CHAPTER I

INTRODUCTION

This chapter presents background of study, problem identification,  problem limitation, problem formulation, the purpose of  the study, and the benefit of the study.
A.  Background of the Study

English has become an international language for communication since several decades ago. Many people need to learn it to enter the global communication in the world. That is why English is taught as a compulsory subject in schools.

English language skills need attention. Nowadays, Indonesia starts to settle long period investment on English education since pre-school. From gradual monitoring done in English language teaching, unfortunately, there occur some constraints. Therefore, teaching English for High School needs certain method in which the students can easily improve their language skills. 

According to Harmer (2004: 43) there are four basic language skills: speaking, writing, listening and reading. Speaking and writing involve language production and are, therefore, referred as productive skills. Listening and reading, on the other hand, involve receiving message and they are receptive skills. 

Reading, as one of the language skills, has given an important contribution to learners. There are many reasons why getting students to read English texts is an important part of the teacher’s job. In the first place, many students want to be able to read texts in English either for their careers, for study purposes or simply for pleasure. Reading is not only useful for language acquisition but also has a positive effect on students’ mastery of vocabulary spelling and writing.

Reading involves a variety of factors, which may have an impact on learners’ target language reading ability. Some of these factors are: learners’ lack of target language proficiency and vocabulary (Kasper, 1993), unfamiliarity with the content and/or formal schemata of the texts to be read (Carrell and Floyd, 1987) and inefficient reading strategies (Carrell, 1989). Strategies have been investigated widely for reading comprehension in general and in second and foreign language contexts, in particular. Paris and Jacobs (1984: 2083) state that skilled readers often engage in deliberate activities that require planful thinking, flexible strategies, and periodic self-monitoring... [while] novice readers often seem oblivious to these strategies and the need to use them. 

An impressive number of empirical investigations have established a positive relationship between strategies and reading comprehension. For instance, Brookbank, Grover, Kullberg, and Strawser (1999) have found that the use of various reading strategies improved the students’ reading comprehension. Certain studies in second language (L2) contexts have shown that reading comprehension may be attributed to the level of the effective use of reading strategies (Braum, 1985; Dermody, 1988). Other studies that have attempted to investigate the relationship between reading strategies and success in comprehension by speakers of other languages have produced interesting results.

All students, whatever their situation, come to the classroom with at least one other language, their mother tongue (often called their L1). We need to ask ourselves, therefore, whether it is appropriate for them to use the L1 in class when their main object is, after all, to learn an L2 (in this case, English).

The first thing to remember is that, especially at beginner levels, students are going to translate what they are reading into their L1 whether teachers want them to or not. It is a natural process of learning a foreign language. On the other hand, an English-language classroom should have English in it, and as far as possible, there should be an English environment in the room, where English is heard and used as much of the time as possible. For that reason, it is advisable for teachers to use English as often as possible, and not to spend a long time talking in the students’ L1.

Nowadays it is common for EFL teachers to use the students' mother tongue as a tool for conveying meaning as a means of interaction both in English language institutes and in the classroom. Research shows that complete deletion of L1 in L2 situation is not appropriate (Schweers, 1999; Larsen-Freeman, 2000; Nation, 2003; Butzkamm, 2003). When used appropriately, the use of L1 can be very beneficial. Brown (2000: 68) claims that “first language can be a facilitating factor and not just an interfering factor”, and Schweers (1999: 7) encourages teachers to incorporate the native language into lessons to influence the classroom dynamic, and suggests that “starting with the Novitas-ROYAL, 2008, Vol.: 2 (2), 138-153.  

L1 provides a sense of security and validates the learners' live experiences, allowing them to express themselves”. 

In Iran, most EFL teachers insist on running their classes on the bases of a „monolingual approach‟ where only L2 is used within the framework of their classrooms. One main problem is the idea that exposure to language leads to learning. Excluding the students' L1 for the sake of maximizing students' exposure to the L2 is not necessarily productive (Dujmovic, 2007), on the other hand, some lenient EFL teachers ask this question: “Is it acceptable or helpful to use the L1 (Farsi) in our English classes or not?” To provide an answer to this question, it is necessary to seek clarifications from literature. For instance, various factors have to be taken into consideration. Connick-Hirtz (2001) proposes some factors that teachers need to consider when they decide to use L1 for L2 instruction: 

i. 
What is the learner's first language? 

ii. 
What is the learner's age? 

iii. 
Are we teaching beginners or advanced levels? 

iv. 
What is the ratio of students/teaching time per one class? 

v. 
How long is the learner going to study the second language? 

vi. 
What are his/her learning purposes? 

vii. 
Is it a one nationality or mixed nationality group? 

viii. What is the institution's pedagogical policy? 

ix. 
What kind of educational background does the learner have? 

x. 
In what kind of social context is the teaching of L2 taking place? 

Mattioli (2004: 21) believes that "most teachers tend to have opinions about native language use, depending largely on the way in which they have been trained and, in some cases, on their own language education". 

A number of studies have considered the attitudes and perceptions toward the L1 used in the classroom. They can be classified into two categories: Those which only investigate the attitudes of language learners, and those which explore the attitudes of both language learners and teachers. 

In the first study, Prodromou (2002) divided the number of his 300 Greek participants into three groups: Elementary, Intermediate, and finally Advanced level students. He tried to investigate the reaction and attitude of students with different levels of proficiency. The findings showed that students at higher levels of study have a negative attitude toward the use of L1 in their classroom. But lower students showed more tendencies to accept the use of their mother tongue. Another recent Croatian study, Duimovic (2007) examined the attitudes of his 100 EFL students. He concludes that his students responded positively to the use of L1 in L2 context and showed their interests as well. 

Schweers (1999) conducted a study with EFL students and their 19 teachers in a Spanish context to investigate their attitudes toward using L1 in the L2 classroom. He found that 88.7% of Spanish students studying English wanted L1 used in the class because they believed it facilitated learning. Students also desired up to 39% of class time to be spent in L1 (Schweers, 1999: 7). Burden (2001) investigated the attitudes of 290 students and 73 teachers at five universities. The results showed that both students and teachers believed the importance of L1 in explaining new vocabulary, Novitas-ROYAL, 2008: 140, Vol.: 2 (2), giving instruction, talking about tests, grammar instruction, checking for understanding and relaxing the students. Another similar research conducted by Tang (2002) in a Chinese context with 100 students and 20 teachers depicts similar results. The research shows that limited and judicious use of the mother tongue in the English classroom does not reduce students‟ exposure to English, but rather can assist in the teaching and learning processes. In addition, to all the previous studies that were conducted in EFL context, a large scale study by Levine (2003: 356) in an ESL context revealed the same result. Levine concludes that “despite the prevailing „monolingual principle‟ in U.S FL classes, both the target language and the L1 appear to serve important functions”. 

By looking back to the discussion of L1 use, some concepts such as: approaches to the use of L1, L1 and teaching methodology, L1 and language skills and activities, will be crucially important to consider.

Whether it is better to use the students’ first language (L1) in class or have an English-only policy is something that has been much debated and that has many changes of fashion over the years. It seems, accordingly, that the only sensible reaction an individual teacher can take to this controversial subject is either to reject, to accept, or to use L1 in limited portion. 

On this basis, the writer is interested in studying about the effectiveness of using L1 in the classroom in improving students’ reading comprehension of first year students of package C in SKB Kersana Brebes Regency.

It may be noted that such research has been conducted by Siti Hamin Stapa & Abdul Hameed Abdul Majid (1998). In their research they tried to find out whether the use of L1 is effective to generate ideas for second language writing among low proficiency ESL learners. The result shows a marked improvement in the writing performance of students who used their first language to generate ideas before using their second language for writing.

Based on the explanation above, there are two purposes in this research: 1) to find out whether the use of L1 (Bahasa Indonesia) in improving the students’ reading comprehension is effective, and 2) to find out whether the use of L1 is more effective than the use of L2 in improving students’ reading comprehension.

It may be noted that the term first language, also known as L1, usually refers to the language acquired first. Actually the L1 of the subjects of this study is Bahasa Indonesia or Javanese. However, the researcher uses the term L1 to refer to “Bahasa Indonesia” for practical consideration. In addition the term L1 may be used by some experts; in this case L1 refers to the L1 of any students. Besides the L2 used in this study refers to the English language, whereas L2 used by some experts refers to any languages learned after L1 is acquired.

B. Problem Identification

Based on the identification of the problem, the writer makes the problem identification as follows:

2.1. How effective is the use of L1 in improving the students’ reading comprehension?

2.2.  Is the use of  L1 more effective than the use of L2 in improving students’ reading comprehension?
C. Problem Limitation

Based on the problem emerged, it is impossible for the writer to investigate or search all the problems because the problems themselves will involve many aspects which need more time, more thought, and finance. Due to this consideration, the writer limits the scope of the research, that is the effectiveness of using L1 compared with the use of L2 in improving the students’ reading comprehension among the first grader of package C of SKB Kersana, Brebes regency in academic year 2009/2010.
D. Problem Formulation

The writer makes the problem formulation by proposing the following question: “Is the use of L1 more effective than the use of L2 in improving students’ reading comprehension?”
E. The Purpose of the Study

The purpose of this research is to know the effectiveness of using L1 in improving students’ reading comprehension on the first grader of package C of SKB Kersana, Brebes regency in academic year 2009/2010.

F.  The Benefits of the Study

The writer hopes that this research would give some advantages to the teacher, students, institutions, and further researcher. 

F.1.  Theoretically the findings of this study give additional information about the theory to develop English language teaching for teaching reading to high schools.

F.2.  Practically the result of this study will be useful for the teacher to find the best strategy of teaching reading and the result of the research could be used by teacher as an input to develop strategy of teaching reading.

F.3.  This research can encourage the students to comprehend the texts.
F.4. This research can be used as reference to other research on teachers’ strategies on teaching reading on high school or more advanced students.
G.  Presentation of the Study

This thesis is composed of five chapters. 
Chapter one is introduction consisting of background of the study, identification of the problem, formulation of the problem, the purpose of the study, the benefit of the study and presentation. Chapter two is review of related literature consisting of the use of L1 in teaching and learning English, reason for reading, reading comprehension; background knowledge of students of package C in SKB Kersana Brebes Regency; frame of thinking; and research hypothesis. Chapter three is Research Methodology including place and time of the research, population and sample, research variable, research design, instrument of research, technique of trial instrument, data collecting technique, and data analyzing technique. Chapter four is the results of the research and its analysis. And, chapter five is conclusion and suggestion.

CHAPTER II
THEORETICAL FRAMEWORK

This chapter presents review of related literature consisting of the use of L1 in teaching and learning English, reason for reading, reading comprehension; background knowledge of students of package C in SKB Kersana Brebes Regency; frame of thinking; and research hypothesis.
A.  Review of Related Literature

1.     The Use of L1 in Teaching and Learning English

Cook (2001: 405) describes several scenarios in which teachers should consider introducing the L1 into their pedagogy. Cook contends that the long held tradition of discouraging the integration of the L1 in the L2 classroom has sharply limited the “possibilities of language teaching.” He argues for the re-examination of the time-honored view that the first language should be avoided in the classroom by teachers and students. The justifications for this, rest on a doubtful analogy with first language acquisition, on a questionable compartmentalization of the two languages in the mind, and on the aim of maximizing students' exposure to the second language, laudable but not incompatible with use of the first language. The L1 has already been used in alternating language methods and in methods that actively create links between L1 and L2, such as the New Concurrent Method, Community Language Learning, and Dodson's Bilingual Method. For instance, based on his experiences as a foreign language educator, Cook (2001: 402) suggests that treating the students’ L1 as a resource instead of an obstacle to L2 learning will help to favor more authentic users of the TL.

Turnbull (2001) examines when and how much the TL should be used in second language and foreign language teaching and why. He agrees with the view that second and foreign language teachers should maximize their use of the TL, and argues that doing so benefits students' TL proficiency. He argues that maximizing the TL in the classroom is a favorable practice since teachers are often the primary source of linguistic input in the TL. He believes there is no need to license teachers to use the L1; many do so in any case. He believes that official guidelines that promote the use of the TL create positive pressures for teachers, encouraging them to speak as much TL as possible.

All learners of English, whatever their situation, come to the classroom with at least one  language, their mother tongue (often called their L1). We need to ask ourselves, therefore, whether it is appropriate for them to use the L1 in class when their mean object is, after all to learn an L2 (in our case English).

The first thing to remember is that, especially at beginner levels, students are going to translate what is happening into their L1 whether teachers want them to or not. This is a natural process of learning a foreign language. On the other hand, an English-language classroom should have English in it, and as far as possible, there should be an English environment in the room, where English is heard and used as much of the time as possible. For that reason, it is advisable for teachers to use English as often as possible, and not to spend a long time talking in the students’ L1 (Harmer, 2007: 38-39).

However, where teacher and students share the same L1 it would be foolish to deny its existence and potential value. Once we have given instruction for an activity, for example, we can ask students to repeat the instructions back to us in the L1 – and this will tell us whether they have understood what they have to do. When we have complicated instructions to explain, we may want to do this in the L1, and where students need individual help or encouragement, the use of the L1 may have very beneficial effects.

Since students translate in their heads anyway, it makes sense to use this translation process in an active way. For example, we can ask students to translate words, phrases or sentences into their L1, and then, perhaps, back into English without looking at the original. This helps them to think carefully about meaning and construction. Teachers may translate particular words, especially those for concepts and abstractions, when other ways of explaining their meaning are ineffective. At a more advanced level, we can have students read a text, say, in their L1, but get them to ask and answer questions about it, or summarize it, in English ( Harmer, 2007: 39).

