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CHAPTER I
INTRODUCTION
This chapter presents the Background of the Study, the Statement of the Problems, the Objective of the Study, the Benefits of the Study, and Previous Studies. 

A. Background of the study
Speaking is very important part in studying English. People need to speak in order to communicate one to each other and make a good communication. When some one was born, he learns how to speak, and speaking can make him communicate or contact with other person. According to Yorkey (1990:147), speaking skill is a skill and like other skill, it must be practiced continuously. The teacher role is becoming important for students later. There are many keys to support speaking skill by listening cassette, watching television, watching film, practicing with foreigners, practicing with partners. In designing speaking activities or instructional materials for second or foreign language teaching, it is also necessary to recognize the very different functions speaking performs in daily communication and the different purposes for which our students need speaking skills.

There are two criteria which the teacher must take. The students have to understand the meaning of words that they use and associate them into the objects of their represent. The students have to pronounce the words properly in order to arise same perception and they understand each other. By using speaking, students can talk and understand to each other. Brown (2000: 5) states that language is a system of arbitrary conventionalized vocal, written or visual symbols that enable members of given community intelligibly with one another. Language is systematic and a set of arbitrary symbols. The symbols are primary vocal, but may also be visual.

English proficiency is very important for people’s life. Therefore the students in Junior High school are required to have such capabilities. Moreover, English is one of the subjects tested on the National Exam. Speaking, reading, listening, and writing skills in English are competences which difficult enough to be attained by most of students in Junior High School. 
According to Brown (2003: 172), assessment of speaking is done individually with assessment aspects as follows: grammar, vocabulary, content, fluency, and pronunciation. Most Indonesian students face difficulties in learning speaking. It is one of the problems that also faced by students of SMP N 1 Karangawen, Demak. In fact the ability to speak English most of 9-E students of SMP N 1 Karangawen was very low. According to result of pre-test, the average score for speaking skill are: 1) Pronunciation: 61.03, 2) Fluency: 60.29, 3) Vocabulary: 60.29, 4) Grammar: 64.71, and 5) Content: 65.44. The average score for overall aspects of speaking skill was 62.35. The maximal score was 85, and the minimal score was 45. It can be seen in Appendix 1. The data show that the weaknesses of their speaking test were on pronunciation, fluency and vocabulary. 

Table 1.1: Speaking Test in Pre-Research
	Statistics

	Pre Research
	

	N
	Valid
	34.00

	
	Missing
	.00

	
	Mean
	62.35

	
	Std. Error of Mean
	1.81

	
	Minimum
	45.00

	
	Maximum
	85.00


	Pre Research

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	45
	3
	8.8
	8.8
	8.8

	
	50
	3
	8.8
	8.8
	17.6

	
	55
	5
	14.7
	14.7
	32.4

	
	60
	6
	17.6
	17.6
	50.0

	
	65
	8
	23.5
	23.5
	73.5

	
	70
	5
	14.7
	14.7
	88.2

	
	80
	2
	5.9
	5.9
	94.1

	
	85
	2
	5.9
	5.9
	100.0

	
	Total
	34
	100.0
	100.0
	


From the table of speaking score above, it can be concluded that 3 students got 4, 3 students got 50, 5 students got 55, 6 students got 60, 8 students got 65, 5 students got 70, 2 students got 80, and 2 students got 85. Criterion of minimum mastery learning (KKM) for English lesson on his year is 65. It means  that the target value of test of class 9E for speaking skill has not reached. So, it needs remedial teaching and learning.   There are only 17 of 34 students who have mastered the learning. The histogram of Speaking Test can be seen in Graph 1.1 below. 

Graph 1.1: Histogram of Speaking Test in Pre-Research
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Related to the averages of pronunciation, fluency and vocabulary, it can be understood because the students had no much time to memorize and practice, and we only have some dictionaries of Indonesia-Inggris.  The strength of their speaking competence in this test was on the grammar and the content. It possibly happened because the students had a freedom to get materials before taking a test. 
To get the other data, the writer tried to do informal interview dealing with their lack of speaking competence. The informal interview was chosen in order to get the answer of the problem above. The honest answers from the students were very important to get the data. When the writer asked them about their difficulties to express their own English orally, most of them told the writer that they had limited vocabulary that was owned by students. Actually they enjoyed learning spoken English but they felt difficult in expressing an idea verbally. They mentioned some reason why it happened, they told to the writer that they had limited vocabularies and limited the structure ability that caused them could not talk in correct order. They explained, they had the limited articulating words (pronunciations) ability caused them could not speak English words correctly. They also explained, they were lack of self-confidence and lack of practicing caused them had no encourages to speak.

The difficulties which students face in learning speaking skill may be caused by many factors, which include teachers, students, curriculum or teaching technique. Based on the interview that the writer did to the collaborator informally, the causes of the weakness in speaking competence are as follows: 

Firstly, in teaching speaking, the teacher tended to teach text comprehension monotonously. For example, when she taught a certain topic, she just explained the text related to the topic while the students listened to the teacher’s explanation, and took notes. Then, she asked the students to look at the pictures which had been stated on the worksheet to read together after her. After that she asked some of them to practice the monologue. Finally, she asked them to answer the comprehensive questions dealing with the topic briefly. The teacher would feel satisfied if the students could answer the questions correctly. The teacher seldom trained the students’ pronunciation, grammar, vocabulary and fluency in speaking. 

Secondly, the teacher oriented her teaching at the written test which was held in the mid or the end semester, even in the final exam. The teacher felt guilty if the students could not do the test correctly, because their English mark automatically would be bad or less than the standard score. There was no specifically allocated to evaluate the students’ speaking skill at mid or the end of semester. This caused the teacher tend to ignore teaching speaking communicatively, although the marks of speaking skill integrated with other skills. 

Thirdly, the teacher still taught the students with routine activities without realizing that it would make them bored and lost their attention to the teaching learning process. As a result, the students were not able to catch the material easily because of their lost interest and participation. The students also did not have enough time to practice or to express their own English orally so that they tended to be shy, nervous, doubt, and afraid to make mistakes because they seldom used their own English to communicate with others, as stated by Murcia (1999: 177) speaking activities, like listening activities, can be presented on a continuum from easier to more difficult tasks. For young or beginning-level learners, the teacher may begin with guessing games that require only-word answers and gradually increase the complexity, so that learners have the opportunity to express themselves using longer discourse units as soon as possible. This means that the technique and approach used by the teacher in teaching English to the students should be able to create in interesting atmosphere. So the students will be enthusiastic in learning process. 

To overcome the problems, one of the techniques for developing speaking competence is using teaching aids in teaching English. Pronunciation is very useful to improve the students’ speaking competence because according to Ashby in http://www.llas.ac.uk/resources/gpg/408 defines pronunciation must be learnt in parallel with meaning and use for every new word. It means by using teaching aids the writer can overcome the students’ problem of pronunciation, fluency, vocabulary, grammar, and content. It is caused at the same time the teacher explains pronunciation, meaning, and use of the word which the meaning (new vocabularies) is represented by teaching aids or real object teaching aids. The teacher explains grammar/ imperative sentence in order to the students can talk in correct order. The teacher uses phonetic transcription when she shows the teaching aids in order to the students can understand the meaning of the words well. Teachers must be well informed about articulator phonetics and the phonetics of the mother tongue (s) and target language of learners. The teacher uses flow chards of procedure text in teaching and learning process in order to the students can remind the content of procedure by telling the steps in making food and beverage. The teacher writes a key word under the flow charts/ sequence pictures in order to the students can remind the sentences, so they can speak English fluently. This research is hoped to help the students in mastering English subject.  Therefore the writer hopes that the students will be better in speaking skills, and they become confident to speak in a small group and in front of the class. Briggs in Sastroatmodjo(2010: 129) suggests that the teachers should be able to select the teaching aid that is simple enough for the students understanding. The teachers must be able to choose the teaching aids that facilitate the students to understand a particular topic, then stimulate and challenge them to think further. 
Based on the way the teacher has been teaching as described previously and potential of the teaching aids to solve the problems of the teacher has been facing at SMP Negeri 1 Karangawen, especially at the 9-E students. The writer would like to carry out a research to improve the students’ English speaking competence. In this case, the writer uses teaching aids as a teaching technique in teaching English that probably will facilitate the students in mastering English speaking competence. It is also aimed at changing the atmosphere in the classroom, so that the students will feel more comfortable and interested in having lesson, and to get easier to make monologue. 

Related to the description above, the writer would like to conduct a research entitled “Improving Students’ Speaking Competence using Teaching Aids (A Classroom Action Research at SMP Negeri 1 Karangawen, Demak, 2010/ 2011)”.
B. Statement of the problem
Based on the background of the study, the problems faced by students in mastering speaking skill are limited vocabularies, the difficulty in expressing an idea verbally, limited structure ability, limited articulating words (pronunciations) ability, and the lack of self-confidence. The writer would like to know whether the use of teaching aids in teaching speaking skill can improve the students’ English speaking competence. The problems are formulated as follows:

1. To what extent can teaching aids improve speaking competence for the 9-E students of SMP Negeri 1 Karangawen Demak?

2. What are the advantages and disadvantages of using teaching aids as a part of media in teaching speaking for the 9-E students of SMP Negeri 1 Karangawen Demak?

C. Objective of the study 
Based on the background of the study and the statement of the problem above, there are some objectives that are expected to be achieved in this study. In general, this study is intended to make improvement on the students’ English speaking competence. The writer wants to elaborate the objectives of the study as follows:

1. Finding out whether the use of teaching aids improves speaking competence of the 9-E students of SMP Negeri 1 Karangawen Demak.

2. Finding out the advantages and disadvantages of teaching aids when it is applied in teaching speaking at the 9-E students of SMP Negeri 1 Karangawen Demak.
D. The Benefits of the Study 
Through this study, it is expected that some benefits will be got. The writer hopes that the result of this research will be useful to develop English teaching and learning process in Indonesia. Even though it is a little contribution, the writer believes that the result of this study will be useful for students, teachers, researchers, and the institution.

For the teachers.  The study can give great contribution to the attempt of solving problems by using teaching aids in teaching speaking. Teachers will concern on teaching speaking more than others. They will try any techniques or methods in teaching in order to find the appropriate techniques or method to be applied.
While, the benefits for the researchers. The study can lead her to a better understanding and improvement in students speaking competence than without teaching aids. As one of the English program students who will be an English teacher, this study helps her learning more teaching aids  through the whole action of research process. It also gives her a hand in sharing ideas to other researchers dealing with problems in English language learning, especially speaking competence . This study is expected able to enhance the writer’s expertise in speaking field both in its research and its teaching.  

Meanwhile for Institution, the result of this research hopefully will be useful for the school collected by the library and read by English teachers, headmasters, students, or the community in the school.

E. Previous Studies

The following are titles concerning Teaching Aids:

a. “The Use of Audio Aids in the EFL Class at the Tertiary Level: a Plus or a Minus?” by M. Maniruzzaman (Department of English, Jahangirnagar University). This thesis used the data which were collected from 32 English teachers from two public universities and eight private universities and 120 students learning English as a foreign language at the tertiary level in Bangladesh. This thesis was published on February 2011. This thesis used quantitative data as its technique analysis. It was an experiment research which used two questionnaires, both for teachers and students. It used the audio aids in their EFL class to collect the students’ responses. The responses of the 32 teachers to the questionnaire were recorded. This thesis found out that English classes with audio aids were more effective and interesting to the students. The teachers and a large number of students feel the need of audio facilities for improving their performance in the EFL class.

b. “Improvisation/Teaching Aids: Aid to Effective Teaching of English Language” by M. O. Ashokia ( a teaching staff in Institute of Education, Ambrose Alli University, Ekpoma, Edo State, Nigeria). This research was conducted in 2009 in Nigeria and it used visual aids. It used qualitative data as its technique analysis. It was an experiment research. The research findings prove that the use of teaching aids or improvisation are more appropriate in teaching English Language effectively in Nigeria situation where English Language is a second language..

c. “Using Visual Aids to Motivate Non-Major English First Year Students Speaking English at Hanoi Tourism College” by Vu Thi Kim Loan. This research was conducted on 2009 at Hanoi Tourism College. It used visual aids as the supporting device in language learning. The subjects of this thesis were the 1st year Students at Hanoi Tourism College. The type of this research was CAR. The findings were Visual aids can motivate and support non-major students in speaking English.

Despite the positive results gained from those three researchers, further investigation was still needed to investigate the teaching and learning English as foreign language by applying teaching aids. The similarity of the three previous studies mentioned above and this research was that all deal with the use of teaching aids in learning and teaching process. The dissimilarity between those three previous studies and this research was in the type of the teaching aids being used. In the first research above (point a), the type of teaching aids was audio aids such as tape recorders, cassette players, and radios. In the second research (point b), it was used visual aids as its type of teaching aids such as projectors, video players, and video recorders. In the third research (point c), the type of teaching aids was visual aids such as pictures and charts. Meanwhile the type of teaching aids used in this research was multi-sensory teaching aids in which it is possible for students to learn through five senses – see, hear, smell, taste, and touch. This type of teaching aids can take the form of role-play, demonstration, simulation, models, experiments, and so on. 

CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter deals with literatures related to the research. It explains of how English is taught and learnt that described in the nature of language teaching which covers what communicative competence is, and the technique of teaching speaking through explanation, practicing, producing by joining small group discussion. Teaching aids is also explained in this chapter. The explanation of teaching aids includes its definition, mechanism, the competencies which are developed, advantages and disadvantages, and the role participants in using teaching aids. The logic of how teaching aids can improve speaking competence is shown in rationale. Last but not least is action hypothesis.

A. Theoretical Description

In this subchapter, the writer will discuss the theoretical description of this research. The points which are going to be discussed are English Language Teaching (ELT), Speaking Competence, and Teaching Aids.
1. English Language Teaching (ELT)

English Language Teaching (ELT) is aimed to make students mastering structures of English language. The points in ELT which are going to by discuss by the writer are the meaning of language learning, the meaning of language teaching, the purpose of ELT, the characteristics of effective learning and teaching, and approach and methods in ELT.  
a. The Meaning of Language Learning

According to Permen Diknas no.22 year 2006 concerning Content Standard of SMP/ MTs, language plays a central role in social, emotional, and intellectual development of the students. It supports the success in learning all the subjects in school. Language learning is hoped to help the students to recognize themselves, their cultures, and also foreign cultures. Moreover, language learning also helps the students to express their thoughts and feelings, to participate in a society, and even to find and then use their abilities and their imaginations inside of them. 

Learning refers to the formal study of language rules and is a conscious process. When someone is taking a language class as his major, he learns language. He deals with language learning. The focus role in language learning is the learners. Learning responds with two questions. They are what the psycholinguistic and cognitive processes involved in language learning are and what conditions that need to be met in order for these learning processes to be activated are. Psycholinguistic and cognitive processes are those within the individuals. How they think and act the language they learn. The condition is something outside the individuals. 

Learning theories associated with a method at the level of approach may emphasize either one or both dimensions. Condition-oriented theories emphasize the nature of the human and physical context in which language learning takes place. Condition-oriented relates to something outside the learners. 
In conclusion, language learning is the activity of acquiring language by intention which deals with both something within the learners (psycholinguistic and cognitive process) and something outside the learners (Krashen in Richard, 2001:22)

b. The Meaning of Language Teaching

Permen Diknas no.22 year 2006 concerning Content Standard of SMP/ MTs, English language is a tool to communicate both written and orally. To communicate means to understand and to deliver information, to express thoughts and ideas, and to develop the culture, science and technologies. In a full definition, the ability to communicate is defined as the ability to express something: the ability to understand and to produce the text written and orally. It is realized in four language abilities, which are listening, speaking, reading and writing. Those are the abilities which are used in a social life. For that reason, language teaching is aimed to develop those abilities so that the graduated students are able to communicate and to express thoughts in English at a certain literary level. 

English teaching in SMP is hoped to make the students reach the functional level; that is to communicate written and orally in order to solve the daily life problems. Stern (1996: 20) states individuals growing and living in given societies, require, to varying degrees, new languages (second languages) after they have learnt their first language. The principal question is what provision must be made by society to help these individuals to learn the second languages needed. The answer to this question is what is meant by Language Teaching. 

Language teaching according to Communicative Language Teaching is language teaching where its goal is more than just mastering structures of the language. The linguist of this method saw that language teaching is focused on communicative proficiency. Wilkin in Richard (2001:154) contributes that communicative means learners need to understand and to express rather than describe the core of language through traditional concepts of grammar and vocabulary. Littlewood in Richard (2001:155) states that one of the most characteristic features of communicative language teaching is that it pays systematic attention to functional as well as structural aspect of language. For others it means using procedure where learners work in pair or group employing available language resources in problem solving.

It can be concluded, related to today demand of language teaching goals, Communicative Language Teaching seems to be the answer. It is the method underlying what language teaching supposed to be, that is the circumstances of language teaching where teaching language means teaching language communicatively, concern more on using language communicatively rather than just analyzing the structure of sentences. The method used in the treatment of this study seems in line with the technique implemented to improve students’ speaking competence.
c. The Purpose of English Language Teaching / ELT
 According to Murcia (1999: 175), in order to be able to speak another language and make oneself understood, it is usually not necessary to reach a perfect level of competence and control. In fact, people can communicate orally with very little linguistics knowledge when they make good the use of pragmatic and socio cultural factors. But, in order to become a truly effective oral communicator in another language, there are a number of prerequisites.

Littlewood (1992:1), states that one of the most characteristic features of communicative language teaching is that it pays systematic attention to functional as well as structural aspects of language, combining this into more fully communicative view. To understand what communicative competence is, it is necessary to know the structural and functional view of language. The structural view of language has not been in any way superseded by the functional view. However, it is not sufficient on its own to account for how language is used as a means of communication. The writer gives an example of how structure and function of language can be differentiated. There is an example of a sentence ‘Why don’t you close the door?’

From a structural point of view, it is unambiguously an interrogative. Different grammar may describe in it different terms, but none could argue that its grammatical is that of a declarative or imperative. From functional point of view, however, it is ambiguous. In some circumstances, it may function as question - for example, the speaker may genuinely wish to know why his companion never closes a certain door. In others, it may function as a command – this would probably be the case if, say, a teacher addressed it to pupil who had left the classroom door open. In yet other situations, it could be intended (or interpreted, perhaps mistakenly) as a plea, a suggestion, or a complaint. In other words, whereas the sentence’s structure is stable and straightforward, its communicative function is variable and depends on specific situational and social factors.

Littlewood (1992:6) comes into a conclusion that there are four broad domains of skill which make up a person’s communicative competence, and which must be recognized in foreign language teaching. They are presented from the speaker’s perspective:

1) The learners must attain as high a degree as possible of linguistic competence. That is, he must develop skill in manipulating the linguistic system, to the point where he can it spontaneously and flexibly in order to express his intended message.

2) The learner must distinguish between the forms which he has mastered as part of his linguistic competence, and the communicative functions that they perform. In other words, items mastered as part of a linguistic system must also be understood as part of a communicative system.

3) The learner must develop skills and strategies for using language to communicate meanings as effectively as possible in concrete situation. He must learn to use feedback to judge his success, and if necessary, remedy failure by using different language.

4) The learner must become aware of the social meaning of language forms. For many learners, this may not entail the ability to vary their own speech to suit different social circumstances, but rather the ability to use generally acceptable forms and avoid potentially offensive ones. 

However, for certain English language learners level, competence might be improvised. For the low level of English learners for example, being able of communicating words in a very simple way, and as long as it is understandable and raises feedback, it is already communicative.

The English subject in SMP/ MTs  is aimed to make the students obtain the abilities as follows: 

1)  Developing the communication competency written and orally to reach the functional literary level.  
2) Having awareness concerning the importance of English language to improve national competency in a global society.

3)  Developing the students’ comprehension concerning the relation between language and culture.

d. Characteristic of Effective Learning and Teaching

Cole, Peter G and Chan, Lorna K. S (1994: P. 3) defines effective language teaching as the actions of professionally trained persons that enhance the cognitive, personal, social and physical development of students. The effectiveness of language learning and teaching deals with teaching principles. These principles are differentiated three. They are levels of organization of principles, appropriate sets selection of principles, and advantages of the principles approach.

The levels of organization of principles deal with teachers’ action in the classroom. It consists of three orders of principles, first-order principles, second-order principles, and third-order principles. The first-order principles deal with communication in the classroom. It is essential for teachers to convey messages in a form that will be easily interpreted by students. The second-order principles are concerned with information control. These are aimed at the organization and delivery of subject matter for productive learning. Efficient information control allows for the proper formulation and transmission of messages between teachers and students.

Now it comes to the selecting appropriate sets of principles. Some teaching principles are more important that others. Important principles are called high-priority principles. For example, the principle “Teachers should emphasize meaningful aspects of subject matter” is a high priority principle. Low-priority principles are more limited in application and generality. For example, “Teachers should ensure that students keep their desks tidy” is a low-priority principle which is considerably less important than the high-priority principle outlined above. The selection of teaching principles depends on the age, level of attainments and motivation of students.

