
	18
	324

	6
	B6
	18
	18
	324

	7
	B7
	17
	15
	225

	8
	B8
	19
	15
	225

	9
	B9
	15
	16
	256

	10
	B10
	16
	15
	225

	Total Xi
	166
	149
	2365

	Total Xi2
	2884
	
	2884

	Total XY
	2596
	
	

	rstatistic 
	0.899
	
	

	rtable 
	0.632
	
	

	Criteria 
	Significant
	


1. Based on the calculation result, it is obtained that rcount = 0,919 > 0,632, so it can be included that there is significant correlation between X1 (tenses mastery) with Y (reading comprehension competence), and the correlation is very strong.

2. Based on the calculation result, it is obtained that rcount = 0,899 > 0,632, so it can be included that there is significant correlation between X2 (tenses mastery) with Y (reading comprehension competence), and the correlation is very strong 

Table 10
Results of Product Moment Test 
	
	 
	READING
	TENSES
	PRONOUN

	READING
	Pearson Correlation
	1
	.919(**)
	.899(**)

	 
	Sig. (2-tailed)
	.
	.000
	.000

	 
	N
	10
	10
	10

	TENSES
	Pearson Correlation
	.919(**)
	1
	.807(**)

	 
	Sig. (2-tailed)
	.000
	.
	.005

	 
	N
	10
	10
	10

	PRONUN
	Pearson Correlation
	.899(**)
	.807(**)
	1

	 
	Sig. (2-tailed)
	.000
	.005
	.

	 
	N
	10
	10
	10


**  Correlation is significant at the 0.01 level (2-tailed)
From table 12 above, it shows that:

a. 
There is a significant correlation between tenses mastery (variable X1) and reading comprehension (variable Y), it caused r value = 0.919, it is higher than r table (> 0.632) and p = 0.000 (< 0.05).  

b. 
There is a significant correlation between pronouns mastery (variable X2) and reading comprehension (variable Y), it caused r value = 0.899, it is bigger than r table (> 0.632) and p = 0.000 (< 0.05).  
4.
Results of Classic Assumption Test 
a.
Normality Test

Normality test in this research was tested graphically by using normality probability plot. Result of this normality test can be seen in Figure 2, below:    
Figure 2. Normal Probability Plot Graph

Normal P-P Plot of Regression Standardized

           Dependent Variable: Reading Comprehension
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From figure 2 shows that the data spread around the diagonal line, it indicates normality.
b. Autocorrelation 

Autocorelation problem in this research was tested by using Run Test which can be seen in Table 11. 
Table 11
Results of Run Test

	
	Unstandardized Residual

	Test Value(a)
	-.28061

	Cases < Test Value
	5

	Cases >= Test Value
	5

	Total Cases
	10

	Number of Runs
	6

	Z
	.000

	Asymp. Sig. (2-tailed)
	1.000


a  Median

From Table 11, it could be seen that p value from Run Test is 1,000 (> ​​0.05), it shows that there is no autocorrelation problem.

c. Linearity 

Linearity test used to see whether the model specification is an empirical study of linear, quadratic, or cubic. Linearity test in this research was conducted by using F test. It could be seen in Table 12 and 13. 

                 Table 12
Linierity Test of Pronoun and Reading Comprehension Variables

	
	Sum of Squares
	df
	Mean Squares
	F
	Sig

	READING* PRONOUN 
	Between groups 

Within groups 

Total 
	(Combined) 

Linearity 

Deviation from linear 
	114.400

117.062

27.338

.500

144.900
	6

1

5

3

9
	24.067

117.062

5.468

.167
	144.400

72.372

2.806
	.001

.000

.412


Table 12 shows p value that obtained from F test is 0.412, this value is higher than ​​0.05, so it indicates that a linear regression model from pronouns variable to reading comprehension variable is linear. 
Table 13 

Linierity Test of Tenses and Reading Comprehension Variables

	
	Sum of Squares
	df
	Mean Squares
	F
	Sig

	READING* TENSES 
	Between groups 

Within groups 

Total 
	(Combined) 

Linearity 

Deviation from linear 
	138.400

122.500

15.900

6.500

144.900
	5

1

4

4

9
	27.680

122.500

3.975

1.625
	17.034

75.385

2.446
	.008

.001

.204


From table 13 shows p value that obtained from F test is 0.204, this value is also higher than ​​0.05, so it indicates that a linear regression model from tenses variable to reading comprehension variable is linear. 

d. Multicollinierity 

A linear multiple regression model requires no correlation between the independent variables. It can be detected from the value of tolerance and its opponent of variance inflation factor (VIF). Multicollinierity test of this research can be seen in Table 14 as follows: 
Table 14
Multicollinierity Test Result