However, in many classrooms around the world there are students with a variety of different L1s and, as a result, the use of L1 becomes more problematic. In such situations, it is still useful to get students to think of similarities and differences between their L1 and the L2, but they will have to explain these differences in English ( Harmer, 2007: 39)

Making use of the students’ L1 (where possible) does not mean we should abandon the commitment (mentioned above) to create an English environment. Although we have seen that the L1 can be used as an enabling tool, English should predominate in an English lesson, especially where the teacher is concerned since, as we have seen, he or she is the best provider of comprehensible input that the students have got. In fact, English is the language they are learning, not their L1. However, despite our best efforts, some students find it difficult to use English in the classrooms (Harmer, 2007: 39).

Nunan and Lamb (1996) content that EFL teacher working with monolingual students at lower levels of English proficiency find prohibition of the mother tongue to be practically impossible. www.exforsys.com/career-center/english-vocabulary.html
Dornyei and Kormos (1998) find that L1 is used by the L2 learners as a communication strategy to compensate for deficiencies in the target lesson. www.exforsys.com/career-center/english-vocabulary.html
Willis (1981) emphasizes the teacher’s role in maintaining English as the language of instruction and communication. However, she acknowledges that “occasionally L1 may still be useful”. www.exforsys.com/career-center/english-vocabulary.html
Atkinson (1993) integrates communicative methodology with selective and limited use of L1 and it is impossible to talk of a ‘right balance’ or a perfect model for using L1—it’s not that simple. L1 can be a valuable resource if it is used at appropriate times and in appropriate way. Limited use of the L1 can have a powerful, positive effect here. On the whole, the use of L1 in teaching and learning L2 is an undeniable fact, and maybe beneficial.   www.exforsys.com/career-center/english-vocabulary.html
Mattioli (2004: 20) states that many English language teaching professionals dispute the L1 use in the classroom, something that should never happen in today’s modern, communicative lessons. They wonder how students can truly appreciate target language exchanges if they are continually relying on their L1s.

Ellis (1984: 33) notes that too much L1 use could “deprive the learners of valuable input in the L2. While Auerbach (1993) observes that in ESL classroom a numbers of teachers, holding the belief that L1 use will impede progress in the acquisition of English, devising games, signals, and penalty systems to prevent the students from using their L1. This is evidenced by the article of Weinberg (1990), extolling the virtues of fining students for using their L1.

2.  L1 and Communicative Language Teaching (CLT): Mixed Views

There is little to show that the advocates of communicative pedagogy address the use of L1 (Atkinson, 1993; Harmer, 1983). Swan (1985: 96) claims mother tongue interference hampers L2 (English) acquisition, yet, he also says direct translations can be easier than using L1. In literature on Communicative Language Teaching (CLT), there is a curious absence of discussion of the use of L1:

If . . . the mother tongue is a central element in the process of learning a foreign language, why is it so conspicuously absent from the theory and methodology of CLT? Why is so little attention paid, in this and other respects, to what learners already know?

Even during RSA (Royal Society of Arts) training in Australia, which focussed on CLT and all-L2 instruction, there was no discussion of the merits of using L1. In reality, the current "use only L2" trend may have more to do with commercial expediency and low-level L1 competence among native-English speaking teachers than ideal pedagogy (Weschler, 1997).

Despite the absences noted above, more attention is currently being given to L1 use and its place in CLT. More course books are recommending controlled use of L1. The Headway series (Soars & Soars, 1996) utilizes translations of sentence structures to contrast the grammar of L1 and L2.

Weschler's (1997:34) hybrid of CLT and the grammar-translation method, which he calls the "Functional-Translation Method," emphasize the social meaning of everyday language and makes use of students' L1 for comparative analysis of L2. Chapman (1958), an early defender of L1, wrote, "There is no open Method with a capital M which excels all others. . .plain commonsense should indicate that the mother-tongue has its place among these methods". He lists the do's and don'ts of L1 use which is a precursor of later lists.

Willis (1981: xiv), in a language teacher's course book that includes phrase lists for non-native teachers, emphasizes the teacher's role in maintaining English as the language of instruction and communication. However, she acknowledges that "occasionally L1 may still be useful".

Atkinson (1993: 2) integrates communicative methodology with selective and limited use of L1 and notes:

It is impossible to talk of a 'right balance' or a perfect model for using L1--it's not that simple. L1 can be a valuable resource if it is used at appropriate times and in appropriate ways.

The struggle to avoid L1 at all costs can lead to bizarre behaviour: One can end up being a contortionist trying to explain the meaning of a language item where a simple translation would save time and anguish. Further, learning a language is a difficult and often frustrating process for many learners, particularly at low levels. One hundred-per-cent direct method can be especially frustrating--limited use of the L1 can have a powerful, positive effect here. According to Atkinson (1993: 13), "For many learners (in particular adults and teenagers), occasional use of the L1 gives them the opportunity to show that they are intelligent, sophisticated people".

The consensus among these researchers is that English should be the primary medium of instruction. Within this realm, however, there is definitely a place for L1. The following section will show when and how L1 can be successfully implemented.

a.   The Basics of Using L1 

L1 is most useful at beginning and low levels. If students have little or no knowledge of the target language, L1 can be used to introduce the major differences between L1 and L2, and the main grammatical characteristics of L2 that they should be aware of. This gives them a head start and saves a lot of guessing. Later on, comparative analysis of L1 and L2 can illustrate how basic utterances like "What's the matter?" can't be directly translated (Weschler, 1997). Weschler (1997) shows how, in creative information gap activities, students can learn many of these utterances which convey ideas that are useful to them. http://www.aitech.ac.jp/~iteslj

Students in monolingual classrooms often have common training in L1 which may benefit them in learning a new language. A teacher can exploit their students' previous L1 learning experience to increase their understanding of L2. For example, if students understand the concept of a noun, it is much simpler to translate the word "noun" than to describe it in L2. A teacher without that knowledge (of their students' learning experience) is more likely to teach the students what they already know about language. CLT doesn't necessarily take into account the students' training in L1 or L2 and therefore, as a method, doesn't exploit their ability to analyze a new language.

Yamamoto-Wilson (1997:9) looked closely at Japanese and English grammar and explained how two languages can have divergent principal branching directions, which can make acquisition of one of them as a second language more challenging. He points to the failure of teachers to make meaningful connections between L1 and L2 as a probable contributor to the high failure rate of L2 learners in contrast to the success of children acquiring their mother tongue.

Lee (1965) has shown how some teacher knowledge of L1 is also valuable for understanding learner's mistakes caused by L1 interference. For example, the knowledge that Japanese is a syllabic language would explain why Japanese learners expand consonant clusters into full syllables, turning "McDonalds" into "Makudonarudo." The knowing teacher can then tailor the syllabus to focus on consonant clusters.

Questions to consider in using L1 at low levels are whether activities should be limited in their complexity so that L1 is not needed for instruction, or whether some activities justify its use because of their communicative/fun value. In large, multi-level classes, the logistics and preparatory instructions for activities can be very time consuming. It is surprising how far a little L1 can go in these situations towards making an enjoyable task possible. Large classes put a greater strain on communication because there is less opportunity for feedback. In small classes there is less justification for using L1. Willis (1981: xiv) advocates a liberal approach to using L1:

There are times when it is preferable and more economical as far as time is concerned to drop English for a few seconds. For example,  to explain the meaning or use of a new word,  to explain the aims of your lesson, as a check of your students' understanding  and to discuss the main ideas after a reading.

Weschler (1997) suggests using L1 for warm-up brainstorming. Abstract words or expressions difficult to explain (or demonstrate using Total Physical Response) in L2 are better translated. At advanced levels, there is much less tendency to "fall back" into L1 and translation may save time. Sometimes discussion in L1 of lesson aims and areas of difficulty can motivate students (http://www.aitech.ac.jp/~iteslj). Atkinson (1993: 18) advocates providing "L1 problem clinics" to discuss points the students haven't understood.

b.    When Not to Use L1

During speaking activities there is very little justification for using L1. In creative exercises and games, L1 is largely inappropriate unless the instructions lead to frustration. So too at the listening stage unless the activity requires complicated instructions or there is culturally unfamiliar content that is vital to comprehension. In pronunciation drills L1 is inappropriate except for explaining abstract vocabulary.

The ability to define words and describe things is a useful tool for language learners and they should master it. It is surprising that conversation texts rarely teach this essential learner's language. If a word is simple enough it is worth taking the time to define it in L2. When students continue using L1 to explain simple vocabulary or to get out of trouble instead of using "Help" language, they are using too much L1. Japanese should not be used to save students' embarrassment at miscomprehension and otherwise placate fears of failure or compensate for lack of motivation. If the class isn't communicating, demonstrate strategies for overcoming difficulties: "I'm sorry, I don't know the answer," or "What do you mean?" These skills need to be emphasized, since without them, banning L1 can be very difficult (Weschler, 1997). http://www.aitech.ac.jp/~iteslj

During tense moments, it can be helpful to use L1 to relax students. However, overuse of L1 in these or other circumstances challenges the very purpose of the class and the integrity of those involved.

3.   Teaching Reading

a.   Reason for Reading


There are many reasons why getting students to read English texts is an important part of the teacher’s job. In the first place, many students want to be able to read texts in English either for their careers, for study purposes or simply for pleasure. Anything we can do to make it easier for them to do these things must be a good idea. 


Reading has not only useful aspects for language acquisition but also has a positive effect on students’ vocabulary knowledge, on their spelling and on their writing. Therefore, teacher s should help their students to read text easily. Hopefully, the students will get good score as they understand the text well.


Reading texts also provide good models for English writing. At different times we can encourage students to focus on vocabulary, grammar or punctuation. We can also use reading material to demonstrate the way we construct sentences, paragraph and whole texts. Students then have good models for their own writing.


In addition, good reading texts can introduce interesting topics, stimulate discussion, excite imaginative responses and provide the springboard for well-rounded, fascinating lessons (Harmer, 2007:99).

Reading is one of the major language skills, which is distinctive characteristic from others. Some linguistic gave some definitions of reading that may help us to get clearer description. One of them is stated by Harris and Sipay (1980: 9), “Reading may be defined as the act of responding with appropriate meaning to print or written verbal symbols.” From that statement we know that the author’s idea. So, we absorb the information from the text. 

In line with this idea, Callahan and Clark (1982: 260) asset that “Reading is an active process in which people attempt to extract ideas, concepts, thoughts, or images from the pattern of words set forth on the printed page.” 

b.     Different kinds of reading


Harmer (2007: 99) says that there are two kinds of reading: extensive and intensive reading. The term extensive reading refers to reading which students do often (but not exclusively) away from the classroom. They may read novels, web pages, newspaper, magazines or any other reference material. Where possible, extensive reading should involve reading for pleasure – what Richard Day calls joyful reading.  This is enhanced if students have a chance to choose what they want to read, if they are encouraged to read by the teacher, and if some opportunity is given for them to share their reading experiences. Although not all students are equally keen on this kind of reading, teachers can say with certainty that the ones who read most progress fastest.


The term intensive reading, on the other hand, refers to the detailed focus on the construction of reading texts which takes place usually (but not always) in classrooms. Intensive reading is usually accompanied by study activities. We may ask students to work out what kind of text they are reading, tease out details of meaning, look at particular uses of grammar and vocabulary, and then use the information in the text to move on to other learning activities. Teachers will also encourage them to reflect on different reading skills (Harmer, 2007: 100).
c.     Reading levels


When teacher asks students to read, the success of the activity will often depend on the level of the text he/she is asking them to work with.


Ideally, teacher would like students to read authentic texts – in other words, texts which are not written especially for language learners, but which are intended for any competent user of language. However, at lower levels this can often present difficult problems since the number of difficulties and unknown language may make the texts can not be understood by the students. A balance has to be struck between real English on the one hand and the students’ capabilities and interests on the other. There is some authentic written material which beginner students can understand some degree: menus, timetables, signs and basic instructions, for example, and, where appropriate, teacher can use these. But for longer prose, teacher may want to offer his/her students texts which are written or adapted especially for their level. The important thing, however, is that such texts are as much like real English as possible (Harmer, 2007: 100).

d.     Reading principles


According to Harmer (2007: 101-102), there are 6 principles in teaching reading. The following table shows them:

Table 1.  Reading principle
	No.
	Principle
	Explanation

	1.
	Students should be encouraged to read as often and as much as possible.
	The more students read, the better. Everything teacher does should encourage them to read extensively as well as – if not more than – intensively. It is a good idea to discuss this principle with students.

	2.
	Students need to be engaged with what they are reading.
	Outside normal lesson time, when students are reading extensively, they should be involved in joyful reading – that is, teacher should try to help them get as much pleasure from it as possible. But during lessons, too, teacher will do his best to ensure topic that they engaged with the topic of a reading text and the activities they are asked to do while dealing with it.

	3.
	Students should be encouraged to respond to the content of a text and explore their feelings about it), not just concentrating on its construction.
	 Of course, it is important for students to study reading texts in class in order to find out such things as the way they use language, the number of paragraphs they contain and how many times they use relative clauses. But the meaning, the message of the text, is just as important as this. As a result, teacher must give students a chance to respond to that message in some way. It is especially important that they should be allowed to show their feelings about the topic – thus provoking personal engagement with it and the language. With extensive reading this is even more important. Reading for pleasure is – and should be – different from reading for study.

	4.
	Prediction is a major factor in reading.
	When reading texts in our own language, we frequently has a good idea of a content before actually starting reading. Book covers give us a  clue about what is in the book; photographs and headlines hint at what articles are about; we can identify reports as reports from their appearance before he reads a single word. The moment we gets these clues – the book cover, the headline, the web-page banner – our brain starts predicting what we are going to read. Expectations are set up and the active process of reading is ready to begin. In class, teachers should give students ‘hints’ so that they have a chance to predict what is coming. In the case of extensive reading – when students are choosing what to read for pleasure – we should encourage them to look at covers and back cover copy to help them select what to read and then to help them ’get into’ a book. 