The last but not less important than the two other principles mentioned above is advantages of the principle approach. The principle approach has great value in the classroom context. The principle approach carried out in classroom activities: (1) is based on research on students’ learning, (2) is based on research evidence and practical experience, (3) is comprehensive, (4) encourages teachers to be flexible, (5) can be applied to most methods and techniques already in use in the classroom, (6) provides the basis for purposive teacher action, and (7) encourages teachers to be analytical and reflective.

e. Approach and Methods in ELT

1)  Contextual Teaching and Learning Approach / CTL 
  According to Johnson (2009:19), CTL is:

…. an educational process that aims to help students see meaning in the academic material they are studying  by connecting  academic subjects with the context of their daily lives, that is, with context of their personal, social, and cultural circumstance. To achieve this aim, the system encompasses the following eight components: making meaningful connection, doing significant work, self-regulated learning, collaborating, critical and creative thinking, nurturing the individual, reading high standards, using authentic assessment. 
The eight components of CTL are:
(a) Making meaningful connections. Creating meaningful relationships (making meaningful/ connections) between school and real life contexts, so that students feel that learning is important for the future.

(b)  Doing significant work. The work has a purpose, a concern for others, took part in the choice, and produce products.

      (c)   Self-regulated learning. Independent learning that builds interest in individual students to work alone or in groups in order to achieve meaningful goals by linking teaching and between context material of everybody life. 

    (d) Collaborating. The cooperation helps students to work effectively in groups, helping them to understand how to communicate/ interact with others and what the resulting impacts.

(e)  Critical and creative thinking. Students are required to use critical and creative thinking in the collection, analysis and data, understanding of an issue/ facts and solving problems.

    (f) Nurturing individual. To know, pay attention, have high expectations of students and motivate them.

 (g)  Reaching high standards. Achieving high standards through the identification of goals and motivate students to achieve.

 (h)  Using authentic assessment. Challenging students rouse the new academic information and skills into the real situation for a significant purpose. 

In www.texascollaborative.org. The majority of students in schools are unable to make connections between what they are learning and how that knowledge will be used. This is because the way they process information and their motivation for learning are not touched by the traditional methods of classroom teaching. The students have a difficult time understanding academic concepts (such as math concepts) as they are commonly taught (that is, using an abstract, lecture method), but they desperately need to understand the concepts as they relate to the workplace and to the larger society in which they will live and work. Traditionally, students have been expected to make these connections on them, outside the classroom.

2)  Methods in ELT

Martinis Yamin ( 2008:74-90) states :

(a)  Speech Method / Lecture

The speech method is in form of explaining concepts, principles, and facts and at the end of the lecture it is ended with a discussion between the lecturer and his/her students. However, at the level of senior high school, this method can also be used by the teacher and it can also be mixed with other methods.  

(b)   Demonstrative and Experiment method 

The requirement of this method to be applied is the ability to demonstrate the use of tools or the ability to demonstrate certain activity which can imitate the real one. The teacher gives chances to the students to practice as the way the teacher has showed to them.

(c) Questions and Answers Method 

This method is considered as an accurate one if it is used to review the subject in order to help the students to focus on the subject once more. It is also used to attract students’ attention to participate on the subject and to direct students’ ideas and thoughts.

(d)   Performance Method 

This method is in form of students’ performance under the teacher’s supervision. The performance is based on explanations or demonstrations the teacher gives to her students.

(e)  Discussion method 

It is a method which defines as an interaction between students and students or students and teacher in analyzing, solving problems, discussing or debating a certain topic of problem. 

(f)   Self-Study Method 

It is in form of performing reading tasks or performing research done by the students under the teacher’ supervision.

(g)  Simulation Method

This method uses symbols or tools to replace a real process, event, or thing. 

(h)  Problem-Solving Method

This method is also known as Brainstorming method. It is a method which is designed to make students think and use their knowledge without looking at the opinion quality the students expressed. The teacher is only motivating students to express their opinions.

(i)   Role-Playing Method 

This method involves an interaction between two or more students concerning a topic. Every student plays his/her own role according to a figure he/she tries to play. Students interact with one another and they play an open role. 

(j)   Computer Assisted Learning (CAL) Method 

This method is used in a structured learning and teaching process where computer is programmed with some problems to solve. Students are asked to solve problems by using computer to find answers and at the same time, students’ answers are processed electronically. 

In this research the writer used performance method. This method is in form of students’ performance under the teacher’s supervision. The performance is based on the task the teacher gives to her students. 

2. Speaking Competence

Speaking competence has been regarded as an important aspect in English language along with writing competence, listening competence, and reading competence. In this subchapter, the writer will discuss the meaning of speaking competence, the macro and micro skills of speaking, teaching speaking, and assessing speaking. 
a. The Meaning of Speaking Competence.
Burkart(1998:www.nclrc.org/essentials/goalsmethods/gmindex.htm) says that speaking is an activity which involves the areas of knowledge, they are the mechanics (pronunciation, grammar, and vocabulary); it is the use of the right words in the right order with the right pronunciation. It can be concluded that speaking is more than just producing sounds, it is an activity which involves three areas of knowledge, those are the area of mechanics, functions, and social and cultural rules and norms. Those areas are affecting one and others.
Now it comes to competence in speaking. One of the basic problems in foreign-language teaching is to prepare learners to be able to use the language. It is obvious that in order to be able to speak a foreign language, we need to know a certain amount of grammar and vocabulary (knowledge of language). Part of language course is therefore generally devoted to this objective. But there are other things involved in speaking (skills in speaking). Speaking indeed is not as simple as it seen.

According to Burkart, “Speaking is a productive skill in the oral mode. It, like the other skills, is more complicated than what it seems at first, and involves more than just pronouncing words”. It needs not only physical performance but also psychological performance to be competent in speaking that is speaking in communicative and correct way. Good speaking is the combination of good flow of thinking, good micro-skills, and good psychological performance (the absence of feeling nervous, afraid, shy, etc). The flow of thinking is the way the students organize their knowledge about the topic of discussion in a correct “sequence”. The lack of knowledge and the disability of organizing the knowledge might disturb the performance of speaking. Micro-skills are the way the students organize the features of language. 

The disability of organizing micro-skills also makes problem in speaking. Psychological performance is related to students’ attitude and behavior in performing their speaking, their readiness, confidence, brave, self approval, etc. Competency in speaking is a whole package in mastering the language to be spoken orally, meaning that students are able to speak the language spontaneously in appropriate grammar and unburdened situation. Speaking is the productive skill in the oral mode. It, like the other skills, is more complicated than it seems at first and involves more than just pronouncing words. Fluency is the quality of speaking so that words and thoughts flow from the mouth in a gentle stream. Some of the verb synonyms of fluency are flow, run, and pour. Think of the words coming from the mouth in that fashion. It has to do with learning control. 
In conclusion, speaking competency is the ability of organizing and synchronizing both the knowledge of the language and the skills of the language in real-life use or other word, in real communication.

    b. The Macro and Micro skills of Speaking
According to Brown (2004: 142), a similar list of speaking skills can be drawn up the same purpose: to serve as taxonomy of skills from which you will select one or several that will become the objective(s) of an assessment task. The micro skills refer to producing the smaller chucks of language such as phonemes, morphemes, words, collocations and phrasal units. The micro skills imply the speaker’s focus on the larger elements: fluency, discourse, function, style, cohesion, nonverbal communication, and strategic options. The micro and macro skills total roughly 16 different objectives to assess in speaking.

Micro and macro skills of oral production   
Micro skills

1. Produce differences among English phonemes and allophonic variants.

2.  Produce chunks of language of different lengths.

3. Produce English stress patterns, words in stressed and unstressed positions, rhythmic structure and intonation contours.

4.  Produce reduced forms of words and phrases.

5. Use in adequate number of lexical units (words) to accomplish pragmatic purposes.

6.  Produce fluent speech at different rates of delivery

7. Monitor one’s own oral production and use various strategic devices-pauses, tillers, self-corrections, backtracking- to enhance the clarity of the message.

8.  Use grammatical word classes (nouns, verbs, etc), system (e.g., tense, agreement, pluralization), word order, patterns, rules and elliptical forms.

9.  Produce speech in natural constituents: in appropriate phrases, pauses groups, and sentence constituents.

10. Express a particular meaning in different grammatical forms 

11. Use cohesive devices in spoken discourse.

Macro skills

12. Appropriately accomplish communicative functions according to situations, participants, and goals.

13. Use appropriate styles, registers, implicature, redundancies, pragmatic conventions, conversation rules, floor-keeping, and –yielding, interrupting, and other sociolinguistic features in face-to-face conversations.

14. Convey links and connections between events and communicate such relations as focal and peripheral ideas, events and feeling, new information and given information, generalization and exemplification. 

15. Develop and use a battery of speaking strategies, such as emphasizing key words, rephrasing, providing a context for interpreting the meaning of words, appealing for help, and accurately assessing how well your interlocutor is understanding you. 

c. Teaching Speaking

Richards (2003) in www.sjsu.edu/president/docs/speeches/2003 welcome.pdf states, approaches to the teaching of speaking in EFL/ESL have been more strongly by fads and fashions than the teaching of listening. “Speaking” in traditional methodologies usually meant repeating after the teacher, memorizing a dialog, or responding to drills, reflecting the sentence-based view of proficiency prevailing in the audio lingual and other drill-based or repetition-based methodologies of the 1970s. Grammar-based syllabuses were replaced by communicative syllabuses built around notion, functions, skills, tasks or other non-grammatical units of organization. Fluency became a goal for speaking courses and this could be developed through the use of information-gap and other tasks that required learners to attempt real communication despite limited proficiency in English. 

The mastery of speaking skill in English is a priority for many second or foreign language learners. Teachers and textbooks make use of a variety of approaches, ranging from direct approaches focusing on specific features of oral interaction (e.g. turn-taking, topic management, questioning strategies) to indirect approaches which create conditions for oral interaction through group work, task work and other strategies (Richards 1990).

The conversation is highly interactive and is in a collaborative conversational style. The listeners give constant feedback including laughter, to prompt the speaker to continue. Some of the skills involved in using talk as interaction involve knowing how to do the following things: opening and closing conversations, choosing topics, making small-talk, joking, recounting personal incidents and experiences, turn-taking, using adjacency-pairs, interrupting, reacting to others and using an appropriate style of speaking.

d. Assessing Speaking

H. Douglas Brown (2004: 141) states four categories of speaking performance assessment tasks. A similar taxonomy emerges for oral production.

1) Imitative. At one end of continuum of type of speaking performance is the ability to simply parrot back (imitate) a word or phrase or possibly a sentence. While this is a purely phonetic level of oral production, a number of prosodic, lexical, and grammatical properties of language may be included in the criterion performance. We are interested only in what is traditionally labeled “pronunciation”, no inferences are made about the test-taker’s ability to understand or convey meaning or to participate in an interactive conversation. The only role of listening here is in the short stretch of language that must be imitated.

2) Intensive. A second type of speaking frequently employed in assessment contexts is the production of short stretches of oral language designed to demonstrate competence in a narrow band of grammatical, phrasal,  lexical, or phonological relationships ( such as prosodic elements-intonation, stress, rhythm, juncture). The speaker must be aware of semantic properties in order to be able to respond, but interaction with an interlocutor or test administrator is minimal at best. Examples of intensive assessment task include directed responses tasks including simple sequences; translation up to simple sentence level.

3) Responsive. Responsive assessment tasks include interaction and test comprehension but at the somewhat limited level of very short conversation, standard greetings and small talk, simple requests and comments, and the like. The stimulus is almost always spoken prompt (in order to preserve authenticity), with perhaps is only one or two follow-up questions or retorts:

A. Mary:
Excuse me, do you have the time?

     Dough: 
Yeah Nine-fifteen.

B. Tim :
What is the most urgent environmental problem today?

     Sheila :
I would say massive deforestation.

C. Jeff :
Hey, Stef, how’s it going?

     Stef :
Not bad, and yourself?

     Jeff :
I’m good.

     Stef :
Cool. Okay, gotta go.

4) Interactive. The difference between responsive and interactive speaking is the length and complexity of the interaction, which sometimes includes multiple exchanges and/ or multiple participants. Interaction can take the two forms of transactional language which has the purpose of exchanging specific information, or interpersonal, exchanges, which have the purpose of maintaining social relationship. (In the three dialogues cited above, A and B were transactional, and C was interpersonal). In interpersonal exchanges, oral production can become pragmatically complex with the need to speak in a casual register and use colloquial language. Ellipsis, slang, humor, and other sociolinguistic conversations.

5) Extensive (monologue). Extensive oral production tasks include speechless, oral presentations, and story-telling, during which the opportunity for oral interaction from listeners is either highly limited (perhaps to nonverbal responses) or ruled out altogether. Language style is frequently more deliberative (planning is involved) and formal for extensive tasks, but we cannot rule out certain informal monologues such as casually delivered speech (for example, my vacation in the mountains, a recipe for outstanding pasta primavera, recounting, the plot of a novel or movie). 
3. Teaching Aids

Teaching aids are supporting instruments used to make the students more interested and clearer in teaching and learning process. There are many aspects of teaching aids which are going to be discussed here. They are the definition of teaching aids, the roles of teaching aids, types of learning media and teaching aids, and the factors in determining the use of teaching aids.  
a. Definition of teaching aids

There are some experts who distinguish Learning Media and Teaching Aids. According Sastroatmodjo (2010: 7-01), the definition of media in teaching and learning tend to be interpreted as the means of graphic, photographic, or electronic instrument to capture, process, and reconstruct the visual or verbal information. Association of 
Communication Technology for Education in the United States defines that the media is different types of components in the students’ environments that can stimulate them to learn, meanwhile, Briggs in Sastroatmodjo states that the media is all the physical instruments that can present the message and stimulate students to learn. Thus, the media can be defined as something that can deliver messages, thoughts, concerns and interests as well as students' attention so that learning occurs (Sadiman, et al. 2002).
Gerlach & Ely in Sastroatmodjo (2010:7-02) suggest three characteristics of the media are used by education, namely;

1)  Fixative that describes the media's ability to record, store, preserve, and reconstruct an event or object.
2)  Manipulative, namely the ability to change the event or event objects that take a long time to be presented to students in a short time with a particular technique.
3)  Distributive. It allows an object or event is transformed through space, and that event simultaneously is served to a large number of students with relatively equal stimulus experience about the event.

There are also experts who use those terms of learning media and teaching aids interchangeably to indicate the same instrument or object. The difference between media and teaching aids is in its function, not substance. A learning media has the function of being a learning instrument in learning and teaching process. Meanwhile, teaching aids has the function of being an integral part of the whole learning process (Harsono, 2002). 
The results shows that the teaching and learning activities will be easier and more effective when those activities involve visual tools, since 11% of the captured lessons are learned through hearing, while 83% through vision. In addition, we can only remember 20% of what we hear, but we can remember 50% of what we see and hear.
  b. Roles of Teaching Aids

In the learning communication, teaching aids function as bridges between teachers and students in order to deliver materials or lessons, help the students understanding the materials, and facilitate the students in learning activities so that they can get more learning experiences in order to achieve good learning results.
On the other hand, learning media can replace the function of teachers to deliver the materials, although this can not be applied to all situations and conditions of learning process. Ideally, teachers can take advantage of all available learning resources, and especially learning media to maximize the learning experience of the students, therefore, the goal achievement of learning results can be effective and maximized.
In a specific topic discussion, learning activities can not be run well without the presence of the media. The media expected to overcome the problems in teaching some certain materials from a specific topic discussion. Those problems are materials or something that is impossible to be directly experienced in the classroom because the object is too small or big, moving too fast or slow, too complex, too subtle or high risk dangerous. Such object can not be presented directly in the classrooms, but it can be manipulated in such a way that allows the students to learn by using the media. Thus, the students can obtain an integral learning experience from the concrete to the abstract materials.
c. Types of Learning Media and Teaching Aids
There are five categories of teaching aids that can be used by teachers in English learning process (Department of National Education 2005):
  1)  Visual: pictures, sketches, illustrations, patterns, charts, paintings, travel brochures, tables, dioramas etc.
2)  Audio (music, words, sounds, and sound effects): records, tapes, radio, stories, poetry and drama, musical instruments, an oral report.
3)  Audio-visual: images, motion, television, puppet (stick, gloves, string), dramatization, role play, LCD, computer, etc.
4)  Tactile: specimens, object of things, exhibits, models, sculptured figures, live and stuffed animals, experiments, toys, puppet shows, courtyard, etc.
5) Virtual: Internet, website, email, audio-video streaming, chat, messaging, audio-video conferencing, e-newsgroups, Cyber News, etc.

d. The factors in determining the use of Teaching Aids

There are many kinds of available teaching aids, and the teachers have to choose which media will be used in the learning process. Several factors must be considered in the selection of learning media, such as basic competencies to be achieved, the characteristics of students who will be taught, types of learning-stimuli that they want (audio, visual, motion, etc.), environmental conditions and extent of coverage materials to be achieved.
B. Rationale
Speaking is the most common and important means of providing the communication among human being. The key to successful communication is speaking nicely, efficiently, and articulately, as well as using effective voice projection. 

The writer got the data that the weaknesses of speaking competence specifically in the 9-E students of SMP Negeri 1 Karangawen were on pronunciation, fluency, grammar, vocabulary and content. It happened because the teacher tended to teach text comprehension monotonously, oriented in written text, there was no specific time-allocation to evaluate the students’ speaking skill and they have no self-confidence in expressing their idea orally. 

Knowing the problem, the writer proposes a technique to solve it. That is teaching aids. Teaching aids are defined as supporting tools to help the teacher to make clear the materials.  Pronunciation teaching must in parallel with meaning and use for new words. Teaching aids represent the meaning of the real objects. The function is as bridges between teachers and students in order to deliver materials or lessons, help the students understanding the materials, and facilitate them in learning activities. So that they can get more learning experiences in order to achieve better learning results. 

In this paper, teaching aids refers to instruments in making food and beverage in learning process. The participants in this activity are thus learners and not chefs. Hopefully teaching aids as the technique will improving students’ speaking competence, will be able speak English well, and be encouraged to speak English confidently.

C. Action Hypothesis
Teaching aids can improve students’ speaking competence for the 9-E students of SMP Negeri 1 Karangawen in academic year 2010/ 2011
CHAPTER III

RESEARCH METHOD

In this chapter, details on research methodology are presented. It will deal with the research setting, research subject, type of research, procedure of research, technique of data collection, and technique of data analysis. 
A. Research Setting
This study was conducted by the researcher who taught the ninth grade students of SMP N 1 Karangawen, Demak . It’s at Jalan Raya Karangawen no.105 Demak about 20 km from Semarang and 30 km  from Purwodadi. In front of this school there are SD Negeri Karangawen 1 and 3, and a great mosque of Baitul Makmur. On the left side are Police Station, Sub Regency Office, and Society Health Center. On the right side are automotive shop, a tailor, and a grocery store. Most of the people here are tobacco farmers. And most of the students here live in surrounding area of this school.  

It is a National Standardized School proclaimed since academic year 2008/ 2009. The total numbers of the students are 840 divides into 24 classes. They are 407 boys and 433 girls. The seventh grade consists of 290 students in 8 classes. Meanwhile there are 276 students in 8 classes in eighth grade. Each class consists of 34 to 36 groups of study. The facilities are a library, two science laboratories, two computer laboratories, a language laboratory, a multi media room, a mini shop and 3 canteens. And of course a headmaster room, a staff room and a teacher room.

This research was conducted for 9 months. It began in November 2010 up to July 2011. The time schedule is like this:
Time Allotment of the Study
	No
	Activity
	Nov'10
	Dec'10
	January’11
	February
	March
	April
	May
	June
	July

	
	
	 
	 
	 
	 
	 
	1
	2
	3
	4
	1
	2
	3
	4
	1
	2
	3
	4
	5
	 
	 
	 
	 

	1
	Arranging the proposal of CAR
	√
	 
	 
	Test of 1st Semester
	School Vacancy
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	Practical Examination
	 
	National Examination
	 
	 
	 
	 

	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	 
	
	 
	 
	 
	 

	2
	Preparing the instrument of the study
	 
	√
	√
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	 
	
	 
	 
	 
	 

	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	 
	
	 
	 
	 
	 

	3
	Collecting data by doing :
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	 
	
	 
	 
	 
	 

	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	 
	
	 
	 
	 
	 

	 
	a.  Cycle 1
	 
	 
	 
	
	
	√
	√
	 
	 
	 
	 
	 
	 
	 
	 
	
	 
	
	 
	 
	 
	 

	 
	b.  Cycle 2
	 
	 
	 
	
	
	 
	 
	 
	√
	√
	 
	 
	 
	 
	 
	
	 
	
	 
	 
	 
	 

	 
	c.  Cycle 3
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	√
	√
	 
	 
	
	 
	
	 
	 
	 
	 

	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	
	 
	
	 
	 
	 
	 

	4
	Analyzing data
	 
	 
	 
	
	
	 
	 
	√
	 
	 
	√
	 
	 
	√
	 
	
	 
	
	 
	 
	 
	 

	5
	Discussion
	 
	 
	 
	
	
	 
	 
	√
	 
	 
	√
	 
	 
	 
	√
	
	 
	
	 
	 
	 
	 

	6
	Compilation of report
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	√
	√
	√
	√
	√
	√
	√

	 
	 
	 
	 
	 
	
	
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 


B.  Research Subject
The subject of this research was the ninth grade students of SMP Negeri 1 Karangawen Demak, especially class 9-E. It contained 34 students, and it consisted of 11 boys and 23 girls. This study chose the students of the ninth grade, because the age level of these students supposed to be able to speak better than others. Class 9-E seems as the most messy class for its students. They were so noisy and some students were naughty and hard to be controlled. Therefore most of the students had not been mastered the learning. Their parents are tobacco farmers. The writer is an English teacher in SMP N 1 Karangawen, who also teaches English subject for the students of 9-E.
C. Type of the Research

There are many types of research available to be conducted. The type of research should be appropriate with the aim the researcher wants to achieve. One of the types is Classroom Action Research (CAR). The points in CAR which are going to be explained are research method, research design, and the reason using CAR. 