	Model 
	Collinearity Statistics

	
	Tolerance
	VIF

	1
	Tenses
	.350
	2.861

	 
	Pronoun
	.350
	2.861


a  Dependent Variable: reading

From table above, it can be seen that tolerance value in each independent variables (pronouns and tenses) are more than 0.1 (each 0.350). The opponents of tolerance of variance inflation factor (VIF) are less than 10 (each 2.861). From these results, it shows that the multiple linear regression in this research is free from multicollinearity.
e. Heteroscedastisity 

​A good regression model is no heteroscedastisity. Presence or absence of heteroscedastisity problem in this research, it could be seen at the scatter plot graph in Figure 3 as follows: 
                      Figure 3. Scatter Plot Graph
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From figure 3 shows that the pattern obtained from scatter plot graph is spread randomly. It indicates the multiple linear regression in this research has no heteroscedastisity problem.

5.
Multiple Linear Regression Analysis

At this chapter, multiple linear regression analysis is used to know the correlation between variable X1 and X2 with variable Y simultaneously. Results of multiple linear regression analysis in Anova test shows that p-value is 0.000, because this p < 0.05, it could be concluded that correlation between variable X1 and X2 with variable Y simultaneously is significant. It can be seen in table 15
                                         Table 15
Anova Test

	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1
	Regression
	132.753
	2
	66.376
	38.250
	.000(a)

	 
	Residual
	12.147
	7
	1.735
	 
	 

	 
	Total
	144.900
	9
	 
	 
	 


a  Predictors: (Constant), PRONOUN, TENSES

b  Dependent Variable: READING

B.
Discussion

The knowledge of tenses and pronouns as the part of grammar is needed to interpret or to comprehend a text that they read. It is based on Nunan’s statement (2003:68) that reading is a fluent process of reading combining information from a text and their background knowledge to building meaning. The reader’s background knowledge integrates with the text to create the meaning. 
 In this study the writer would like to identify the correlation between reading comprehension competence and grammar mastery with respect to tenses and pronouns. So, the purposes of this study are: to find out: the correlation between students’ reading comprehension competence and grammar mastery is significant or not, to know whether students’ tenses and pronouns mastery influence their reading comprehension competence, and to know whether students’ development on tenses and pronouns mastery can increase students’ reading comprehension competence
Based on the data, most of the students have got good score on reading comprehension test (it can be seen at page 54), although not all students have got good score for it. It shows that in generally, the students’ achievement on reading comprehension is well. It means that the students at this institution have mastered on reading comprehension. There is student one has got score less than enough, it is in natural, because the student not quite motivated on teaching of the reading comprehension, and not quite persistent in facing the difficulties on reading comprehension task.
The majority of the students acquire good score on tenses test (it can be seen at page 54), although there is a student who has got score less than enough. It shows that the students at this institution are also have mastered on tenses. For student has got score less than enough, it is because the student not often present in every session of tenses that presented by teacher, not quite motivated on teaching of the tenses, and not quite persistent in facing the difficulties in every tenses task. So, it is also in natural if the student got score not enough.
Likewise, the students’ achievement on pronouns in this study can be classified well too. Most of the students acquire good score on pronouns test (it can be seen at page 54), although there is also a student who has got score less than enough, because the student has been able to answer less than 50% from the existing multiple choice given. It shows that the students at this institution also have mastered on pronouns. For the student who has acquired score less than enough is due to the fact that she is not quite persistent in facing the difficulties in every pronouns task, and not often try to review the lesson of pronouns.

Correlation coefficient obtained by using product moment test has shown that the correlation between tenses mastery and reading comprehension competence is in positive and high categories. It means that both of the student’s tenses mastery and reading comprehension competence is good. The correlation between pronouns mastery with reading comprehension competence is in positive and high categories too. It means both of the student’s pronouns mastery and reading comprehension competence is good. 