	5.
	The task should be matched to the topic when using intensive reading texts.
	Once a decision has been taken about what reading text the students are going to read (based on their level, the topic of the text and its linguistic and activation potential), we need to choose good reading tasks – the right kind of questions, appropriate activities before, during and after reading, and useful study exploitation, etc.

	6.
	Good teachers exploit reading texts to the full.
	Any reading text is full of sentences, words, ideas, descriptions, etc. It does not make sense, in class, just to get students to read it and then drop it and move on to something else. Good teachers integrate the reading text into interesting lesson sequences, using the topic course, activation and then study and using a range of activities to bring the text to life. Where students have been doing extensive reading, we should use whatever opportunities present themselves to provoke useful feedback.


e.   The Ways in Teaching Reading

Harmer in his book how to teach English (2007: 107-108) states that there are more reading suggestions:

· Jigsaw reading: students read a short text which sets up a problem and then, in three groups, they read different texts, all of which are about the same thing (different aspects of behavior such as anger, or different reports on a problem, or different parts of a story or strange event). When they have read their texts, they come together in groups where each student has read a different text, and they try to workout the whole story, or describe the whole situation. 

· Reading puzzles: apart from jigsaw reading, there are many other kinds of puzzle which involve students in motivating reading tasks. For example, we can give them texts which have been chopped up so that each paragraph is on a different piece of paper. Students have to reassemble the text.

· Using newspapers: there is almost no limit to the kinds of activity which can be done with newspapers (or their online equivalents). We can do all kinds of matching exercises, such as ones where students have to match articles with their headlines or with relevant pictures. At higher levels, we can have students read three accounts of the same incident and ask them to find the differences between them. We can use newspaper articles as a stimulus for speaking or writing (students can write letters in reply to what they read). We can ask students to read small ads (advertisements) for holidays, partners, things for sale, etc, in order to make a choice  about which holiday, person or thing they would choose. Later, they can use their choices to role-play descriptions, contact the service providers or say what happened when they made their choice. We can get students to read the letters page from a newspaper and try to imagine what the writers look like, and what kinds of lives they have. They can reply to the letters.

· Following instructions: students read instructions for a simple operation (using a public phone box, etc) and have to put the instructions in the correct order. They might also match instructions about, for example, unpacking a printer or inserting a new ink cartridge with the little pictures that normally accompany such instructions in manuals. We can also get students to read instructions in order to follow them. Recipes are a particular kind of instruction genre, but can be used in much the same way as the examples above-e.g. students read a recipe and match the instructions with pictures. We can then get them to cook the food!

· Poetry: in groups, students are each given line from a poem. They can’t show the line to the other members of the group, though they can read it out loud. They have to reassemble the poem by putting the lines in order. 
· Play extracts: students read an extract from a play or film and, after ensuring that they understand it and analyzing its construction, they have to work on acting it out. This means thinking about how lines are said, concentrating on stress, intonation, speed, etc.

· Predicting from words and pictures: students are given number of words from a text. Working in groups, they have to predict what kind of a text they are going to read or what story the text tells. They then read the text to see if their original predictions were correct. We do not have to give them individual words, of course. We can give them whole phrases and get them to try to make a story using them.

· Different responses: there are many things students can do with  a reading text apart from answering comprehension questions with sentences, saying whether something is true or false or finding particular words in the text. At higher levels, we can get students to infer the writer’s attitude from a text. We can also get the students involved in genre analysis where they look at the construction of a number of different examples of, say, magazine advertisements in order to work out how they  are typically constructed.

4.    Reading Comprehension

Reading comprehension is defined as the level of understanding of a writing. The purpose(s) for reading and the type of text determine the specific knowledge, skills, and strategies that readers need to apply to achieve comprehension. Reading comprehension is thus much more than decoding. Reading comprehension results when the reader knows which skills and strategies are appropriate for the type of text, and understands how to apply them to accomplish the reading purpose. Reader knowledge, skills, and strategies include:

·  Linguistic competence: the ability to recognize the elements of the writing system; knowledge of vocabulary; knowledge of how words are structured into sentences 

· Discourse competence: knowledge of discourse markers and how they connect parts of the text to one another 

· Sociolinguistic competence: knowledge about different types of texts and their usual structure and content 

· Strategic competence: the ability to use top-down strategies  as well as knowledge of the language (a bottom-up strategy) 

Proficient reading depends on the ability to recognize words quickly and effortlessly. If word recognition is difficult, students use too much of their processing capacity to read individual words, which interferes with their ability to comprehend what is read.

Many educators in the USA believe that children need to learn to analyze text (comprehend it) even before they can read it on their own, and comprehension instruction generally begins in pre-Kindergarten or Kindergarten. But other US educators consider this reading approach to be completely backward for very young children, arguing that the children must learn how to decode the words in a story through phonics before they can analyze the story itself.

During the last century comprehension lessons usually comprised students answering teachers’ questions, writing responses to questions on their own, or both. The whole group version of this practice also often included "round robin reading", wherein teachers called on individual students to read a portion of the text (and sometimes following a set order). In the last quarter of the 20th century, evidence accumulated that the read-test methods assessed comprehension more than they taught it. The associated practice of "round robin" reading has also been questioned and eliminated by many educators.

Instead of using the prior read-test method, research studies have concluded that there are much more effective ways to teach comprehension. Much work has been done in the area of teaching novice readers a bank of "reading strategies," or tools to interpret and analyze text. There is not a definitive set of strategies, but common ones include summarizing what you have read, monitoring your reading to make sure it is still making sense, and analyzing the structure of the text (e.g., the use of headings in science text). Some programs teach students how to self monitor whether they  understand and provide students with tools for fixing comprehension problems.

Instruction in comprehension strategy use often involves the gradual release of responsibility, wherein teachers initially explain and model strategies. Over time, they give students more and more responsibility for using the strategies until they can use them independently. This technique is generally associated with the idea of self-regulation and reflects social cognitive theory, originally conceptualized by Albert Bandura, a full professor at Stanford.
 Comprehension strategy instruction fosters active reading. The strategies are designed to guide a reader to become more self-aware of one's self-understanding during reading, to become more in control of that understanding, to create images related to contents, to make graphic representations, to write summaries, and to answer or to make up questions. Depending on what type it is, a strategy can be implemented before, during, or after the reading of a text.

Skilled readers may invent strategies that help them understand and remember what they read. Most readers, however, do not spontaneously invent these strategies. Unless they are explicitly taught to apply cognitive procedures they are not likely to learn, develop, or use them. Readers at all levels, in fact, can benefit from explicit comprehension strategy instruction. A teacher begins by demonstrating or modelling a strategy. In some cases, the instruction is reciprocal or transactional, meaning that the teacher first performs the procedures and then the students gradually learn to implement them on their own. The process by which a student adopts the strategy - a process that is called "scaffolding" - is often a gradual one. Readers are first able to experience the construction of meaning by an expert reader, the teacher. As readers learn to take control of their own reading by practicing and acquiring cognitive strategy procedures, they gradually internalize the strategies and achieve independent mastery.

Reading is an interactive process that goes on between the reader and the text, resulting in comprehension. The text presents letters, words, sentences, and paragraphs that encode meaning. The reader uses knowledge, skills, and strategies to determine what that meaning is. 

Instructors want to produce students who, even if they do not have complete control of the grammar or an extensive lexicon, can find for themselves in communication situations. In the case of reading, this means producing students who can use reading strategies to maximize their comprehension of text, identify relevant and non-relevant information, and tolerate less than word-by-word comprehension. 

5.   Focus: The Reading Process 

To accomplish this goal, instructors focus on the process of reading rather than on its product. 

· They develop students' awareness of the reading process and reading strategies by asking students to think and talk about how they read in their native language. 

· They allow students to practice the full repertoire of reading strategies by using authentic reading tasks. They encourage students to read to learn (and have an authentic purpose for reading) by giving students some choice of reading material. 

· When working with reading tasks in class, they show students the strategies that will work best for the reading purpose and the type of text. They explain how and why students should use the strategies. Harmer in his book How to teach English states that because students at different ages have different characteristics, the way we teach them will differ too. With younger children we may offer a greater variety of games, songs and puzzles than we would do with older students. We may want to ensure that there are more importance of a student’s place within his or her peer group and take special care when correcting or assigning roles within an activity, etc. Our choice of topics will reflect their emerging interests (harmer, 2007:14).

· They have students practice reading strategies in class and ask them to practice outside of class in their reading assignments. They encourage students to be conscious of what they're doing while they complete reading assignments. 

· They encourage students to evaluate their comprehension and self-report their use of strategies. They build comprehension checks into in-class and out-of-class reading assignments, and periodically review how and when to use particular strategies. 

· They encourage the development of reading skills and the use of reading strategies by using the target language to convey instructions and course-related information in written form: office hours, homework assignments, test content. 

· They do not assume that students will transfer strategy use from one task to another. They explicitly mention how a particular strategy can be used in a different type of reading task or with another skill. 

By raising students’ awareness of reading as a skill that requires active engagement, and by explicitly teaching reading strategies, instructors help their students develop both the ability and the   confidence to handle communication situations they may encounter beyond the classroom. In this way they give their students the foundation for communicative competence in the new language. 

6.    Integrating Reading Strategies 

Instruction in reading strategies is not an add on, but rather an integral part of the use of reading activities in the language classroom. Instructors can help their students become effective readers by teaching them how to use strategies before, during, and after reading. Teachers of English generally make three basic distinctions to categorise the language knowledge of their students: beginner, intermediate and advanced (Harmer, 2007: 16).

Before reading: The reading task should be planned by:

· setting a purpose or decide in advance what to read for 

· deciding if more linguistic or background knowledge is needed 

· determining whether to enter the text from the top down (attend to the overall meaning) or from the bottom up (focus on the words and phrases) 

During and after reading: Monitor comprehension 

· verifying predictions and check for inaccurate guesses 

· deciding what is and is not important to understand 

· rereading to check comprehension 

· asking for help 

After reading: Evaluate comprehension and strategy use. The teacher should: 

· evaluate comprehension in a particular task or area 

· evaluate overall progress in reading and in particular types of reading tasks 

· decide if the strategies used were appropriate for the purpose and for the task 

· modify strategies if necessary 

In teaching reading, the teacher should understand well what plans provided for students. He/she must provide suitable activities before the students read, during they are reading, and after they read the text. Then they can improve their reading comprehension.

7.    Using Authentic Materials  

When teachers asks their students to read, the success of the activity will often depend on the level of the text they are asking them to work with. For students to develop communicative competence in reading, classroom and homework reading activities must resemble (or be) real-life reading tasks that involve meaningful communication.

Ideally, they would like students to read authentic texts. Harmer (1987: 146) states that authentic texts (either written or spoken) are those which are designed for native speaker: they are real texts designed not for language students, but for the speakers of the language in question. Any English newspaper is composed of what we would call authentic English, and so is an English radio programme. An English advertisement is an example of authentic English, so is a chapter from a book on teaching methodology written by an Englishman for English-speaking readers.

Widdowson’s (1990) differentiation of the terms “authentic” and “genuine material” has been a seminal one in the field. Authentic would be material designed for native speakers of English used in the classroom in a way similar to the one it was designed for. For example, a radio news report brought into the class so students discuss the report on pollution in the city where learners live. 

a.  The advantages of using authentic material

Using authentic material in the classroom, even when not done in an authentic situation, and provided it is appropriately exploited, is significant for many reasons, amongst which are:

· Students are exposed to real discourse, as in videos of interviews with famous people where intermediate students listen for gist.

· Authentic materials keep students informed about what is happening in the world, so they have an intrinsic educational value. As teachers, we are educators working within the school system, so education and general development are part of our responsibilities (Sanderson, 1999).

· Textbook often do not include incidental or improper English.

· They can produce a sense of achievement, e.g., a brochure on England given to students to plan a 4-day visit.

· The same piece of material can be used under different circumstances if the task is different.

· Language change is reflected in the materials so that the students and teachers can keep abreast of such changes.

· Reading texts are ideal to teach/practise mini-skills such as scanning, e.g. students are given a news article and asked to look for specific information (amounts, percentages, etc.). The teacher can have students practice some of the micro-skills mentioned by Richards (1993), e.g. basic students listen to news reports and they are asked to identify the names of countries, famous people, etc. (ability to detect key words).

· Books, articles, newspaper, and so on contain a wide variety of text types, language styles not easily found in conventional teaching materials.

· They can encourage reading for pleasure because they are likely to contain topics of interest to learners, especially if students are given the chance to have a say about the topics or kinds of authentic materials to be used in class. (http://www3.telus.net/linguisticsissues/authenticmaterials.html).

8.    Reading Aloud in the Classroom 

Students do not learn to read by reading aloud. A person who reads aloud and comprehends the meaning of the text is coordinating word recognition with comprehension and speaking and pronunciation ability in highly complex ways. Students whose language skills are limited are not able to process at this level, and end up having to drop one or more of the elements. Usually the dropped element is comprehension, and reading aloud becomes word calling: simply pronouncing a series of words without regard for the meaning they carry individually and together. Word calling is not productive for the student who is doing it, and it is boring for other students to listen to. In other words, it is better for student to use the method of silent reading in the classroom, especially for high school student.