1. Research Method

This research was carried out under an Action Research (AR) method.  Definition of Classroom Action Research (CAR), according to Arikunto (2010: 102): 
…..the purpose of CAR is to enhance the quality of learning action in a class. By paying attention to students’ condition, this kind of research is able to offer new procedures and ways to enhance and improve teachers’ professionalism of teaching and learning process in a class. 

Kemmis and McTaggart in Anne (p. 32) states that action research occur through a dynamic and complementary process, which consist of four essential moments of planning, action, observation and reflection. Each moment will be explained as follows:

a. Moment of planning is a process of developing a plan of critically informed action to improve what is already happening.

b. Moment of acting is a process of taking the action to implement the plan.

c. Moment of observation is a process of observing the effects of the critically informed action in the context in which it occurs.

d. Moment of reflection is a process of reflecting the effects as the basis for the future planning, subsequent critically informed action and so on, through a succession of stages.
This research applies procedure classroom action research (CAR). This activity is called one cycle of problem solving activity. If one cycle has not shown change marking towards improvement of quality, activity of research continues at cycle 2, and so on until the researcher fells satisfied. Every cycle applies four steps that are planning, acting, observing, and reflecting. It is a diagram of action research from Arikunto ( 2010: 117) :
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Figure 3.1: Cycle of Problem Solving Activity

2. Research Design

Before starting this CAR, the writer tries to perform observation of teaching and learning process by using a lecturing method. The teacher explains about generic structure of procedure text. The observation is meant to know how activeness the students in receiving the lesson and how big achievement of the students learning by using the lecturing method. After doing observation, if speaking competence of the students are still low, maybe it is caused by the teaching method. Then, the writer looks for the solution by using teaching aids in procedure text.
In this first cycle, the class is divided into 8 groups. Each group consists of 4-5 students (see Appendix 2). Students in each group consist of low, medium, and fast learners. These categories of low, medium, and fast are determined by teachers according to the pre-test scores. Each group is given a different assignment to make a kind of procedure texts. Then, they discuss it in their group. After completed each student presents the text verbally to his own group according to his own job before presenting in front of the class.

In cycle 1, each group uses instant teaching aids that it has to be presented in front of the class. Cycle 2, the students use instant ingredient as a teaching aid and use creative assessories. Then, the cycle 3, the students use the ingredient as teaching aids made by themselves and improve their pronunciation. The instant teaching aids mean a pack of recipe that can be bought in a market or supermarket. For example, Indomie, Mie Sedaap, Kokita product ( Yellow Rice Seasoning, Balado Chilli Relish), Indofood product ( Instant Seasoning for Fried Rice, Instant seasoning for Soybean Cake), etc.The students can develop the creativity by performing something like chef, by adding assessories in their menu like cobbage, cucumber, celery, etc. Procedures of Action Research for all cycles are :
a. Planning. 

Before this study is started, the writer determined the research subject and schedule, designed lesson plan, prepared students’ worksheet, research instrument: students’ speaking sheet and students’ observation sheet, and decided the indicator of success: minimum of mastery learning is 65 and 80% of all the students are categorized as classical mastery learning.
b. Acting. 

After the students’ worksheet and lesson plan were made, they were used to teach speaking of procedure text to the subject research, the 9-E students made a group of 4-5 students to do the task given. 
c. Observing. 

The collaborator used students’ observation sheet to observe the students’ activity during the lesson of procedure text.  Then, the collaborator put the observation data in the table of students’ observation sheet.
d. Reflecting. 
Using teaching aids are studied and evaluated starting from planning, acting, observing and the result of students learning. All the result were analyzed whether they met the success indicators or not. The reflection from first cycle, the writer got advantages, disadvantages, and recommendation. When the result was successful, the action was stopped and when is unsuccessful the second cycle was conducted.
This is the visual figure of procedure in conducting an action research which is given by Hopkins in Arikunto ( 2010: 105):
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Figure 3.2: The Procedure of Action Research

3. The Reason using CAR
The writer used CAR because this action research can produce the report from the real activity that has been done by the teacher in her class. It will increase the quality of teaching and learning process, and it is one of the professional development activities. 
   D. The procedure of Action research
Like other types of research, CAR also has the procedure to be undertaken by the researchers. The subjects matter in CAR procedure are the initial reflection, fact finding analysis, planning the action, implementation of the action, observation result, reflection and revising the plan.   
1. Initial Reflection

Recently the writer feels that most of the students have difficulties in expressing ideas. It is caused they have limited ability in vocabulary, limited ability in grammar, cannot pronoun the words properly, and have no self confidence to speak English. They worry to make mistakes in speaking though they are good in vocabulary and grammar.
2. Fact Finding Analysis

From the pre test the writer knew that the speaking test was still low. The average score was 62.35. Because students just listened to the teacher, students did the exercises individually, and no interaction between students and the students. The main students’ problems are limited vocabulary, grammar, can’t pronoun properly, and have no self confidence.
3. Planning the Action

Based on the problem the writer planned to use teaching aids when teaching and learning process. In making the action, it was made before implementing the action. Here were the preparations:
a. Deciding the topic or the material

b. Making the lesson plan and designing the steps in doing the action based on the treatment carried out

c. Preparing teaching aids (pieces of paper containing topics of discussion,   papers for students to record the process of discussion)

d. Learning how to convey all of the material which had been made to the students
 e. Preparing camera (to take pictures of the teaching and learning process)

 f. Preparing sheets for classroom observation during the teaching and learning process (to know the situation of the class, what happen to the students and the process of teaching and learning when small-group discussion was applied)

 g. Preparing post-test (to know the improvement of students’ speaking competence)
4. Implementation of the Action

Acting is the implementation of the plan. The writer (which acts as the teacher) implemented the teaching aids. The writer taught and let the students practice their speaking by using teaching aids, especially for the genre of procedure text to develop the speaking competence in the 9-E students of SMP Negeri 1 Karangawen. This action was done according to the lesson plan.

5. Observation Result 

The problems which are identified include the factor causing the lack   of speaking competence of the students. The problems are identified by using three techniques, they are:
a. Observation

The observation is done to know both the teacher and students’ behavior during teaching and learning process, the model of class management, and teacher technique in teaching speaking. The observation’s sheet can be seen in Appendix 3.

 b. Using test

The post-test is given to know the students’ ability in speaking, especially in the level of competence. This speaking evaluation’s sheet can be seen in Appendix 4. 

c. Interview

The teacher conducts the interview for both the collaborator and some students (for sample). The interview with the collaborator is aimed to know the impression in teaching speaking. While the interview with the students is aimed to know what difficulties faced by them in speaking out the language (English) they learn.

The collaborator observes and records the whole activity during the teaching and learning process in both written (observation field note) and visual form (pictures and video).

6. Reflection

The reflection is aimed at examining the advantages and disadvantages of each cycle. The advantages and the disadvantages, then, are used as the basis for making the recommendation which will be used to make planning for the next cycle if needs.  The organization of report in this reflection are (a) the advantages of improving speaking competence using teaching aids, (b) the disadvantages of improving speaking competence using teaching aids, and (c) recommendation. The writer and collaborator will ask some questions about what they feel and why to students at the end of the teaching and learning process after the treatment. The collaborator will also notice and analyze what wrong during the action and what must be revised in order to have a better action. 

7.  Revising the plan

The weakness which had been found became the basis or a foundation to revise the action plan for the next cycle.

E. Technique of Data Collection

There are two kinds of data collected by the writer. The first one is a quantitative data; it is the score about speaking data which is got from performance assessment. By speaking assessment the writer got the data of the students’ speaking competence using a scoring rubric. The quantitative data refers to students’ speaking scores: grammar, vocabulary, content, fluency, and pronunciation which are taken from both in pre test and post test.  Cycle 1 happened on January 5th 2011, cycle 2 was on January 26th 2011 and cycle 3 was on February 2nd 2011. The writer refers to the score with criteria of scoring. It consists of aspects in spoken English. The score of each aspect is described in the range of rating scale. The second one is a qualitative data. It deals with the information about students’ behavior in teaching and learning process by using observation. The qualitative data deals with the process of conducting lesson in the classroom, especially the students’ observation during the process of the teaching and learning. The instruments are follows:
1. Students’ observation sheet

Students’ observation sheet and the observation guide. These instruments were used to observe all the students activity during the process of the teaching and learning. The aspects of evaluation are paying attention on the teacher’s explanation, imitating the teacher’s pronunciation, responding the teacher’s questions, interacting with the other students, activity concentration on asking questions, being active on finishing the tasks, giving some ideas in a group of discussion, and participating in a group of discussion. 
It used qualitative data. The scoring guide of the students’ observation sheet can be seen in Appendix 5. A qualitative data deals with any occurrences and changes happen during classroom activities. The information of Students’ behavior, classroom situation, the teaching and learning process are the examples of the qualitative data. An observation is closely watching and noting classroom events, happenings or interactions, as an observer of another teacher’s classroom (collaborator). The observation can be combined with field notes, recording and logs or journals. Field notes are descriptions and accounts of observed events, including non-verbal information, physical settings, group structures, interaction between participants. Recording can be either audio or video recordings. It provides objective records of what occurred, which can be re-examined by Photograph or video.
2. Students’ speaking evaluation sheet and scoring guide

The students’ speaking evaluation sheet contains the student competence score and the scoring guide contains speaking aspects which are evaluated: pronunciation, fluency, vocabulary, grammar, and content (See Appendix 4 and 5). The oral proficiency scoring categories, and the subcategories of Oral Proficiency scores according to Brown (2001: 406-407) can be seen at Appendix 15 and 16.

The writer collected the quantitative data. It was the score about speaking test which was got by performance assessment. By speaking assessment the writer got the data of the students’ speaking competence using a scoring rubric. 
3. Interviewing the students and the collaborator

The interviews are face to face verbal sessions conducted by the writer as unplanned, planned or structured interactions. The writer can use previously planned questions, structured interview schedules or allow the interview to unfold spontaneously (see Appendix 13). There is also an observer’s notification that written by the collaborator as a comment in the table of observation sheet (see Appendix 3). 

F. The Technique of Data Analysis

After collecting the data, the next step done in this research was analyzing the data. The researcher analyzed all raw and by applying statistic computer program: SPSS version 16.0 and Excel 2003. SPSS version 16.0 program was used to analyze the students’ speaking competence score and to test the action hypothesis while Excel 2003 was used to analyze the data of students’ activity observation.

1. Students’ activity observation score analysis

To describe the students’ activity observation scores the researcher applied Likert Scale to value the students’ activity. Next, the scores were analyzed by using Excel table and the scores were classified as follows:

       Table 3.1: Score of Observation Result
	Score
	Note
	Explanation

	0 - 8
	Inactive
	The students do not pay attention to the teacher’s explanation, they do not imitate the teacher’s pronunciation, they do not respond to the teacher’s questions, they do not interact with the others, they are not active to ask any questions to the teacher, they are not active to finish any tasks from the teacher, they do not give any ideas in a group discussion, they do not participate in a group discussion.

	9-16
	Active Enough
	The students pay attention on the teacher’s explanation, and chat to the others at the same time, they imitate the teacher’s pronunciation slightly, they respond to the teacher’s questions with the wrong answers, they interact with the others poorly, they are in poor active to ask some questions to the teacher, they are in poor active to finish some tasks from the teacher, they give some ideas poorly in a group discussion, they participate poorly in a group discussion

	17–24
	Active
	The students pay attention on the teacher’s explanation by giving some responses, they imitate the teacher’s pronunciation fairly well, they respond to the teacher’s questions slightly, they interact with the others fairly well, they are active enough to ask some questions to the teacher, they are active enough to finish some tasks from the teacher, they give some ideas fairly well in a group discussion, they participate fairly well in a group discussion.

	24–32
	Very Active
	The students pay attention on the teacher’s explanation seriously, they imitate the teacher’s pronunciations well, they respond to the teacher’s questions by making a discussion with the others first, they interact with the others well, they are active to ask some questions to the teacher, they are active to finish some tasks from the teacher, they give some ideas very well in a group discussion, they participate very well in a group discussion.  

	33-40
	Excellent
	They pay attention to the teacher’s explanation by taking some notes, they imitate the teacher’s pronunciation excellently, they respond to the teacher’s questions rightly and spontaneously, they interact with others excellently, they are very active to ask some questions to the teacher, they are very active to finish some tasks from the teacher, they give some ideas excellently in a group discussion, they participate excellently in a group discussion.


2. Students’ speaking competence score analysis

To describe the students’ speaking competence score, the researcher used statistic analysis technique: descriptive statistic. And the score was classified as follows: 

               Table 3.2: Score of Speaking competence

	Pronunciation

Fluency

Vocabulary

Grammar

Content
	1 – 20

1 – 20

1 – 20

1 – 20

1 – 20


                                                          ( Brown, 2003: 172)

The scoring rubrics of speaking assessment (Brown 2004: 148) can be seen in Appendix 4a. 

CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION

In this chapter, the researcher presents the research findings and discussion dealing with the problem formulated in chapter 1. The description of findings was based on the data from the researcher’s field note, the observation, the interview, and the document analysis. The activities were carried out for ten weeks, which were divided into three cycles. Each cycle was carried out for four meetings. 

A. Introduction
The initial condition of teaching and learning process of the 9-E students’ of SMP Negeri 1 Karangawen was still conventional. The writer used lecturing as her teaching method. Using only the lecturing as the method without using the teaching aids, the teaching and learning process tends to be verbal, monotonous, less interesting and boring. The teacher usually used written text to teach speaking, seldom gave models, seldom gave individual task, and seldom asked the students to practice. There were no attractive and effective activities which encouraged the students to improve their speaking competence so they felt bored and had no opportunities to explore their idea and knowledge. In individual task, the teacher asked the students to speak in front of the class alone. Doing an activity alone made the students felt less confident, nervous, shy, and afraid of making mistakes and being laughed by their friends. This bad condition results a low speaking competence.

An inappropriate method in teaching and learning process has affected the students’ activeness that they become less active, or, to put in another way, they tend to be passive. Most of them are seemed to have less enthusiasm in learning the subject. They are not interested in the subject taught to them. If the students are told to ask questions, most of them are silent and there were only two students who managed to do so. The similar situation happened when they were given questions by the teacher, most of them were remain silent. Their average scores in doing test are low. Their scores are below the KKM (Minimum of mastery learning). The KKM affirmed in SMP Negeri 1 Karangawen is 65 for English Subject; whereas the pre-test’s result, the students got only 62.35. It was only 17 students who got the scores above the minimum standard of KKM; while the rest of them (17 students) got the scores below the minimum standard of KKM (See Appendix 1).  

Based on the problems and the causes above, the researcher proposed teachings aids in learning procedure text. It provides an opportunity for the students to express like a chef cooking food and beverages. By teaching aids, they were expected that the students were able to have more practice in speaking, so that the students’ pronunciation, grammar, vocabulary, and fluency improved.

By implementing teaching aids in speaking procedure text, it is hoped that the average score can be increased. The researcher used three cycles. Each cycle consisted of four phases: Planning, Acting, Observing, and Reflecting.

B. Implementation of Research

The implementation in Classroom Action Research usually needs several cycles to be undertaken. However, in this research, the writer used three cycles only. Each cycle consists of planning, acting, observing, and reflecting.  

1. The description of Cycle 1  
This section describes in details the process of implementing speaking by using teaching aids in the procedure text including: planning, acting, observing, and reflecting.
a. Planning. 

To solve the problems in speaking using teaching aids, the researcher proposed a planning consisting of some steps. First, socializing the research including reported and asked permission that there would be a research at the 9E class of SMP Negeri 1 Karangawen and also told the students that there would be a research in their English lesson. Second, the researcher made an agreement with the students about the time, the roles, and the schedule of the research. After that, the researcher arranged a lesson plan containing the learning teaching process in speaking using teaching aids. Third, she discussed and cooperated with the collaborator in order to create the same assumption and understanding about the learning and teaching process using teaching aids. Finally, she prepared the instruments consisting of speaking assessment using teaching aids, interviewing guide, and observation sheet.   
b.  Acting
Acting was the implementation of the activities that have been created in the planning. The stage of acting included 4 meetings for the same materials as scheduled below: 

Table 4.1.1: Table Schedule in Cycle 1

	Meeting
	Day/Date
	Materials
	Room

	1
	Wednesday,

January 5th, 2011
	Procedure Text

( explanation)
	Classroom of 9E

	2
	Thursday,

January 6th, 2011
	Students submitted their home works 

( discussion, practice)
	Multi Media Room

	3
	Wednesday,

January 12th,  2011
	Assessment on the procedure text
	Classroom of 9E

	4
	Thursday,

January 13th, 2011
	Assessment on the Procedure Text
	Classroom of 9E


1) The First Meeting

The first meeting was conducted on Wednesday, on January 5th, 2011. There were a collaborator, a teacher, and 34 students attending the class. The class was carried out on the classroom of 9E. It was done in 80 minutes, started at 7 a.m and ended at 8.40 a.m 

The materials for the first meeting were doing monologue in form of procedure text. The activity consisted of pre-activities, main activities, and post activities. There were four activities in the big scope of main activities; they are building knowledge of field/ BKoF, modeling of text, joint construction, and independent construction. Before entering the class the students lined up in front of the class led by the class leader. Then the students entered the classroom one by one. 

a)  Pre-activity

When the teacher came to the classroom, the students looked quiet and calm. Some of them walked along, and got a chat with their friends. One of the students shouted to the teacher to greet her good morning. Hearing to the shout, the others returned to their seats and get prepared. Seeing that situation, the teacher and the collaborator were just smiling. The class leader led other students to get some minutes of praying. After he felt it was enough he finished it.
The first activity of the teaching and learning process was greetings. The students enthusiastically replied the teacher’s greeting by saying good morning. The teacher, then, asked the students how were they today. The students said that they were fine and asked the teacher the same question. The teacher replied that she was fine too. The teacher checked the attendance and the students answered that no student was absent, so it means all the students were there in the class. The teacher then explained to the students that in the first meeting of this semester, they were going to discuss and learn about procedure text. The teacher asked a student named L-17. She asked whether L-17 liked to cook. L-17 said that she did and she liked to cook Nasi Goreng. Then the teacher asked her whether she knew the English language for “Nasi Goreng”. A boy at the corner quickly answered the question and said that the English language for Nasi Goreng was fried rice. The teacher responded by saying “Right, L-31”. Then L-10 answered “saya tadi mau jawab gitu,bu”. The teacher smiled, then gave some leading questions to the students. She then said that they would learn how to make food and beverages. L-07 said “kita mau masak bu, horee…” Then the teacher appraised her by saying “you are right, students what food do you like?” L-17 answered “I like Supermie”. “I like bakwan...” said L-29. “huuuu…..” . The class got noisy. The teacher then told the students to keep silent. 
After delivering the topic of the lesson at that day, the teacher explained that the goal of the lesson was to make the students to be able to express short functional texts in form of procedure texts in a daily life context which involved the speech act to express and to respond the giving instructions. The teacher asked L-09 and L-20 to help her to take a stove, a spatula, a frying pan, and a plastic container at Mr. Darmin’s Canteen. L-09 said “Yes, mom”, then they got out. After that, the teacher said “OK students, let’s arrange your tables and chairs getting letter U”. The students arranged them and made a big noisy from rubbing the tables and floor. The class was crowded.

 b)  Main Activities.

(1)  Building knowledge of field, the teacher explained the procedure text (purpose, materials, equipment, steps). Next she explained Imperative sentences. Examples: “Turn on the gas stove, please”, “Peel the potatoes, please”. Then explained sequencers: First, next, finally, etc.

(2)  Modeling of Text. The teacher demonstrated a short monologue in a procedure text using the teaching aids. 

The Goal

: How to make an Omelet

The Materials
: 3 eggs, salt, pepper, frying oil

The Equipment   : a frying pan, a drain, a spatula, a bowl, a fork, a plate

The steps

: First, break the eggs into a bowl. 

Second, season with salt and pepper. 

Then, beat the eggs

Heat some oil in a frying pan

Next, pour the mixture into the pan

Cook the omelet

Finally, serve the omelet. It’s ready to eat. 
“Jadi lapar bu” said L-05. L-06 said “Boleh mencicipi gak bu…? The students laughed and class became noisy. The teacher discussed the content of the text, language feature, and sequence of events in a procedure with the students.
(3) Joint construction, the teacher divided the students into 8 groups. Each group consisted of 4-5 students. Each group was handed a task and a packet of instant ingredients to make Procedure Text (Food and Beverage). Syllabus of Procedure Text is in Appendix 6.a. The students’ task can be seen in Lesson Plan of Cycle 1 in 

Appendix 6.b. Then the students discussed with their group to make Procedure Text (purpose/ goal, Materials, Equipments and Steps). In this activity, students of each group share the jobs to present the group’s work result. Then students in a group present the group’s work result. The job sharing is as follows: student A states the purpose of the presentation and introducing his/her group-mates. Student B explains the ingredients and the tools which about to be used in the presentation. Student C explains the steps of how to make Food and Beverage. Student D ends the presentation and gives the conclusion.

(4) Independent Construction.