The correlation between variable X1 and X2 with variable Y is simultaneously significant. It is based on the results of multiple linear regression analysis in Anova test has shown that p-value is 0.000. It is smaller than 0.05. According to the calculation rule, if results of multiple linear regression analysis,  p < 0.05, it can be stated that correlation between variable X1 and X2 with variable Y simultaneously is significant. It is also based on the result of multiple choice tests that if a student’s score on tenses mastery is good, it will be followed by score on reading comprehension is good too. Likewise, if a student’s score on pronouns mastery is good, it will be followed by score on reading comprehension is good too. Conversely, if a student has got poor result on tenses mastery, it will be followed by result on reading comprehension is unfavorable too. Likewise, if a student has got poor result on pronouns mastery, it will be followed by result on reading comprehension is unfavorable too.
Achievement of the students on tenses mastery, pronouns mastery, and reading comprehension competence in this study is classified well. It is because most of the students are able to answer 75% from the existing multiple choice given. The students’ achievement on reading comprehension was high, because there are some factors that support: 1) The students are always present in every session of reading comprehension,  2) The students are quite interested in reading comprehension although sometimes they find out a difficult, 3) Learning process help to understand a reading though there is a question that they could not answer it correctly, 4) The students are quite motivated on teaching of the reading comprehension, 5) The students are quite persistent in facing the difficulties on reading comprehension task, 6) Teacher and classmates often help to solve the reading comprehension problems, and 7) The students sometimes try to review the lesson of reading comprehension.
The students' mastery of tenses in this study is also in good category. It is caused by some factors: 1) The students are often present in every session of tenses that presented by teacher,  2) The students are quite interested in subject of tenses although sometimes they find out a difficult, 3) Learning process quite help to understand the lesson though there is a question that they could not answer it correctly, 4) the students are quite motivated on teaching of the tenses 5) The students are quite persistent in facing the difficulties in every tenses task, 6) teacher and classmates are always help to solve the problems of tenses, and 7) The students are sometimes try to review the lesson of tenses. 
Meanwhile, the students' mastery of pronouns in this study is also in good category, because there are some factors that support:  1) The students are often present in every session of pronouns that presented by teacher,  2) The students are quite interested in subject of pronoubs although sometimes they find out a difficult, 3) Learning process helpful and it can make the students be quite understand the lesson though there is a question that they could not answer it correctly, 4) the students are very motivated on teaching of pronouns, 5) The students are quite persistent in facing the difficulties in every tenses and pronouns task, 6) teacher and classmates often help to solve the problems of pronouns, and 7) The students sometimes try to review the lesson of pronouns. 
Achievement of the students on tenses mastery, pronouns mastery, and reading comprehension competence in this study is classified well. It is also influenced by other factors, such as: The students often ask about unclear teacher’s explanation. Teacher and classmates always give a reward to students when they work out their duty. Learning environment is quite clear and cold classroom support students’ success and the students are often do their homework and exercises in their book without teacher’s order.   

The correlation between variables X1 (tenses mastery), X2 (pronouns mastery) and Y (reading comprehension) are positive and very high, it is because correlation value > 0.75–1. From this information, it shows that if the students have been able to improve their mastery either on tenses or pronouns, their achievement on reading comprehension will be improve too. Thus, it can be concluded that pronouns mastery, tenses mastery and reading comprehension competence have strong correlation and influenced each other, and it means that the students’ development on tenses and pronouns mastery can increase their reading comprehension competence.
CHAPTER V

CONCLUSIONS AND SUGGESTIONS
A.
Conclusion

The main objective of this study is to know the correlation between the students’ reading comprehension competence and grammar mastery at Kurnia Excellent Course, Demak in the Academic Year of the 2010/2011. The students were taken randomly. There are 10 students of elementary level as the sample of the research. To get the data the writer used a test as the instrument. The test includes reading comprehension, tenses and pronouns test, each test contains 20 items of multiple choice types.

After analyzing the data, the writer takes some conclusions as follows:
a. 
Most of the students of Kurnia Excellent Course, Demak in the Academic Year of the 2010/2011 have mastered on pronouns, tenses and reading comprehension.

b. 
There is significant correlation between tenses and pronouns mastery as the part of grammar mastery with reading comprehension competence.

c. 
The tenses and pronouns mastery as the part of grammar mastery influence the reading comprehension competence significantly. 

d. 
The more the students master the tenses and pronouns, the better students in reading comprehension. 

B.
Suggestion 

Based on the result of the study, it is obvious that student’s mastery on tenses and pronouns has correlation with reading comprehension. Thus, the writer will offer some suggestions to be considered, to improve their mastery on pronouns, tenses and reading comprehension namely:

a. The tenses and pronouns mastery as the part of grammar mastery influence the reading comprehension significantly, therefore, Kurnia Excellent Course has to pay attention to this matter.

b. The teachers should give remedial teaching to the students who get low score.

c. The students must be active to solve their difficulty by asking the teacher if they don’t understand.

d. The students must be diligent to review the lesson at home.

e. Most of the students of Kurnia Excellent Course, Demak in the Academic Year of the 2010/2011 have mastered on pronouns, tenses and reading comprehension. It is a good achievement that must be maintained.
Finally, the writer would like to address my suggestion to researchers to conduct further research, using more samples and covering larger areas of population in order to get more important finding needed in improving the teaching of foreign languages, especially in teaching reading and grammar. For English teachers should extend grammar teaching in classroom, because it can improve the students’ reading comprehension competence.. For readers should develop their grammar mastery in order that they have competence to understand content of a text well.
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