This independent method is not only interesting and challenging but also: can improve students’ reading skills, can provide peaceful reading activity and can give a chance for teachers to give individual guidance. (www.SILinternasional.com)

Iqbal Nurul Azhar & Erika Citra Sari Hartanto in their research stated that

Sustained Silent Reading (SSR) as the method implemented in reading class because of several considerations; (1) this method is practical and economical. It does not need much effort to prepare or to conduct the research. In this research, at the first meeting of Reading Comprehension I, students were given reading materials that had to be read and finished during the course. The students chose a book as they like and they had to read it in 15 minutes before the lecture started. The book could not be passed to other students since they had to be responsible for the book in one semester. They were also given a reading card that had to be filled after reading the book. The card contained information about the starting reading time, how many pages they had read, were there any difficult words they had encountered during their reading. The card was not used as an assessment tool. It just became a reminder for them about their progress. (2) This method does not disturb students’ activities in the reading classes. During the research, not only the method was peaceful, this method could be used as a way to wait the students that might probably come late. It was hoped that when the SSR activity ended, all students had already been present and sat on their own chair. (3) This method can be used as the Building Knowledge of the Lesson that is a way to brainstorm students’ ideas or mind before they come to the real material. Beside that if there is interesting questions resulted from their reading activities, their questions can be used to enrich the quality of the Reading Comprehension class.http://pusatbahasaalazhar.wordpress.com/persembahan-buat-guru/the-implementation-of-sustained-silent-reading-method-to-improve-students%E2%80%99-reading-skills/
9.  Element of Reading 

In reading a literature, readers used technique to make easier for them in getting information. Students, like the rest of teachers, need to be able to do a number of things with a reading text. They need to be able to scan the text for particular bits of information they are searching for (as, for example, when teacher looks for a telephone number, what’s on television at a certain time or search quickly through an article looking for a name or other detail). This skill means that they do not have to read every word and line; otherwise, such an approach would stop them scanning successfully.


Students also need to be able to skim a text  - as if they were casting their eyes over its surface – to get a general idea of what it is about (as, for example, when teacher runs his eyes over a film review to see what the film is about and what  its conclusions are). Just as with scanning, if students try to gather all the details at this stage, they will get bogged down and may not be able to identify the general idea because they are concentrating too hard specifics (Harmer,2007: 100-101).

The two techniques above in reading can be concluded as follows:

a. Scanning

Scanning is technique used to look for specific information. Scanning is not fast reading but rather a process or technique of reading. In reading at a normal speed, readers concentrate on horizontal distance between pauses, but when they scan they also use the vertical extent. In scanning, the reader lets his eyes low down the page, maybe following a set pattern, may be reading around word that catches his eyes. The exact technique Scanning depends on the purpose. Scanning is used to locate specific information, for example in encyclopedia or an index. It also can be used to review an article just read in order to mentally fix the important information, to discover the general organization or framework of the article, or to preview an article. 

b. Skimming

Skimming is used to quickly identify the main idea of the text. Skimming is done at a speed three to four times faster than normal reading. People often skim when they have lots material to read in a limited amount of time.

There are many strategies that can be used when skimming. Some people used strategy by reading the first and last paragraphs using heading, summarizes and other organizer as they move down the page or screen. You also might read the title, subtitle, subheading and illustration.

10.   Skills of Reading 

The reader employs a number of specialist skills when reading and his success at understanding the content of what he sees depends to a large extent on his expertise in the following specialist skills:

a.  Predictive skills. The efficient reader predicts what he is going to read and the process of understanding the text is the process of seeing how the content of the text matches up to these predictions.

b.  Extracting specific information. Very often the reader is involved in the use of receptive skills for the sole purpose of extracting specific information. In other words the reader, for example, may look at a piece of written language not in order to understand it all, but for the purpose of finding out only one or two facts.

c. Getting the general picture. Readers often read to something because they want to ‘get the general picture’. In other words they want to read something, for example, and as a result of their reading have a general idea of the main points of what they have read (often called skimming presupposes the reader’s ability to pick out the main points and discard what is irrelevant, or what is only detail. The reader is able to skim rapidly over information that is repeated more than once).

d.  Inferring opinion and attitude. A reader often has to be able to work out what the writer’s opinions and attitudes are, particularly since they are not always directly stated. The experienced reader will know, from various clues she receives while reading, whether the writer approves of the topic she is discussing, or whether his opinion of the personality he is describing is favorable or not.

e.  Deducing meaning from context. Even, native speakers often come across words in written texts that they do not understand. Most usually, the fact that a word is unknown to them does not cause any particular problem. Based on the context in which the word occurs (the sentences, information and grammar that surround it) the native speaker guesses in meaning.

f.  Recognizing function and discourse patterns and markers. Native speakers know that when they read someone say ‘for example’ this phrase will be followed by an example. When they read ‘in other words’ a concept will be explained in a different way. Recognizing such discourse markers is an important part of understanding how a text is constructed. (Harmer, 1990:          144-145)

11.   Group Working

A student with good comprehension can be categorized as the one who reads accurately and efficiently, so as to get the maximum information from the text with the minimum of misunderstanding. However, language is not the only factor for successful comprehension. The reason for failure in comprehension is connected with defective habits. Several things can go wrong in comprehension ability. Michael Swan (1975:1) illustrates:

· Some students find it difficult to “see the wood for the trees.” They may read slowly and carefully, paying a lot of attention to individual points, but without succeeding in getting a clear idea of the overall meaning of a text.

· Other students do not always pay enough attention to detail. They may have a good idea of the general meaning of a text, but misunderstanding particular points.

· Some students are “imaginative readers.” Especially if they know something about the subject, or have strong opinion about it, they may interpret the text in the light of their own experience and viewpoints, so that they find it (is) difficult to separate what the writer says from what they feel themselves. Other types of comprehension problem arise directly from the text itself. Even when a student is familiar with all words and structures in a passage, complexities in the way the writer expresses himself may present obstacles to efficient comprehension (Swan, 1975:1).

Thus, to cope with those kinds of problem, there is an alternative teaching technique in reading comprehension class, that is a small group discussion teaching technique. Because of the many passages written in English as an international language, foreign language students, including Indonesian, learn English to broaden their knowledge by reading passages. It is not surprising that the Indonesian students may find some difficulties in comprehending English passages. What makes a passage difficult to understand is that the students are not really familiar with the language.  Students of a foreign language class may read slowly and pay much attention carefully to individual points, but cannot get a clear idea of the overall meaning of the text. Using a small group discussion teaching technique, a student is able to get the meaning of a passage by getting information from his fellows and teacher. Students can share the difficulties in the reading text to each other and provide themselves with the knowledge. The small group discussion learning can be conceptualized in various ways and that proponents of the technique have assessed only certain types of model. But when the group has found out how to plan and work together, they may not all agree. The members of the group know well enough to really trust each other, and they still have to determine each other’s skills, knowledge, situation and attitudes. They often feel comfortable and “lost.” (Barker, 1989:168).

Harmer added that group work seems to be an extremely attractive idea for a number of reasons. Just as in pair work, we can mention the increase in the amount of student talking time and we place emphasis on the opportunities it gives students really to use language to communicate with each other. When all the students in a group are working together to produce, for example, an advertisement, they will be communicating with each other and more importantly co-operating among themselves (Harmer, 1990:207).

Sometimes student feels nervous or stressed when she/he has to answer the questions individually. Working in groups can be potentially more relaxing and reduce stress. It is important for teacher to create comfortable condition in class because as Richards mention that an important condition for successful language learning is the absence of stress (Richards, 1986:91).
a.   The Process of Small Group Discussion in Classroom

1)   The Classroom Management
The classroom organization does not deal directly with the reading process,  or with materials, methods, or approaches to teaching reading comprehension. Yet without good classroom organization and classroom management, reading instruction may be totally ineffective. It is enough for teachers to know what organizational patterns and management techniques are conducive in learning.

David Nunan (1989:91) points out that setting in the classroom is important. Setting here refers to the classroom arrangements specifying or implying the task, and it also requires consideration whether the task is to be carried out wholly or partly in the classroom. For example, an activity involving small groups will be an important factor influencing roles and relationship. In small group discussion, the class has to be in charge in each of the group. The writer also believes the discussion group applied to junior high school students still has to get more directions from the teacher. Hence, the students might have opportunity to arrange the chairs and tables in order to have communicative class using a small group discussion in the classroom after they get the instructions from the teacher.

David and Roger Johnson (http:/www.clcc.com/pages/cl.html, cited on

January 10, 2011) explained that there are many ways to build a communicative

class:

1)  Jigsaw

Group with five students are set up. Each group member is assigned some unique material to learn and then to teach to his group members. To help in the learning, students across the class working on the same sub-section get together to decide what is important and how to teach it. After practicing in these “expert” groups the original group reform, and students teach each other. Test assessment follows.

2) Think-pair-share

It involves three steps of cooperative structure. During the first step individuals think silently about a question posed by the instructor. Individuals pair up during the second step and exchange thoughts. In the third step, the pairs share their responses with other pairs, other teams, or the entire group.

3) Three-step interview

Each member of a team chooses another member to be a partner. During the first step individuals interview their partners by asking or clarifying questions. During the second step partners reverse the roles. For the final step, members share their partner’s response.

4) Round Robin Brain Storming

Class is divided into small groups (4 to 6) with one person appointed as the recorder. A question is posed with many answers. After the “think time,” members of the team share responses with one another round robin. The recorder writes down the answer of the group members. The person next to the recorder starts and each person in the group in order gives an answer until time is called.

5) Three Minute Review

Teachers stop anytime during a lecture of discussion and give team three minutes to review what has been said then ask clarifying questions or answer questions.

6) Numbered Head

A team of four is established. Each member is given numbers of 1,2,3,4. Questions are asked of the group. Groups work together to answer the question so that all can verbally answer the question. Teacher calls out a number (two) and each two is asked to give the answer.

7) Team Pair Solo

Students do problem first as a team, then with a partner, and finally on their own. It is designed to motivate students to tackle and succeed at problems, which initially are beyond their ability. It is based on a simple notion of media led learning. Students can do more things with help (mediator) than they can do alone. By allowing them to work on problem they could not do alone, first as a team and then with a partner, they progress to a point they can do alone that which at first they could do only with help.

8) Circle the Sage

First the teacher polls the class to see which students have a special knowledge to share. For example the teacher may ask who in the class was able to solve a difficult math homework question, who had visited Mexico, who knows the chemical reactions involved in how salting the streets help dissipate snow. Those students (the sages) stand and spread out in the room. The teacher then has the rest of the classmates each surround a sage, with no two members of the same team going to the same. The sage explains what she knows while the classmates listen, ask questions, and take notes. All students then return to their teams. Each in turn, explains what they learned. Because each one has gone to a different sage, they compare notes. If there is disagreement, they stand up as a team. Finally, the disagreements are aired and resolved.

9) Partners

The class is divided into teams of four. Partners move to one side of the room. Half of each team is given an assignment to be able to teach the other half. Partners work to learn and can consult with other partners working on the same material. Teams go back together with each set of partners teaching the other set. Partner quiz and tutor teammates. Team reviews how well they learned and taught and how they might improve the process. In this study the writer uses the Think pairs-share strategy in teaching reading comprehension in the experimental class. This strategy encourages students to think about the content, compare their thoughts with those of their partners, and share their answers with the work group.

2)  Make Students’ Background Knowledge 

According to Kristina Robertson (2007), cited on 10th January, 2011 from wordpress.com/...students/.../building-background-knowledge-about-text, there are four ideas to make students’ background knowledge. They are:

1. Learn about your students' backgrounds and find culturally relevant resources to teach content.

One of the important steps of the Sheltered Instruction Observation Protocol model (SIOP) of teaching content to ELLs is to build students' background knowledge before teaching content by linking concepts to students' personal, cultural, or academic experience. Dr. R. Cipriani-Sklar, Principal of the Fairview School in Corona, NY, offers this suggestion in Random House's RHI: Reaching Reluctant Readers magazine:

"Tap into Students' Background Knowledge. Students need to connect with literature on three basic levels: text to text, text to self, and self to the world. All students bring something to the classroom. Becoming familiar with the backgrounds and/or prior knowledge of ELL students allows a teacher to engage students in literacy experiences that connect with their diverse backgrounds, thereby building on this knowledge."

How to tap into this background knowledge if it's very different from your own? You can start by researching your students' native countries, cultures, and educational systems. You may even want to study the historical figures, musical and artistic traditions, geography, and biodiversity of these countries so that you can connect your lessons to something that the students already know.

You can also find ways for your students to contribute their own cultural experience in the classroom. This may mean asking students to show how a topic connects to their lives or to give an example of a particular idea as they would experience it in their native country. Students can bring music or art from their culture and describe its significance and meaning to their classmates. Students can also interview their parents in order to learn more about their memories and experience. ELLs may find this valuable because even if they speak their native language with their parents and are surrounded by their culture at home, they may not have had an opportunity to talk to their parents about their parents' life experiences and values.

These strategies will work in mainstream classes as well. For example, if U.S. students are studying civil rights in the 1960's, they may remember information better if they relate it to historical and cultural information shared by family members.

One word of caution if you plan to ask students to contribute their experiences to the class, as noted by Dr. Cynthia Lundgren and Giselle Lundy-Ponce in a recent article about culturally responsive instruction:

i. "Consult more than one internet or library source and do not expect a student to be your sole "ambassador" or resource for finding out about a whole culture or ethnic background. Multiple sources are always a good idea for formulating knowledge about a particular subject.

ii. More importantly, do not put a particular student on the spot without asking them beforehand if they are comfortable sharing information with the whole class. Each student is an individual and their experiences may or may not be similar to that of the group they represent."

iii. It is tempting to view your students as the experts, and it is certainly important to draw on what they have to offer to the class, but it is also important to discuss whether they feel comfortable doing so beforehand, and to avoid putting them on the spot – particularly about cultural, political, or religious subjects that might be particularly sensitive.

2. Look for resources that go beyond the textbook that will engage students and involve them in the learning process so that they find elements they can connect to and learn from.

    These may include:

3) Art. Using artwork that depicts day-to-day events and celebrations can also be a provocative starting point for a discussion about the similarities and differences between other cultures, and a way of affirming the students' daily lives, traditions, and lifestyles in the classroom.