The teacher asked the students to continue the task at home, because the bell rang.

 c) Post Activity
The teacher decides the follow-up activity, and gives a task to students. After the class had finished, the students were asked informally about their feeling when they joined the speaking lesson using teaching aids.
L-02 :

“Dengan menggunakan alat peraga saya lebih jelas dan mengerti, tapi kesulitannya adalah saat menghafalkan nama-nama tersebut dengan benda yang ada. Saya setuju dengan penggunaan alat peraga karena lebih cepat menangkapnya.”

The statement above showed that the students enjoyed the learning teaching process. They were happy to be involved in the lesson. 

2) The Second Meeting

The second meeting was conducted on Thursday, January 6th, 2011. There were a collaborator, a teacher and 34 students attending the class. The class was carried out on the Multi Media Room. This room is more comfortable than the classroom. It is an air-conditioned audio-visual room. It is airproof so there is no sound or voices disturbing the activity in the room. The course had been done in the fifth, sixth, and seventh lessons for 120 minutes, started at 09.55 up to 10.35, and then had a break for 15 minutes, and it continued again at 11.30 – 12.10.

The materials for the second meeting were the same with the materials given in the first meeting; it was the expression of giving instruction in procedure text. The activity in the second meeting was focused on drilling pronunciation, stress and intonation in Imperative Sentences. It was relevant with the indicators or objectives stated in the lesson plan. One of the objectives is to train the students, so they are able to pronounce, to give stress and make intonation on the expressions correctly and accurately. The activities were divided into pre-activities, main activities and post activities.

a)  Pre-activities

When coming to the classroom, the teacher and the collaborator were given a well-welcome by the students. The students stopped their activities like walking around, chatting, drawing something, writing for a while just for welcoming the teacher and the collaborator. They greet both of them good morning. The teacher and the collaborator answered almost altogether “Good morning, students”. The teacher checked the attendance by saying “Is there anybody here?” and all students answered “Yes, mom.” Spontaneously L-23 shouted “Klas 9E rajin kok bu”. The teacher then asked the students whether they still remembered the previous topic being discussed yesterday. 5 Students (L-31, L-33, L-23, L-06, & L-17) answered “Yes, Mom”. L-05 interrupted. She said “It was making an omelet”. The teacher replied, “That’s right, today we will continue our discussion about Procedure text”.

b)  Main activity

(1)  Building Knowledge of Field. Similar in the first meeting, in this main activity of BKoF, the students listened to and repeated the Imperative Sentences. They were drilled the pronunciation, stress, and intonation classically. If the pronunciation, stress and intonation practiced by the students had not been correct, the teacher would have asked them to repeat continuously and repeatedly until they were correct. 

(2) Modelling of Text-phase. The teacher brought some materials as teachings aids. Then giving instructions to a student, “L-10, come here, please”
AI     : OK L-23, put some sugar into the cup.

L-10 : How much sugar, mom?

AI     : Just a spoon, please. 

“Thanks L-10, give applause to him”.  The students clapped their hands happily. Then, “You L-17, come here”.

AI
    : Break the eggs, please

L-17  : Ok, how much eggs, mom?

AI      : hm ….how many eggs L-17. Two eggs, then put some salt

L-17  : All right.

“Now, practice the model dialogs with your friends. Use the picture to help you”. The bell was ringing. “See you again after we have a break”.

When the teacher and the collaborator were coming while bringing a big plastic container, all students shouted “Good afternoon, mom”.  The teacher replied “Afternoon everybody. Now, I will give you an ice breaker. Do you agree?”. All students said that they were agreed. The teacher said “Sekarang, lihat dulu Dance Canticos di LCD lalu ikuti gerakannnya ya.” All students imitated the movement of Canticos Dance happily, because it was cute and funny. 
It was at 11.35 am the weather was hot. The students looked tired. However, after following the movement of Canticos Dance they looked fresh and got spirit. The teacher then told them to continue the discussion.  

(3) Joint Construction-phase. The teacher asked the students “Make a recipe of food and beverage with your group. The teacher said to one of student “L-18, ayo cari kelompokmu, kamu di kelompok mana? kelompoknya sama seperti kemarin”. The teacher gave a task to each group to make a recipe of food or beverage using instant ingredients. After that, she asked them performed it in front of the class. The packets were: (1) Fried Rice, (2) Jelly, (3) Indomie Fried Noodle, (4) Indomie Boiled Noodle, (5) Sandwich, (6) Fried Chicken, (7) Fried Soybean Cake, (8) Mung Bean Porridge.

The instruction was accepted well by the students. It can be seen from 4 (L-10, L-17, L-23 & L-32) students’ enthusiasm to do the task and to discuss it in groups. Knowing this condition, the teacher tried to get attention, by clapping her hands and said ”Okey students, if your task has been finished, submit it here. I will check it. Then stick it on the display board.” The teacher checked  the task of the 8 groups. ”don’t forget to prepare  everything for presentation next week”.
(4) Independent Construction-phase. The teacher asked to the students to make Imperative sentences at home. 

c) The post activity. The teacher gave some comments to their paper.The bell was ringing. ” The time is over. Do as  a  home work. Let’s go home.” The leader class (L-20) shouted ”Attention please, pray up”. Then ” Over”. The teacher said ”Thank you for your attention. Good bye and see you next week”. Then all students replied altogether ”thank you, mom”. 
After the class had finished, L-32 was asked informally about her feeling when she joined the speaking lesson using the teaching aids. L-32 :

“Saya lebih mengerti dengan alat peraga, kesulitannya saat menghafalkan dan melafalkan kata baru. Saya setuju dengan alat peraga karena saya lebih cepat menangkapnya”.

The opinion above proves that students admitted she had to pay attention on the pronunciation, felt fun, although she still had difficulties in pronouncing several new words.

3) The Third Meeting
The third meeting was conducted on Wednesday, January 12th, 2011. There were 33 students attending the class. The class was carried out on the 9E’s classroom. The course had been done in the 1st and 2nd lessons for 80 minutes-starting at 7 a.m. and it was ended at 8.40 am. 

The materials for the third meeting were the same with the materials given in the previous meeting; it was the expression of giving instruction in Procedure Text. The activity at that day was focused on the performance in procedure text, as the technique to improve the students’ speaking competence. It was relevant with the basic competence stated in the lesson plan which stated that in the end of the lesson, the students were able to   express and respond the expressing of giving instruction  fluently, and meaningful to interact in the daily live context. The activities were divided into pre-activities, main activities, and post activities.

a)  Pre Activity

When coming to the classroom, the teacher and the collaborator (Mrs YS) were welcomed well by all students. The students stopped their activities in discussing something. The teacher looked at on the students’ table. There were an instant recipe, some cooking tools, vegetables, and etc.  All students gave a warm greeting-good morning to the teacher and the collaborator. Then the teacher and the collaborator greet them back.

The teacher prepared the teaching aids on the desk and started the activity. She checked the attendance and found out that one student was absent. Based on the students’ answer, the teacher found out that it was L-26 who was absent that day. The teacher asked the student whether L-26 was ill or something. Then one of  the students cut the teacher’s question by shouting ”Biasa Bu, dinas luar”. All of the students shouted ” huuuu....hahaha”. L-24 answered ”She is ill, mom”. After the students were quiet, the activities were continued by telling that the teacher had corrected  all groups and now sticked on the display board. She announced that each group had done the job well. 

b)  The main activity

(1)  BKoF phase, the teacher explained the Imperative sentence and made some examples. The teacher also trained the students’ pronunciation, stress, and intonation in expressing Imperative while showed the teaching aids. L-34 pronounced the word ’noodle’ into /no:del/ while the correct one is /nuwdәl/.L-34 made a mistake but their friends thought it as a joke. The students laughed at the mistake altogether but it happened just for a while, because she said ”okey, students, let’s continue our study”. Then the students stopped their laughter and started to pronounce other Imperative sentences.

(2)  Modelling of Text. The teacher demonstrated the procedure text using teaching aids. 

How to make Balado Chilli Relish.

Materials : 6 eggs, cooking oil, Kokita Sambal Balado

Equipments : a gas stove, a frying pan, a spatula, a plate, 

Steps
           : First, boil 6 eggs

                      Second, peel the eggs

                      Then pour 2 spoons of cooking oil into a frying pan

                      Next turn on the gas stove

                      Fry the eggs becomes golden and crispy

 Mix 1 sachet of KOKITA  Sambal Balado and stir well

 Then turn off the stove 

 Pour the eggs Balado into a serving plate

 Finally, decorate the balado with lettuce, and tomatoes

”Well, students. Now it’s time for you to present your job. Today I give the oppurtunity for only 4 groups. Prepare your performance. Are you ready?”

(3)  Joint Construction

The teacher began it by asking the students to gather in their group which consisted of 4-5 students. She showed the mistakes done by the students related to the grammar, vocabulary in procedure text made by the students in their job then showed the right forms and diction. The students prepared the performance. They arranged the materials and the equipments and divined the jobs to each person.
(4)  Independent Construction

There are 8 groups in thiss class. Each group consisted of four or five students. The members of discussion group is in Appendix 2. Then the teacher asked the students to perform starting from the group 1.The teacher said ”It’s time for group 1, please prepare everything you need. 

L-25 : ”Good morning  friends, this is our group. They are....eum.... this is my friend L-07, L-31, L-23, L-01. We are,,eum,,,,going to make fried raise”. The students laughed and the class was noisy.

L-07 : ”Well, friends. I have something tell you. Eum,,,Listen to me. Look here how make rice fried”.  

L-31 : ”The materials to make fried rice is one egg, rice, cooking oil, fried onion and the equipment is gas stove, plate, fork, spun, spatula and em....frying pan.
L-23 : ”First, turn on the stove, pour one tablespoon of cooking oil into the frying pan....wait the cooking oil heat. Add one egg into frying pan, mix well. Then add one sached of KOKITA fried rice seasoning. After that, pour rice and mix well...wait”. Stir while take a long  silent. ”Turn off the stove, finally serve fried rice in the plate with fried onion. 

L-01 : ”Thank yu very much for you attention. Good morning and good bay”.

The teacher said ”Give a big applause to group 1”. The students clapped their hands. Then the teacher said ”Now it’s time for group 2”. 

L-22 : ”Good afternoon friends, hm... here is our group. They is L-06, L-16, L-20, L-33, and me L-22. We will present how cook Jelly.

L-06 : ”The materials are it is one packet of Jelly crystals, two hundred fifty ml of water, and two hundred ml of cold water”.

L-16 : ”The equipments are it is a jug, a spoon, a pan, a stove gas...eh salah  a gas stove and it is a mould”.

L-20 : ”The steps are empty contents of a packet of jelly crystals into the jug. Add boiling water. Stir well until crystals dissolve. Add the cold water and stir. Pour mixture into a mould. Refrigerate until firm. 

L-33 : ”Well, eum,,,,friends. I think,,,,emmm,,,,,it is all what I want to tell you about how to make Jelly. Thank you very much for your attention. Good bye.

The teacher said ”Give a big applause to group 2”. The students clapped their hands. ”Now  group 3”. L-17 said ”Bu, L-26 hari ini tidak masuk, kami besok saja ya bu?”. The teacher asnwered ”Well, because of L-26, how about group 4, are you ready group 4?”. L-32 answered ” Siap bu”

L-32 : ”Good afternoon friends, eum,,,,here is our group. They are L-29, L-02, L-08 and me I am L-32. What you have for breakfast this morning? We make sandwich. 

L-29 : ”The materials for sandwich are breed, margarine, pineaple jam, chocolate sprinkles, ....sayang disini tak ada butter dan cheese  and sausage. The equipment is a plate, and a knife
L-02 : ”How to make a sandwich? Eum,,,,The steps are first take two pieces of bread, and then spread them with margarine. Then put anything you like, spread pineaple jam and chocolate....and sausage. Finally, join the two pieces of bread together. It is ready to eat. 

L-08 : ”eum,,,,,,Well, emmmm,,friends. It what I want tell yu how to make sandwich. Thank you very much for you’re attention. Good afternoon everybody.

The teacher said ”Give a big applause to group 4”. The students clapped their hands. The bell was ringing. ”Okey students, we will continue your performance tomorrow. Then the teacher expressed her gratitude to all the students participated in the activity and especially to those who willingly gave comments and suggestions. 

 L-15 : “Memakai alat peraga saya menjadi paham dan mudah saat melakukan praktiknya. Kesulitannya bila melakukan praktik di depan kelas, sedikit grogi”. 
4) The Fourth Meeting

The fourth meeting was conducted on Thursday, January 13th, 2011. There were a collaborator, a teacher and 34 students attending the class. The class was carried out on the classroom. The course had been done in the fifth, sixth, and seventh lessons for 120 minutes, started at 09.55 up to 10.35, and then had a break for 15 minutes, and it continued again at 11.30 – 12.10. The material agenda for the fourth meeting was still speaking assessment, like at the third meeting.

When coming to the classroom, the teacher and the collaborator were welcome well by the students. All of the students prepared it well. Most of them were busy and had crowded activity, it seemed that a few  students were nervous. They greet the teacher and the collaborator and the teacher and the collaborator greet them back. Then she put the teaching devices carried on the desk and started the process. She checked the attendance and found out that no one was absent. So it meant L-26 had already attended the class. The teacher asked L-26 about her condition. L-26 said she was fine and ready. The teacher hoped that she would be able to study well in the class. 
After giving a greeting, the teacher asked them to place themselves in their groups. The first performance was conducted by the  third group followed by the fifth, sixth, seventh and eighth group. She also told the requirement for the audiences to stay and enjoy the performances without making any troubles and noise which disturbed their friends performances. She  said ”Well, in the first oppurtunity I will give the time for group 3. Give applause for  group 3!”
L-26 :”Good afternoon fren,eum,,,here are our group. They is L-15, L-17, L-18, and I am L-26. Today,,,,eum,,,,we will present how em,,,,make frait noodle. 

L-15 : ”Eum,,,Well friend, the materials to make fried noodle are a paket of Instant Mie Sedaap, emmmm,,,,,two glasses of water, cucumber,  and tomatoes. The equipments are a stuff, a pan, a bowl, a fork, a knife, a plate and a spoon.

L-17 : ”Here is  the steps to make fried noodle. First, pour two glasses into frying pan, then turn on the stove. Second, put the noodle into frying pan and simmer for 3 minutes. Eum,,,,Third,turn off the stove then  take the noodle from the water and drain it. After that, pour seasoning, soy sauce and emmm,,,,,chilli powder on the plate. Errrr,,,,,,Fourth, put the noodle on the seasoning, then mix well. Finally, spresd fried onion and the noodle to serve....hm delicious”.

L-18 :”Thank yu very much for you’re...e eh  attention. Good afternoon and good bay”. 

The teacher said ”Give a big applause to group 3”. ” Now, group 5, prepare your presentation”.

L-12 :  ”We are group 5. Eum,,,,My friends are L-14, L-24, L-27 and I am L-12. Here, we will cook fried soibiin cake. 

L-14 : ”The material for making soyben cake is....eeemmmm,,,, a blok of soybean cake, water, cooking oil, and Indofood Racik Bumbu Tempe. The nstrument are knife, cutting, stove, spatula, drains, and a gas stove”. 

L-24 :”The way, eumm,,,,first cut a blok of soybean cake into 1,5 cm. Eeummm,,,,Second, mix 1 pak of Racik BumBu Goreng with 3 sponful of water. Third, dig soybean cake. Next, turn on the stove and heat some oil. Fourth, the soybean cake fry. Final, serve soybean cake hotly”.
L-27 :”Well fren, is our group present,,,,how make fried soybean cake. Thank yu very much for yu attention. Good bay and good afternoon”. 

She said ”Give applause to group 5”. The bell was ringing. The teacher said ”Now, have a break for 15 minutes”.

When the teacher and the colaborator came again to the class, the students welcome them with good afternoon. The teacher and the colaborator greet them back and asked whether they were ready to carry on the presentation. The students were ready, so the teacher appointed group 6.

L-13 : ”Eum,,,,Good afternoon,,,Err,,,,,Mrs A.I and Mrs YS, good afternoon my friends. Eum,,,,,It is group 6, the members of this group are L-28, L-19, L-21, and me, L-13. We,,,,hmmmm,,,will present how to make mung bean porridge.

L-28 : ”The matrials to make monk ben porridge are one cup of mung bean, brown sugar, salt, water, KARA coconut milk, vanilla. The equipment are a pan, a stirring spoon, bowl, big spoon, stove”.

L-19 :”The steps are, look hire, first wash the mung bean. Then boil water. Second, put the mung bean into the boiling water. Third, let the mung bean become tender. Next add salt, sugar, and vanila. Fourth, simmer is for 30 minutes. Then, add KARA. Finally, serve are the mung bean porridge.

L-21 : ”Errrr,,,,Well friends, Errrrr,,,,,I think it enough. Eeeee,,,,Thank you for your attention. Good bye.
”Give applause to group 6. Thank you and prepare your presentation for group 7”.

L-04: ” Errrr,,,,Good afternoon, my friends. Eum,,,,,We are group 7, today we will tell you how to make fried chicken”. My group...Emm,,,,are L-30, L-09, L-34 and I am L-04. Thank you”.
L-30 : ”The material are floor seasoning MAMA SUKA, two scile of chicken, and cooking oil. The equipments is frying pan, stove, spatula, and bowl”.
L-09 : ” The steps for making fried chicken. First dip chicken pisces that have been see seen with MAMA SUKA floor seasoning into water. Second, lift chicken pieces from the water and seasoning. Third, pour cooking oil into frying pan then turn on the stove. Fourth, fry the seasoned chicken pieces in hot oil. Finally, the chicken are ready to serve.

L-34 : ”Well, Eum,,,,,fren. I think it is all what I want tell yu, about...eum,,,,how make fried chicken. Good afternoon. Good bay”.
She said ”Give applause to group 7, thank you, and now the last group is group 8”.

L-11 : ”Gud afternoon everybody, here were group 8. The members of our group ais re L-10, L-05, L-03 and I am L-11. Here we will present how to make Instan boiled nodel.

L-10 : ”Well friend, I have something to tell you about how to make instant boiled noodle. Listen to me...look here. The materials are one wrapper of Sedaap instant boiled noodle, 2 glasses of water, one egg, cage, fried onion. The equipment are a bol, spoon, a pan, a fork, and gas stove.

L-05 : ”First, eum,,,,,heat 2 glasses of water in a pan, wait 3 minutes. Then eum,,,,,add some cabbages. While the noodle is being cooked...put the seasoning and chili powder in a bowl. Second, pour the cooked noodle together with the soup into the bowl. Third, turn off the stove. Mix well with all seasoning. Fourth,sprinkle fried onion, then add saus, egg boil...tomat. Finally, instant boiled noodle is ready to be servet.
L-03 : ”Well, fred, it are the procedure how to make instant boiled noodle. You can try it at home. I think it’s enoug. Thank you for your attention. Good bye....
The bell was ringing, every student prepared to go home. The leader class shouted ”Attention please, pray up”. Then he said ”it’s over”. The teacher and the colaborator left that class, ”Good bye and see you next week”. 
L-10: He is a student who can hardly sit quietly to learn, keeps moving everywhere in the class while the class is having its learning process or keeps doing something unnecessary, argued that: “Saya senang dengan alat peraga karena saya bisa asyik bermain sambil belajar,  kesulitannya adalah dalam melafalkan kata, dan sedikit grogi tampil di depan kelas”.
Speaking Test Analysis of Cycle 1. The scores of learning result were made by the teacher and a collaborator. The result of speaking test was in cycle 1 (See Appendix 8). 
Table 4.1.2: The Comparison between Pre Research and Speaking Test in Cycle 1
	No
	Aspects
	Pre Research
	Cycle 1

	1
	Pronunciation
	61.00
	55.15

	2
	Fluency
	60.29
	57.35

	3
	Vocabulary
	60.64
	66.91

	4
	Grammar
	64.71
	65.44

	5
	Content
	65.44
	74.26

	6
	Average
	62.39
	63.82

	7
	Students who Mastery Learning
	17
	19

	8
	Percentage of Mastery Learning
	50 %
	55.88 %


The students’ speaking test in cycle 1, they got 55.15 for pronunciation, 57.35 for fluency, 66.91 for vocabulary, 65.44 for grammar, and 74.26 for content. The averages of the all aspects were 63.82.  The average score was still below the mastery learning although there was an improvement on the vocabulary and content. Fifteen students did not meet the mastery learning score, and 19 ones had met the mastery learning. The minimum passing grade score for English in SMP Negeri 1 Karangawen was 65. It meant 55.88 % of the students had succeeded in passing the learning; whereas the rest of them had not yet. The researcher also used descriptive analysis technique in SPSS 16.0 and found two tables and a histogram graph as follows:

Table 4.1.2.a: The Table of Students’ Speaking Test in Cycle 1

	Statistics

	Speaking Test in Cycle 1

	N
	Valid
	34.00

	
	Missing
	.00

	
	Mean
	63.82

	
	Std. Deviation
	10.52

	
	Minimum
	45.00

	
	Maximum
	95.00

	
	Sum
	2170.00


The table Statistics above showed that the total students were 34 and the standard deviation was 10.52, the minimum value was 45.00, the maximum value was 95.00 and the mean was 63.82. A student was considered success in passing the learning process if he/she was, at least, got 65.

Table 4.1.2.b: The table of Students’ Speaking Score in Cycle 1

	Speaking Test in Cycle 1

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	45
	1
	2.9
	2.9
	2.9

	
	50
	3
	8.8
	8.8
	11.8

	
	55
	6
	17.6
	17.6
	29.4

	
	60
	5
	14.7
	14.7
	44.1

	
	65
	10
	29.4
	29.4
	73.5

	
	70
	3
	8.8
	8.8
	82.4

	
	75
	3
	8.8
	8.8
	91.2

	
	80
	1
	2.9
	2.9
	94.1

	
	85
	1
	2.9
	2.9
	97.1

	
	95
	1
	2.9
	2.9
	100.0

	
	Total
	34
	100.0
	100.0
	


The frequency table above showed that 15 students did not meet the passing grade score (65) that had been planned as the qualification of teaching success. Nineteen students had been met the passing grade score, and it meant 55.88 % of the students had succeeded in passing the learning; whereas the rest of them had not yet. A class is classically considered in passing the learning process if there are 80% of the students who get the KKM standard. 

This opinion was shared by the collaborator, YS: “Some of the students presented the task well and have self-confidence but some of them could not pronounce the words well”. 
Graph 4.1.1: The Graph of Students’ speaking Score in Cycle 1
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c. Observing


    The observation on the learning process was performed by the collaborator who has helped this research. Based on the observation’s result of the process, it could be identified that the students’ activeness were as followed: 

     Table 4.1.3: Students’ Observation Result in Cycle 1

	No
	Sum of Students
	Activity Criterion

	1

2

3

4

5
	2

1

11

18

2
	Inactive

Active Enough

Active

Very Active

Excellent


Table above showed that 2 students were classified as inactive, 1 student as active enough,11 students as active, and 18 students classified as very active, and 2 students as excellent. The graph as follows: 
  Graph 4.1.2: Students’ Observation Result in Cycle 1
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From the data in Aspect on Evaluation of observation’s result in Cycle 1 was in Appendix 7 (Table of Observation Result of Cycle 1), it could be identified that the lowest score in “imitating the teacher’s pronunciation” was 54.71 % and the highest one in “interacting with the other students” was 67.65 %. The data also showed that there were only 57.65 % of students who gave some ideas in a group of discussion, and 58.24 % of students who actively participated in asking questions. However, there were 63.53 % of students who had been active on finishing the tasks. Those meant the group discussion technique had increased the students’ enthusiasm in working on their tasks and it was proven that students were able to interact well in the group. However, when the teacher uttered some new vocabularies, the students’ participation in repeating the vocabularies was often very small. Students did not pay attention well at the teacher’s explanation when the teacher was introducing learning aids, and that was perhaps the students did not get usual with teaching aids.

This opinion was shared by the collaborator, Mrs.YS: “The students can join and discuss the task well but when they repeat the pronunciation some of them only open their mouth but no voice get out”. 

d. Reflecting

This stage was aimed at examining the advantages and disadvantages of the cycle 1. The disadvantages then were used as the basis for making the recommendation which would be used to make planning for cycle 2. The organization of report in this reflection included: 1) the advantages of improving speaking competence using teaching aids: 2) the disadvantages of improving speaking competence using teaching aids: and 3) recommendation.
1) The Advantages

Based on the reflection done in cycle 1, it was found out many advantages of the research. There were as follows:

a)  The students were encouraged to speak

Teaching aids was really effective to encourage students to speak English. Students were motivated to give their ideas although their performance were bordered with a role her/ him in a group. Without motivation, there was no courage to speak especially to speak English with good grammar, pronunciation, vocabulary, and fluency.

b)  The relationship between the teacher and the students was becoming closer.

The teacher and students often talked and discussed about the teaching learning process, either during the lesson was done or after the lesson ended. Because of this good relationship, the atmosphere in the classroom was very nice too.

c)  Teaching aids made clear the learning subject.
The teacher showed the real things in the class, explained it  to them, and presented how to perform it like a chef on the television. So the students could understand the explanation from the teacher.

d)  There was an improvement in students’ speaking competence.

The researcher found that using teaching aids there was an improvement on students’ speaking competence although the improvement was very little. It can be seen in the following table:

Table 4.1.4: The Improvement of Students’ Speaking Competence

Occurred in Cycle 1

	No
	Aspects
	Pre Research
	Cycle 1
	Improvement from Pre-Research to Cycle 1

	1
	Pronunciation
	61.03
	55.15
	-5.88

	2
	Fluency
	60.29
	57.35
	-2.94

	3
	Vocabulary
	60.29
	66.91
	 6.62

	4
	Grammar
	64.71
	65.44
	 0.73

	5
	Content
	65.44
	74.26
	 8.82

	6
	Average
	62.35
	63.82
	 1.47


The average/ mean of the students’ speaking test in cycle 1 was 63.82. The average score was still below the passing grade although there was an improvement on the vocabulary, grammar, and content.

e) The teaching aids encouraged the students to study. 

By working together in a small group, the student felt that he/ she had an interesting time to study. Besides studying, the students could also be with their friends to talk and discuss the task

2) The Disadvantages
The data from the research also shows that besides having the advantages, teaching aids had some disadvantages. The disadvantages can be recognized from some realities occurred when the teacher implemented teaching aids in speaking class.

a)  The students still had poor pronunciation. 

It was recognized by inappropriate pronunciation spoken by the students. 

b)  The students still had problem in vocabulary.

There were some students still had very limited vocabulary. The students tended to memorize every words they found in the recipe  (greeting, materials, equipments, steps, follow up). 

c)  Still had poor grammar

It was recognized by the grammar used in speaking was not arranged well. 

d)  A few students are nervous and unconfident when performed in front of the class. 

The students performed the short monologue individually, although they are in a team work. But they still felt nervous and confuse. It caused they did not prepare it well. 

e)  Using unfamiliar teaching aids 

Using unfamiliar teaching aids for the students made them find difficulties in expressing their ideas and it also brought them difficulties in seeking those unfamiliar aids (ingredients and tools) in the surrounding of the students’ living area, especially in making a sandwich, for example: butter, jam, ground beef, a sausage, or a slice of cheese.  

There was a recipe that too easy and simple for students. It was to make fried soybean cake. So in cycle 2 the writer changed it into fruity ice.

3) The Recommendation
Based on the disadvantages happened in cycle 1, it is recommended to do the following things in cycle 2:

a) The students’ pronunciation should be drilled classically and individually before they perform it using teaching aids in front of the class. 

b)  The teacher should train the students’ vocabulary before they perform it using teaching aids in front of the class.

c) The students’ grammar should be improved in performing using teaching aids

d) The teacher should choose the recipes which are familiar and recognized by the students, for example: the tools and ingredients used Indonesian Food/ local food. There was a recipe that too easy and simple for students, it was to make fried soybean cake. So in cycle 2 the writer changed it into fruity ice

e) The students should mention more vocabularies in procedure text, especially giving accessories in the food and beverage. 

The pronunciation drilling done by the teacher in cycle 1 was applied classically. The students repeated the expressions or imperative sentences like what they heard from the teacher. Juli Tice (2004) in http://www.teachingenglish.org.uk/think/article/drilling-1, stated drilling means listening to a model, provided by the teacher, or a tape or another student, and repeating what is heard. Drills are usually conducted chorally (i.e. the whole class repeats) then individually. 

The poor vocabulary, grammar, fluency and content were caused by the students and the teacher. The students did not pay attention well on the teacher’s instruction not to memorize every single word in their recipe script. 

Based on the idea, it was recommended to give more opportunities for the students to practice their pronunciation, use more vocabularies, and grammar with various activities.
2. The description of Cycle 2
Based on the reflection in the previous, the researcher still has some problems to be solved in implementing the use of teaching aids in teaching speaking cycle 2. They are: a) The students were drilled pronunciation longer than in cycle 1, b) The teacher trained them more vocabularies, c) The teacher improved the students’ grammar, and d) The teacher chose the familiar and easy recipes that recognized by the students in their living area.

The same as the previous cycle, in cycle 2 the researcher describes the process of teaching speaking using teaching aids. This section also describes in details of a process of implementing using teaching aids in speaking including: a) planning, b) implementing, c) observing, and d) reflecting.
a.  Planning
Based on the recommendation in cycle 1, the researcher proposed a planning to solve the problems and accommodate the possible aspects enabling the development of the students’ speaking competence. To overcome the problems in cycle 1, the researcher did a planning consisting of some steps: (1) made a lesson plan containing the learning teaching process in speaking using teaching aids        (See Appendix 6.c), (2) prepared the instruments consisting of speaking assessment using teaching aids.

b. Acting
As in previous cycle, acting in cycle 2 was the implementation of the activities that have been created in the planning. The stage of acting included 4 meetings for the procedure text. The teacher explained the pronunciation and asked them to imitate, gave new vocabularies, explained the Imperative sentences. Then, the students practiced by discussing in group, finally they presented the new recipe of food and beverage. The schedule in cycle 2 as follows:

                     Table 4.2.1: Time schedule in Cycle 2
	Meeting
	Day/ Date
	Materials
	Room

	1
	Wednesday, January 26th 2011
	Giving Instruction

( presentation)
	9 E Classroom

	2
	Thursday, January 27th 2011
	Giving Instruction

(practiced and submitted their home works)
	9 E Classroom

	3
	Wednesday, February 2nd 2011
	The teacher returned the corrected home works
	9E classroom

	4
	Wednesday, February 9th 2011
	Assessment on Imperative Sentence
	9 E Classroom




1) The First Meeting
The first meeting was conducted on Wednesday, January 26th There were 34 students attending the class. The class was carried out on the 9 E classroom of SMP Negeri 1 Karangawen. The course was done in 80 minutes-starting at 7 a.m. and it was ended at 8.20 a.m.

The materials for the first meeting were giving instruction. The activities in the first meeting were pre-activities, main activities and post activities. There were four activities in the big scope of main activities; they were Building Knowledge of Field (BKoF), Modelling of Text, Joint Construction, and Independent Construction. 

a) Pre-activities. The first activity of the teaching learning process was greeting. The teacher greeted the students with good morning. The students replied the teacher’s greeting enthusiastically. The teacher continued the activity by checking the students’ attendance. From the students’ replied, the teacher found out that no one was absent. Then the teacher told about the topic. She said it was quite familiar in their hearing. L-17 shouted “Procedure text, mom”. Then the teacher said “Giving instruction. L-20, please clean the whiteboard”. L-20 stood up and cleaned the whiteboard. ”Thank you, L-20. We are going to discuss the giving instruction”. After delivering the topic of the lesson at that day, the teacher explained that the goal of the lesson was the students to be able to express giving instruction and give the right responses to this expression.

b) Main-activities. BKoF- phase. The teacher showed them what she had brought. She explained the goal of the text. It was how to make fried bananas, followed by the materials (ingredients) and equipment, then the steps. The students repeat the teacher’s pronunciation, “Look here and repeat after me…. bananas, cooking oil, water, sugar, flour, stove, bowl, spoon, plate”. The students stopped repeating the words. “Making pisang goreng, or fried banana, is very easy. First, you need some good bananas and some cooking oil. You can slice the bananas into thin slices, and then fry them in very hot oil until they turn brown. If you like, you can sprinkle some sugar on the top. Otherwise, roll the bananas in flour before you fry them, sekarang lihat ibu memperagakan apa”. She asked the students to look the teacher’s performance:”Take some bananas, peel the bananas, slice the bananas into two or thin slices, fry the bananas in hot oil.”

The teacher asked them to repeat the Imperative sentences classically and individually, “Peel the bananas”, they repeated “Peel the bananas”. She also explained Sequencers: first, next, then, finally. 

Modelling of Text. The teacher demonstrated a short monologue in a procedure text using the teaching aids. 

How to make fried bananas

Materials    : bananas, sugar, flour, water, cooking oil

Equipments: Stove, spoon, bowl, plate, cutting board, plate, knife, spatula

Steps:  -  First, Peel the bananas

· Second, slice the bananas into two

- Third, make the mixture of flour, sugar, a little salt, water

· Then, dip the bananas into the mixture

· Fourth, turn on the gas stove

· Next, fry them in very hot oil until they turn brown

· Finally, turn off the stove

· The fried bananas are ready to serve. Hm…delicious.

Joint Construction. The teacher asked the students to arrange the procedure text in making something and doing something orally. There were some recipes, each student chose one of them (fried rice, jelly, indomie fried noodle, indomie boiled noodle, vegetable soup, fried chicken, fruity ice, mung bean porridge. The students used grammar, vocabularies, imperative, and correct performance. They performed the procedure text in a group, and other members gave comments.
Independent Construction. In this phase, every student performed the procedure text using teaching aids. Each member of a group performs their job task which was divided to each of them before.  Then they practiced the ability of speaking in a procedure text in their group. The time was over. She asked the students to prepare the materials and equipment of their recipes for tomorrow. 

c)  Post-activities. At the end of the lesson, she did reflection in order to evaluate the learning teaching process by asking the students, “What do you think of our activity today? Do you enjoy the lesson today? Is it boring or interesting?” The students replied altogether “Interesting”. L-30 shouted “ Masak terus… uenaak tenaan bu”. 
L-24 : 

“Ketika belajar menggunakan alat peraga saya tidak merasa kesulitan dan mudah saya tangkap. Dan saya merasa senang karena saya lebih mengerti tentang procedure text”.

2) The Second Meeting
The second meeting was conducted on Thursday, January 27th 2011. There were 34 students attending the class. The class was carried out on the 9E’s classroom. The course had been done in the fifth, sixth, and seventh lessons for 120 minutes, started at 09.55 up to 10.35, and then had a break for 15 minutes, and it continued again at 11.30 – 12.10.

a)  Pre activities

The material for the second meeting was the same as the one given in the first meeting; it was the expression of giving instruction in a procedure text. The activity in the second meeting was focused on drilling pronunciation, stress and intonation in Imperative Sentences. It was relevant with the indicators or objectives stated in the lesson plan. One of the objectives is to train the students, so they are able to pronoun, to give stress and make intonation on the expressions correctly and accurately. The activities were divided into pre-activities, main activities and post activities. When coming to the classroom, the teacher and the collaborator were welcome well by the students. The students stopped their activities like walking around, chatting, drawing something, writing for a while just for welcoming the teacher and the collaborator. They greeted the teacher and the collaborator with good morning. The teacher and the collaborator greeted them. The teacher checked the students’ attendance and the students informed her that no one was absent. Then she asked whether the students still remembered the topic being discussed yesterday. They said they did and L-13 interrupted “making pisang goreng”. The teacher replied, “That’s right, today we will continue our discussion about Giving Instruction”.

b)  Main activity

Building Knowledge of Field. Similar to the first meeting, the students paid attention the teacher’s explanation, the verbs used in procedure text, the grammar used in procedure text (Present tense or Imperative sentence). Then she explained the sequencing (temporal): initially, then, next, finally.

Modelling of text. The students listened to and repeated the Imperative Sentences. They were drilled the pronunciation, stress, and intonation classically. If the pronunciation, stress and intonation practiced by the students had not been correct, the teacher would have asked them to repeat continuously and repeatedly until they were correct. 

 “Look and listen ….rice, vegetable, orange, egg, milk, banana, tofu, cake, water. These are the examples of Imperative sentence. Now, repeat after me (a) Have any bread, (b) Have any cereal, (c) Have any vegetable, (d) Eat a boiled egg, (e) have any tofu or soybean cake, (f) Drink any milk, (h) Drink any water, (i) Eat an orange or a banana.”
Joint Construction. The teacher began it by asking the students to gather in their group which consisted of 4-5 students. The members of discussion group was in Appendix 2. Each group was handed a task and a packet of instant ingredients to make Procedure Text (Food and Beverage). The recipes are: 1). Fried Rice, 2). Jelly, 3). Fried Noodle, 4). Vegetable soup, 5). Vegetable soup, 6). Mung bean porridge, 7). Fried chicken, 8). Boiled noodle. Syllabus of Procedure Text is in Appendix 6.a. The students’ task can be seen in Lesson Plan of Cycle 2 in Appendix 6.c. Then the students discussed with their group to make Procedure Text (Purpose/Goal, Materials, Equipments and Steps). She showed the mistakes done by the students related to the grammar, vocabulary in procedure text made by the students in their job then showed the right forms and diction. The students prepared the performance. They arranged the materials and the equipments and divined the jobs to each person. 

Independent Construction. In this phase, every student trained the procedure text using teaching aids in their group. Each member of a group had their job task which was divided to each of them before.  Then they practiced the ability of speaking in a procedure text in their group. The time was over. 

c) Post-activities. She asked the students to continue the materials and equipment of procedure text at home and prepared them for performance next week. The instruction was accepted well by the students. It can be seen from the students’ enthusiasm to join their group. The class was crowded. She tried to get students’ attention by clapping her hands and said, “Okay students, do your homework well and please submit it on time. Dikumpulkan paling lambat Sabtu 29 Januari. Time is over. Good bye and see you”. After the class finished, the students were asked informally about their feeling when they joined the speaking lesson using teaching aids in their groups. 

L-05:

“Mudah ditangkap, karena dengan alat peraga lebih mudah dimengerti. Tapi saya masih sulit memperagakan karena saya masih agak gugup”.

L-23:

“Dengan alat peraga, mudah sekali ditangkap materi pelajarannya. Saya merasa senang, walau masih agak sulit karena saya jarang memegang alat dapur apalagi memasak. Selain alat yang sudah disediakan guru, kita juga harus melengkapinya alat dari rumah, itu sangat merepotkan. Dan setelah praktek, ruang kelas jadi kotor.”

3) The Third Meeting
The third meeting was conducted on Wednesday, February 2nd, 2011. There were 34 students attending the class. The class was carried out on the 9E’s classroom. The course had been done in the 1st and 2nd lessons for 80 minutes-starting at 7 a.m. and it was ended at 8.40 am. 

The materials for the third meeting were the same with the materials given in the previous meeting; it was the expression of giving instruction in Procedure Text. The activity at that day was focused on the performance in procedure text, as the technique to improve the students’ speaking competence. It was relevant with the basic competence stated in the lesson plan which stated that in the end of the lesson, the students were able to express and respond the expressing of giving instruction  fluently, and meaningful to interact in the daily live context. The activities were divided into pre-activities, main activities, and post activities. 
a) Pre-activities. When coming to the classroom, the teacher and the collaborator were welcome well by the students. They stopped their activities in discussing something. L-20, as the leader, told the other students to get prepared to have a pray. After that, teacher greeted the students with good morning and the students greeted her back.. Then the teacher asked their condition and they said that they were fine. The teacher checked the students’ attendance and found out that no one was absent.. After that, the teacher told them that she had corrected the home works submitted on Saturday 29th, 2011. She announced that each groups had done the job well. She also informed that she returned the homework to students two days after they had submitted the works. 

b)  Main activities. The teacher began it by asking the students to gather in their group which consisted of 4-5 students and prepared with the copy of corrected recipe on each. 

BKoF-phase. The teacher showed the mistakes done by the students related with grammar and vocabulary in a recipe made by the students then she showed the right forms and diction. 

Modelling of Text. She trained the students’ pronunciation. Some students made mistakes by having so funny pronunciation that their friends thought it as a joke. 

Joint Construction. Each group was handed a task and a packet of instant ingredients to make Procedure Text (Food and Beverage). The recipes are: 1). Fried Rice, 2). Jelly, 3). Fried Noodle, 4). Vegetable soup, 5). Vegetable soup, 6). Mung bean porridge, 7). Fried chicken, 8). Boiled noodle. The students’ task can be seen in Lesson Plan of Cycle 2 in Appendix 6.c. Then the students discussed with their group to make Procedure Text (purpose/ goal, Materials, Equipments and Steps). She went around to show the mistakes done by the students related to the grammar, vocabulary in procedure text made by the students in their job then showed the right forms. The students prepared the performance. They arranged the materials and the equipments and divined the jobs to each person. 

Independent Construction. In this phase, she had an assessment to their performance in front of the class. She said ”Well students, I will assess you, now group 1 please make a presentaion with your group”. 

L-25 : ”Good morning friends, here is our group. My name is L-25, and this is my friend L-07, L-31, L-23, L-01. We will cook  fried rice”. 
L-07 : ”Well, eum,,,fren. I have something tell you about. Listten to me. Look here,,,eum,,,how make fried raise”.

L-31 : ”The materials to make fried raise are a packet of Indofood bumbu racik nasi goreng, steamed rice, one egg, raise, cooking oil, vegetable, tomatoes, celedry, and fried onion  and the equipments are a gas stove, plate, cutting board,  fork, spon, spatula and frying pan.

L-23 : ”First, turn on the stove, poor one tablespon of cooking oil into the frying pan, then wait the cooking oil heat. Second, break one egg into frying pan, then add salt. Next turn off the stove. It is an omelet.  Then prepare 2 plates of steamed rice and garnish of boiled chicken, vegetables, sausage and meat ball. Third heat the oil, then add steamed rice, and mix thoroughly. Fourth poor a sached of RACIK NASI GORENG, Indofood soy sauce and granish, then mix well. Cook until fragrant. Finally, the fried rice is ready to be serve in a plate with fried onion. 
L-01 : ”Eum,,,,Well, fren. It our presentaion from group 1. Eeee,,,Thank yu very much for yu attention. Good morning and good bay”.
The teacher said ”Give a big applause to group 1”. The students clapped their hands. ”Now it’s time for group 2”. 

L-22 : ”Good afternoon friends, hm... here are our group. Eum...They is L-06, L-16, L-20, L-33, and me L-22. We will persent how cook Jelly.

L-06 : ”The materials are one sachet of Jelly crystals, two hundred fifty ml of water, and two hundred ml of cold water, and  some pineapples”.

L-16 : ”The equipments are a juug, a spon, a pan, a gas stove, a fork,  and it is a mould”.