4) Music. Students are a great resource for sharing music, and older students especially like to share music, discuss the meaning, and connect it to content. If the song is in a language some students do not understand, ask the student to translate it and discuss the meaning. Songs from other countries often describe political events or re-tell folk stories in poetic form.

5) Culture Kits. She got this idea from the Dakota County library system in Minnesota. They have a learning resource called "Bifolkal Kits" that patrons can check out. The kits have themes such as the "The Fifties," "Work Life," or "African American Lives." Each kit contains items relevant to the topic, reading materials, and questions that can be asked of a person who has experience in that area. It would be a wonderful addition to a curriculum if students created their own Culture Kits with special items that would bring culture alive as a way of sharing their cultures and discussing what can be learned from different multicultural traditions.

3. Use literature, stories, and folktales from other cultures as a way of encouraging students to connect what they are reading to their own experiences.

While this seems like a simple and logical place to start, it will take some research to find just the right additions for an educational unit. However, libraries across the nation have increased the amount of multicultural literature available from a wide variety of countries and cultures. Some of the material is written in other languages, and some of it is translated into English. There are also many publishers who have focused on increasing multicultural literature in the classroom, and Language Arts series often will have a multicultural connection with suggestions of books to read with the class.

4. Use storytelling in the classroom.

Many cultures have a rich tradition of storytelling that often gets lost in the U.S. with the focus on developing literacy skills. Many of the common stories in cultures have been translated and written in story form, but children also enjoy telling and acting out stories. There are many resources to help build storytelling skills, and some students may also have a relative who is a great storyteller and would be willing to visit the class and tell a story. The class can have great discussions about what made the story interesting, what the story was trying to tell them, and if they know other stories that are similar. For example, many cultures have a story version of "Cinderella."

One final note: Teachers spend a lot of their own money to add to the school curriculum in order to meet the needs of their students. Adding multicultural curriculum and materials shouldn’t be an additional financial burden on the teacher. Many schools are willing to fund the purchase of multicultural items if the teacher has researched the purchase and can explain how it will enhance student learning. If the school does not have resources, there may be funding at the district level or diversity grant funding available to teachers.

In the end, the efforts that teachers make to add a rich, cultural dimension to the curriculum will enhance student learning and comprehension, and create excitement in the classroom. The most wonderful thing about adding a multicultural perspective to the lesson is that it is a way of letting your students know — particularly ELL students — that their diverse experiences and backgrounds are valued in your classroom. Students may also be motivated to explore content and deepen their understanding of material that they had not previously shown interest in. As students share insights with you and with each other, they will develop appreciation for other cultural perspectives and they may find that there are more similarities than differences among them — and that might prove to be the greatest lesson of all.

12.   The Importance of Using the Three Stages in Teaching Reading

The pre-reading, while reading, and post-reading stages are very important when teaching any reading text. Each of these stages has its own characteristics, although they are related to one another. That is, the pre-reading stage leads to the while-reading stage and finally to the post-reading one. Going through all the three stages respectively, the reader gets a better understanding of any text s/he has already tackled and ultimately becomes responsible for his/her own learning. Penny Ur defines reading as follows:

“Reading means ‘reading and understanding.’ A foreign language learner who says, ‘I can read the words but I don’t know what they mean’ is not, therefore, reading, in this sense. He or she is merely decoding translating written symbols into corresponding sounds.” (1996: 138).

a.  The Pre-reading

To create confidence and security within our learners, we should activate their background knowledge or schemata in regards to the target text. This can be achieved through (1) describing pictures, (2) generating words that have relation with the topic, (3) listing words on the board and (4) having the students use them to make up a story, or showing the students pictures related to the text and having them tell the story. These kinds of activities prepare the students for the task (reading) and familiarize them with the topic of the reading exercise. Also, they help the students to create expectations and arouse their interest in the subject matter of the written text.

Harmer clarifies this by saying:

“We will not get students to interact properly with spoken and written materials unless we ensure that their desire to read or listen has been awakened. Especially where the subject matter of the texts may not be immediately appealing to them we have the responsibility to make students interested and to encourage them to tackle the text with positive anticipation.” (1991: 188)

The statement above support the importance of doing the pre-reading stage in teaching reading. In conclusion, the pre-reading stage helps to make the next stages of reading more easily adaptable for the reader. As the reader progresses along the necessary reading stages, more skills begin to develop. Therefore, this stage is very important (1) to orient students to any new material they don’t know, (2) to activate schemata for previous knowledge of a topic, and (3) to help motivate students. Also, without the pre-reading stage, the task (while reading) might be more difficult and progressively less enjoyable. As a result, the reader may struggle and may withdraw from reading.

b.  The While-Reading Stage:

The reading or the while-reading stage could be approached in different ways. For example, Richards sees reading “as an integration of top-down processes that utilize background knowledge and schemata, as well as bottom up processes that are primarily text or data driven.” (1990: 87) I believe that our role in the classroom as second language teachers should be to encourage and stimulate for our students in regards to the use of the two processes, top-down and bottom-up, when they actually tackle any text. Our students, on the one hand, might be asked to treat the text as a whole to get the general picture without being too concerned with the details, i.e. skimming the text to pick out main points rapidly. On the other hand, they might be asked to look at a text and extract specific information, i.e. scanning the text to find out a fact that they are interested in or asked for. Thus, whether one skims or scans depends on the purpose and the goals of the reader. In conclusion, the reading activities which we might use range from reading for the pure sake of reading, silent reading, to more focused reading where the students learn to skim for the main idea, scan for the secondary categories, or read intensively for the supporting ideas. I believe this helps to encourage critical thinking and increases comprehension and easy retention.

c.  The Post-Reading Stage:

To check our students’ comprehension and retention of the information   of a text that they have already tackled, we should employ the last stage- the post-reading stage. In this stage, the students’ focus might be more on a detailed analysis of the text. That is, they might answer comprehension questions, such as Who? What? Where? When? and How?, explain the writer’s attitude, work with vocabulary through context, or draw a picture related to the text. Also, it is very important to have the students share and discuss different ideas related to the reading text. 

Through working in pairs or groups to discuss the reading text, the students might gain insights from each other that may or may not change their perspective on a given thought. Moreover, a follow-up writing assignment may be helpful for the students to reflect further on the reading and will also help us as teachers to assess the comprehension and retention of the students. In conclusion, following and implementing the aforementioned stages and insights would help our students to depend on themselves and on other resources, rather than on us as the primary source of information. This is where students initiative/interaction comes into play. They start developing skills by themselves, which later become their own skills through interaction with the reading text. That is, our goal should ultimately be to help encourage critical thinking and increase comprehension and easy retention.

Here are the teaching learning process of reading when research was implemented in class of the first grade of package C

Pre-reading stage 

In the pre-reading stage, the teacher gives to her students an explanation and information about the topic of the reading lesson.

Teacher  (T) 
:   “Good morning students…., how are you today?”

Students (S)
: 
“ Good morning mam….., fine, thanks.”

T
: 
“Today we will talk about job vacancy. Do you know job vacancy means?”

There is no answer from the students. Then teacher writes  job vacancy on the blackboard in order that students recognize  the words job vacancy and  create background knowledge or schemata which is very helpful in comprehending reading texts (see p.42).

 T
 
“Job vacancy itu artinya lowongan kerja”, “Is there anyone of you who have worked?”  “Ada tidak dari kalian yang sudah bekerja?” “Ok, you, mas Sekhu, kerja di mana?, where do you work?”

 Sekhu
: 
“Di Jakarta bu. Tapi sekarang sedang libur.”

T
: 
“Lho, kerja apa kok ada liburnya?”

The students are laughing. This shows that the students have sense of security in the learning situation (see p.3) which is very useful in learning . They feel comfortable because the teacher deliver the lesson in ’Bahasa Indonesia’ which is translated into English or vise versa. The translation itself is also supposed to save  time (see p. 19)

Sekhu
: 
“Di proyek bangunan bu.”

T
: 
“So, where did you get the job information from? Newspaper? Magazine? Dari mana kamu dapat informasi lowongan kerja di proyek itu, Sekhu? Koran? Majalah?”

Sekhu
: 
“Dari teman bu.”

T
: 
“Well, students…, have you ever seen or read job vacancy advertisement from newspaper or magazine? Pernah nggak lihat atau baca iklan lowongan kerja di Koran atau majalah? Dalam Bahasa Indonesia atau Bahasa Inggris?”

S
: 
“Pernah bu.”

T
: 
“In Indonesian or English?”

S
: 
“Indonesia dong bu…”

The use of  dong implies that the student is relaxed. Such a relaxed situation, again, promotes learning.

T
: 
“What kind of information can be found in Job vacancy advertisement? Informasi apa saja yang tercantum dalam iklan lowongan kerja?”

Teacher writes advertisement on the blackboard.

S
: 
“Jenis  pekerjaan yang ditawarkan bu..”

T
: 
“Good…, the kind of job which is offered. What else?”

There is no answer from the students. They just keep silence.
T
: 
“Coba, kalo kalian lihat di iklan lowongan kerja ada tulisan umur maksimal 28 tahun itu maksudnya apa? Ok, if you look at the job vacancy advertisement there is the sentence – max age 28 years old – what does it means?”

The teacher writes the words max age 28 years old.

S
: 
“Ooh.. itu bu… syarat-syarat?”

T
: 
“Good… the requirements”. 

Teacher writes requirements
on the blackboard.


T
:
“Can you guess the requirements that is usually needed in job vacancy advertisement besides the age? Kira-kira syarat-syarat apa saja yang biasanya dibutuhkan dalam iklan lowongan kerja selain umur?”

No answer from students.  
T
:  
“kalo ada tulisan min. SLTA maksudnya apa? If there is a sentence – min.SLTA graduated, what does that mean?”

Teacher writes min. SLTA graduated to make students familiar with the words.

S
: 
“apa itu maksudnya sekolahnya paling tidak lulusan SLTA. Begitu bu?”

T
: 
“Good… maksudnya pendidikan, education. What else?”

S
: 
“biasanya ada tulisan – harus  punya SIM C atau bisa berbahasa Inggris, bisa computer.”

T
: 
“Good…, skill which is needed. Keahlian yang dibutuhkan. For example,  fluent in English, oral and written. Harus bisa berbahasa Inggris baik lisan maupun tertulis. Then we found the sentence – capable in operating computer – and so on. 

Teacher writes the words fluent in English, oral and written, capable in operating computer.
T
:  “What else?”

T
: 
“Apakah pengalaman kerja juga dibutuhkan? What about the experience?”

Teacher writes the word experience. 

S
: 
“Tentu saja bu. Tapi kadang-kadang ada juga bu yang tidak menyebutkan pengalaman kerja”

T
: 
“Ya, bisa juga. What else? Kalo mau mengirimkan surat lamaran ke mana?”

S
: 
“Alamat perusahaan bu…”

T
: 
“Good…, the address that we can contact. Biasanya alamat perusahaan ditulis paling bawah dari iklan. Is that all? Ok… sekarang kita akan mencoba membahas iklan lowongan kerja dalam bahasa Inggris.

This pre-reading stage stimulate the background knowledge of students about the text (see p.47 about background knowledge). This stage also may reduce the students’ stress as they have background knowledge of the topic that will be discussed. Reduction of stress is very useful in language learning. (see p.43)

While reading stage

In this stage, the reading process begins. The teacher provides questions based on the ‘job vacancy’ text

T
: 
“Ok, now take a look at this picture.”

(teacher shows a job vacancy advertisement from newspaper which has been copied for students so that every student got one paper of job vacancy advertisement).

T
: 
“Can you compare this job vacancy advertisement with the Indonesian one?”



Students just keep silence.

T
: 
“Coba bandingkan iklan lowongan kerja berbahasa Inggris ini dengan yang berbahasa Indonesia seperti  yang pernah kalian baca. Is there any differences? Or similarities? Apakah ada perbedaan atau persamaannya ?”

S
: 
“Ya bu, ada.”

T
: 
“Ok, now work in pairs, try to discuss with your partner. Sekarang silakan secara berpasangan kalian coba diskusikan teks iklan lowongan kerja yang ada di hadapan kalian. Tulislah kata-kata yang kalian anggap sulit dan coba tebak artinya.” 





guessing the meaning is one of the strategy in reading text (see p.39)

Teacher givers 15 minutes for students to discuss the text while walking around the students to make sure that the discussion can run well. Discussion is used in this session because it gives more advantages than working individually (see p.43). In fact, in Indonesia, students do not want to get turn to answer the question. It seems that they don’t have any confidence to answer thus by working in group they will be free to express their ideas and the final answer to the question is the result of discussion. This may lead to having self confidence. 

T
: 
“finished? If you’ve finished discussing the text please answer the questions that follow. Kalo sudah selesai coba jawab pertanyaan yang ada.”

Teacher gives 15 minutes for students to answer the question while walking around the students again to know whether most of the students can answer the questions or not. If they have difficulties she will help them.

T
: 
“finished? Not yet? Ok, five more minutes. 5 menit lagi ya…?”



After five minutes later

T
: 
“Ok, time is up. Waktu habis. Sekarang coba kita diskusikan jawaban  kalian. Let’s discuss together your answers”. 

T
: 
“Bu, ada beberapa kata yang tidak kami temukan di kamus.”

T
: 
“What’s that?”

S
: 
“GPA itu artinya apa bu?”

T
: 
“ooh… itu singkatan dari Grade Point Average, artinya IPK atau Indeks Prestasi Kumulatif. Semacam nilai prestasi akademik. IPK  biasanya diberikan pada mahasiswa. Kalo anak SMA, nilai raport begitu.” 

Teacher writes the words GPA, Grade Point Average on the blackboard.

T
: 
“Ada pertanyaan lain? Any other questions?”

S
: 
“Tidak ada bu…”

T
: 
“If you have no more question let’s discuss your answer together.”