L-20 : ”The steps are: first,  empty contents of a sached of jelly crystals into the jug, add the water. Then put it on the stove, turn on the stove. Second stir well until crystals dissolve, and put the small slices of pineapple. stir. Third pour mixture into a mould. Finally,refrigerate until firm. 

L-33 : ”Eum,,,Well, friends. I think it is all what I want to tell you about how to make Frutty Jelly. Well...errrr....Thank you very much for your attention. Eum....Good bye.

The teacher said ”Give a big applause to group 2”. The students clapped their hands. The bell was ringing. 

c) Post-activities. The teacher expressed her gratitude to all of the students participated in the activity and especially to the students who willingly gave comments and suggestion.

L-18:

“Saya senang dengan pemakaian alat peraga ini, karena saya bisa bersosialisasi lebih dekat dengan teman-teman dan guru. Tapi saya kesulitan membawa bahan-bahannya dan saya tidak terbiasa masak di 
4) The Fourth Meeting
The second meeting was conducted on Thursday, February 9th 2011. There were 34 students attending the class. The class was carried out on the 9E’s classroom. The course had been done in the first and second lesson at 7a.m – 8.40 a.m. The material agenda for the fourth meeting was speaking assessment. The first performance was conducted by the third group then group 4 until group 8. The activity at that day was focused on the performance in procedure text, as the technique to improve the students’ speaking competence. It was relevant with the basic competence stated in the lesson plan which stated that in the end of the lesson, the students were able to   express the monologue of procedure text fluently, and meaningful to interact in the daily live context. The activities were divided into pre-activities, main activities, and post activities. 
a) Pre-activities. When coming to the classroom, the teacher and the collaborator were welcome well by the students. They stopped their activities in discussing something. L-23, as a vice-leader, shouted ”Attention please, let’s pray together, ...over”. The teacher said ”Good morning, students”, they answered ”Good morning, Mrs Atika and good morning By Yuli”. Then she asked ”It’s nice to see you again. How are you today?”, they answered ”I am fine, and you”, the teacher and the collaborator answered together ”I am fine, too. Thank you”. She checked the attendance by asking ”Is everybody here?”. They answered ”Yes, mom” . They answered altogether. L-10 shouted ”No one absent, mom”. 

b)  Main activities. The teacher began it by asking the students to gather in their group which consisted of 4-5 students and prepared their presentation. She said ”Yesterday group 1 and 2 had presented the procedure text. Today we will continue, now group 3...the time is yours”
L-26 :”Good morning friends, errr.....here is  group 3. Eum.....The members  are L-15, L-17, L-18 and I am L-26. Today err....we will present how to make fried noodle. 

L-15 : ”Well friends, the materials to make fried noodle are a sachet  of Instant Mie Sedaap, two glasses of water,cabbages, celery,  and tomatoes. The equipments are a stove, a pan, a bowl, a fork, a knife,a cutting board,  a plate and a spoon.

L-17 : ”Here are  the steps to make fried noodle. First, pour two glasses into frying pan, then turn on the stove. Second, put the noodle into frying pan and simmer for 3 minutes, then add cabbages. Third,turn off the stove then  take the noodle from the water and drain it. After that, pour seasoning, soy sauce and chilli powder on the plate. Fourth, put the noodle on the seasoning, then mix well. Finally, decorate the noodle with celery, tomatoes, and  spread fried onion and the noodle is ready  to serve....hm delicious”.

L-18 :”Okay fren, eum.....it is how to make eum.....fried noodle. Thank yu very much for your attention. Good morning and good bay”. 

The teacher said ”Give a big applause to group 3”. ” Now, group 4. 

L-32 : ”Good morning friends, eum....here is group 4. Aaaa....They are L-29, L-02, L-08 and me I am L-32. We eum....will not make a sandwich, but we will cook soup of  vegetable.

L-29 : ”The materials of soup of vegetable are a sachet of Indofood Racik Sayur Sop, water, cabbages, carrots, meat balls, celery, and onion leaves. The equipments are a cutting board, a bowl, a pan, and  a big spoon.

L-02 : ”How to make soup of vegetable? The steps are, first boil the water. While waiting the hot water. Slice the vegetables into small, cut like this on the cutting board. Second pour the all of vegetables into the pan, add instant seasoning for soup of vegetable. Stir until fragrant, then taste the soup. Hm...it is delicious. Now, turn off  the stove. Finally, pour into the big bowl. The soup is ready to be served. 

L-08 : ”Well, friends. It is all what I want to tell you about how to make soup of vegetable. Thank you very much for your attention. Good morning everybody.

The teacher said ”Give a big applause to group 4”. Then she called group 5 to present their performance.

L-12 :  ”We are group 5. My friends are L-14, L-24, L-27 and I am L-12. Here, we will not cook fried tempe...oooo...i mean soybean cake but beverage it is fruity ice”.

L-14 : ”The material for making fruity ice are a pineappe, a mangos, watermelon, melon, eum....seaweed, an apple, eum,,,some block of ice, and syrup. The equipments are kknife, cutting board, a bowl, eum....a spon.

L-24 :”The steps, first cut all of the vegetables into cubes on the cutting board. Look friends..like this. Second, Pour them in a  bowl. Then add syrup. Third, put some cubes of ice, then pour milk on the top of fruity ice. Hm...fresh.

L-27 :”Well friends, it is our group to present how to make fruity ice. Thank you very much for your attention. Good bye and good morning”. 

She said ”Give applause to group 5”. Then she called group 6. 

L-13 : ”Good morning AI and YS, good morning my fren. It is group 6, the members group are L-28, L-19, L-21, and L-13. We will present how to make muung bean porrid-ge.

L-28 : ”The matrials to make mung bean porrid-ge is one cup of mung bean, brown sugaar, salt, water, KARA coconuut milk, vanilla. The equipment is a pan, a stirring spon, bowl, big spon, stove”.

L-19 :”Eum....The steps how to cook mung bean porridge are, hhmmmmm....first wash the mung bean. Then boil water. Second, put the muung bean into the boiling water. Third, let the muung bean become eeee.....tender. Next eum.....add salt, brown suugar, and vannila. Fourth, eum......simmer for 30 minutes. Then, add KARA coconut milk. Finally, eee.....serve the muung bean porridge. Hm...it’s delicious and nice.

L-21 : ”Well friends, eum....I think it is enough for our presentation. We are happy eeee.....to share this resep for you . Thank you for your attention. Good bye.

”Give applause. Thank you for group 6 and now group 7. The time is yours.

L-04: ”Good evening, eehhh.....good afternoon my friends. We are group 7, today we will tell you how to make fried chicken”. My group are L-09, L-30, L-34 and I am L-04. Thank you”.
L-30 : ”Eum....The materials is floor seasoning MAMA SUKA, two pieces of chicken,water, eum...cuucuumber, tomatoes, celedry, and cooking oil. The equipments are frying pan, stove, spatula, drains, a plate, a cutting board, a k-nife, and eum...bowl”.
L-09 : ” The steps for making fried chicken. First hot the water then put the chicken in the hot water. Next turn off the stove. Second, dip chicken pieces that have been seasoned with MAMA SUKA flour seasoning. Third, lift chicken pieces. Fourth, pour cooking oil into frying pan then turn on the stove. Fourth, fry the seasoned chicken pieces in hot oil. Finally, decorate the chicken with cucumber, celery, tomatoes. It  is ready to serve.

L-34 : ”Well, eum...friends. I think it is all what I want to tell you, about...eerrrrr....how to make fried chicken. Good morning and good bye”.

She said ”Give applause to group 7, thank you, and now the last group is group 8”.
L-11 : ”Eum....Good afternoon everybody, here is group 8. Eeee....The members of our group are L-10, L-03, L-05 and me,  L-11. Here eee.....we will present how to make Instant boiled noodle.

L-10 : ”Well fren, I have something to tell you about how to make instant boil noodle. Look here. The materials are one paket of Sedaap instant boiled noodle, 2 glass of water, one egg, cabbage, carrots, celedry, and fried onion. The equipment are a bowl, spoon, a pan, a fork,a cutting board, a knife,  and gas stove.

L-05 : ”First, boil 2 glasses of water in a pan, eum...wait 3 menit. While wait the boiled water. Slice the eee.....cabbage, carrots. Then pour the all vegetables into the pan. While the noodle is being cooked...put the seasoning and chili powder in a bowl. Second, pour the cooked noodle together with the soup into the bowl. Third, eeee.....turn off the stove. Mix well with all seasoning. Fourth, decorate with celery, boiled egg, and sprinkle fried onion, then add sausage. Finally, instant boiled noodle are ready to be serve.

L-03 : ”Well, friend, eum....it is the prosedur how eeee....to make instant boil noodle. You can try it at home. I think it’s enough. Thank you for your attention. Good bye....

c)   Post Activity

The teacher decided the follow-up activity.The bell was ringing. The teacher and the colaborator left that class, ”Good bye, everybody. Thanks for joining my class  and see you tomorrow”. After the class was over, the teacher asked them some comments on the activity done. Most of them were attracted to give comments, because it used teaching aids. They encouraged the students to speak up because they performed in front of their friends and watched or enjoyed together. 

L-17 : 

“Sangat mudah ditangkap. Karena kita bisa melihat langsung apa yang sedang dijelaskan oleh guru. Mulanya saya sulit melafalkan beberapa kosa kata dari alat peraga tersebut, tapi saya selalu menanyakan kepada guru kata-kata yang sulit diucapkan. Kesan saya saya sangat senang bila diajar dengan alat peraga, karenanya pelajaran mudah ditangkap”. 

L-09 :

“ Dengan memakai alat peraga saya lebih jelas. Dengan berlatih dulu di kelompok, saya jadi berani dan tidak malu lagi ketika maju di depan kelas”. 

Speaking Test Analysis of Cycle 2. The scoring of learning result was performed by a collaborator and the teacher. The result of speaking test is in cycle 2 (See Appendix 10). 

Table 4.2.2: The Comparison Result occurred in Cycle 2

	No
	Aspects
	Pre Research
	Cycle 1
	Cycle 2

	1
	Pronunciation
	61.03
	55.15
	66.91

	2
	Fluency
	60.29
	57.35
	63.97

	3
	Vocabulary
	60.29
	66.91
	67.65

	4
	Grammar
	64.71
	65.44
	74.26

	5
	Content
	65.44
	74.26
	72.06

	6
	Average
	62.35
	63.82
	68.97

	7
	Students who Mastery Learning
	17
	19
	27

	8
	Percentage of Mastery Learning
	50 %
	55.88 %
	79.41 %


From the table above, they got 66.91 for pronunciation, 63.97 for fluency, 67.65 for vocabulary, 74.26 for grammar, 72.06 for content. The average of speaking score was 68.97. There were 27 students who got the passing grade (see Appendix 7). It means 79, 41 % of the students had succeeded in passing the learning; whereas the rest of them had not yet. The data in cycle 2 above showed that there was a significant improvement on the students’ average, it was from 63.82 became 68.97

Table 4.2.2a: The Table of Students’ Speaking Test in Cycle 2

	Statistics

	Speaking Test of Cycle 2

	N
	Valid
	34.00

	
	Missing
	.00

	
	Mean
	68.97

	
	Std. Deviation
	9.75

	
	Minimum
	50.00

	
	Maximum
	90.00

	
	
	

	
	Sum
	2345.00


To describe the students’ speaking competence above, the researcher used descriptive analysis technique in SPSS 16.00. The table Statistics showed that the total students were 34 and the standard deviation was 9.75, the minimum value was 50.00, the maximum value was 90.00, and the mean was 68.97. It is the next statistics of students’ speaking result in cycle 2

Table 4.2.2b: The Table of Students’ Speaking Test in Cycle 2
	Speaking Test of Cycle 2

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	50
	2
	5.9
	5.9
	5.9

	
	55
	3
	8.8
	8.8
	14.7

	
	60
	2
	5.9
	5.9
	20.6

	
	65
	7
	20.6
	20.6
	41.2

	
	70
	10
	29.4
	29.4
	70.6

	
	75
	3
	8.8
	8.8
	79.4

	
	80
	4
	11.8
	11.8
	91.2

	
	85
	2
	5.9
	5.9
	97.1

	
	90
	1
	2.9
	2.9
	100.0

	
	Total
	34
	100.0
	100.0
	


It showed that only 7 students did not meet the passing grade score (65) that has been planned as the qualification of teaching success. There were 27 students who got the passing grade. It means 79, 41 % of the students had succeeded in passing the learning; whereas the rest of them had not yet. A class is classically considered in passing the learning process if there are 80% of the students who managed to get the KKM standard in the class. The graph of the students’ speaking test result below was used to see the spread of the score.

Graph 4.2.1: The Graph of Speaking Test Result in Cycle 2
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c. Observing
The observation’s result in this research was done in two ways, which were learning process’ observation and learning result’s observation on the speaking test. The observation on the learning process was done by a collaborator who helped this research. The result of observation on Cycle 2 was in Appendix 9 (Table of Observation’s Result of Cycle 2). The data showed that there were 70% of students who paid attention on the teacher’s explanation, 55.29 who imitated the teacher’s pronunciation, 68.24 who responded the teacher’s questions, 67.65 who interacted with the other students, 68.82 who actively participated on asking questions, 69.41 who being active on finishing the tasks, 75.88 % who gave some ideas in a group of discussion, and 76.47 % of students who actively participated in asking questions. 

Those meant the group discussion technique had increased the students’ enthusiasm in working on their tasks and it was proven that students were able to interact well in the group. However, when the teacher uttered pronunciation, the students’ participation in repeating the pronunciations was still low. Students paid attention well enough at the teacher’s explanation when the teacher was introducing teaching aids, and that is perhaps because the students were interested in using teaching aids.

Based on the result of the learning process observation, it could be identified that the students’ activeness were as followed: 

Table 4.2.3: The Table of Observation Result in Cycle 2

	No
	Sum of Students
	Activity Criterion

	1

2

3

4

5
	0

7

5

21

6
	Inactive

Active Enough

Active

Very Active

Excellent


The table above showed: no student was classified as inactive, 7 students were active enough, 5 students were active, 21 students classified as very active, and 6 students were excellent. It meant it met the qualification of success in teaching process by using teaching aids. The graphic was as follows:

Graph 4.2.2: The Graph of Observation Result in Cycle 2
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According to Mrs. YS (a collaborator), “Most of the students are paying attention to the teacher and they are cleverer than in the cycle 1.”

d. Reflecting

This stage was aimed at examining the advantages and disadvantages of the Cycle 2. The disadvantages then were used as the basis for making the recommendation which would be used to make planning for the next cycle if needed. The organization of report in this reflection included: (a) the advantages of improving speaking competence using teaching aids, (b) the disadvantages of improving speaking competence using teaching aids, and (c) recommendation 
1) The Advantages

Based on the reflecting done in cycle 2, it was found out many advantages of the research. They were:

a) The students were motivated to express their ideas although their expressions were bordered with certain teaching aids. The students were motivated to speak since they had many friends to speak in groups.

b) The relationship between the teacher and the students was becoming closer. They often talked and discussed about the learning teaching process, both during the lesson was progressing or after the lesson ended. Because of this good condition, the atmosphere in the classroom was very nice too.

c) There was an improvement in students’ speaking competence, especially on the students’ pronunciation and grammar. The improvement of students speaking competence can be seen in the following table:

Table 4.2.4: The Improvement of Students’ Speaking Competence Occurred in Cycle 2
	No
	Aspects
	Pre Research
	Cycle 1
	Cycle 2
	Improvement from Cycle 1 to Cycle 2

	1
	Pronunciation
	61.03
	55.15
	66.91
	11.76

	2
	Fluency
	60.29
	57.35
	63.97
	6.62

	3
	Vocabulary
	60.29
	66.91
	67.65
	0.74

	4
	Grammar
	64.71
	65.44
	74.26
	8.82

	5
	Content
	65.44
	74.26
	72.06
	-2.20

	6
	Average
	62.35
	63.82
	68.97
	5.15


The data in cycle 2 above showed that there was a significant improvement on the students’ average, it was from 63.82 became 68.97. The weakness was still in Fluency. 

d)  The students could cooperate and interact with other students in their group. Speaking in their group was also very good for the students because the group consisted of 4-5 students whose different level of speaking competence and knowledge. They could share with their friends in the group. 
e) Teaching aids draw the students’ interest to find out more about the learning materials.

f) Teaching aids encouraged the students to study. The students could use, touch, play with teaching aids. So teaching aids increased their imagination to express the ideas.

g) Teaching aids gave real experience to students. Teaching aids made the subject matter more realistic and meaningful.

h) They had more courage to perform in front of the class because they had practiced the performance in their small group before performed in front of the class.

2) The Disadvantages

The data from the research also shows that besides having the advantages, teaching aids had some disadvantages. The disadvantages can be recognized from some realities occurred when the teacher implemented procedure text using teaching aids. They were as follows: 

a) The students still had poor pronunciation. The pronunciation produced by students was not satisfying enough. Although the pronunciation of the words had been asked, the mistakes were still d1). The students still had poor pronunciation. 

b) The students still had bad grammar. It was recognized by the grammar used in speaking was not arranged well. 

c) There were weak points in teaching learning process. The use of teaching aids on the presentation reduced the attention of the students who became the audiences. It was because the students were focus on their own task than focus on the presenting group. 

d) The class became dirty after the performances using teaching aids.

e) They did not feel difficulties to understand the material of study. But for a few boys, they felt hard to cook because they seldom work in the kitchen.

3) The Recommendation

Based on the disadvantages happened in cycle 2. It is recommended to do the following in the next cycle:

a) The students should be drilled pronunciation intensively. Listening is one of the skills in which the students try to get information (word, phrase or sentence) from the teacher’s statement, vocabularies or sentences. Then, they repeat it. That repetition is the realization of students’ speaking skill and as the media for the teacher to check the students’ pronunciation.

b)  The students’ grammar should be improved.

c) The students should train the performance in their own group, before present it in front of the class. That is for overcome the students’ nervous.

d) The students’ vocabulary should be improved. The next performance uses teaching aids of non-instant ingredient performing Procedure Text. It is because most of the students can use the vocabulary well in performing Procedure text. The use of various teaching aids makes overactive-students find excitement because while they learn to use the tools, they can also play with those teaching aids. It calms them down, so that they will not annoy other students

e) The teacher should set a longer time for performing the procedure text and should remind the students to keep the class clean. 
 3. Description on cycle 3
Based on the reflection in the previous, the researcher still has some problems to solve in implementing teaching aids to improve the students’ speaking competence. They are (1) the students were drilled much more pronunciation, (2) The students’ grammar should be improved, (3) The students should train the performance in their own group, (4) The next performance should use teaching aids of non-instant ingredient in performing Procedure Text, (5) The teacher should set a longer time for performing the procedure text and should remind the students to keep the class clean. 

The same as the previous cycle, in cycle 3 the researcher describes in details the process of teaching speaking using teaching aids including the four steps done-planning, acting, observing, and reflecting.
      a. Planning
The recommendation in cycle 2 made the researcher proposed a planning to solve the problem and accommodate the possible aspects, enabling the development of the speaking competence. Knowing the problem, the followings were done to solve the problems occurred in cycle 2: (1) making a lesson plan ( see Appendix 9) containing the learning teaching process in speaking using teaching aids in cycle 3, (2) discussing and cooperating with the collaborator in order to create the same assumption and understanding about the teaching learning  process using teaching aids and everything would be done in the research, for example: what would be observed in the classroom and assessed in speaking, and (3) preparing the instrument consisting of speaking assessment using teaching aids, interviewing guide for students, and observation sheet.

       b. Acting

Acting was the implementation of the activities that have been created in the planning. The teacher explained the grammar, gave pronunciation drill, and gave new vocabularies. The students practiced the procedure text and presented a presentation.  The stage of acting included 4 meeting for the same materials as scheduled below:

Table 4.3.1: Time Schedule in Cycle 3

	Meeting
	Day/ Date
	Materials
	Room

	1
	Wednesday,

February 16th, 2011
	Giving Instruction

(presentation)
	9 E Classroom

	2
	Thursday, 

February 17th, 2011
	Giving Instruction

(practice)
	9 E Classroom

	3
	Wednesday,

February 23rd, 2011
	Assessment on the Giving Instruction


	9 E Classroom

	4
	Thursday,

February 24th, 2011
	Assessment on the Giving Instruction
	9 E Classroom




1) The first Meeting

The first meeting conducted on Wednesday, February 16th, 2011 was also attended by Mrs. YS as the collaborator and the 34 students of the class. The class was carried out on the 9-E classroom. The course was done in 80 minutes-starting at 7 a.m. and it was ended at 8.40 a.m. 
The materials for the first meeting were giving instruction of the procedure text. The activity consisted of pre-activities, main activities, and post activities. There were four activities in the big scope of main activities; they are building knowledge of field/ BKoF, modeling of text, joint construction, and independent construction. Before entering the class the students lined up in front of the class led by the class leader. Then the students entered the classroom one by one. 

a)  Pre-activity

When the teacher came to the classroom, the students looked quiet and calm. L-12 shouted “Morning, Mom!’”. The teacher and the collaborator just smiled. The class leader said “Attention please, let’s pray together” some minutes later said “It’s over”. The first activity of the teaching learning process was greeting. The students replied the teacher’s greeting by saying “good morning” enthusiastically. The teacher continued the greeting by asking “How are you today?” the students replied “Fine, mom”. She continued the activity with checking the attendance by asking “Who is absent today?” and the students answered “No one, mom”. Then the teacher asked the previous topic discussed “do you still remember our topic in last meeting?” Most of the students kept silent while thinking of the previous material. The teacher appointed one of the students to answer “Hi, L-22, do you still remember our last discussion? L-22 masih ingat apa yang kita bahas minggu lalu?” Then the student answered “Yes, mom. It was Procedure Text”. Then she praised him “great! You are right it was procedure text using instant ingredient. Today we are going to discuss about Food and beverage of Procedure text using non-instant ingredient, dan kita masih menggunakan alat peraga dari benda yang sesungguhnya”. 

After delivering the topic of the lesson at that day, she presented the goal of the lesson that is students are able to make Imperative sentence/ Giving Instruction in making food and beverage of procedure text. 

b)  Main activity

In BKoF Phase, the teacher brought a plastic container which contained teaching aids like an avocado, a blender, a glass, etc. After the teacher put the container on the table, she asked the students to guess something in the container. “What things are there in the plastic container?” they shouted Blender, avocado, knife, spoon, milk”. She replied “Good, L-05, mention the materials for making that drink”. L-05 answered “milk coklat, aqua, sugar, and avocado”, she responded “chocolate milk, L-05, thank you. L-10! What should we do to make the drink sweet?” L-10 answered “pake sugar bu” the students shouted “hu huuuuuu”. She clapped her hands, “Okay students, be quiet!” Then she explained the sequences. Sequence expressions such as: First, Next, secondly, Then/ thirdly, after that, Finally, The last.  Then she explained how to build of procedure text. (a) Goal/Aim: To explain how to do or to make something, (b) Materials: ingredients, equipment, (c) Steps. Language features: (a) action verbs: cut, mix, slice, (b) nouns, noun phrase: a cup of tea, 3 spoonfuls of sugar, (c) imperative: Cut the avocado, put the tea bag into a cup. Then she asked them to repeat the expressions like: (a) Pour the seasoning, vegetables oil, and chili powder on the bowl, (b) add some ice cubes, (c) take some bananas, (d) peel the bananas, (e) cut the avocado into halves, etc.
She asked them to pronounce action verbs, nouns, and imperative classically and individually until the students understood and had no confusion. “Listen and repeat after me!”
- Mix

/’miks/

-Halves

/’hævs/

-Yummy

/’yʌmie/

-Cubes

/’kyuwb/
-One third

/’wʌn thərd/
Modelling of Text. The teacher demonstrated a short monologue in a procedure text using the teaching aids. She said 

“Making milk avocado or avocado juice, is very easy. First, you need some materials like an avocado, a sachet of chocolate milk, a glass of water, and 3 tablespoons of sugar. The tools or equipment are a knife, a spoon, a blender, a glass and drinking straws. The steps of making Milk avocado juice are first cut the avocado into halves, take out the seed. Second, pick the avocado flesh with a spoon. Then put it into the blender, next pour the sugar, some cubes of ice, and water. Third, blend it well for two minutes. Fourth, pour the juice into a glass and give some chocolate milk on it. Now, the milk avocado juice is ready to drink”. 
Joint Construction. The teacher asked the students to gather in their group. Each group was given a task to make a recipe of non-instant ingredients of Procedure Text (Food and Beverage). Syllabus of Procedure Text is in Appendix 6.a. The students’ task can be seen in Lesson Plan of Cycle 3 in Appendix 6.d. Then the students discussed with their group to make Procedure Text (purpose/goal, Materials, Equipments and Steps). The leader of group chose one of the recipes. The recipes were: (1) Fried Rice, (2) lodeh, (3) Fried Noodle, (4) Boiled Noodle, (5) Vegetables soup, (6) Fried Chicken, (7) Melon juice, (8) Mung Bean Porridge.
Independent Construction. There were 8 groups in thiss class. The members of discussion group is in Appendix 2. Then the teacher asked the students to practice the performance in their group. They shared the role among them.  

c)  Post Activity

The teacher decided the follow-up activity, and asked them to continue the   task the day after.

After the class had finished, the students were asked informally about their feeling when they joined the speaking lesson using teaching aids.

L-21:

“Mudah, dengan menggunakan alat peraga lebih mudah untuk memahami materi. Rasa grogi berangsur hilang, saat memegang alat peraga. Dan dengan melihat alat peraga, mudah menghafal nama bendanya. Saya sangat senang, karena dengan alat peraga lebih mudah memahami dan tidak membosankan.”

2) The Second Meeting
The second meeting in cycle 3 was conducted on Thursday, February 17th, 2011. There were a collaborator, Mrs. YS and 34 students attending the class. The class was carried on the IXE classroom. The course had been done in the fifth, sixth, and seventh lessons for 120 minutes, started at 09.55 up to 10.35, and then had a break for 15 minutes, and it continued again at 11.30 – 12.10.

The materials for the second meeting were the same with the materials given in the first meeting; it was the expression of giving instruction in procedure text. The activity in the second meeting was focused on drilling pronunciation in Imperative Sentences, making a recipe using non-instant ingredient of Procedure Text, and performing their presentation using teaching aids..  It was relevant with the indicators or objectives stated in the lesson plan. One of the objectives was to train the students, so they were able to pronoun, made a recipe, and performed using teaching aids. The activities were divided into pre-activities, main activities and post activities.

a)  Pre-activities

When coming to the classroom, the teacher and the collaborator were welcome well by the students. The students stopped their activities like walking around, chatting, drawing something, writing for a while just for welcoming the teacher and the collaborator. They shouted “Good afternoon, mom”. The teacher and the collaborator answered almost altogether “Good afternoon, students”. The teacher put the teaching aids on the table and started the activity. She checked the attendance by asking “Is there anybody absent?” and the students answered “No, mom”.

b)  Main activities.

BKoF phase. The teacher then asked the previous topic discussed “do you still remember our discussion yesterday?” they nswered “Yes, mom, membuat kalimat perintah dalam membuat procedure text”. The teacher replied, “That’s right. Today we will continue our discussion. Look here and repeat after me, a grinder, a strainer/ filter, a mortar, a pestle, a grater. 

Similar to the first meeting, in this main activity the teacher explained the language focus of procedure text.  

What do you know about the text?

The text is procedure text.

A procedure text is a piece of text to describe how something is done through a sequence of actions or steps. Example: How to make an omelet.

The Generic structure of Procedure text :

1. Aim goal introduces the title.

2. Materials / ingredients (optional)

3. Steps or direction 

The sentence structure is in present simple, and the verbs are infinitive without to or bare infinitive (example: Mix, Pour, Cut, Slice, etc)

The words in part a are all infinitive without to. They are used when we want to give instructions to other person. 

Next the students were drilled the pronunciation classically and individually. The students were asked to repeat what they listened to from the teacher by saying “Students, repeat after me and watch this…peel a potato, slice a potato”. If the pronunciation practiced by the students had not been pronounced correctly yet, the teacher would have asked them to repeat continuously and repeatedly until they were really correct.

Modeling of Text. The teacher demonstrated a short monologue in a procedure text using the teaching aids. She said “Now let me tell you how to make an omelet. Do you remember, what are the materials for making an omelet?” Then the teacher asked them the equipment and which one of the tools to cook the omelet. The students answered the question by showing the teaching aids.

Joint Construction.  The teacher asked the students to gather in their group. They continued the discussion for making a recipe of non-instant ingredients of Procedure Text (Food and Beverage). Syllabus of Procedure Text is in Appendix 6.a. The students’ task can be seen in Lesson Plan of Cycle 3 in Appendix 6.d. The teacher corrected the students’ grammar. Most of the students still practiced a bad grammar. It could be proven from their sentences made by them. When the students had difficulties to find vocabularies, they looked up the dictionary or asked the teacher.
Independent Construction. There were 8 groups in thiss class. The members of discussion group is in Appendix 2. Then the teacher asked the students to practice the procedure text in their group. They shared the role among them. 

c) Post-activities. In the end of the meeting, the teacher summarized the materials and asked them to perform their jobs next week by bringing the materials, and tools. 

After the class had finished, the students were asked informally about their feeling when they joined the speaking lesson using teaching aids applied by the teacher.  

L-17:

“Materi pelajaran sangat mudah ditangkap, karena dengan alat peraga kita bisa langsung melihat apa yang sedang dijelaskan guru. Saya harap tidak begitu gugup lagi kalau harus mempresentasikan procedure text sambil memegang alat peraga.”

Mrs. YS (a collaborator):

 “Most of the students pay attention on the teacher’s explanation, give response well and imitate on the teacher’s pronunciation actively. The students cooperate in a group of discussion well.”

3) The Third Meeting

The third meeting conducted on Wednesday, February 23rd, 2011 was also attended by Mrs. YS as the collaborator and the 34 students of the class. The class was carried out on the IXE classroom. The course was done in 80 minutes-starting at 7 a.m. and it was ended at 8.40 a.m. 
The materials for the third meeting were the assessment of the procedure text. The activity consisted of pre-activities, main activities, and post activities. Before entering the class the students lined up in front of the class led by the class leader. Then the students entered the classroom one by one. 

a)  Pre-activity

When the teacher came to the classroom, the students looked quiet and calm. L-03 shouted “Good Morning, Mrs. AI and Mrs YS!’”. The teacher and the collaborator just smiled. The class leader said “Attention please, let’s pray together” some minutes later said “It’s over”. The first activity of the teaching learning process was greeting. The students replied the teacher’s greeting by saying “good morning” enthusiastically. The teacher continued the greeting by asking “How are you today?” the students replied “I am Fine, mom”. She continued the activity with checking the attendance by asking “Who is absent today?” and the students answered “No one, mom”. Then the teacher reminded them to prepare the performances. They did not look nervous but ready to assess. Today we are going to assess your performance of Procedure text using non-instant ingredient, dan kalian sudah siap dengan bahan-bahan dan peralatannya? Pada hari ini hanya grup 1 sampai 4 yang tampil dan selebihnya yaitu grup 5 sampai 8 besok siang, setuju?” The students agreed to her. L-30 said “Alhamdulillah bu, saya belum hafal”. “ ha ha ha “ shouted others. She said again, “The score will be taken individually although you are in a group. I will evaluate your grammar, pronunciation, vocabulary, content, and fluency. Let’s do the best”. 
b) Main activity

The teacher began it by asking the students to gather in their group and prepared the performances. The first performance was performed by the group 1 performing how to make boiled noodle.

L-25: ”Good morning  friends, here is our group. They are L-07, L-31, L-23, L-01 and I am L-25. We will present how to cook boiled noodle. 

L-07 : ”Well, friends. Eum...I have something to tell you about. Listen to me. Look here how to make boiled noodle. The materials to make boiled noodle, 500 gr of wet noodle, 100 ml of water, 3 garlics, salt, Eee....pepper,meat balls, cabbages, carrots, celery, leaves of garlic, Eeee...soy sauce,  and fried onion.

L-23: ”The equipments to make boiled noodle are ( while he was pointing the tools) a gas stove, bowl, cutting board,  fork, spoon, mortar, pestle, frying pan, spatula. The steps are: First, slice all the vegetables, cabbages, carrots into small. Second, grind garlics and pepper on the mortar. Third, heat a little of cooking oil,  fry the ingredient until fragrant. Then, pour the vegetables and meat balls  into the pan. Add a little salt and sugar. Then mix well. Fifth, put a little of water you can add soy sauce if you like. Simmer for two minutes. 

L-31: ”Then add the noodle, mix it  well. Do you like salty or sweety?Hm...it tastes delicious. Next turn off the stove. Take the noodle from the frying pan. Then put the noodle into the bowl. Derocate it with tomatoes, selery, a half of boiled egg. Spread fried oinion. Finally, the boiled noodle is ready to be serve. Hm...it is delicious.

L-01 : ”Well, fren. Eum....It is our presentation from group 1. We cooked boil noodle. It is easy? Yes, you can try at home. Thank you very much for yu attention. Good morning and good bay”.
After finishing its performance, the group 1 got a big applause by the audiences. Then the teacher asked group 1 to clean the table when she would take their scores in speaking. The second performance was the group 2. 

 L-33:”Good morning friends, here is group 2. The members  are L-06, L-22, L-16, L-20, and me L-33. Today we will tell you  eum.....how to make fried noodle. 

L-06: ”Well friend, the materials to make fried noodle are 500 gr of wet noodle ,cabbages, celery, tomatoes, 3 garlics, say sauce, salt, pepper, and cooking oil.  The equipments is a stove, a frying pan, spatula,a fork, a knife,a cutting board,  a plate,a mortal, a pestle,  and a spoon.  

L-20: ”Here is  the steps to make fried noodle. First, slice cabbages, celery, leaves of garlic on the cutting board. Second, grind the ingridient.. pepper, and  garlics. Then, put a frying pan on the stove and turn on. Third, pour a little of cooking oil. Then, pour the ingredient into the pan until fragrant. Add the cabbages, meat balls, salt, pieces of chilli,  and mix well. Wait for 1 minute. 

L-16: ”Next, put the wet noodle, soy sauce and mix well. Don’t forget to taste it. Hm..nice. Then, turn off the stove. Prepare a plate. Pour the noodle into the plate. Then decorate it with celery, two slices of  tomatoes, a fried chicken, and spreat fried onion. The fried noodle is ready to eat”.

L-22: ”Okay fren, it is presentation of group 2. It is how to make fried noodle. Try at home, you can do it. Thank you very much for your attention. Good morning and good bye”. 
Then the teacher asked the group 3 to perform. 

L-26 :”Good morning friends, here is  group 3. The member of group 3 are L-17, L-18, L-15 and I am L-26. Today we will present how to make’lodeh’. This  is my favourite food.

L-15 : ”Well friend, the materials to make ’lodeh’ are some chillis, 3 garlics, 5 onions, salt, brown sugar, coconut milk, long beans, 2 eggplans, boiled bamboo shoot, leaves of ’mlinjo’, coconut milk, water, spices, and  cooking oil. The equipments are a stove, a pan, a big spoon,  a bowl, a knife,a cutting board,  a plate, a mortal, a pestle, and a grater.

L-17 : ”Here is  the steps to make ’lodeh’. First, grind chillis, onions, garlics, salt on the mortal. Then cut all of vegetables look these...long beans, eggplans, and leaves of ’mlinjo’. Second, grind the ingredients: chillis, garlics, onions, and salt on the mortal. Then, fry all ingredients with a little of cooking oil  in the pan. Add the spices...wait until fragrant. Next pour some water, wait until boiling. Third, pour all vegetables. Simmer for 4 minutes. While we are waiting, grate the coconut. Then squeeze the coconut with water. Drain the coconut.

L-18: ”Look the vegetables is soft. Add the coconut milk, brown sugar. Simmer for 2 minutes. Fourth, turn off the stove. Pour ’lodeh’ into a big bowl. Finally, ’lodeh’ is ready to serve”. Okay fren, it is how to make’lodeh’. Thank you very much for your attention. Good morning and good bye”. 
The teacher said ”Give a big applause to group 3”. The students clapped their hands. Then the teacher asked group 3 to clean the table when she would take their scores in speaking. The last performance was group 4. 

L-32 : ”Good morning friends, here is group 4. They are L-29, L-02, L-08 and me I am L-32. We will tell you something, it is how to make mung bean porrid-ge.

L-29 : ”The materials for making mung bean porridge are one cup of mung bean, brown sugar, salt, water, coconut, vanilla. The equipments are a pan, a stirring spoon, a bowl, a grater, and a filter. 

L-02 : ”How to make mung bean porridge.  The steps are, first wash the mung bean, then boil water. Second put the mung bean into the boiling water. Next, let the mung bean become tender. Simmer for 10 minutes. While we wait mung bean be tender. Grate the coconut, then squeeze the coconut with water. Third, add salt, brown suugar, and vanilla. Stir well. Then pour the coconut milk. Stir well. Finally, serve the mung bean porridge in a bowl. 

L-08 : ”Well, fren. It is our presentation. It is all what I want to tell you about how to make mung bean porridge. Thank you very much for your attention. Good morning everybody.
After the 4 groups had performed their performances, she asked them to make the classroom clean. Because the time was over. The teacher and the collaborator said ”Thank you for your attention. Good bye and see you tomorrow”. Then the students replied altogether ”thank you, mom”. 

After the class had finished, the students were asked informally about their feeling when they joined the speaking lesson using the teaching aids. 
L-17: 

“Materi pelajaran sangat mudah ditangkap, karena dengan alat peraga kita bisa langsung melihat apa yang sedang dijelaskan guru. Saya sudah tidak begitu gugup ketika mempresentasikan procedure text sambil memegang alat peraga”.

4) The Fourth Meeting

The fourth meeting in cycle 3 was conducted on Thursday, February 24th, 2011. There were a collaborator, Mrs. YS and 34 students attending the class. The class was carried on the IXE classroom. The course had been done in the fifth, sixth, and seventh lessons for 120 minutes, started at 09.55 up to 10.35, and had a break for 15 minutes, and it continued again at 11.30 – 12.10.

The materials for the fourth meeting were the same with the materials given in the third meeting, it was speaking assessment in procedure text. 

a)  Pre-activities

When the teacher and the collaborator came to the classroom, it seemed that all of the students had prepared it well because the class was not noisy. After greeting, the teacher asked the students about the agenda for the fourth meeting by asking “Well, students, what is our activity today?” The students replied that they knew it by saying, “Penilaian performance, bu”. The teacher said that it was exactly right, “That’s right, hari ini kita melanjutkan penilaian untuk grup 5 sampai 8. Are you ready to do the pop quiz? I will take your oral competence’s score using teaching aids. The score will be taken individually although you are in a group. I will evaluate your grammar, pronunciation, vocabulary, content, and fluency. Let’s do the best”. 

b)  Main-activities

The teacher began it by asking the students to gather in their groups and prepared the performances. The first performance was performed by the group 5, performing how to make fried rice. 

L-12 :  ”Good afternoon, Mrs. AI and Mrs. YS, and good afternoon my friends. We are group 5. My group are L-14, L-24, L-27 and I am L-12. Here, we will cook how to make fried rice”.

L-14 : ”The materials for making fried rice are 2 plates of rice, cooking oil, eum....5 chillis, 3 garlics, 5 onions, two eggs, salt, soy sauce, cabbages, eee.....tomatoes, and fried onions. The equipments are a knife, a cutting board, a plate, a spoon, a fork, a spatula, a mortar, a pestle,  a gas stove and a frying pan.

L-24 :”The steps, first slice cabages. Then grind the ingredient like chillis, garlics, onions, and some salt on the mortar. Second, hot some cooking oil on the stove,then pour the ingredient into the frying pan. Cook until fragrant. Add an egg and  cabbages. Mix well.  Third, put the rice then add soy sauce, mix well.

L-27: ”Finally, turn off the stove and serve the fried rice with cucumbers, tomatoes, an omelet, and spread the fried onions. Hm...delicious. Well friends, it is our group to present how to make fruity ice. Thank you very much for your attention. Good bay and good afternoon”. 
The teacher said, ”Well, very good, students in group 5. Great. You have got your improvement. The next performance was conducted by group 6. Then the teacher asked group 5 to clean the table when the teacher and the collaborator would take their scores in speaking. The bell rang. Then the teacher said ”Well, students, you have a break for 15 minutes”. The teacher and the collaborator left the class. Fifteen minutes later, the teacher and the collaborator came to the class. ”Good afternoon students. Let’s continue the presentation. Now it is for  group 6,  the time is yours”.
L-13 : ”Good afternoon, Mrs AI and Mrs YS, good morning my friends. It is group 6, the members of this group are L-28, L-19, L-21, and me, L-13. We will present how to make vegetable sup”.

   L-28 : ”The materials to make vegetable sup is cabbages, carrots, meat balls, cauliflower, mushrooms, celery, leaves of onions, 3 garlics, salt, pepper, fried onions, water, and Blueband margarine. The equipments are a gas stove,  a pan, a stirring spoon, a bowl, a mortarl, a knife, and a cutting board.

L-19 :”The steps how to cook vegetable soup are eum....first wash all the vegetables, then cut the cabbages, carrots, mushroom, cauliflower, celery, and leaves of onions. Second, grind garlics and pepper. Third, heat Blueband margarine in the pan. Then put the ingredient of soup into the pan, wait until fragrant. Fouth, eee.....pour the 4 glasses of water into the pan, and add a spoonful of  salt. 

L-21: ”Simmer for 3 minutes. Next, eum...put all of the vegetables into the pan. Mix well. Then simmer for 3 minutes. Finally, turn off the stove. Pour the soup into a bowl, spread fried onions. Hm...delicious. Well eee....friends, I think it is enough for our presentation. It is how to make vegetable soup. Thank you for your attention. Good afternoon”.
The teacher said ”Thank you for group 6, you have done a good performance”. The group got a good response by the audiences. It could be seen from the applause given to them. Then she took over the condition by asking, ”Okay, guys, now group 7”. 
L-04: ”Good afternoon, me friends. We are group 7, today we will tell you how to make fried chicken”. My group are L-09, L-30, L-34 and I am L-04. Thank you”.

L-30 : ”The materials is flour, an egg, spicy, two pieces of chicken, salt, cori-anders, three garlics, and cooking oil. The equipments are a frying pan, a stove, a spatula, a drains, a spon, a mortar, a pest-le, and bowl”.

L-09 : ” The steps for making fried chicken are first, wash the chicken. Second grind garlics, salt, and coriander on the mortar. Then boil the chicken for 3 minutes, add the ingredient and spicy. Third turn off the stove. Then break an egg and  dip the  chicken on it. Fourth put the chicken on the floor. Then, pour cooking oil into frying pan then turn on the stove.Next, fry the seasoned chicken in hot oil. Finally, put the chicken on a plate  and add cucumber, cabbage, and  sauce. 