Teacher gives the students the chance to answer the questions. 

Post-reading stage

In this stage, the earlier two stages are evaluated. This stage contains answering the book’s exercises and questions that related to the reading passage. If the students answer these questions correctly with  a less interference by the teacher, the goals of the lesson are achieved. However, the teacher must finish ten minutes earlier, giving him enough time to evaluate the students understanding of the lesson. Therefore, the teacher can repeat the lesson to the students who do not understand in a quick and comprehensive way. The teacher asks the students about the text they have done and discussed

 T
: 
“It’s not too difficult, is it? Tidak terlalu sulit kan memahami  iklan lowongan kerja dalam bahasa Inggris? or you still have difficulties in understanding  job vacancy advertisement? Atau masih kesulitan? Bagian mana yang paling sulit dipahami?”

T
: 
“Ok, if you still have problems with this text please try to understand the next passage about job vacancy advertisement. But it is for your homework. Kalau kalian masih kesulitan memahami coba ya saya kasih iklan lowongan kerja lain tapi buat PR. Tolong dikerjakan,  diskusikanlah dengan teman dan dikumpulkan pada pertemuan berikutnya. You have to submit the homework in the next meeting. Before we end this meeting today, is there any question? Ada pertanyaan tidak sebelum saya akhiri pertemuan hari ini?”

Teacher waits for a few seconds 

T
: 
“If you have no question I’ll end this class today. See you next time. Thank you very much. Good morning students…”

S
: 
“Good morning mom… see you…”.  

As for the other texts the process of teaching is similar to the process above and the process of teaching reading in control group is not different from experimental group. The only difference is the language that is used in the process of teaching. Teacher used ‘Bahasa Indonesia’ mixed English in teaching reading for experimental group while English is the only language used in control group. 

The material used in teaching reading is the authentic material – the material that is not designed for language teaching, such as brochures, advertisements, etc – in order that the students are familiar with language used in the real life ( p. 35).

The situation in control group is quite different from the experimental group in the sense that the situation in the former is not relaxed at all and the students look bored. They never laugh although  the teacher tries to make a joke. This is due to the fact that they do not know the meaning of her joke and it is time consuming when the teacher is explaining the lesson  in English. 

13.  Background Knowledge of students of package C in SKB Kersana Brebes  Regency


Package C or we call in Indonesian “Kejar Paket C” is non formal education which is equal to senior high schools in formal education. Being equal involves being equal in civil effect, measure, influence, function and position. The Act No. 20/2003 about National Educational System article 26 verse (6) states:

“Hasil pendidikan non formal dapat dihargai setara dengan hasil program pendidikan formal setelah melalui proses penilaian penyetaraan oleh lembaga yang ditunjuk oleh pemerintah atau pemerintah daerah dengan mengacu pada standar nasional pendidikan”

(UU No. 20/2003).


In other words the output of non formal education can be appreciated equal with the output of formal educational program after passing the process of equal evaluation done by the institution which is given the authority based on the standard  of National Education. Therefore the equal education can be defined as non formal education passing students with the  same standard as formal education. The difference between them is that the former education provides the content, context, methodology, and approach in applied concept, thematic, inductive that relate to environment problems and train the life competence oriented with self job and business.


In fact, not all of the institution that runs package C, like SKB (Sanggar Kegiatan Belajar), PKBM (Pusat Kegiatan Belajar Masyarakat), and other institution, can reach the standard of graduate competence for their students. This is caused by many factors. One of them is the input (the students who enter package C). Most of the students of package C are  employee or those who failed in entering public school or dropped out from SMA (senior high schools). Therefore their competence in understanding the lesson given by the teacher is lower than those who learn in state schools (SMA-Senior High Schools).


The students of package C in SKB Kersana Brebes regency are not much different from the reality above. Most of them are employees so that the teaching-learning process is less optimal. Although the teacher gives them many modules, they still have low proficiency in understanding lesson especially Mathematics and English. This condition is better for those who have not got jobs yet. Because they have much time to attend class or read the modules.
14.   Framework of Thinking


Teaching English in senior high schools involves some oriented goals based on basic competence and standard competence of KTSP (Kurikulum Tingkat Satuan Pendidikan) curriculum. One of these goals is the competence of reading. To reach these goals we should consider the following points:

1. Teacher is required to be able to establish conditions, which lead to the process of optimal teaching-learning. One of the teacher tasks in this case is to facilitate learning.

2. To fulfill the requirement above, teachers need to apply an appropriate method and technique of teaching and provides some effective aids in the process of teaching- learning reading.

3. The use of L1 is considered as effective aids in the process of teaching/learning reading.

15.   Research Hypothesis


Based on the review of the related literature and the logical framework above, the writer formulates the hypothesis as follows: “The use of L1 (Bahasa Indonesia) gives positive influence in improving the students’ reading comprehension”.

CHAPTER III

RESEARCH METHODOLOGY

In this chapter the researcher presents the place and time of the research, 

population and sample, research variable, research design, instrument of research, technique of trial instrument, data collecting technique, and data analyzing technique.


Research is basically a means to solve the problem to get certain objectives. In addition, Sutrisno Hadi (1982) states that to study and discuss a scientific research, we need to use a research method. In this study, the writer tries to apply an experimental method in collecting the data. This method is used to investigate the possible relationship between the cause and effect of the problem. To know the effectiveness of L1 toward the students’ reading comprehension, the writer conducts the research by giving treatment to the experimental class in which she uses L1 in teaching reading. The result is compared to the result of teaching reading in the control class which does not get the treatment. In addition, the researcher  interviews the learners (students) to know their interest in using ‘Bahasa Indonesia’ when they learn reading comprehension.

A. Place and Time of the Research


The research is conducted in package C of SKB Kersana, Brebes regency at  the first grade during academic year 2009/2010.

B.   Population and Sample

1.   Population

According to Suharsimi Arikunto (1998: 176), population is a set or collection of all elements possessing one or more attributes of interest. In brief, we can conclude that population consists of individuals, objects, or events where a researcher may obtain the data. The writer takes the fist year students of on the first grader of package C of SKB Kersana, Brebes regency during academic year 2009/2010.

2.   The sampling

Sample is part of population being studied (Arikunto, 1998: 177). She  recommends that if the population of the research consists of more than 100 subjects, it is enough to take 25% - 30% of the population as a sample. In this study the writer took 30 students out of 60 students and then divided the sample into two groups. Group one consists of 15 students as the experimental group and 15 students as the control group. 


Sampling is the technique in obtaining the sample. In this case, the researcher  uses random sampling where all individuals have the same opportunity to be selected as sample of study whether individually or collectively. According to Gay, random sampling is the process of selecting a sample in such a way that all individuals in the population have equal and independent chance of being selected for the sample (Gay, 1987:104).       

C. Research Variable


Suharsimi Arikunto (1997: 99) says that the variable is the object or things of the research that will become the centre of research. There are two kinds of research variable namely dependent and independent variables. Independent  variable is a variable which is intentionally manipulated in order to know its effect to the dependent variable. And dependent variable is a variable which is caused of independent variable’s effect or it is a  responding of independent variable. In this research, the independent variable is the use of L1 (Bahasa Indonesia) and the dependent variable is the students’ reading comprehension.

D.  Research Design


The writer uses the control group pretest-posttest design which can be seen from the table below:

Table  2.  Research Design
	Group
	Observation
	Treatment
	Observation

	Experiment
	O1
	X1
	O2

	Control
	O3
	X2
	O4


The table shows that, there are two groups involved in this research, the first group is the experimental group which was given the treatment (X1) using L1 in teaching reading, while the second group is the control group was given the treatment using L2  in teaching reading. Both groups was given pretest before they got treatment and post test was given in the end of treatment. According to theory of learning from Jack Richard (1984) ‘if the teacher applies the meaningful text, it will help the process of learning teaching’. Therefore, the writer provides some reading texts about job vacancy taken from ‘Kompas’ on 27th April 2010 since the materials must be authentic (see p.35). 

There are some steps in designing the research as follows:

1. Taking one institution as the place to conduct the experiment.

2. Designing the instrument for pre test.

3. Trying out the instrument before it is used in order to get the validity and reliability..

4. Conducting the experiment which will be lasted for four weeks

5. (The last step is) administering the post test to both groups

The elements of the research are given in the following explanation:

a. The time of experiment

The experiment began on April 2010-Mayl 2010

d. The material used in the experiment


Before attempting to evaluate material, however, the teacher must have come to some conclusions about her students and what their needs are. This knowledge is necessary for her to be able to judge the materials in the light of her knowledge of the students who may eventually use them. Once she has drawn up a profile of her students and their needs then go about evaluating materials that seems to be suitable for the students in two ways. One of  these ways is to study the book and see how well it matches her students and their needs. Another is to pilot the course. This means that the book (or materials) is tried out on small group of students and the result measured before a decision is taken about whether all the students will use the material (Harmer, 1984:237).


In this study, the teaching material which are used in teaching both groups are  reading text which are relevant to basic and standard competence of reading for senior high school at class ten. The materials are as follows:

· Job vacancy texts

· Objective test

The researcher took the theme about Job Vacancy because as the theory mentioned that students must be reading that make sense and have relevance to them, make them interested in reading the text (p. 36) and most of students of pacakage C in SKB Kersana are interested in job vacancy theme because their purpose in taking package C is for getting a job.

The students have to answer the questions based on the job vacancy texts: Accounting Sales Marketing, Urgently Required, and Looking for Trained be Therapist for Special Need Child Educational Requirement texts.     

· Number of questions

The students are required to choose the correct option for 15 questions.

Each question for each text represents the six skill of reading.

i. Predictive skills. This skill can be showed to question number one text 2.

Student should predict what the text above is by looking at the title of the advertisement.

ii. Extracting specific information. It can be seen from the question number  1 and 2 text 1. Those are the specific information which student can get.

iii. Getting the general picture

Students usually like to get the main idea of the text. This skill often called skimming and showed to question number 1 text 1 and question number 1 text 3.

iv. Inferring opinion and attitude

This skill is showed to the question number 1, 5 text 1. Because students have to choose the answer which is not stated in the text.

v. Deducing meaning from context.

Sometimes students do not understand the unknown words and they have to guess the meaning of the words. This is showed to the question number 3,4 text 1 and question number 4,5 text 3.

vi.     Recognizing function and discourse pattern and markers



Students should recognize the discourse markers. This skill is showed to  question number 2 text 1. 

· Reading duration

The students have to spend 30 minutes to answer 15 questions. 

The test was provided on the following meeting as the students got ready for such kind of the test.

E.  Instrument of Research
1.  Type of instrument

There are many kinds of instrument that can be used as the measurement of a research, one of them is a test. A test itself can be defined as several questions, exercises or other tools that is used to measure the skill, knowledge, intelligence, achievement, or attitude of individual or group (Arikunto, 1997:139). In this study, the writer uses an objective test as the type of research instrument to measure the effectiveness of L1 towards the first year students’ competence in reading comprehension.
a. Test

Reading test was given to find out whether there was any different effect of reading comprehension after the students were taught by using L1. The question points were determined in 15 question points. According to Reliability Statistics, the coefficient of Cronbach’s Alpha value is 0.982 of 15 question items. It is more than 0.600 (as a minimal measurement of statistic reliability, Arikunto, 1998:120). Thus, this means that all of the 15  questions are reliable. However, before the question points are tested to the students, the try out was given to find out the validity and reliability of the question points. 

b. Questionnaire

Questionnaire was given to find out the students’ attitude toward learning reading among participants. Before the questionnaire was given to the participants, the researcher tested the validity and reliability of each points. As a result, each point was valid and reliable (see Appendix 2). Then, the questionnaire was given to the Experimental Group and Control Group. The questionnaire answers are evaluated by using Likert scale 1, in which the students strongly disagree with the statement, to scale 5 which represents the strong agreement to the statement. In other words, scale 1 indicates that the students have the most negative feeling/attitude toward each statement about reading comprehension, and scale 5 the most positive. 

Thus, 1 means strongly disagree, 2 means disagree, 3 means whatever, 4 means agree, and 5 means strongly agree

There are seven indicators in the questionnaire which participants must state. (The questionnaire can be seen in appendix).
F. Validity and Reliability of the test
1. Validity of the test

One of the important requirements is that  the instrument must be valid. According to Harris, if the test is found to be best upon a sound analysis of the skill or skills we wish to measure, and if there is sufficient evidence that test scores correlate fairly highly with actual ability in the skill area being tested, then we may feel reasonably safe in assuming that the test is valid for our purposes. While Brown says that, by far the most complex criterion of a good test is validity, the degree to which the test actually measured. So how do we establish the validity of the test? We can measure validity of the instrument by seeing content and construct test.

There are two kinds of validity measurements, external validity and internal ones. Person offers a standard method by using statistical correlation with other related measure, and it has to be relevance to a particular curve objective. Based on the explanation above, to get the content validity, the researcher uses the Product Moment formula. Here is the formulation:
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2.   Reliability of the test


Reliability of the test shows the stability of the test score when the test is used. To have confidence in measuring the instrument the researcher need to make sure the reliability of the reading test, she used the technique of single test double trial by using the Spearman Brown formula. Based on this technique, the writer used one type of reading test but it is applied twice to the same students. The first trial, she noted the students score and on the other time, she conducted the second trial and noted the result. Then she formulated both first and second result by using product moment procedure. Here is the formula:

[image: image2.wmf]}

}

{

{

2

2

2

2

)

(

)

(

)

)(

(

å

å

å

å

å

å

å

-

-

-

=

y

y

n

x

x

n

y

x

xy

n

r



[image: image3.wmf]rxy

xrxy

r

+

=

1

2


G. Data Analysis

1. Technique of collecting data

To collect the data, the writer gave a reading test to the students who became the sample of the research. In this study, the writer gave them pre test and post test. Firstly, pre test was given to two groups before they get the different treatment. By giving them pre test, the writer would be sure that the students of those two groups were under the same ability. While post test was given after the writer taught the reading comprehension to those groups by applying the different treatment. She gave post test to the sample in order to measure the effect of using “Bahasa Indonesia” in teaching reading comprehension. In this case only the experimental group who were given this treatment while control group were taught reading comprehension by using English.

2. Technique of analyzing data

After collecting the data, the writer computed the data by using a statistical formula which is called t-test. Here are the steps of using t-test:

a. Mean

Mean 
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X1= Mean

∑X= Total Score

N
=Number Of simple

b. Deviation standard
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Notes:

SD
: Standard Deviation 
( X1-X)
: Deviation of Quadratic Mean
N
: Number of sample
c. United Variance
 (n1 – 1) S12 + (n2 – 1) S22
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d. T-test
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3. Scoring the data

Scoring the students works is a step to obtain quantitative information from each student. The target of reading comprehension which has to be learnt in every meeting is three passages of job vacancy advertisement and there were 5 questions in each passage as the students’ tasks.

This kind of teaching learning process was done in three weeks and the students’ tasks were given on the last week. The students had to answer 15 questions based on the given job vacancy texts. The tasks in the form of multiple choices in which each correct answer receive one point, and the total point were accumulated into percent value. Since there are 15 items then for the student who could answer all of them correctly she/he would get 15 x 20 and then the result would be divided into 3. So the final score was 100. Student who got value 100 are those who have the highest  score.

The tasks was given to both of the groups as pre test and post test, then the result was compared to find out the significant difference of experiment.
H. Procedure

The learning experiment was held from the end of April to May 2010, in 8 meetings (twice meetings in a week). The time allotment in one meeting was 90 minutes. The target of reading comprehension which has to be learnt in every meeting is three passages of job vacancy advertisement and there were 5 questions in each passage as the students’ tasks. This kind of teaching material and task are the same for both group, experimental and control group but different in the use of guiding teaching learning process. Teacher used L1 or “Bahasa Indonesia” to guide the students in understanding the reading passage for experimental group and used English for control group. This kind of teaching learning process was done in three weeks and the students’ tasks were given on the last week. The students had to answer 15 questions based on the given job vacancy texts 

Before the task questions were given to the students, the researcher tried it out to get their validity and reliability. The task in the form of multiple choices in which each correct answer received one point, and the total points were accumulated into percent value. The task was given to both of the groups as pre-test and post-test, then the result was compared to find out the significant difference of experiment. 


CHAPTER IV
RESEARCH FINDINGS AND DISCUSSIONS

This chapter presents the results of the research and its analysis. The result is divided into 3 parts namely the findings, significant different between two means, and the test of significant. The discussion is divided into 2 parts namely the effectiveness of the use of L1 in improving students’ reading comprehension, and students’ attitude toward the use of L1 in improving reading Comprehension


The data were taken from the first grader of package C of SKB Kersana, Brebes regency during academic year 2009/2010 which was held in April 2010 and took 30 students (15 students as the experiment class and 15 students as the control class) as respondents. On this research there were 7 total items of questionnaire. The researcher gave score 1 for strongly disagree, 2 for disagree, 3 for whatever, 4 for agree, and 5 for strongly agree.


The total items of the objective test were 15 taken from the job vacancy texts: Accounting Sales Marketing, Urgently Required, and Looking for Trained be Therapist for Special Need Child Educational Requirement texts.

A. Findings
1. Determination of the pre-test homogeneity

Before the experiment was proceeded to the measurement of final hypotheses result, it is necessary to measure the homogeneity of variance in Pre-Test results of the experimental groups, because if the analysis is based on the difference object field or not homogeneous, it could be predicted that the analysis results will be invalid for further analysis. Therefore, the variance in Pre-Test results must be homogeneous.

Pre-Test was addressed to both groups (Control Group and Experimental Group) before the experiment was begun. It was given to know the participants’ recognition of reading before the experiment, and to measure the change before and after experiment. Therefore, the group levels and the variance of reading recognition of both groups must be homogeneous.

Table 3.  Pre-Test Points Result
	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15

	CG
	60
	54
	54
	54
	47
	47
	43
	40
	34
	27
	27
	27
	20
	20
	14

	EG
	50
	54
	40
	54
	54
	47
	47
	40
	40
	40
	34
	34
	27
	27
	14


*CG= Control Group, EG= Experimental Group

Number participants is 30 students and the number of questions is 15, each correct answer gain 1 point which then times 20 then divided into 3 to get the result.

After analyzing the data of students’ values, the result is as follows:
Table 4.  Descriptives
	
	Group
	N
	Mean
	Std. Deviation

	Pre Test
	Experiment
	15
	40.1333
	11.56267

	
	Control
	15
	37.8667
	14.74966


Test of homogeneity of variance for pre-test
Based on the data above, F value can be calculated for the test of homogeneity of variance as follows:
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F value from the test of homogeneity of variance is 1,627 and F table for the significant degree 5% is 2,48. It means that F value is less than F table. Therefore  it can be concluded that the variance of the pre-test score from both groups is homogeneous.
2. Determination of the post-test homogeneity

The post-test result was gained from the final examination which was given at the end of the experiment. The result is as follows:

Post-Test points results of both groups, 
Table 5. Post-Test of Control and Experimental Group

	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15

	CG
	50
	54
	54
	47
	47
	47
	43
	40
	40
	30
	40
	27
	30
	20
	20

	EG
	80
	73
	73
	80
	80
	60
	54
	60
	54
	54
	60
	60
	54
	40
	40


*CG= Control Group, EG= Experimental Group

Statistically the analysis result is:
	Table 6.  Descriptives

	
	Group
	N
	Mean
	Std. Deviation
	

	Posttest
	Experiment
	15
	61.4667
	13.22804
	

	
	Control
	15
	39.2667
	11.36704
	


Test of homogeneity of variance for post-test

Based on the data above, F value can be calculated for the test of homogeneity of variance as follows:
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F value from the test of homogeneity of variance is 1,354 and F table for the significant degree 5% is 2,48. It means that F value is less than F table. Therefore  it can be concluded that the variance of the post-test score from both groups is homogeneous.


Based on both of the analysis result above, the variance of the pre-test and post-test are homogeneous. Thus, it means that the next analysis of t-test could be kept going.

B. Significant difference between two means
In this chapter, the writer would also like to determine the different effectiveness of treatment given to both groups, which was reflected on the means gathered. She would apply the t-test formula to count the difference.

The t-test formula is:

Mx1
: mean of the experimental group

Mx2
: mean of the control group

∑x1
: sum of the square of deviation of the experimental group

∑x2
: sum of the square of deviation of the control group

Nx1
: number of sample of the experimental group

Nx2
: number of sample of the control group

(Arikunto, 2002:280)


There are three steps in computing the statistical analysis. First is calculating the means scores of the experimental group and the control group. Second is calculating the deviation of each group and calculating F value for test of homogeneity of variance as the requirements for applying the t-test and finally applying t-test formula.


For the first step, she tried to find the increase of the score in control group between pre-test and post-test. After calculating the mean of the control group and experimental group, she calculated the deviation of each group. Then she calculated F value. Finally the t-test was applied. See the following figure:

Table 7.  Data analysis of both groups:
	No
	Group 1 (Experimental group)
	Group 2 (Control group)

	1

2

3
	N1       :  15

X1    :  61,466

SD1  :  13,228


	N2     :  15

X2    :   39,266

SD2  :   11,367

	
	United Variance  :  12, 297
	


In processing the data of experimental group, the writer computed the data as follows:

1. Computing mean (X)

A. Experimental Group
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B. Control Group
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2.  Computing Standard Deviation

a. Experimental Group
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b. Control Group
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To find t value the writer used the following formula:
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=  4,940
C. Test of Significance
To examine whether the difference between the means of the control and experimental group is statistically significant, the t-value obtained should be consulted with the critical value in the t-table. The writer used 5% level of significance.
The number of subjects from both groups was 30. So, the degree of freedom was 28, which was obtained from the formula. For 5% alpha level and 28 degree of freedom the definite critical value in the t-table is 1,701. The obtained t-value was 4,940. So, the t-value was higher than the critical value. From the result it can be concluded that the difference was statistically significant.
D. Discussion
The participants of this research were the first grader of Package C SKB Kersana Brebes. The condition when the experiment was employed, there were six participants who attend the class less than a 100% in control group and five participants in experimental group. It was not easy to ask their students to attend the class regularly. They had to be encouraged to attend the class because most of them have to earn for living.



After conducting the research, the writer found that the students in experimental group really looked excited with the use of L1 (Bahasa Indonesia) as the instruction media in teaching reading comprehension. Using L1 helped students understand the reading texts. The situation in control group was quite different from the experimental group in the sense that the situation in the control group was not relaxed at all and the students looked bored. They never laugh although the teacher tried to make a joke. This is due to the fact that they did not know the meaning of her joke and it is time consuming when the teacher was explaining the lesson in English. The fact that the students in control group did not understand  the texts was also showed by the result of reading comprehension test. They got the scores lower on the reading test than the experimental group did. The data showed that the mean value of experimental group (61,4667) is higher than control group (39,27). It was also showed by the result of the test in which for alpha 5% (0.05) the t value was 4,950 and it was higher than t table besides it, the writer also found that there was significant difference between the mean score of both groups pre-test and post-test result. The mean score of experimental group’s pre-test and post-test were 40,13 and 61,47, while for control group were 37,87 and 39,27. It means that the use of L1 (Bahasa Indonesia) in teaching reading comprehension is more effective than teaching reading with L2 (English) at the first grader of package C SKB Kersana. 

This is supported by many professionals in the field of second language and foreign language acquisition. Nation (1990) suggests that the degradation of mother tongue has a harmful psychological effect on learners. Atkinson (1987) not only acknowledges the positive role of mother tongue in the classroom, but also identifies the following uses of it: eliciting language, checking comprehension, giving instructions, enhancing co-operation among learners, promoting discussions of classroom methodology, improving presentation and reinforcement of language, checking for sense, testing, and development of useful learning strategies. The following are several reasons why the L1 should be used as a tool in the language classroom:

· It is more natural to use the L1 with others who have the same L1

· It is easier and more communicatively effective to use the L1

· Using L2 can be a source of embarrassment particularly for shy learners and those who feel they are not very proficient in the L2

· L1 can help to move the task along by establishing a joint understanding of the text and to manage the task

· L1 allows learners to focus attention on vocabulary and grammatical items (e.g., searching for vocabulary items or providing information and explanation about grammatical rules and conventions

· L1 may facilitate classroom activities, particularly for low proficiency students and complex tasks

· L1 can provide a foundation for learners on which to build L2 structures, especially during collective activities in the classroom, and

· L1 provides a sense of security and validates the learners’live experiences, allowing them to express themselves (Nation, 2003; Swain&Lapkin, 2000); Atkinson, 1987; Wells, 1999; and Schweers, 1999). http://www.asian-efl-journal.com/june_2003_PN.php (May 25, 2009)
It can be said that the use of L1 (Bahasa Indonesia) makes the students understand the words related with job vacancy better. It makes them have schemata helping the process of reading comprehension.  The use of L1 is very suitable in teaching reading for them because of their background knowledge. The use of it is able to encourage them in learning English especially in teaching reading which need the students’ good understanding for vocabularies. There are many kinds of text with their purposes stated in KTSP curriculum that students have to know. If the students understand the text well, they will get its purpose. Hence, the goal of teaching reading is fulfilled.  
E.  The Effectiveness of the Use of L1 in Teaching Reading

All learners of English, whatever their situation is, come to the classroom with at least one other language, their mother tongue (often called their L1). The students at Package C SKB Kersana are different from the students at public or private schools. Most of them come from the mean family and they have to help their parents. It influences the way they study and understand the lessons. It is not easy to teach them English. The teachers have to encourage them in learning English. When they are having reading texts most of them get difficulty in comprehending the texts. They need teacher’s aid to understand the texts well. In experiment class, the teacher/researcher used L1 in teaching reading while in control class the teacher did not help them in understanding the texts using L1. The students in experimental group looked interesting when they were teaching using L1 as they thought it makes them easier in understanding the texts, then easier to answer the questions. In control group, most of the students looked bored without teacher’s aid in understanding and answering the questions. Therefore the score test of experimental group is better than control group’s.

In brief, the results may lead one to conclude that in order to comprehend the job vacancy text, teachers should provide clear, simple, brief explanations of meaning of difficult words found in the text, especially in the learners’ first language. Nation (2001) suggests that it is important to start the process of learning in a clear way without confusion when first meeting a word. By doing so, it is better to do in L1 (Lado, Baldwin & Lobo, 1967; Mishima, 1967, cited in Nation, 2001; Laufer & Shmueli, 1997). Also teachers can help learners by clearly signaling the definition they provide, by testing learners’ ability to diagnose their recognition and interpretation of definitions, and by providing training in recognizing and interpreting definition (Nation, 2001). Therefore, the use of L1 is effective in improving reading comprehension at the first grade of Package C SKB Kersana, Brebes.
F.
Students’ Attitude toward the Use of L1 in Improving Reading Comprehension

There was significant attitude toward the use of L1 in improving reading comprehension between Control Group and Experimental Group as shown on table 4 (see Appendix).

It can be seen that 100% students agree with the use of Bahasa Indonesia in learning English. The result showed that all of students in both of groups would like  their teacher to speak in L1 when teaching reading. They need their teacher to encourage them by speaking L1 (Bahasa Indonesia) during the lesson since English is a foreign language. As a mother tongue, Bahasa Indonesia should be used in teaching English, especially at the first grade of Package C SKB Kersana Brebes.