L-34 : ”Well, friends. This fried chicken smells good. I like fried chicken, do you like it? Thank you very much  for your attention in our group.  Good afternoon. Good bye.
The teacher said thank you to group 7, and asked them to clean the table, while the teacher and the collaborator made speaking’ assessment. Then she called the last group or group 8. 

L-11 : ”Good afternoon everybody, here is group 8. Eum,,,,We are L-10, L-03, L-05 and I am L-11. Here we will present eee....how to make Melon Juice. It is easy.

L-10 : ”Well friend, I have something to tell you about how to make melon juice. Look here. It is the materials to make melon juice. They are a melon, an apple, sugar, a glass of aqua,  a sachet of coklat milk, and some cubes of ice. The equipments are a blender, a bowl, a spoon, drinking straws, and a big glass.  

L-05 : ”First, cut melon into halves. Then eemmm....take the small seeds out. Cut the melon into small, then peel it. Put them into the blender. Second, peel an apple, then cut it into small. Put them into the blender, add sugar, water, some cubes of ice. Blend them for 3 minutes. Third, eum.....pour the juice into a glass. Give the chocolate milk on the juice. Finally, the juice is ready to serve.   

L-03 : ”Well, friend, we are group 8.  it is the procedure how to make melon juice. You can try it at house. I think it’s enough. Thank you for your attention. Good afternoon and good bye....
The teacher asked them to give applause to group 8, and asked group 8 to clean the table. The teacher and the collaborator assessed the speakings’ competence.
c)  Post-activities

After the 4 groups had performed their performance, the teacher gave comments to them in pronuncing some words and gave suggestions of their grammar. Then the teacher asked students’ feeling about the assessment conducted using teaching aids/ realia. The bell rang, then the teacher said them to go home. The class leader  shouted ”Attention please, pray up...amin”. She said ”Good bye students, thank you joining my class. Have a nice day”. The teacher and the collaborator left the class, and asked Fuad Hasim and Made Wijaya to return the stove to Pak Darmin’s canteen.

Speaking Test Analysis of Cycle 3. The scoring of learning result was performed by the teacher and the collaborator. The result of speaking test was in cycle 3 (See Appendix 12).

        Table 4.3.2: The Comparison Result occurred in Cycle 3

	No


	Aspects
	Pre Research
	Cycle 1
	Cycle 2
	Cycle 3

	1
	Pronunciation
	61.00
	55.15
	66.91
	75.74

	2
	Fluency
	60.09
	57.35
	63.97
	70.59

	3
	Vocabulary
	60.64
	66.91
	67.65
	77.21

	4
	Grammar
	64.39
	65.44
	74.26
	75.00

	5
	Content
	65.60
	74.26
	72.06
	81.62

	6
	Average
	62.39
	63.82
	68.97
	76,03

	7
	Students who Mastery Learning
	17
	19
	27
	33

	8
	Percentage of Mastery Learning
	50%
	55.88%
	79.41%
	97.06%


F

From the table above, they got 75.74 for pronunciation, 70.59 for fluency, 77.21 vocabulary, 75.0 for grammar, and 81.62 for content. The average of speaking score was 76.03 whereas the minimum mastery learning was 65.00. There were 33 students who meet the passing grade. It meant 97.06 % of the students had succeeded in passing the learning. The frequency showed that 1 student did not meet the passing grade score (65) that had been planned as the qualification of teaching success. The KKM for English in SMP Negeri 1 Karangawen is 65. 

Table 4.3.2a: Speaking Test in Cycle 3
	Statistics

	Speaking Test of Cycle 3

	N
	Valid
	34.00

	
	Missing
	.00

	
	Mean
	76.03

	
	Median
	75.00

	
	Std. Deviation
	7.26

	
	Minimum
	60.00

	
	Maximum
	90.00

	
	Sum
	2585.00


Based on the table above, the all of the aspect got better scores and achieved the passing grade.  To describe the students’ speaking competence, the researcher used descriptive analysis technique in SPSS 16.00.  The table Statistics showed that the total students were 34 and the standard deviation was 7.26, the minimum value was 60.00, the maximum value was 90.00, the median was 75.00 and the mean was 76.03. 
Table 4.3.2.b: Speaking Test in Cycle 3
	Speaking Test of Cycle 3

	
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	60
	1
	2.9
	2.9
	2.9

	
	65
	3
	8.8
	8.8
	11.8

	
	70
	6
	17.6
	17.6
	29.4

	
	75
	11
	32.4
	32.4
	61.8

	
	80
	6
	17.6
	17.6
	79.4

	
	85
	5
	14.7
	14.7
	94.1

	
	90
	2
	5.9
	5.9
	100.0

	
	Total
	34
	100.0
	100.0
	


The total numbers of students were 34, it meant 97.06 % of the students had succeeded in passing the learning; whereas only one of them had not yet. A class is classically considered in passing the learning process if there are 80% of the students who managed to get the KKM standard in the class. The graph of the students’ speaking test result below was used to see the spread of the score.
Graph 4.3.1: Histogram of Speaking Test in Cycle 3
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c. Observing

The observation was carried out in order to find out the effects of the action in developing speaking competence using teaching aids. To find out the advantages and disadvantages was the last aim of observation. The observation’s result in this research was done in two ways, which were learning process’ observation and learning result’s observation on the speaking test. The observation on the learning process was performed by a collaborator who helped this research. The result of observation on Cycle 3 was in Appendix 11 (Table of Observation’s Result of Cycle 3). 

The data showed that there were 73.53 % of students who paid attention on the teacher’s explanation, 58.24 % who imitated the teacher’s pronunciation, 92.94 % who responded the teacher’s questions, 95.88% who interacted with the other students, 88.82% who actively participated on asking questions, 75.88 % who being active on finishing the tasks, 93.53 % who gave some ideas in a group of discussion, and 91.76 % of students who actively participated in asking questions. Those meant the group discussion technique had increased the students’ enthusiasm in working on their tasks and it was proven that students were able to interact well in the group. However, when the teacher uttered new vocabularies, the students participated in answering the new vocabularies. Students paid attention well at the teacher’s explanation when the teacher was introducing learning aids, and that was perhaps because the students were interested in using teaching aids.

Based on the result of the learning process observation, it could be identified that the students’ activeness were as followed: 

Table 4.3.3: The Result of Observation in Cycle 3

	No
	Sum of Students
	Activity Criterion

	1

2

3

4

5
	0

1

1

7

25
	Inactive

Active Enough

Active

Very Active

Excellent


The table above shows: 0 students were classified as inactive, 1 student was active enough, 1 student was active, 7 students were classified as very active, and 25 students were excellent. It meant it met the qualification of success in teaching process by using teaching aids. The graphic was as followed:

Graph 4.3.2: The Observation Result in Cycle 3
[image: image9.emf]Students' Observation Result in Cycle 3

0

5

10

15

20

25

30

Inactive Active

Enough

Active Very

Active

Excellent

Activity Criterion

Sum of Students

Students' Observ Result in

Cycle 3

:

According to Mrs. YS (a collaborator)

 “Most of the students pay attention on the teacher’s explanation, give response well and imitate on the teacher’s pronunciation actively. The students cooperate in a group of discussion well.”

d. Reflecting

This reflecting was aimed at examining the advantages and disadvantages of the cycle 3. The disadvantages then were used as the basis for making the recommendation, which would be used to make planning for the next cycle. The organization of report in this reflection included: (a) the advantages of improving speaking competence using teaching aids; (b) the disadvantages of improving speaking competence using teaching aids; (c) recommendation.
1) The Advantages

Based on the reflecting done in cycle 3, it was found out many advantages of the research. They were:

a) The students could cooperate and interact with other students in their group. Speaking in the group was very good for the students because the group consisted of 4-5 students whose different level of speaking competence and knowledge. They discussed about the pronunciation, grammar, or vocabulary and shared a role with the group members about job description in a short monologue of procedure text. 

b) Teaching aids could overcome the students’ boredom. The teaching aids using non-instant ingredient was fun, and could overcome the boredom of students, although they had to bring the equipment from home.

c)  Teaching aids could motivate the students to express their ideas. It was because   they got a different recipe in every cycle. Motivation was a fundamental need for the students to speak. 

d) There was a good improvement to students’ speaking competence using teaching aids. 

e) The relation between the teacher and the students was becoming closer. Between the teacher and the students often talked and discussed about the teaching learning process, either during the lesson was done or after the lesson ended. Because of this good relationship, the atmosphere in the classroom was very nice too. That is why the students enjoyed the lesson. 

f) All students focused on their own task.  It happened because every student in groups was given clearly defined task.  

g) The students were more active in speaking and could do their own responsibility. All members of groups tried to prepare the teaching aids and to be active in speaking to become the best performance.

h) The students could help each other with their friends in the group. In small group of discussion, the students could share and practice the performance and use teaching aids in the group. 

2) The Disadvantages

The data from the research also showed that besides having the advantages, teaching aids had some disadvantages. The disadvantages can be recognized from some realities occurred when the teacher implemented teaching aids in short monologue of procedure text. They were as follows:

a) The students still had poor pronunciation. It was recognized by inappropriate pronunciation spoken by some students. Some students had mistakes in pronouncing some words. 

b) There were also many disadvantages occurred in teaching learning process. It happened during the teaching learning process. (1) When a group had been performing in front of the class. The audiences were noisy and seemed to be crowded. It made the teacher and the collaborator couldn’t hear their speaking clearly. (2) The teacher and the collaborator had difficulties to monitor the students one by one accurately. Because they had so much activity both physical and verbal going on. (3) It took longer time to organize because it involved 8 groups and 4 – 5 students in a group. Besides that, when the students had to arrange the teaching aids in the performance, it also needed much time.
3) Recommendation 
Based on the disadvantages happened in cycle 3, it is recommended to do the following things in the following cycle: a) The students should be drilled more pronunciation intensively and longer, b) The teacher should give much longer time for the students to practice when teaching is applied in speaking class.

In fact, the students’ pronunciation, grammar, vocabulary, fluency, and content showed an improvement in every cycle. This research shows good result, although it is very little, it will be much better if there is a follow up after cycle 3. The researcher is surely thinking if the research is continued to cycle 4, the result will be much better and the speaking competence will really more improve.  However, the researcher did not continue to cycle 4 because the target of the research (the average score of English assessment is 65) has been reached and it got 76.03 for the average score of speaking conducted in cycle 3. Besides, the students of 9th grade had the Try Out of National Examination eight days after cycle 3 finished and three weeks later they had Practical Examination. The days were used for having exercises to prepare the Try Out and Practical Examination, so it was impossible to do cycle 4. 

It is concluded that the research was successful because teaching aids can improve the speaking competence at the 9E students

of SMP Negeri 1 Karangawen. However, considering the limited time, the finance, the situation and the condition mentioned by researcher, it is needed to do the research concerning with this problem. 

C. Discussion of Research Finding
The research findings, which stated in the previous page, were also supported by experts. Based on those findings, several points will be discussed in details here. 
1. The Improvement on the Students’ Speaking Competence
After the teacher had used teaching aids as media in teaching speaking, the students’ speaking competence increased well. Zeisberg states in http://www.ehow.com/how_7916286_learn-visual-aids.html, the visual aids make the concepts or ideas no longer just words, but images. Images process faster in the brain than words do. It was recognized from the improvement of the students’ speaking aspects – pronunciation, fluency, vocabulary, grammar, content. Among them, the students’ content was as the aspect that improved better than the other. The students’ content improved well because before performing, the students discussed and practiced the short monologue of procedure text using teaching aids. Therefore, they tried to comprehend the recipe first then they performed it. Although the students still made mistakes on pronunciation, grammar or vocabulary, but it did not prevent them to speak using English. The average of students’ speaking competence in cycle 3 was 76.03. It meant that the first target of this research that was improving the students’ speaking competence could be achieved. 

The students’ speaking competence in cycle 1 showed that 19 students got the mastery learning/ passing grade score, and 55.88 % students from the whole students had succeeded in mastery learning. It meant 15 students did not get the mastery learning. In cycle 2, there were 27 students (79.41 %) got the mastery learning, and 7 students did not. The researcher continued to cycle 3, because there were only 79.41 % of students who had succeeded in mastery learning. According to Permendiknas No. 20 year 2007 about Assessment Standard: “Suatu kelas disebut tuntas belajar klasikal apabila di kelas tersebut telah terdapat 80 %  siswa yang mencapai KKM”. In cycle 3, there were 33 students (97.06 %) got the mastery learning, and 1 student did not. 

According to the explanation above, the usage of teaching aids proved in improving the students’ speaking competence of the 9-E students of SMP Negeri 1 Karangawen-Demak in academic year 2010/ 2011. Their participation or involvement is a way to train English.  Teaching aids as a part of learning media gives a variety in teaching method. Students receive experiences by different methodologies according to individual needs, interests and learning levels. 

2. The Advantages of Using Teaching Aids

a. The Improvement on the Students’ Participation in Teaching Learning Process. 

The students involved in teaching learning process very actively. It was recognized from their involvement in speaking using teaching aids. In speaking using teaching aids, there are 4 or 5 students in a group which could make the students more active to speak because they have opportunities to practice their speaking in their group. It is encourage students to participate actively in teaching learning process. 

Their participation or involvement is a way to train English.  Teaching aids as media gives a variety in teaching method. Students receive experiences by different methodologies according to individual needs, interests and learning levels. The facts above appropriated the theory. Johnson Elaine (2009:19) states: Cooperation can help students to work effectively in groups, help them to understand how to communicate/ interact with others. The students’ participation or involvement is a way to practice English.

b. The Improvement on the Students’ Motivation to speak

Teaching aids as media can raise the students’ motivation to speak. In speaking class of procedure text by using teaching aids, the students were highly encouraged since they have friends to speak in short monologue. By having friends in group can motivated the students to speak. Besides being with their friends in groups, the teacher also motivates them to practice speaking using teaching aids. The teacher always monitors the class every time when the students work with their group mates and encourages them to perform and active in the presentation using teaching aids. From the feedback provided by the activities, the teacher can plan better strategies for more effective teaching and learning. According to Thyberg in (http://www.ehow.com/how_7326927_motivate-students-learn-english.html), Use visual aids in lessons. Working solely out of a textbook can be tedious and discouraging for students, so mix in some more lively teaching tactics. Use slides, chalkboard drawings, videos, flash cards or other items to help learners visualize concepts. Consider other approaches such as labeling items in the classroom to further cement vocabulary comprehension. 
c. The Improvement on the Students’ Self- confidence
By practicing in a group the students reduce the shy, nervous and unconfident when performed in front of the class. The students were highly encouraged, since they were telling something while they were demonstrating the teaching aids how to make food and beverage. According Hata in http://www.articlesnatch.com/Article/How-To-Build-Self-Confidence-In-Public-Speaking/369229#ixzz1QHNilMWb , have any visual materials carefully arranged in the order of presentation so that you will remember to include all items seamlessly in your presentation. Public speaking should not produce a crisis, and ensuring your self confidence is high in yourself and your capabilities will make all the difference in the quality of your presentation. 
d. Establishment on the students’ social relationship and cooperation

By discussing in a group the students can interact with their group mates, and can express their ideas. This is able to establish the students’ social relationship and cooperation among them. Teaching aids can build the establishment on the psychological therapy. It is caused the reality that the students were shy, afraid to make mistakes and being laughed by their friends. By using teaching aids, they did not feel afraid because they worked in group. The facts above appropriated with the theory, Arents (1997:164) states, social interaction within and outside school will give students much of language acquisition and problem solving. 

 e. The improvement on the students’ creativity. 

Short monologue using teaching aids made the students to bring the real materials and equipment in the class. They became active participants in teaching and learning process. They looked for, prepared, served well the materials and equipments from home. The real materials and equipments made learning more realistic and meaningful. Sandhu writes on the Brainy Article in http://www.brainy-child.com/article.shtml. Brain fitness exercises can assist your children enhance cognition, imagination, thinking, visualization and coordination skills. Developing a habit of mental exercises will help your children make their brain sharper and smarter. Learn what toys and materials create an environment that encourages creativity in your child

3. The Disadvantages of Using Teaching Aids 
a. The students still had poor pronunciation

It was recognized by inappropriate pronunciation spoken by some students. Some students had mistakes in pronouncing some words. Using teaching aids had some weaknesses, according to Ashby (http://www.llas.ac.uk/resources/gpg/408) Phonetics in not an instant remedy for all pronunciation problems; there is the means to develop good pronunciation through enhanced awareness of relevant aspects of speech. 

b. The class tended to be noisy and crowded

In the teaching learning process, the disadvantages came from the students who became the audiences. They did not pay attention the presentation, but focused on their own task. It made the class noisy and seemed to be crowded. 

c. Teacher found difficulty to observe the students’ pronunciation, grammar, vocabulary, vocabulary, content and fluency accurately

The disadvantages in teaching learning process were faced by the teacher who found difficulty to observe the students one by one accurately. With so much activity both physical and verbal going on, it was sometimes difficult for the teacher and the collaborator to observe a student’s performance. Therefore the students’ each aspects of speaking could not be detected very well and accurately. 

d. It needed longer time to conduct performance using teaching aids

This disadvantage was about the time taken using teaching aids. It took longer to organize because it involved many students in a group. Besides that, when the students had to arrange their seat and sat with their group, it also needed much time to prepare. Teacher had to wait for each group for their readiness because the members of each group should prepare their materials and tools supporting their performance. It was only a gas stove prepared by the teacher. 

CHAPTER V

CONCLUSIONS

This chapter consists of conclusions which are drawn from the analysis in previous page. It also contains implications and recommendations for other teachers, institutions, and other researchers. 
A.  Conclusion

Based on the findings of the Classroom Action Research, the researcher presents some conclusions. The main conclusion of the research is improving the students’ speaking competence using teaching aids on the ninth grade of SMP Negeri 1 Karangawen Demak. The following are the conclusions that can be found in the findings of this research:

1.
The Improvement on the Students’ Speaking Competence
After the teacher had used teaching aids as media in teaching speaking, the students’ speaking competence increased well. It was recognized from the improvement of the students’ speaking aspects – pronunciation, fluency, vocabulary, grammar, content. Among them, the students’ content was as the aspect that improved better than the other. The students’ content improved well because before performing, the students discussed and practiced the short monologue of procedure text using teaching aids. The average of students’ speaking competence in cycle 3 was 76.03. It meant that the first target of this research that was improving the students’ speaking competence could be achieved. From the three cycles conducted in this research, the usage of teaching aids in improving the students’ speaking competence of the 9-E students of SMP Negeri 1 Karangawen-Demak in academic year 2010/ 2011 is proven very well. 
2. Advantages of using teaching aids

a. The use of teaching aids has given a positive impact on the speaking test to the students. The reason is because the learning subject was easier to be understood by the students so that it improves students’ motivation, participation, and enthusiasm and eventually it also improves students’ speaking competency. It proved in cycle 1, cycle 2, and cycle 3 of this action research.

b. The relationship between the teacher and the students is becoming closer.

c. The use of teaching aids is able to improve the students’ speaking competency.  It proved that the use of teaching aids can improve the process as well as the test result of procedure text of 9E Class in SMP N 1 Karangawen.  

d. Forming the students into groups allows the fast learners help the slow ones. The shy and slow learners will be motivated to perform in a group and to develop the courageous and confidence in them.   

e. The use of teaching aids has proven very successfully in creating an interesting and entertaining teaching and learning situation for the students of 9E Class in SMP Negeri 1 Karangawen.   
3. Disadvantages of using teaching aids
a. Some objects of teaching aids are difficult to find in local area.

b. The class tended to be noisy and crowded when students used teaching aids

c. It needed longer time to conduct performance using teaching aids.

B. Implication
The research finding of this research implies that teaching aids are very effective technique used in speaking skill since it can effectively:

1. Improve the speaking competence for the students of 9E in SMP Negeri 1 Karangawen Demak 

2. Raise the students’ attention concerning the teacher’s explanation

3. Raise the students’ motivation in studying English especially in speaking in English

4. Improve the students’ self-confidence to speak

5. Establish the students’ interaction between the teacher and the students

6. Improve the students’ participation in group discussions.

C. Recommendation
Knowing that teaching aids are very appropriate, fun, and effective technique to develop the speaking competence, some recommendation are put forward to the teachers, the institution, and the other researchers, as follows:

1. The Other Teachers
a. The teachers should try some techniques or methods in teaching in order to find the appropriate technique or method to be applied in their schools.

b. It is recommended for other teachers to apply the use of teaching aids not only in English subject matter but also in others subject matter.

c. The teacher should make the groups by combining the fast learners and slow learners in order to avoid the dominating the fast learners in a group.

d. The teacher should give a brief explanation before teaching aids are carried out that  the score is not only taken from how much the student talk but also how deeply she/ he interact their friends in a group. 

e. The teacher should always motivate the students in the class.

2.  The Institution
a. The Institution should encourage the teachers to apply teaching aids in order to develop the students’ speaking competence.

b. The Institution should provide more budgets to make teaching aids or to buy them. 

c. The Institution should set up an LCD Projector in each class, so the teacher can use it in teaching learning process.

3.  The Other Researchers

a. The other researcher should continue the research concerning with this research because it is really needed to have a life skill.

b. The other researchers should develop the instruments which have not been developed in this research.

c. The other researchers should be more active to do the research concerning with the method used to develop the students’ competence.

d. The other researchers should pay more attention on the problem raise in developing the students’ competence.
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