Though all of students agree with the use of Bahasa Indonesia in learning English, most of them also agree that the use of Bahasa Indonesia had to be limited during English class. This shows that they were really aware of the fact that English should be learned. Only 0.033% students do not agree with the limitation of the use of Bahasa Indonesia in learning English. This indicates that the student have not realized the function and the benefit of learning English. Teacher should consider that Bahasa Indonesia must be limited in teaching English though it is needed.

Most students need L1 in learning English, but it does not mean that the teacher has to speak in Bahasa Indonesia all the time during the class. They understand that English is the target language. This is illustrated by the fact that 83% students said that the limited use of Bahasa Indonesia would affect positively in learning English. Students still need to listen to their teacher speaking the target language.
Most of students (90%) say that reading skill was needed to get language mastery. This indicates that most of them consider the importance of reading comprehension. Reading texts can function to improve students’ skill. The students who do not agree indicate that they do not know well the benefit of reading skills in learning English. 


Also, most of them (90%) believed that reading skills would affect positively in improving their vocabulary. This implies that reading skill is very important in improving students’ vocabulary. Reading skill needs to be developed in order to improve vocabulary. The reason is that many new or difficult words are stated in the texts. In reading texts, they will understand the meaning of the words based on the context. It is not easy for them to improve their vocabulary just learning the new words by heart.


Most students would rather have reading in improving pronunciation. This is proven by the fact that 93% students say reading skills help them to pronounce the words in the text well. Not only vocabulary taken from reading texts, they also help the students to improve their pronunciation in general. After getting the new words, they checked them in their dictionary or their teacher tells how to pronounce the words appropriately.


Reading skill was also believed to improve students’ writing skills. This is shown by the fact that 86% say reading skills also positively improve writing skills. By reading the students can improve their vocabularies that are very useful in writing.
Students' native language plays an important role in teaching language skills and sub-skills and in classroom activities as well. In fact, L1 has a wide range of deliberate functions. Butzcamm (2003: 31) believes “successful learners capitalize on the vast amount of linguistic skills and world knowledge they have accumulated via the mother tongue”. Mattioli (2004) refers to five functions of L1 in an EFL classroom. They are: explaining vocabulary, giving instructions, explaining language rules, reprimanding students, and talking to individual students. Here, the importance of L1 for instructing language skills (reading, listening, writing and speaking), sub-skills (vocabulary, pronunciation, grammar and culture) will be highlighted, and the role of mother tongue in conducting classroom activities will be discussed. 

In a language learning situation, a competent learner is assumed to be the one who is proficient in all four language skills and also sub-skills.  L1 use is decisive in both teaching and learning aspects of these skills. For instance, Nuttall (1996: 187), by addressing the reading skill, appreciates the importance of L1 in training reading-based library skills, for the discussion of students' worksheets and in reading summary test. In relation to the concept of language response, he adds: “Inability to express themselves (students) in the target language necessarily limits both the kind and the quality of the responses students give. It is quite possible that students who are permitted to use their L1 in responding will explore the text more accurately and thoroughly than those who are restricted to target language responses”.

Finally, the researcher concludes that the use of L1 (Bahasa Indonesia) in teaching reading has  positive effect  for the first grade of Package C SKB Kersana, Brebes. This is not only proven by the score obtained by the Experimental Group participants after the treatment but also by the answers of questionnaire. The use of L1 applied properly in teaching reading is able to improve students’ reading comprehension. This is more effective than the use of L2 as proven by the students’ score in Control Group. Their scores are not as good as the experimental students’ scores since they did not get treatment in using L1 during the reading class. Because of the condition and background of students in Package C SKB Kersana that they cannot attend the class everyday, the use of L1 in teaching reading affects positively the students’ reading comprehension. 
CHAPTER V

COCLUSION AND SUGGESTION

This chapter presents the result of research to the problems mentioned in the previous chapter. It explains and answers simply those problems as the conclusion of this study. In this chapter, the research describes the conclusion and suggestion.

A.  Conclusion


In conclusion, the use of L1 (Bahasa Indonesia) in teaching reading at the first grade of Package C SKB Kersana Brebes can be very useful in improving students’ reading comprehension. The Experimental Group students enjoyed learning reading since they were encouraged by their teacher speaking L1 in explaining the lesson and getting the exercises. It was proven with the score they got after the treatment. 


The study indicated that there was a significant difference in reading recognition task on the type of instruction to be used. It revealed that the group which was taught using L1 experimental achieved higher on the reading test. The data showed that t value (4,940) is higher than t table at level 0.05 (1.701).  It means that the difference result of reading score between two groups after treatment is significant. So, the use of L1 in teaching reading is more effective than teaching reading with L2 at the first grade of Package C SKB Kersana.


The result of this study also showed that the students in the experimental group got better development in the average scores than the students in the control group in reading test. The difference of the development of the average scores was statistically significant at the (0.05) alpha level of significant. It was found that there was a significant difference for those who were taught using L1 (Bahasa Indonesia) and L2 (English). 

The difference was showed by the development of the average scores too. The experimental class got better improvement in the average scores than the control group did. It was showed by the difference of the mean score of the result of the pre-test and post-test for both groups. The mean score of pre-test and post-test of the experimental group were 40,133 and 61,467. While the mean score of pre-test and post-test of control group were 37,867 and 39,267.   Element of reading ability

From the scores, the writer found that the score differences of the experimental group showed the improvement of reading ability. It can be concluded that teaching reading by using L1 (Bahasa Indonesia) as the instruction media gave contribution to the students in reading since it can stimulate the students’ interest in reading. So, the teaching and learning process would be more enjoyable and interesting.
The use of L1 in teaching reading affects positively for the first grade of Package C SKB Kersana, Brebes. Not only proven with the score got by the Experimental Group participants after the treatment but also with the answers of questionnaire. The use of L1 applied properly in teaching reading is able to improve students’ reading comprehension. It is more effective than the use of L2 as proven with students’ score in Control Group. They got worse than the Experimental Group students since they did not get treatment in using L1 during the reading class. Because of the condition and background of students in Package C SKB Kersana, the use of Bahasa Indonesia in teaching reading effects positively the students’ reading comprehension.

The findings of the present research are significant. One suggestion is that it should be more interesting when teaching using L1 in reading class. The students will be more encouraged and understand the text that can improve their reading comprehension. Then, the use of L1 which is simple to apply should involve great efforts, and the results were very satisfying and encouraging. 

B.  Suggestion

Based on the conclusion, the researcher would like to propose some suggestions which would be useful for the teacher, the students and for the other researchers.

The researcher suggests the English teachers at Package C SKB Kersana, Brebes to improve their ability in teaching English especially in teaching reading by using L1 (Bahasa Indonesia) to make the students comprehend the text well.

The researcher hopes the students learn more about vocabulary that can improve their skill in reading. 

The researcher realized that this research finding is  far from being perfect, therefore it is expected that other researchers do further investigations in order that they can find other research findings related to this problem.
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APPENDIX

	Table  1

	
	
	
	
	
	
	

	THE RESULT OF TRY OUT VALIDITY TEST

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	NO
	NAME
	X
	Y
	X2
	Y2
	XY

	
	
	
	
	
	
	

	1
	Hamdan Fauzan
	54
	60
	2916
	3600
	3240

	2
	Iskandar
	47
	47
	2209
	2209
	2209

	3
	Akhmad Sahroni
	54
	54
	2916
	2916
	2916

	4
	Khotibul Umam
	60
	54
	3600
	2916
	3240

	5
	Edi Trioso
	47
	40
	2209
	1600
	1880

	6
	Moh. Kusin
	47
	47
	2209
	2209
	2209

	7
	Sugiarto
	40
	40
	1600
	1600
	1600

	8
	Endang Danisah
	40
	47
	1600
	2209
	1880

	9
	Rizqi Agung Maulana
	54
	40
	2916
	1600
	2160

	10
	Wiryono
	27
	34
	729
	1156
	918

	11
	Dede Nur Ahmad
	47
	44
	2209
	1936
	2068

	12
	Astuti
	20
	20
	400
	400
	400

	13
	Ogi Saputra
	20
	14
	400
	196
	280

	14
	Nanang Cahaya
	34
	20
	1156
	400
	680

	15
	Solihin
	20
	20
	400
	400
	400

	 
	 
	611
	581
	27469
	25347
	26080

	 
	 
	 
	 
	 
	 
	 

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	note:
	
	
	
	
	
	

	x
	: students' result of try out test
	
	
	
	

	Y
	: students' result of daily test
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


The test of validity
The formula is:
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The validity of test item is found 0,891. in r table statistic, the researcher found that the value of  N = 15, at 5% significance is 0,4821. So, r value 0,891 > r table 0,4821. It means that the test item is valid.

	Table  2

	
	
	
	
	
	
	

	The result of Try-out Reliability test

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	NO
	NAME
	X
	Y
	X2
	Y2
	XY

	
	
	
	
	
	
	

	1
	Hamdan Fauzan
	54
	60
	2916
	3600
	3240

	2
	Iskandar
	47
	47
	2209
	2209
	2209

	3
	Akhmad Sahroni
	54
	54
	2916
	2916
	2916

	4
	Khotibul Umam
	60
	54
	3600
	2916
	3240

	5
	Edi Trioso
	47
	54
	2209
	2916
	2538

	
	Moh. Kusin
	47
	47
	2209
	2209
	2209

	7
	Sugiarto
	40
	47
	1600
	2209
	1880

	8
	Endang Danisah
	40
	40
	1600
	1600
	1600

	9
	Rizqi Agung Maulana
	54
	54
	2916
	2916
	2916

	10
	Wiryono
	27
	34
	729
	1156
	918

	11
	Dede Nur Ahmad
	47
	40
	2209
	1600
	1880

	12
	Astuti
	20
	20
	400
	400
	400

	13
	Ogi Saputra
	20
	20
	400
	400
	400

	14
	Nanang Cahaya
	34
	40
	1156
	1600
	1360

	15
	Solihin
	20
	27
	400
	729
	540

	 
	 
	611
	638
	27469
	29376
	28246

	 
	 
	 
	 
	 
	 
	 

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	note:
	
	
	
	
	
	

	X
	: result of tryout 1
	
	
	
	
	

	Y
	: result of tryout 2
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


The test of Reliability

The formula is:
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The reliability of test item is found 1,0217. In r table statistic, the researcher found that the value of N = 15 at 5% significance is 0,482. So, r value 1,0217 > r table 0,482. It means that the test item is reliable.

Table  3

	PRE-TEST AND POST TEST POINT RESULT OF EXPERIMENTAL GROUP

	
	
	
	

	
	
	
	

	NO
	NAME
	PRE-TEST
	POST-TEST

	
	
	
	

	1
	Ahmad Fauzi
	50
	80

	2
	Urip Lestari
	54
	73

	3
	Sri Maryati
	40
	73

	4
	Wahyudin
	54
	80

	5
	Deaedi
	54
	80

	6
	Komalasari
	47
	60

	7
	Saptono
	47
	54

	8
	Sugiyanto
	40
	60

	9
	Iwan Sanjaya
	40
	54

	10
	Mufrodi
	40
	54

	11
	Komarudin
	34
	60

	12
	Ratnasari
	34
	60

	13
	Aan Andarwati
	27
	54

	14
	Wasilati
	27
	40

	15
	Heru Setiawan
	14
	40

	 
	 
	 
	 

	
	
	
	

	
	
	
	

	Table  4


	
	
	

	PRE-TEST AND POST TEST POINT RESULT OF CONTROL GROUP

	
	
	
	

	
	
	
	

	NO
	NAME
	PRE-TEST
	POST-TEST

	
	
	
	

	1
	Muflikhah
	60
	50

	2
	Suduriyah
	54
	54

	3
	Sri Wahyuni
	54
	54

	4
	Nurul Husni
	54
	47

	5
	Dunikhsan
	47
	47

	6
	Syaiful Yusron
	47
	47

	7
	Nurdin
	43
	43

	8
	Tori
	40
	40

	9
	Lia Pradipta
	34
	40

	10
	Nuraini
	27
	30

	11
	Maria Ulfa
	27
	40

	12
	Roisa
	27
	27

	13
	Arisman
	20
	30

	14
	Daryuni
	20
	20

	15
	Aries Tantya
	14
	20

	 
	 
	 
	 

	
	
	
	

	
	
	
	

	
	
	
	


Table 5 Answers of Questionnaire

	Answer
	Experimental Group
	Control Group

	
	1
	2
	3
	4
	5
	6
	7
	1
	2
	3
	4
	5
	6
	7

	1.Strongly disagree
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0

	2. Disagree
	0
	3
	2
	1
	2
	0
	2
	0
	0
	1
	1
	0
	0
	0

	3. Whatever
	0
	1
	2
	0
	1
	1
	1
	0
	0
	0
	1
	1
	1
	1

	4. Agree
	10
	7
	5
	5
	8
	5
	8
	8
	10
	9
	6
	9
	10
	11

	5. Strongly agree
	5
	4
	6
	9
	4
	9
	4
	7
	5
	5
	7
	5
	4
	3


3. Questionnaire

1. Pengajaran dalam Bahasa Indonesia memudahkan siswa dalam  memahami suatu wacana.

2. Pengajaran dalam Bahasa Indonesia memudahkan siswa dalam menjawab pertanyaan dari  suatu wacana

3. Penggunaan bahasa Indonesia yang dibatasi secara tepat akan menjadi pengaruh yang positif dalam pemahaman suatu wacana.

4. Keterampilan membaca diperlukan untuk pemahaman bahasa.

5. Keterampilan membaca  mempunyai pengaruh yang positif untuk menambah kosa kata.

6. Keterampilan membaca mempunyai pengaruh yang positif untuk membantu cara pengucapan yang benar.

7. Keterampilan membaca juga mempunyai pengaruh yang positif untuk keterampilan menulis.
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